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2015 ANAs back on the table
Angie Motshekga
wants the tests to
go ahead this year;
teacher unions
object again
Giving of
yourself

Thabo Mohlala

T

he ink had barely dried
when Basic Education
(DBE) Minister Angie
Motshekga backtracked
on her department’s decision to re-schedule the 2015 annual
national assessment tests (ANAs) to
early next year. She now wants the
tests to be written in December this
year.
This flies in the face of a consensus arrived at in a meeting with five
teacher unions, that the postponement of the tests was necessary to
allow for time to set up a task team
comprising all unions’ principals
to fine-tune and “remodel” the
ANAs. The unions are the National
Professional Teachers’ Organisation
of South Africa (Naptosa), the
National Teachers’ Union, Suid
Afrikaanse Onderwyserunie, the
South African Democratic Teachers’
Union (Sadtu) and the Professional
Educators’ Union.
The minister’s sudden reversal
on the issue angered the unions,
and they vowed not to take part
in the administration of the tests.
Motshekga’s latest decision followed
a meeting with her provincial counterparts, who decided to go ahead
with the tests because “it would be
in the best interest of the learners
and the administration if it is written this year”. The MECs also stated
their provinces’ readiness to administer the tests, and said that the “conduct” of the unions is clearly meant
to “undermine” the tests.
Some analysts argue that the minister’s hand was forced because it is
felt she is losing too much ground
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Learners of Masopha High School in Ga-Matipane, Limpopo, sit the test. Photo: Oupa Nkosi
to labour — particularly Sadtu —
which has threatened strike action
should the tests go ahead. They said
there is already a growing perception
that her department lacks capacity
to enforce policy and that government has identified the ANAs as the
critical component of its plans to
stabilise an education system that is
yielding very little returns on investment. This is despite the fact that
since the new democracy education
has been receiving the lion’s share
of the national budget allocation.
It will also be extremely difficult
for Motshekga to justify the loss of
the R200-million that went into the
preparation, printing, copying and
distribution of the tests.

Unilateral decision
In their joint press conference the
unions said they regretted the DBE’s
“unilateral” decision to forge ahead
with the tests as planned originally.
They said they view the minister’s
announcement as an “attempt to

confuse our members and deliberately drive a wedge between the
collective leadership of the various
unions and their members”.
The unions added that they
“strongly believe that the ANA in its
current form is not in the best interest of our learners or for the provision of quality education”. Said
Naptosa’s president Basil Manual:
“The issue has never been about
readiness, but more about whether
the tests are worth writing.” He said
at the moment the ANAs are not credible and do not benefit the learners,

Some of labour’s
objections to the tests
are that they impose
onerous administrative
pressure on teachers

teachers and South Africa’s education
in any way. Although they would not
administer the test, they ruled out
strike action, saying the “normal yearend examination will be conducted by
all schools prior to this date and all
teachers will be engaged”.

Unlocking
learner
performance
Page 6

‘Promoting cheating’
Some of labour’s objections to the
tests are that they impose onerous
administrative pressure on teachers, who then cannot perform their
classroom duties properly. In addition, the tests “promote cheating”,
as some teachers helped learners
during the tests to score high marks,
which defeats their purpose. They
said they are opposed to the way the
tests have been allowed to “evolve
into a high-stakes annual assessment system”. Instead they want the
test to be administered in three-year
cycles, instead of annually, to allow
for further interaction and to create
sufficient time for “remedial action
and fit-for-purpose interventions”.

Teach them to
create not just
consume
Page 13
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Career Development Services is here to help you navigate the public education sector. Have you started making plans for your future? Decide your future. Apply now.
NATIONAL CAREER ADVICE PORTAL
http://ncap.careerhelp.org.za
WALK-IN-SERVICE
123 Francis Baard Street, Pretoria
(Mon-Fri: 08:00-16:30)

Phone 086 999 0123 (Mon - Fri: 08:00 - 16:30)

www.facebook.com/careerhelp

Send an SMS with your question, or “PLEASE CALL ME” to
072 204 5056

www.twitter.com/rsacareerhelp

YOU CAN FIND US ONLINE!
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A day in the life of a teacher

Giving of
yourself
Maryke Gird believes money is not
everything and teaches her learners
about helping those in need without
expecting anything in return
Knitting blankets

have been teaching at Laerskool Unie in Klerksdorp for
the past eight years, which
serves a very poor community; most children live on the
bare necessities. The school also
caters for learners from the nearby
Rethabile Children’s Home. Because
of these circumstances I aim to
teach my learners about the significance of giving. It’s not about
money, but about things that will
give meaning and purpose to their
lives.

We also knit blankets for Aids and
cancer patients. We have been doing
this for two consecutive years; every
child has to knit a block and bring it
to school.
The wool was donated to the
school and I give it to them on a
Friday so they can complete it by
Monday. One Monday morning a
boy asked me to finish his incomplete block for him. He said they
didn’t have knitting needles at home
and instead used two pieces of
barbed wire to knit! I sewed it
together to make knee blankets, and
then we went to the townships with
the hospice staff to hand it out to the
patients. The learners were so
touched to see these terminally ill
people and the circumstances in
which they live.

Outreach programmes

Soup kitchen

We do a lot of community outreach
programmes and this gives learners
the opportunity to internalise these
values. For instance, we visited a
local clinic for depression, where we
massaged patients’ feet. At first some
of them viewed this as an intrusion
into their personal space.
During the visit one of our learners, who had just lost her dad, spontaneously started talking about her
emotions. Learners broke into gospel
songs and the patients joined in. At
the end of the session all of the
patients, teachers and learners were
in tears. One of the patients was so
moved she confessed that she had
tried to commit suicide the previous
week, and she gave a bouquet of
flowers to the learners as a sign of
gratitude.

We also hold soup kitchen sessions
for the poor and homeless, handing out soup and bread. When we
arrived at the spot one icy winter
morning, a boy living on the streets
was lying shivering under a piece of
cardboard. We gave him some warm
clothes, soup and bread. An old man
on crutches also hobbled towards
us.
A few girl learners ran to help him
to our table. Although they complained afterwards that he stank,
during that precious moment they
looked at him through God’s eyes
and just saw someone who needed
help.

Maryke Gird

I

Our superhero
In 2013 a grade two learner at our
school was diagnosed with aplastic

anaemia, a condition associated
with cancer. His mom lost her job
due to his illness, because they had
to travel to Johannesburg every second week for treatment. We started
a trust fund through the school to
support them financially.
When he eventually started his
treatment, we bought him
Superman pyjamas and a bag for his
hospital visits. I arranged a “bandana day” where he was our superhero, and a “pink ribbon” day where
the whole school wore pink and
formed a ribbon with pink balloons
on the rugby field. A team from our
school did the Relay for Life (cancer
awareness walk) where we walked
right through the night. Luckily this
coincided with his birthday and we
had a special party for him on the
same night.
Unfortunately he passed away on
December 1 2014. We mourn the
loss of our brave little soldier, but
throughout his illness he knew that
his whole school was supporting
him and treating him as the hero he
was to us!

Experiencing satisfaction
A boy in terrible circumstances,
whom I took under my wing for
several years, once asked me if one
can adopt a mother, because he
wanted to adopt me! I was invited
to his matric farewell last year as
his guardian and I feel so privileged
to know that he honours me as his
“mother”.
For me, teaching goes far beyond
the walls of the classroom. I would
like my learners to take with them
in life the feeling of being accepted
and appreciated just as who they
are, and experiencing the satisfaction of giving of themselves.

Maryke Gird was a runner-up in the
“Excellence in Grade R Teaching”
category of the National Teaching
Awards 2014.

Maryke Gird. Photo: Supplied

Bullying
correction
In our last edition, the sidebar
of the story on bullying
implied that bullying is an
inherited behaviour. There is
no evidence to support this.
The correct wording should
read:
‘While genetics and temperament can play a part in predisposing a child toward
aggressive behaviour, both
the home and school environment have a powerful influence in shaping a child’s
responses and behaviour.’
We apologise for the error.
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My Favourite Teacher

Read to
soar high
Taryn Lock co-founded a literacy
organisation to inspire and promote
reading among youths in impoverished
communities by giving them access to a
range of new, relevant reading materials

T

aryn Lock is a third-generation South African
Chinese woman, born
and raised in the south of
Johannesburg. She
worked in management consulting
and financial services as a strategy
analyst, and is now the co-founder
and programme director of READ to
RISE, a nongovernmental organisation (NGO) that promotes youth literacy in under-resourced communities.
The programme inspires children
to read and give them access to new,
high quality, age-appropriate reading books. The NGO visits classes
and has interactive learning sessions with the children. They give
each child their own books to take
home and place a mini-library of 50
new books in every class. To date,
they have visited over 270 classes
in Mitchells Plain and Soweto and
have given out over 16 000 new
books. READ to RISE is an official
partner of the department of basic
education.
Lock did the illustrations for the
children’s book Oaky and the Sun by

To date, they have
visited over 270
classes in Mitchells
Plain and Soweto and
have given out over
16 000 new books

Where did you start your
schooling?
I attended Robertsham Primary
School and Sir John Adamson in the
south of Johannesburg. Thereafter,
I studied at the University of
Witwatersrand,where I obtained a
BSc with majors in mathematics and
computer science. I went on to do an
honours degree in mathematics.

Who were your favourite
teachers?
I was very fortunate to have some
very good teachers. My favourite
teacher was Miss van Rooyen (now
Ann Shrives), who was my grade
one teacher at Robertsham Primary
School.

What influence did she have
on you?
Starting primary school as a sevenyear-old was very daunting, but Miss
van Rooyen welcomed us and made
school enjoyable. She was a good
teacher, very encouraging and she
made our classwork and homework
fun and interesting. It was because
of her that I loved going to school
and learning about new things.

What were your favourite subjects and why?
I enjoyed mathematics — working
with numbers and solving problems.
I also enjoyed art; I liked drawing,
painting and being creative.

Taryn Lock at the Read To Rise office in Claremont, Cape Town.. Photo: David Harrison

Describe the qualities that a
good teacher should have?
A good teacher should always
encourage learners to learn and
achieve their dreams. He or she
should be knowledgeable, supportive and make learning fun and
interesting.

What are the things a teacher
should never do or say?
A teacher should never belittle or

criticise learners, especially not in
front of other children.

What message do you have
for teachers?
Through my work at READ to RISE,
I visit many classrooms in Mitchells
Plain. I really admire and respect
teachers and all the work that they
do for their learners, especially
in communities that are underresourced and have many learners

in a class. It is such a challenging
job, and teachers have such an influence on young children; they mould
the future leaders of our country. I
am who I am today because of my
parents and teachers. My message
to teachers is to keep doing the wonderful work that they are doing to
educate learners. Inspire them to
read, learn, pursue their passions
and go on to become constructive
members of society.

Follow your heart to true health
Want to know more?
Contact GEMS on *120*4367# or visit m.gems.gov.za
or visit our Facebook page
https://www.facebook.com/GEMS1GEMOFASCHEME

Please keep your PERSAL number handy when calling or sending a Facebook message. Ts & Cs and cellphone rates apply.

CZA/TT/15397

Thabo Mohlala

Athol Williams, which her organisation uses as part of their programme
to inspire children to read. Lock is
currently working on illustrations
for three more books in the Oaky
series. Her work at READ to RISE
earned her a place in the Mail &
Guardian’s Top 200 Young South
Africans in 2014. She has also been
interviewed on radio talk station
Hectic Nine-9 and will be featured
on SABC3’s Expresso show.
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Principal

Meeting the challenge
After taking up the
reins at Vryburg
High School — the
scene of a racial
brawl in the 90s
— Barry Fuleni
has successfully
put out the fires
and set the school
on a new path to
academic and sport
excellence
Barry Fuleni

I

arrived at Vryburg High
School (VHS) in 1999 as deputy principal on secondment
transfer. I have been deputy
principal at this school for
nearly 15 years and have now been
principal for almost two years. I
found a well-functioning school
with dedicated teachers who produced very good academic results.
However, only one section of the
school fully enjoyed the benefits of
this as black learners were deliberately excluded.
Children have a strong sense of justice. They rebel at the slightest suspicion of unfair treatment. My task at
the school was therefore clearly cut
out for me: to facilitate, together
with the school management team
(SMT), the integration process. That
was not easy, because of the resistance I encountered from the school
governing body (SGB) and some sections of the staff. Nevertheless I was
up to the challenge.

Unlocking potential
All children are born intrinsically
good, irrespective of their parents’
race, financial stature or religion,
and with the potential to achieve
great things in life. The environment
in which they develop determines
whether the child will remain being
a good person and realise their
potential; it is the primary duty of
educators to unlock this potential.
I had to restore the dignity of the
black learners and inculcate a sense
of belonging in them. This had to
be done without making the other
component of the student body feel
something was being taken away
from them.
As an educator my strength lies in
being able to work with children
and forging a relationship of respect
and trust. I therefore decided to concentrate my efforts on uniting the

Barry Fuleni. Photo: Supplied
learners of VHS. I learned to love all
my learners by talking openly to
them, in groups or as individuals. I
make a concerted effort to know
their names, to show personal interest in their wellbeing and speak to
them in their home languages without patronising them. A simple gesture such as greeting a learner by
name goes a long way towards
establishing trust.

Religious tolerance
I use the Monday morning assembly
to speak about subjects that were previously avoided: racial and cultural
tolerance. I talk constantly about
the learners’ duty to be committed
to the school’s ethos and traditions,
without alienating cultural or religious beliefs. Although our school
is founded upon strong Christian
principles, we do have learners affiliated to other religions and they must
also be made to feel welcome. I speak
to our learners about racial slurs
and their demeaning effect. I also
acknowledge good sport, cultural
and academic performances in both
learners and teachers. I constantly

remind the learners about the significance of the school song and the dignity with which the national anthem
must be sung. In the past one could
easily detect that when the national
anthem was sung, some verses were
sung with vigour by one racial group
and the other parts enthusiastically
by the other group.

Preparing for world of
adulthood
The family environment shapes the
character of a child, but I believe it
is the school environment that must
refine this character, by enhancing positive tendencies. This is even
more crucial at high school level,
for immediately after this phase the
learners enter a different world as
young adults. The school must equip
them adequately for this eventuality:
emotionally, morally and intellectually. I keep this at the back of my
mind even as I discipline a learner
who has transgressed the school
rules.

Respect and admiration
I often have parents — some of whom

I haven’t met before — walk up to me
and tell me how their children admire
and respect me. I feel deep gratification, for this means that through my
relationship with the children, I am
gaining the confidence of parents.
Parents just want a good education
for their children, which is why they
pay school fees even in these difficult times. I therefore remain acutely
aware that as the principal I must
give them value for their money.
Similarly, I cannot be in a position to
demand quality from my teachers if
my own work is mediocre.

Highly motivated staff
Our teachers are highly professional
and committed. I constantly motivate them to use their expertise to
benefit all learners. I have therefore
adopted an inclusive approach to
decision-making. The SMT meets
fifteen minutes before the school
starts and the staff meets during
breaks. In the past the principal used
these gatherings mainly to make
announcements. Now the discussions are robust and everybody is
able to openly voice their opinion.

The gatherings are very productive
as compared to long, boring, formal
meetings held in the afternoon.
Genuine teachers do not seek
financial reward for their efforts:
they attach great value to being
acknowledged for their work. I use
these meetings to thank my teachers
for their unwavering commitment
to serve the school.
As a result they work hard during
classes and in the afternoons and all
of them are engaged in sport, culture or extra classes. Our academic
results are consistently outstanding.
In 2014 we had a 100% matric pass
rate, with four learners in the top 20
of the province and one learner
obtaining position three at national
level. This had never happened
before.
Our school is very big on sports.
We excel in athletics, rugby, soccer,
netball, hockey, tennis, golf, equestrian sport, youth animal shows,
chess, traditional dance, debate,
contemporary poetry and choral
music. These activities are inclusive
of the racial composition of our
school.

PENSION/
PACKAGE
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waiting for
PENSION/
PACKAGE
Payout
BRIDGING CASH
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sum only)
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Advertorial

Good news for
members of GEMS

GEMS – a positive force in
healthcare
Nkonyana notes that
“GEMS is the only
medical scheme in
the country that has
made an impact on
and inroads into the
previously uninsured
market”.
“The positive impact
GEMS is having on the
medical schemes
industry continues to
set an example to
employers in all sectors of our economy
where there is still a
need to redress past
imbalances,” said
Nkonyana.
Here are some
interesting
facts
about GEMS:
• The Scheme has
matured into South
Africa’s second
largest medical
scheme.
• It is responsible
for 687,694 principal members and
approximately 1.84
million lives.
• 55.7% of all eligible public service
employees
are
enrolled on the
Scheme.
• GEMS remains the
fastest-growing
medical scheme in
South Africa, with
the Scheme processing more than 60
000 new applications during 2014.
• When compared
to other medical
schemes,
the GEMS benefit plans, namely
Onyx,
Ruby,
Emerald, Beryl
and Sapphire, are
on average 15%
less expensive,
with similar or
increased benefits.
• GEMS remains the
largest contributor to the overall
growth of the medical scheme sector
and represented
20.3% of the sector
by the end of 2014.
• At
7.8%,
the

non-healthcare expenditure of
GEMS, which includes administration costs, is substantially lower
than the industry average of 12%.
• Over 12 500 healthcare providers
are now registered on the GEMS
Network, ensuring that almost

90% of GEMS members are now
located within 10 km of a GEMS
network provider.
• The average age of GEMS beneficiaries is 30.19.
• The percentage of pensioners covered by the Scheme is 12.72%.

In-service GEMS members
New subsidy
Principal member: R925
Member + 1: R1 850
Member + 2: R2 415
Member + 3: R2 980
Member + 4: R3 545

In-service GEMS members
Previous subsidy
R720
R1 440
R1 880
R2 320
R2 760

Government pensioners on
GEMS
Principal member: R925
Principal member + 1: R1 850
Maximum medical assistance:
R1 850 pm

Government pensioners on
GEMS
R1 014

Level 1-5 GEMS members who retire on Sapphire will continue to receive 100%
subsidy, provided the subsidy amount does not exceed the amount they retired on.

What is ...
Big on benefits, low on costs,
strong on health ... and is one of
the GEMS among medical schemes?

you gotta love

The heart of true health
Talk to your employer today about the new, improved medical scheme
subsidy that will leave you with more cash in your pocket.
If you are a Government employee and are looking for a medical scheme that puts you ﬁrst,

contact us on *120*4367# or visit m.gems.gov.za. Check our Facebook page
https://www.facebook.com/GEMS1GEMOFASCHEME to ﬁnd out
how you can become a member of a winning medical scheme.
Please keep your PERSAL number handy when calling or sending a Facebook message. Ts & Cs and cellphone rates apply.

CZA/TT/15397

“A

ffordability, accessibility and quality of care
have long been the
driving force behind
the Government Employees Medical
Scheme (GEMS),” says Liziwe Nkonyana, communications and member
affairs executive of the
Scheme. “For this reason, we were delighted
with the recent 28.5%
increase in the
employer healthcare
funding subsidy for inservice Government
employees.”
“The fact that the
employer contribution was backdated to
January 2015 is good
news for Government
employees across the
board,” she adds.

How the improved employer subsidy
will benefit the members of GEMS
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Science

Unlocking learner performance

Tapping into indigenous artwork such as Ndebele painting can help learners relate and understand maths and science concepts. Photo: Delwyn Verasamy

Integrating indigenous knowledge into
the curriculum will not only improve
learners’ performance in science;
the country will also produce quality
scientists
Thabo Mohlala

I

ndigenous knowledge (IK)
“can serve as a good entry
point for learners to understand the abstract science concepts”. South African learners have
been consistently lagging behind
their global counterparts, including
those from poor African states, in
international science tests. This is
according to Josef de Beer, a
research professor, who delivered a
lecture last month at the Potchefstroom campus of the North-West
University (NWU). Titled “Crossing
boundarised epistemologies in science education: The affordances of
indigenous knowledge”, de Beer
argued the case for the inclusion of
IK into schools’ science curriculum.
He called for more attention to be
“devoted to capturing this often
ora ll y t ransmitted k n o wle dge
before it is lost forever”.

Improving science performance at schools
De Beer said South Africa can
become a “global player in the world
economy” and produce “innovative
and creative scientists” only if it can
greatly improve its science education. He attributed learners’ poor
science performance to mostly the
“under-developed, pedagogical content knowledge” of science teachers,
adding that lack of resources also

prevents meaningful inquiry and
laboratory-based learning from taking place.
He said IK taps into learners’ everyday experiences and the environments in which they live, eventually
leading to meaningful engagement
and learning. Said De Beer: “We
often forget that learners do not
enter the science classrooms as tabula rasa (blank pages) and that they
often have very relevant indigenous
knowledge, applicable to curriculum themes.”

He said IK taps into
learners’ everyday
experiences and the
environments in which
they live, eventually
leading to meaningful
engagement and
learning

In 2008 he and professor BenErik van Wyk of the University of
Johannesburg undertook an ethnobotanical study, working closely
with traditional healers. During the
study they recorded indigenous
plant use among the descendants of
the Khoisan people in the AgterHantam, in the Northern Cape. In
the process, De Beer said, he
observed that many of the traditional healers follow the so-called
“scientific method” advocated in
the school curriculum such as formulating hypotheses, making predictions, deciding upon a suitable
method for experimentation, and
recording and analysing results.

Short learning programmes
for teachers
Based on his engagement with the
traditional healers, De Beer developed a short learning programme on
how life sciences teachers can incorporate IK into the classroom using
scientific processes. De Beer said the
programme “focuses on processes
and methodology rather than on
content”.
In terms of the programme, teachers can visit a local “muti” or traditional medicine market and interview traditional healers about some
of the medicinal plants. He said
teachers could buy some of these and
test their “medicinal claims” in the
laboratory, then “formulate hypotheses and develop experimental procedures”, such as simple anti-microbial
tests on the plant material.

Economic development
De Beer said IK also holds many
possibilities for both economic
development and science education
in South Africa. He cited Rooibos

and Honeybush teas and the commercial Amarula Cream as some of
the country’s successful economic
development stories. His current
research area is on teachers’ professional development and self-directed
learning, hosted by the NWU faculty
of education sciences, under the
leadership of Professor Elsa Mentz.
The research focuses on developing
“intervention programmes” on IK in
subjects like mathematics, physical
sciences, geography and technology.
Some of the pertinent questions
the research poses include: do
teachers show agency to overcome
obstacles they might face in the
school like lack of resources, do
they make use of blended learning
platforms to improve their content
knowledge, does their involvement
in the programme make them more
reflective, and do they develop
metacognitive skills in the process?
Because the emphasis is on
“inquiry-based learning” during the
programme, said De Beer, it is
hoped teachers will develop “a more
nuanced understanding of the
nature of science”.

International accolades
Recently De Beer was elected as a fellow of the Royal Society of Biology,
a registered charity in the United
Kingdom incorporated by Royal
Charter. The fellowship is reserved
for a “select group of eminent scientists who embody expertise in
biology” and have made significant
contributions to the biosciences.
In 2012 de Beer received a research
award conferred by the National
Association of Biology Teachers in
Dallas, US, “for his work in mainstreaming indigenous knowledge in
the science classroom”.

In terms of the
programme, teachers
can visit a local “muti”
or traditional medicine
market and interview
traditional healers
about some of the
medicinal plants
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WHAT IS CDS?
Prepare for Exams

CM

- Be sure to tell your learners
which material will be covered.
- Make sure they know how the
questions will be asked.
- Remind them to be at the exam
venue 15 minutes before time.
- Your learners must remember
to follow the instructions
given on the test, and take time
to read through the whole paper
slowly.
- Keep them focused and motivated.

There are many careers to choose from, so
narrowing the choice down to something
that students can imagine themselves
doing for many years can be difficult. These
tips should help your students on their way.

POST SCHOOL STUDY OPTIONS
National
Senior
Certificate
(NSC)

1

Career Route Choices

Know Yourself

Grade 12’s

Are you creative?
Are you good at solving
problems?
Do you enjoy working with
people?

Apply Now!

Set yourself goals
Immediate goals
Short term goals
Medium term goals
Long term goals

matric

Grade 9’s
3
Take Action

2
Start Planning Your Career

Always begin with the end
in mind
Contact CDS Helpline

M

Y

South Africa has an interlinked education and training system called the National Qualification Framework. It is important that you understand
how the different parts of the system fit together. It also makes it easier for you to find information and study courses that help you progress from
one qualification or learning pathway to another. This document serves as a guide to help you navigate the education and training sector, so
that you may help guide your students in building their future. The services and information also apply to the teachers as we encourage lifelong
learning. Career training for teachers is equally important as this will contribute to the valued impact that teachers make on learners.

4
Ask for Advice
Try and investigate the field,
industry or job that
interests you.

In Grade 9, your learners
will have the opportunity
to choose the subjects
they will study in Grades
10 to 12. This will be one
of the most important
decisions they will make.
You need to help them
choose the right
combination of subjects
for the career paths that
they want to follow.

Ask a lot of questions.

MY

CY
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MY

Develop a Plan

K

Ask yourself:
Where can I get more info?
What do I need to reach my
goals?
Who or what can help me?

Grade 11’s

Grade 10’s
Deciding which
combination of subjects
will give them the greatest
flexibillity for study
options later in their
journey can be tricky.
Consider these questions
to ask your learners:
- Which subjects will give
you more career options?
- What do you want to
become, professionally?
- Have you thought about
which industry interests you?

Make sure your learners
are aware that this year’s
work is very important.
Learners will go through
exams and the marks
obtained may be required
in many higher education
institutions. Make sure they
start early and study hard.

Grade 12 exams can be
very stressful. Ensure that
your learners are well
prepared and confident.
Remind them to apply to
PSET institutions and attend
open days. They can also
visit the CDS Walk - In
Centre to get more
information.

VOCATIONAL COLLEGE
ROUTE
If your students choose this route
after grade 9, they need to choose
the right TVET subjects for the kind
of work they want to do. They must
choose an area of specialisation,
e.g Marketing, Finance, Engineering
and related Design, Tourism, etc.
They will then need to complete
seven subjects of which three are
compulsory fundamental subjects
and four are specialisation subjects,
in order to complete their
National Certificate Vocational (NCV).

Higher Education is learning that takes
place once you have completed an NQF
level 4 qualification, such as the National
Senior Certificate (NSC), or the National
Vocational Certificate (NCV), either at a
University, University of Technology, or
TVET College.
Learnerships

ACADEMIC ROUTE

VOCATIONAL
WORKPLACE
ROUTE
Students can pursue
this route through one
of more than 740 learnership
qualifications offered
by SETA - accredited
education and training
providers. They can also
pursue an apprenticeship
and become an artisan.
They will complete work
place training and theory
at a TVET College.

If students are interested in
a career that requires a
qualification offered at a
University, or University of
Technology, they will need
to obtain the National
Senior Certificate (NSC).
They will need to study
seven subjects of which
Two Languages, Mathematics
or Mathematical Literacy and
Life Orientation are compulsory.

A learnership is a work-based learning programme
that leads to an NQF registered qualification, helping
you gain the neccessary skills for employment.
Learnerships are available to youth older than 16, but
younger than 35 years of age. Learnerships aim to address
challenges, such as the high unemployment rate, and skills
shortage in South Africa. After the successful completion
of all required assignments, the learner will receive a
recognised NQF registered qualification.

Apprenticeships
Apprenticeships combine theory, practical work and
work place practice in a chosen trade field. A formal
contract is signed between the apprentice and the
employer for the duration of the apprenticeship. The
apprentice gains skills and work place experience, along
with an education and training component often
fascilitated by a TVET College. The learner will then receive
an Artisan Certificate of Competence.

The Department of Higher Education and Training
established Career Development Services (CDS) to
provide national career information and advice to
help assist the public in the decision making process
of aquiring learning, training or navigating the
public education sector.

KHETHA RADIO
PROGRAMME
We urge teachers and learners to listen to our radio
programme on your favourite SABC channel! It is
packed with useful information for both you and
your students.

UMHLOBO WENENE
Mondays 8:30 - 21:00
THOBELA
Mondays 21:05 - 21:30
PHALAPHALA
Tuesdays 20:05 - 20:30
MUNGHANA LONENE
Tuesdays 21:30 - 22:00
UKHOZI
Mondays 21:05 - 21:00
LESEDI
Thursdays 16:15- 16:45
LIGWALAGWALA
Mondays 14:30 -15:00
MOTSWEDING
Mondays 21:20 - 21:50

FINANCE
YOUR
STUDIES

NATIONAL STUDENT FINANCIAL AID SCHEME
( NSFAS) LOAN
This is given to learners who are financially needy and academically
deserving, to cover 40% of the total study costs. The loan will
only need to be payed once the student is working and earning
above R30 000 per year.

YOU CAN FIND US ONLINE!

ncap.careerhelp.org.za

NATIONAL STUDENT FINANCIAL AID SCHEME
(NFSAS) BURSARY
Bursary funds administered by NSFAS include Funza Lushaka Bursary
Programme, Social Work Bursaries, National Skills Fund (NSF) and
TVET College Bursaries.
Contact the CDS Helpline for more information.

NATIONAL CAREER
ADVICE PORTAL
The National Career Advice Portal (NCAP) is an online interactive gateway to
career pathways, information about various qualifications and registered public
education institutions. The NCAP is the best source of career advice for learners
at school and post-school institutions, workers, and those who are not in education,
employement or training. Getting the student or learner to make informed career
decisions is very important. The NCAP provides the easiest way to get information
about careers, post-school options such as learnerships, public education and
training institutions, fields of study and related qualifications.

STUDY LOAN

STUDYING AND WORKING

Most South African banks offer study loans to qualifying learners.
This option will require a parent/guardian to stand surety.

This alternative is a way to fund the students’ studies and work
part-time, gaining them invaluable work experience which
will benefit them in the future.
Time management and dedication is key here.

For more information, visit www.ncr.org.za

IKWEKWEZI
Mondays 15:30 - 16:00
RSG
Wednesdays 19:30 - 20:00

CAREER DEVELOPMENT SERVICES
WHO IS IT FOR?
Designed with the lifelong learner in mind the portal
caters for:
Learners in lower grades at school who need information
to decide what subjects to choose for Grade 10
Educators and career guidane counsellors in order to
advise learners on career pathways.
Learners already at institutions of Further and Higher
learning, workers and the unemployed to learn more
about options available to them in their careers or in
careers for further development.

WHY NCAP?
NCAP is:
Free to the public
Accessible online anywhere and anytime
Customisable to individual user needs
Designed to guide career ambitions, based on
interests and future dreams and aspirations
A source of informtation about recognised public
education and training institutions, including
their geographic locations and contact details,
and genuine qualifications registered on the
National Qualifications Framework.

The Career Development Services Helpine provides individuals with advice on post school
learning options, qualifications and careers so that they are equipped to make informed
decisions concerning their learning and career paths. The service is accessible throught
various channels and media platforms, including radio.
Send an SMS with your question, or “PLEASE CALL ME” to
072 204 5056
Phone 086 999 0123 (Mon - Fri: 08:00 - 16:30)

@

careerhelp@dhet.gov.za
www.careerhelp.org.za
mobi.careerhelp.org.za
NATIONAL CAREER ADVICE PORTAL
ncap.careerhelp.org.za
WALK-IN-CENTRE
123 Francis Baard Street, Pretoria
(Mon-Fri: 08:00-16:30)
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Godfrey Madanhire in Cape Town. Photo: David Harrison

How to conquer exams
Godfrey Madanhire shares his
experiences with teachers on how to
motivate learners ahead of their final
year examinations
Godfrey Madanhire

How to survive the exam
months

I

f you ask anyone who has been
the greatest influence in their
life, chances are the answer
will be: a former schoolteacher. The fact that teaching
is a calling for so many of our teachers means they have the motivation
to keep going through the difficult
times. Dedication to learners and to
schools is the strongest motivator. I
have often seen how getting
acknowledgement gives teachers a
spring in their steps, especially
when frustration levels approach
the point of burnout.
During exam time it is important
to avoid school politics, negative
teachers who can lower your morale
or even talking with friends and
family about negative aspects of life.
Right now, your focus must be on
remaining positive, to inspire your
learners about learning. Teachers
should never fall into the trap of single-mindedly trying to produce good
results without also endeavouring to
equip children with the ability to
think, reason and adapt to the challenges they will face in the real
world. Exams are, however, a critical
stage to get through each year; they

prepare children for future work
and life, where they will be accountable for delivering results.
Here are some thoughts to help
teachers, students and parents
through the next few months.

Watch Dead Poets Society
again
You cannot make anyone excited
about learning things, but if you
show them that you are excited
about the subject matter, then half
the battle is won. A passionate and
excited teacher can transform a
classroom from a torture chamber
into a wonderland of excitement
where students’ minds come alive.
If you need inspiration then watch
Dead Poets Society again to see how
Robin Williams’ character, John
Keating, generates a thirst for learning in his students.

Don’t tell kids that exams are
important
Kids are fully aware how important
exams are, so there is no need for
teachers to highlight this. What is
essential is helping them to become
focused by burying themselves in
their work. A lot of well-meaning
people will tell students: “Just
work hard and get through this and
then you can enjoy your holidays.”

Personally, I believe this focuses
the student’s mind on their upcoming holiday, making the thought of
studying more of a chore. Kids have
short-term needs, wants and goals.
They want it now. Your challenge
is to get them to want to learn now
because it’s exciting and rewarding.

Who wants to learn?
I have never known a student whose
eyes didn’t light up when s/he finally
understood something that s/he had
been struggling with. Children love
learning – and yet they hate studying. It’s all in the approach. Rather
than focusing on them studying for
exams, inspire them so that they
will want to explore all the information upon which their exams are

based. One way to achieve this is
to tell them it is not an exam, it is a
challenge.

Express yourself
Tell your learners that exams are not
about “what can you remember?”;
they are about what you understand. Keep reminding them that
they will get their best results by
expressing what they understand
in the exam. That personalises it for
them and makes it more attainable.
It also takes the pressure off how
they learn. They cannot remember
every word in a textbook, but they
can keep building their own understanding of what is in the textbook.
Change their mind-set from: “I’ll
never understand all of this” to
“Wow! It’s amazing how you understand all of this better, every day”.

What’s in the exam paper?

Exams are, however,
a critical stage to get
through each year;
they prepare children
for future work and
life, where they will
be accountable for
delivering results

Do not allow learners to get bogged
down with information they struggle to understand. Rather get them
to push on with studying the next
page or chapter. And, once they have
gone through everything else, let
them go back and tackle the problem bits again. Having a wider overview will give them better ammunition to score higher across all the
other questions in the paper and,
with that greater understanding,
it will help them to mentally put
together the missing pieces of the
puzzle.

Get the kids to play teacher
Whenever possible, I get learners to
take on the role of teaching the class.

This fills them with anticipation
about showing off their knowledge,
and also gives them a chance to act
as the teacher. The kids with the
responsibility of teaching engage
with the information in a new way,
while the role reversal also inspires
those who are being taught to focus
on the lesson from their peer with
keener interest, as well as analysing
the information in a different way.
Use this trick in class groups or even
on an individual level, as it helps to
build a greater understanding of the
subject matter.

Spot the error
Another great tactic I enjoy using
is to give your class a refresher lesson … by deliberately making mistakes along the way. This becomes
a competition for the learners to see
who can spot the mistakes that the
teacher has made. Kids love competition, so this always gets them
focused and helps them to build
their understanding of the information. It’s essential to ensure that the
deliberate errors are visibly highlighted and corrected, and this in
turn serves to reinforce the correct
information. My learners had really
good results with this method, as
discovering these errors brought the
information to life for them.
Godfrey Madanhire holds a diploma
in education from the University of
Zimbabwe and a Bachelor of Technology in Education and Management
from the Tshwane University of Technology. He trains careers and life skills
at schools across South Africa
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Glass enhances our environment
Louis van Wyk knows the glass and
aluminium industry intimately; he has
seen the sector provide jobs for many
youngsters who opened small glazing
companies
Thabo Mohlala

L

ouis van Wyk has spent 43
years in the glass and aluminium industry. The last 14
years were as a marketing
consultant for the South
African Glass and Glazing Association, which is part of the Association
of Architectural Aluminium Manufacturers of South Africa. Van Wyk
matriculated from Jeppe High
School for Boys in the early sixties.
He furthered his studies through
Damelin College, where he obtained
a diploma in sales management and
later he enrolled with the University
of the Witwatersrand for an industrial marketing management
diploma. He then went on to occupy
sales and marketing management
positions in various companies,
among others Gundle Plastics (Pty)
Ltd, Shatterpruffe Safety Glass Company (Pty) Ltd, Plate Glass Holdings
(Pty) Ltd, HL & H Building Supplies,
Insulation World (Pty) Ltd and Henderson Sliding Door Gear.

Explain in simple terms, how
is glass made?
It is a pretty long process. Float glass
uses common glass-making raw
materials, typically consisting of
sand, soda ash (sodium carbonate),
dolomite, limestone, and salt cake
(sodium sulphate). Other materials
may be used as colourants or refining agents to adjust the physical and
chemical properties of the glass. The
raw materials are mixed in a batch
process, then combined with suitable
cullet (waste glass) in a controlled
ratio and fed into a furnace heated
to approximately 1 500C. Common
flat glass furnaces hold about 1 200

tonnes of glass. Once molten, the
temperature of the glass is stabilised
to approximately 1 200C to ensure a
homogeneous specific gravity.
The molten glass is fed into a “tin
bath”, a bath of molten tin (about
3-4m wide, 50m long, 6cm deep),
from a delivery canal, which is controlled by a gate called a “tweel”.
The glass flows onto the tin surface,
forming a floating ribbon with perfectly smooth surfaces on both sides
and of even thickness. As the glass
flows along the tin bath, the temperature is gradually reduced from 1
100C to about 600C, and the sheet
can be lifted from the tin onto rollers. The glass ribbon is pulled off the
bath by rollers at a controlled speed.
The flow and roller speeds vary the
thickness; top rollers positioned
above the molten tin control both
the thickness and the width of the
glass ribbon.
Once off the bath, the glass sheet
passes through a lehr kiln for
approximately 100m, where it is
cooled gradually so that it anneals
without strain and does not crack
from the temperature change. On
exiting the “cold end” of the kiln, the
glass is into lengths cut by
machines.

Who or what influenced you
to pursue glassmaking as a
career?
I got involved in glassmaking after I
answered an advertisement by
Shatterpruffe Safety Glass building
products division for the position of
a branch manager in Bloemfontein.
They provided full training.

What subjects are required to
qualify for the job?
One should have the ability to read
technical drawings and building
plans, be accurate with measurements
and have good practical experience.

One must have
entrepreneurial desire
or ambition. Despite
the lack of jobs in
South Africa

What qualities or attributes
does one need to have for
this kind of a job?
One must have entrepreneurial
desire or ambition. Despite the lack
of jobs in South Africa, this sector

Louis van Wyk. Photo: Oupa Nkosi
has enabled many young people to
open their own small glazing
companies.

Which sectors of the economy
can one work after qualifying
as a glazier?
A natural progression would be to

enrol for:
a.		
A glazier course run by PFG
– Springs
b.		The aluminium window course
run by Wispeco – Alrode
c.		The SAGI (South African Glass
Institute) Competent Persons
Course.
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Create own solutions

Alice Mwale-Yarborough. Photo: Jayne Haywood

Find out from teachers on the ground
where the real challenges lie, says Alice
Mwale-Yarborough
Thabo Mohlala

A

s South African teachers
celebrate World Teachers’ Day it is important
for them to share observations on how to
enhance the profession and their
classroom offerings. The Teacher
spoke to Alice Mwale-Yarborough
about what she thinks of the teaching profession. She has 34 years of
teaching experience, most of which
was spent in US schools before she
came to South Africa eight years
ago. She has since retired to establish her own education foundation,
called OMI.

Having been exposed
to different education
systems in the US and the
neighbouring states, which
one would you recommend
for South Africa and why?
In my view South Africa has to
define what education is to it and
for it. What works in the US and UK
or Australia, India or Japan is not
[necessarily] good for South Africa,

because it has to be implemented in
its totality for it to work well. South
Africans have become lax and as
such, some of these systems that
require much discipline will fail, a
case in point being outcomes-based
education (OBE).
South Africa has to stop adopting
solutions others have discarded.
Instead it should bring together
educators who know the challenges
they are faced with on a daily basis.
These are the people who should
be the policy writers, in consultation with their colleagues on the
ground. If, for instance, we say that
our teachers are not competent
then we should look at the institutions that produce them. Are these
institutions preparing our teachers
correctly? How do we train teachers via correspondence when teaching is hands-on? How do you use
100-year-old psychology to solve
today’s problems? I think we should
follow a model that makes our children get 100% in exams each and
every time, because they have been
taught how to apply the theory into
practical terms.

Education commentators
argue that South Africa
should invest a lot in early
childhood development (ECD)
to help learners lay a solid
academic foundation, do you
agree, and why?
I agree because when a child learns
early s/he is less likely to forget the
lessons. The investment should
start when children are at crèches
or earlier, with [a] focus on serious
academics being taught. Children
should start school at three when
they are still curious. Too often we
want our children to “play while
learning” until they are seven years
old, and do not focus on developing the academic mind early. There
has to be a balance between the two.
Our children show us every day that
they are curious in their early years.
This is the time when we should fill
them up with as much information
as possible.

How do South African
teachers compare with their
counterparts from other
countries that you have
been to?
South Africa has some of the best
teachers, who are dedicated to producing the best in their learners.
For instance, my view of the township teacher has changed, since
working with them and watching

their dedication to their learners —
even on Saturdays and Sundays —
often without extra remuneration.
However, many have lost the desire
to be the best because no matter
how hard they work, it is always
the negatives that are highlighted.
Very few positive stories come out of
education.
As a result of this and the poor
training in our universities we are
not producing quality teachers. Our
teacher training is not evolving to
suit and accommodate this [new]
South Africa.

There has to be a higher standard of a passionate student who
goes into teaching. Teaching should
not be a dumping ground for those
who just barely passed their matric
exams. Teaching is a calling and not
everyone is suitable for this noble
profession.

You left teaching to open your
own education foundation;
what contributed to this
decision?
It was my desire to see better results
from our children, who have been
conditioned to think that they are
not good enough to achieve better than 40% in important learning
areas. Secondly, I felt that I would
be more useful to my country if I
could help where the real learning
challenges were — in townships.

What does your foundation do?

The investment should
start when children
are at crèches or
earlier, with [a] focus
on serious academics
being taught. Children
should start school at
three when they are
still curious.

It focuses on providing assistance
to grades eight and nine in terms
of classroom intervention and
hands-on teaching, [and providing]
supplies needed for the learning
of mathematics such as scientific
calculators and mathematical sets.
We felt this contribution would go a
long way as children need tangible
tools to be able to perform. We also
do school assemblies for empowerment and motivation on a more personal level.
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Teach them to create not just consume
Linda Bradfield’s fascination with
technology has made her a definite asset
in her school’s efforts to integrate ICT
into the curriculum
Thabo Mohlala

S

heer passion, curiosity
and desire to constantly
seek creative ways to
improve teaching put
Linda Bradfield among
the first group of teachers who
embraced technology as a dynamic
teaching tool. Bradfield started her
professional teaching in 1976 and
was exposed to computers by a
headmaster at of one of the schools
she taught at, who tasked her to run
a computer laboratory. She lacked
experience at the time but took up
the challenge with no hesitation.
Thanks to this experience, today she
is an ICT co-ordinator at St Mary’s
School in Waverley, east of Johannesburg, which she joined in 2012.

Early years
The computer laboratory that
Bradfield took charge of had 20
or so old computers. She became
an expert on computers and even
wrote a few textbooks for beginners. Although the books were never
published, they helped usher many
teachers into the world of computers. “The idea was to simply help
them so that they can get started. So
I was really driven by enthusiasm
and sheer interest,” says Bradfield.

ICT co-ordination
As an ICT co-ordinator, Bradfield’s
role is to assist teachers in all grades
to innovatively integrate technology into teaching and learning. This
involves ensuring the staff get developed professionally at least once a
week, are briefed about latest trends

and developments on how best to
use technology for effective teaching, and inviting professional and IT
experts to offer advice and motivate
staff. “I am happy that teachers here
have fully adopted technology and
the way they use it to manage classrooms efficiently,” says Bradfield.
“Teachers and learners can interact meaningfully and instantaneously through emails and other
platforms.”

Why technology should be
part of teaching
Bradfield supports the notion that
technology should not replace
teachers but must be used to
enhance classroom activities. In
other words, teachers and learners do not have to get bogged down
by the technicalities of a laptop or
computer.
She says she uses technology to
develop learners’ critical thinking, academic skills and problemsolving capabilities. For instance,
through creative use of technology
she is able to teach, among others,
key mathematical concepts such as
directional algorithms in a way that
is enjoyable and fun to learners.

Learning projects
Bradfield is currently involved in a
global digital storytelling project
for grade three learners where they
use applications such as iTunes,
Wikispaces and Google Earth. These
not only aid learners’ understanding
but also expose them to a range of
technological tools that they can use
beyond school. One of the projects
involves grade nine learners who

Linda Bradfield, St Mary’s school. Photo: Supplied
have teamed up with their Japanese
counterparts to explore the subject
of geography.
She also facilitates lessons for
grades six, seven and eight. Each
grade has its own iPads and the
focus is on what she calls four ‘Es’:
enriching, exciting, engaging and
effective. She said their objective is
to transform learners from being
mere consumers into being creators of information through the use
of, among others, tools such as podcasting, moviemaking and presentation skills. As part of the storytelling initiative they have organised

learner visits to various churches so
the children can interview and “critically engage” with senior members
about the church’s history.

She says she uses
technology to develop
learners’ critical
thinking, academic
skills and problemsolving capabilities

Awards
Bradfield’s proficiency in classroom
technology earned her accolades
from Microsoft’s highly regarded
Innovative Teachers’ Forum. This
is where teachers demonstrate how
their innovative use of technology positively impacts on learners’
classroom performance. In 2010
Bradfield scooped the national
award and went on to win a panAfrican award in Kenya. The following year she went to Washington
DC to learn more about how to
enhance the use of technology in the
classroom.
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Excellent
discipline
and body
language
go together
Richard Hayward

W

e’ve all met such
teachers. They’re
able to “tame” the
wildest classes. The
learners might have
been badly behaved in another class
but when they arrive outside those
teachers’ classroom doors, their
behaviour somersaults from shocking to splendid.
What do they do differently? What
are their secrets?
Such teachers use body language brilliantly. Their discipline is
achieved without having to continually shout words such as, “Be quiet!’
or threaten the learners with detentions and the like. Children enjoy
being in their classes and most of
them work well.
Body language has been defined as
“communicating without speech”.
Too often we fall into the mistaken
belief that communication is only
verbal. Professor Albert Mehrabian
of the University of California
believes that only 7% of our communication is verbal; the other 93% is
non-verbal.
A huge 55% of communication
impact is visual; a person’s body
language — such as eye contact and
facial expression — can often be a
far more powerful communicator
than their actual words.

You, the teacher,
are in charge. Walk
confidently into your
classroom with your
chin up and posture
straight.

Use these seven body language
techniques to get excellent classroom discipline:
• Walk the walk: The classroom
is the teacher’s domain. You,
the teacher, are in charge. Walk
confidently into your classroom
with your chin up and posture
straight. Your learners will
soon be aware of your physical
presence.
• Move around the room: Some
teachers hide behind their
desks; they see it as a “shield”
between themselves and their
learners. An atmosphere of
“us” versus “them” is created.
Remember, the classroom
belongs to you. Walk around
the room. Teach from the front,
back and sides. Sit on the desks;
walk down the aisles. Robin
Williams, in the film, Dead Poets
Society, famously stood on the
teacher’s table while giving an
English lesson.
• Correct misbehaviour wordlessly: As you walk around your
classroom, you will see little acts
of misbehaviour. Two girls are
whispering to each other. Stand
next to their desk and without
you having to say a word, the
chitter-chatter will stop. A boy
is irritatingly tapping a pen on
his desk. Don’t stop your lesson
to reprimand him. Simply walk
past his desk, take the pen out of
his hand and put it on the desk.
• Avoid defensive body language:
Your learners are always watching you. They’ll notice negative
body language such as clenched
hands, frowning or crossed arms
and legs. If they sense negativity,
they’ll respond similarly. Try to
have an open, relaxed and confident manner, even if you’re not
actually feeling that way at the
time. As the saying goes: Fake it
till you make it!
• Use body and facial expressions:  
The classroom is the teacher’s
stage, and you’re the actor! Use
facial expressions to reflect
your emotions. Let them see
your admiration, bemusement,
confidence, delight and enthusiasm in what they do and say.
When they step over the boundaries of acceptable behaviour,
your face can wordlessly speak
anger, annoyance and antipathy. Use your whole body to get
the message across. The grade
one teacher can get her noisy
children to be quiet by simply

A teacher who exudes confidence inspires learner participation. Photo: Supplied

putting a finger to her lips. The
youngster who has “forgotten”
his homework at home knows
exactly what you think by seeing
you glaring at him with hands
on hips.
• Smile: Teaching is tough. It’s
hard to always stay positive in
your interactions with others.
Strive to keep smiling in spite of
the stress. By so doing, you actually decrease your stress levels.
Have a friendly smile as the children enter your class; it helps
set the tone for the whole lesson.
Often the children will be better behaved, the quality of work

will go up and you’ll enjoy your
teaching.
• Dress professionally: If a teacher
dresses sloppily and looks
unkempt, they shouldn’t be surprised if the learners mirror that
in their own behaviour and work.
The clothes one wears is a powerful statement of who you are. If a
teacher is neat and looks professional, such a physical appearance gives guidelines to the
learners; the teacher has a sense
of self-respect and self-worth.
Similar expectations of the
standard of behaviour and work
will be made of the learners.

Look the part if you want the learners to play their part.
Excellent classroom discipline
doesn’t just happen. One has to
work at it. Use these body language
techniques and you’ll quickly get to
a level of quality classroom management. They’re easy to apply and they
really work.
Richard Hayward does school leadership and management programmes.
Ten of them have been endorsed by
SACE for CPTD points. For more
details, please contact him on rpdhayward@yahoo.com or 011 888 3262.
Poor schools are sponsored.
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Don’t be shy to ask about ICT
Tinny Molepo does
her school proud
by winning an ISPA
award

Thabo Mohlala

T

inny Molepo, a grade four
and five English teacher
at Pulamadibogo Primary
School in Mankweng,
near Polokwane, Limpopo scooped the annual 2015 Super
Teacher of the Year Award at the
Internet Service Providers’ Association (ISPA) awards event held
recently in Cape Town. She is the
seventh teacher from Limpopo to
win an award since they were introduced in 2001. Molepo got the
judges’ nod with her project
“Techno reading goes viral through
Skype”.
The ISPA awards are designed
to help teachers improve teaching
through creative use of technology in the classroom. CoZa Cares
Foundation, the association’s partner, provides ICT training to teachers at under-resourced schools. To
date over 4 000 teachers have benefitted from the initiative.
Molepo said her project was
inspired by the relationship that the
school has with an American-based
philanthropist, Julie Humbree, who
has made generous donations of
books to the school. “And as I began
to master the technology, I came
across Skype, which I then used to
communicate with our benefactor.
I wanted the learners to share with
Humbree stories of the books they
read. I must say it was so exciting
to see learners communicating with
her in real time,” said Molepo.
She said not only does she use ICT
to teach English but also exposes
her learners to applications such
as Movie Maker, AutoCollage and
Songsmith. “These are important
skills that they can use even after
they finish school. Who knows,
some of them may even pursue a
career in one of them,” said Molepo.
But what really impressed her, she
said, is the interest the technology
generated in the learners to write
their own short stories and improve
their reading skills. “I came to realise that learners from schools with
MTN_M&G strip ad_final.pdf

C

Tinny Molepo. Photo: Supplied
ICT perform better. For instance,
my learners’ level of enthusiasm and
participation in my class is always
unbelievable,” Molepo said. “I
think,” she added, “teachers should
tap into technology because our
learners are already familiar with
it. They may even discover a lot of
amazing things that can benefit
learning in the classroom.”
She said most of her colleagues
have also begun to use ICT to teach
their own learning areas, and said
that 90% of teachers’ administrative school work such as capturing
1
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learners’ marks, setting and marking tests and monitoring the learner
register is done through computers.
Molepo said she uses her experience to help other teachers embrace
technology, and that winning the
award has inspired her to continue

teachers should tap into
technology because our
learners are already
familiar with it

exploring the latest technologies to
enrich teaching. To teachers who
still have to overcome their fear
for technology, Molepo said: “The
first thing they need to do is to get
an email address, so that they can
access a range of valuable curriculum-related materials such as the
Microsoft education network. They
can also connect with teachers from
virtually every part of the world to
exchange ideas. They should not be
shy to ask questions and they should
explore new things on their own so
that they can develop confidence.”

Other winners at the event were
Matthew Hains of Woodlands
International College, who
took the ISPA TechTeacher of
the Year Award and Mabore
Lekalakala of Toronto Primary
School in Limpopo, who won the
ChampTeacher of the Year Award.
Prizes for the winners included
trophies, sponsored attendance at
a national education conference in
2016 and Mustek’s donation of an
ES500 BenQ projector and an eBean
classroom tool.
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Unlocking a bold new digital
world in education

M

Y

CM

MY

CY

CMY

K

At the MTN SA Foundation we believe that having access to a bold new
digital word will transform the way we teach and learn. That’s why we
invest in providing digital solutions to schools and tertiary institutions
from disadvantage communities.

Technology in education

I

THE VALUE OF CONNECTIVITY AND TECHNOLOGY IN EDUCATION

n the last 10 years Information and Communication
Technology has been making great strides in education.
Technology and connectivity are fulfilling various roles in
the education sector, ranging from being an enhancement
tool to being a vital necessity that can play the role of a
teacher.

Today, disadvantaged communities nationwide are using
technology in education to close the digital and economic gap
– thanks to MTN SA Foundation’s connectivity programme.
This flagship project is now coupled with educating and
equipping the educator to be geared towards educating a
21st century techno-student. To date MTN can account for a
roll out of over 300 computer laboratories throughout South
Africa.
The MTN SA Foundation, which seeks to ensure growth
and sustainability in education, is largely focused in three
broad areas: empowering or equipping teachers by training
and mentoring them in computer skills, supporting the
digital curriculum implementation to assist the government
to move to a paperless classroom strategy and making ICT
accessible to all learners despite their background.

As in previous years, the programme will continue to benefit disadvantaged communities where MTN
operates by focusing on sustainable ICT initiatives. These ICT initiatives are also rolled out to schools
where the learners have special needs due to physical impairments or mental constraints. The equipment
in the special needs schools as well as the computer programs are adapted to suit the unique and specific
requirements of the learners and their teachers.
In 2014 the MTN SA Foundation invested more than R3 million driving the use of technology to educate
the disabled. Some of the initiatives include installing a fully equipped ICT laboratory to the Bosele School
of the Blind and Bartimea School for the Blind; establishing the Braille production unit at Optima College
for the blind; building and equipping the ICT centre at Temogo School for learners with mild to severe
intellectual disabilities and establishing a community ICT centre for the disabled in Inanda - Kwa-Zulu
Natal.
As MTN Corporate and Social Investment vehicle, the MTN SA Foundation is driven by company’s core
belief that access to communication is key to economic development, thereby harnessing the company’s
leading innovations in telecommunications to provide people with tools to create a better life for themselves.

The MTN SA Foundation remains committed to continued partnerships, with the Department of Education,
that are focused on investing in communities so as to deliver on their mandate of up-lifting communities
for self-reliance.

