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In awe: Children at the aquarium at uShaka Marine World in Durban. In this edition (pages 9-10) we focus on tourism in South Africa and why you should become a tourist in your
own backyard. Photo: Rogan Ward

MIDDLEGROUND CONSTRUCTION C.C.
✓ Does your school offer the total package?
✓ Are your sport facilities one of your marketing tools or an embarrassment?

Wayne: 083 320 0820
Fax: 011 391 3090

mg7654

We have been building and upgrading sports ﬁelds for 30 years.
Give us a call for free advice and very reasonable prices.
Tokkie: 083 655 7522
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Teaching
through dance
Vuyani Dance Theatre aims to tap
into the therapeutic effect of dance to
inspire pupils, writes Thabo Mohlala

A

n innovative outreach programme that
helps teachers around
Gauteng to tap into
the power of dance to
enhance their classroom teaching
has been launched by the Vuyani
Dance Theatre in Newtown.
Founded in 1999 by accomplished
dancer and artistic director Gregory
Vuyani Maqoma, Vuyani aims to use
dance and other performing arts to
examine social issues and celebrate
South Africa’s cultural diversity.
“My vision was to create a secure
environment and an infrastructure
that would allow artists to develop
fully their own voices and art,” said
Maqoma.
To fulfil this objective the dance
theatre launched an outreach programme with educational and community development components. It
is run by a team of seven of Vuyani’s
full-time professional dancers,
helped by four understudies and five

student trainees.
On Wednesday afternoons they
visit schools and community dance
clubs. So far seven schools and one
community group have benefited
from the initiative.
Maqoma said Vuyani works mainly
with special-needs schools, but does
not exclude those that cater for learners without disabilities. The idea is
to tap into the “therapeutic effect” of
dance to inspire and create an atmosphere conducive to learning.
The group works closely with
teachers to ensure their work reinforces and links well with the curriculum. “For instance, a teacher would
approach us and say: ‘My kids struggle with angles’. We would come up
with movements that lend themselves to the subject. Fortunately,
numeracy is a critical element of
dance, in which every step and move
is counted for coordination and discipline,” said Maqoma. The art form is
also useful in teaching other learning

areas, such as arts and culture and
general life skills.
Nombulelo Mabombo, assistant director at Johannesburg
Child Welfare, who also oversees
Othandweni Children’s Home in
Soweto, spoke highly of Vuyani’s initiative. “It has helped the children
tremendously by improving their
concentration levels and cognitive
abilities. Our facility is home to abandoned, abused and neglected children and most of them have learning
challenges,” she said.
Since working with Vuyani, she
said, the children have come to
appreciate the significance of art
and are comfortable with working
in groups. More importantly, “the
dance motivates them to be creative
and to be confident about expressing
themselves. Dance also helps to heal
the emotional side of those children
who come from troubled families.”
Vuyani’s project co-ordinator,
Mpho Kunene, said the dance theatre’s work does not only follow curriculum requirements but also deals
with realities and issues to which
children can relate.
“We don’t use art for escapist

Outreach: Vuyani aims to use dance to examine social issues and
celebrate South Africa’s cultural diversity. Photo: Ruphin Coudyzer
purposes, but as a critical social
and educational instrument,” said
Kunene.
Michelle Batchelor, principal of
MC Kharbai School for the Deaf in
Lenasia, is impressed with Vuyani’s
work. “I found that, with dance, my
learners have developed a sharpened sense of focus. And they find it
easy to remember the steps and the
sequence,” said Batchelor.
Maqoma said he had discussions
with officials from both the provincial and national education departments about the possibility of integrating dance into the curriculum.
He said he was excited about the idea
and hoped that, as early as next year,
it might become a reality.
On visits to the schools Vuyani
members perform a dance called
Four Seasons, which depicts
destruction and deterioration of

the Earth by humans. It deals with
climate change and learners are
encouraged to take part by giving
their own interpretations. This culminates in seven choreographic
works by the pupils reflecting their
standpoint on the theme. The learners’ works will be presented as a
collage during the annual Vuyani
Week Season from October 13 to 16
in Newtown.
Some of the schools that are part
of the 2011 outreach programme
are Gordon Combined School in
Alexandra, north of Johannesburg,
Guidance Outreach Project in
Eldorado Park, south of Gauteng,
and Katlego Intermediate School in
Daveyton, east of Johannesburg.
Interested schools can call Vuyani
Dance Theatre on 011 838 7666 or
visit www.vuyani.co.za

Improves results
Makes learning enjoyable
Makes teaching a pleasure
Easy to use

Choose Spot On, the most popular course in South Africa,
from Heinemann Publishers, the teacher’s choice for CAPS.
Spot On gives you everything you need for your lessons with
all the planning and preparation done for you!
Spot On now comes with a FREE Teacher Resource CD with
every Grade 10 Teacher’s Guide and a FREE Teacher Resource
Pack with every Foundation Phase Teacher’s Guide.

Website: www.heinemann.co.za
Tel: (011) 322 8600 Fax: 086 687 7822
Email: customerliaison@heinemann.co.za

Open the door
to teaching and
learning English with
Keys to English.
Keys to English gives your
learners the key to using English
correctly, improving test results
and increasing language skills.
Available for Foundation Phase from
Heinemann Publishers, the English
teacher’s choice.
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Inspire
children
to read
Teachers and parents can cultivate
readers by adhering to three criteria
Katy Alexander & Nadia Bizos

T

he ability to read independently — both fluently and for meaning
— gives a child access
to a lifetime of learning
and enjoyment. If a child becomes a
“reader”, he or she is most likely to
be a lifelong learner. The best way to
become a reader is by reading. But
how can teachers and parents motivate children to read?
Once children’s basic needs, such
as food, shelter and safety, have been
met, three other conditions need to
be in place to motivate them to read.
● Texts need to match the
children’s interests and needs
Access to books and the freedom to
choose books about topics that children are interested in is critical. This
will encourage voluntary reading or
reading for pleasure.
Studies have shown that the
strongest readers and those most

likely to become lifelong readers are
those who engage in voluntary reading (Krashen 2006, Worthy 2000).
Children need to be able to select
texts that interest them. To do this
teachers and parents need to widen
their understanding of acceptable
reading material. In addition to fiction and non-fiction books, texts
such as comics, magazines, TV schedules, advertisements, graphic novels,
pamphlets and even flyers are all
suitable reading texts.
There is nothing more motivating to read for pleasure than being
given the freedom to choose books
that interest you. Without that interest, reading is a tragic slog through
words and reading becomes a chore
rather than a joy.
It is possible for an inspired
teacher to make any text interesting
and relevant, but it is more likely that
children will be happy to read something that satisfies their curiosity.
For example, if a boy is interested
in animals, he is far more likely to

Finding the right book
Criteria to keep in mind when
selecting fiction books for children:
● Look for a good story. Even
stories for very young learners
must have a story in which something interesting or exciting happens. The beginning is important
because it should draw you in,
arouse interest and make you want
to read more.
● Stories should be easy to
understand and easy to remember.
Always be aware of the magic of a
beautifully told story.
● A worthwhile book does not
have to be dull. It can be fun and
funny. Look for well-structured
plots that have excitement, surprise
and humour. Plots with unexpected
events or twists at the end are

CNA 2011 School
Book Club Award

appealing to all ages.
● The entertainment value of a
book is important, whether it is
fiction or non-fiction. What makes
it entertaining are myriad elements that include the quality of
the illustrations, the storyline, the
tone of the writing and the number of words on the page. A good
example of how well all of these
elements are combined can be
seen in books like Where the Wild
Things Are by Maurice Sendak. The
illustrations and the story in this
book are wild and creative. They
tap into children’s imaginations
and subsequently make the book
a much-loved read that can stand
the test of time. — Katy Alexander
and Nadia Bizos

Primary and High schools can
submit evidence in the form of a club
manifesto, signed reading cards of
members, book reviews written by
book club members, photos or other
evidence that they have established
a book club at their schools. Each
winner will receive a prize. Entries
need to reach the judges by 31 March
2012 and should be sent to: PO Box
30944, Braamfontein, 2017.
011-496-3322

For pleasure: When a child has the freedom to choose books of interest, he or she is more likely to
become a lifelong reader. Photo: Delwyn Verasamy
be interested in reading a non-fiction book about mammals than a
story about a young girl’s first day at
school. What teachers and parents
think will be interesting for children
may not always be so. For example,
research among intermediate phase
learners in South African schools
suggests that many are unlikely to be
motivated to read books dealing with
curriculum themes such as HIV/
Aids; they are more likely to be motivated to read popular fiction books
such as Goosebumps (Bizos 2009).
Providing children with access to
a wide range of books and the freedom to choose according to their
own interests becomes even more
important when considering the
link between reading and identity.
Children often use their reading
choices to formulate and express
their identities. For example, a boy
might choose to read books about
soccer and cars to assert his identity
as a boy, whereas a girl might choose
to read the same kinds of books to
assert her identity against gendered
stereotypes.
● Texts need to be matched to a
child’s reading ability level
A child confronted with a text that is
too difficult will struggle to read each
word and quickly lose interest or give

Even parents
who cannot read
can encourage
their children to
become readers

The 2011 slogan: “The more
you read, the more you know”,
illustrates the CNA Readathon’s
aim to promote reading in all
South African communities through
a range of activities, events and
publications.
The main focus of the CNA
Readathon 2011 is to promote
book clubs in South African
schools and a whole section in the
Teachers’ Treasury is dedicated to

up. Equally, a child who is repeatedly given books that are too easy to
read will not feel challenged by the
task and, therefore, feel no sense of
achievement or satisfaction when
the task is completed. This child
will soon lose interest in reading. In
both these situations, reading subsequently becomes a negative and boring experience for the child.
A quick way to match a book to the
reading level of a child is to listen to
them reading a text that you think is
on the correct level. If the child reads
too slowly or stops and starts, does
not understand the content, keeps
losing his or her place or becomes
bored with the text, you will know it
is too difficult.
● The environment needs to
support reading
Research suggests that good readers
all have what can be referred to as a
“guiding light” (Padmore 1994): “A
particular individual, often an adult
relative, other than a parent, who has
played or continued to play a major
role in their literacy lives. This individual is often described as a ‘reader’
— the person who models reading as
a worthwhile pursuit — something
worthy of talking about.”
The best way to motivate children to read is to lead by example.
Children learn by imitation and
by copying what others do. If the
school makes reading an important
activity, or the home environment
includes people who read, then the
child is more likely to see reading as
a desirable activity.
In a household where there are
no books to read, a child will not

this. A copy of the treasury can
be downloaded from the READ
website at www.read.org.za.
An exciting aspect of the CNA
Readathon 2011 campaign
is an interschool competition.
The winners of the competition
will be presented with the CNA
2011 School Book Club Award
in recognition of their efforts to
establish book clubs at their schools
to encourage a culture of reading.

The more you read, the more you know.

develop a habit of reading. If reading
has not been a priority before, help
make it a priority now by taking an
interest in reading yourself.
Even parents who cannot read can
encourage their children to become
readers by talking to them about
their school day, asking the child to
read to them and encouraging the
child to explore writing their own
stories and dramatising them for the
family.
To make reading a positive activity,
you need an environment that promotes reading as a pleasurable activity and in which children are praised
and encouraged for making the effort
to read. The classroom, school, library
and home environments need to
work together to promote and model
reading as a pleasurable activity.
Children’s reading efforts and
interests also need to be praised and
rewarded. Librarians need to work
with teachers, principals, heads
of departments, parents and community members to promote a culture of reading. For example, children of all ages enjoy listening to
stories.
The librarian can read the beginning of a story and encourage the
child to take the book home to find
out what happens next.
Encourage children to take books
home to read to parents or grandparents, have them dramatise the story
or role-play different situations from
a favourite story. This is something
parents and teachers can do together
to promote a culture of reading.
Katy Alexander and Dr Nadia Bizos
are from the READ Education Trust

Journal
on a Journey
The campaign also
includes the distribution of blank
writing journals to schools nationally
and at random CNA stores. The
journals will provide a method for
interaction and shared creativity
among friends and strangers.
When receiving a journal, you can
record your own entry and pass it on
until the journal is full. Full journals
can be returned to CNA stores
or READ and best entries will be
published.
www.read.org.za
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Learn
from your
reactions
There is always a reason a child becomes
a bully, writes John Demartini

W

hen I was 12 I was
bullied by gangs
at a time in my life
when I felt vulnerable and insecure.
It continued until I empowered my
life and got clarity on my direction.
When I empowered my life, the
bullies disappeared.
A bully is often someone who
does not feel appreciated and
loved for who he or she truly is
and is crying out for attention and
acknowledgment.
Some bullies do not know how
or where to focus their constructive attention. Others feel they have
been treated unfairly and have not
been able to discover the hidden
blessings.
Giving these young people too
much or too little freedom may
not be the form of love they seek
and want. It is wiser to give them a
balance of freedom and constraint.
It would be helpful to take the
time to discover what the bully’s
true higher values or priorities are
and help him or her fulfil what is
most important in his or her life.
This could work wonders to transform their attitudes and actions
from those of bullying to those of
fulfilling.
Labelling a child a bully may just
be a sign that we have not mastered
the art of communicating with that
child in a way that he or she feels
heard, appreciated, empowered and
loved.
Inside all young people is a desire
to do something extraordinary and
amazing with their lives. Helping
them to fulfil this dream could
transform the apparent bully into a
fulfilled person.
To reduce the possibility of participating in the bullying-bullied
dynamic in schools, it may be wise
to teach pupils how to empower
their lives, how to negotiate in others’ highest values (what’s most
important to them) and how to use
the power of numbers and social
influence.
Physically, it may be wise to
encourage pupils to become strong,
toned and fit through exercise and
sports. It may be wise to have them
self-reflect to make sure that they
are not the initiators of the bullying.

Mentally, it is wise to teach pupils
how to transform their perceptions.
Communicating with the bully in
a way that defuses the motive can
help.
Socially, pupils can develop a network of friends that makes it more
challenging for any bully. Or it
may be wise to notify the public or
school authorities so fair play can be
managed more effectively.
Familywise, it may be prudent to
have children inform their parents
of the dynamic so that their parents
can communicate with the bully’s
parents to help understand or moderate the bully–bullied dynamic.
Often, hidden insights are revealed
in this manner and undisclosed factors or actions are brought to the
forefront.
Financially, it may be wise not to
have children display extreme differences in wealth, possessions,
intelligence or education that might
initiate jealousy.
Schools could create no-tolerance
regulations on their grounds, but
this will have no effect before or
after school when the children are
away from the school premises.
Bullying behaviour is often triggered when a pupil feels so challenged by another that he or she
becomes resentful, vindictive or
aggressive, often unable to control
his or her internal pressure.
Pupils may envy another learner
whom they perceive to be more
popular or have an easier or better
life than they do. This jealousy can
become vindictive.
The bully may want to cut the
popular pupil down to size so he or
she can feel superior or better about
him- or herself.
Many young people have certainly
felt this way at times. Without guidance on how to handle these internal conflicts and feelings, pupils can
end up letting out their frustration
and aggression on more vulnerable
children.
My advice to victims of bullying is
to set realistic expectations. When
we set up unrealistic expectations
of ourselves or others, we set ourselves up for the “ABCDs of negativity”, namely anger and aggression,
blame and feelings of betrayal, criticism and challenge, and despair and

WIN WIN WIN
l Cambridge University Press is giving away 10 packs of matric study
guides. To win a pack answer the
following question: Who is giving
away matric study guides? Send
your name and answer to 37406.
The cost is R2 for each SMS
l Cambridge University Press
is also giving away boxes of
Foundation Phase Rainbow
Reading books for different levels

based on various themes ranging
from the weather, house, time
and food. The Rainbow Reading
Series consists of 350 titles. To win
a box, answer the following question: What is the name of the book
series that Cambridge University
Press is giving away? Send your
name and answer to 37406. The
cost is R2 for each SMS. The closing date for both competitions is
September 30 2011.

Pupils should be
encouraged to become
strong, toned and fit
through exercise and
sports. They develop
self-confidence and are
less likely to suffer at
the hands of bullies.
Photo: Oupa Nkosi

depression. When these feelings
emerge, we are more likely to attract
the bully or become the bully.
By setting intentions or goals that
are realistic and aligned with our
true values, we are more likely to
be sound in mind and moderate in
action. The bullying response can
often be the result of unfulfilled
expectations and imbalanced social
comparisons. If children become
extremely reactive in behaviour, ask

them what they have learned from
the dynamic and what alternative
action might be useful in any future
scenarios. Learning from our reactions is what turns reactions into
wise actions.
Dr John Demartini is founder
of the Demartini Institute, a
human behavioural specialist,
educator, internationally published
author and consultant
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Research skills: The aim is for the learner to receive only guidance from teachers and for parents to ensure that pupils do individual work. Photo: Oupa Nkosi

A project in the making
Whether you are the teacher or a
learner, projects need not give you
a headache, writes Cecilia Marais

O

ne thing that has
undergone a dramatic
shake-up in our classrooms since curriculum
changes began to ripple
through schools is the assessment
system.
Examinations were once the
make-or-break hours in a learner’s academic year, but now continual assessment plays a major
role. Learners are expected to collect marks from various sources
during the year, including exams,
projects, assignments and class
work.
A project is the special study
of a topic in considerable depth.
It includes pupils engaging
in design, problem-solving, decision-making and investigative
activities.
A significant number of projects
or assignments are given during a
term for most subjects and, if they
are not handled correctly, they can

put stress on learners, parents and
teachers.
The aim is for the learner to
receive only guidance from teachers and for parents to step back,
to ensure that pupils do individual work. This allows learners to
develop the necessary research
skills.
When learners take responsibility
for their own tasks and their own
learning, their self-esteem soars.
Not only does this help to create
better attitudes towards learning, it
also creates independence.
Most subjects — human and
social sciences and life orientation
in particular — give learners the
opportunity to do some serious thinking while they gain new
insights and knowledge that will
help them when they encounter
real-life problems. In this way, projects allow learners to acquire better
cognitive skills. It’s not just a matter
of finding answers.

From the teacher’s
perspective

From the learner’s
perspective

• Information notice: The teacher
should prepare a notice that lists
the requirements for the project or
task. This should contain the questions that need to be answered and
the marks that will be assigned to
each question. This will help the
learners, and parents supporting
their child, to know exactly what to
do.
• Accessing information: Teachers
should ensure that all pupils can
access information about the topic.
If learners do not have access to the
internet, make sure they are within
reach of a library. If this is not possible, resources such as magazines and
newspapers should be made available to them.
Anyone can publish information
on the internet, so it is advisable, as
the teacher, to check that the appropriate information is available from
trusted sources.
• Marking the project: When
you mark projects, make sure you
do not compare the learners’ work.
Look at each individual and his or
her abilities.

• Understand the topic: When
pupils receive the notice about the
topic and the set of requirements,
they must ensure they understand
it. Ask the teacher to explain in more
detail if you are not sure what to do.
With the details available, there is
no excuse not to deliver an excellent
project that will satisfy not only you,
but also your teacher.
• Plan your time and project:
The teacher will state the hand-in
date of your project. Make sure you
have enough time to put everything
together. Decide how you will present the information and check
the number of marks allocated to
specific parts of the project. Spend
more time and energy on the sections that count for more marks.
• Gathering information: The
internet is an easy and convenient
way to get information, but try not
to use only the internet. Visit your
school or local library for information books. Make sure to tell your
teacher ahead of time if you do not
have access to information so that
you can be helped.

TEACHERS CROSS TRANSFERS

BRIDGING CASH

Teachers P1 – P3

while waiting for

who need partners for cross transfers,
Mangoloi Transit can assist with
suitable candidates.
Call Griffith 073 645 4090
or
071 133 1429.
Thobile Mthiyane-Lekgoathi
074 404 8476

PENSION/PACKAGE

Telefax: 011 849 3226

Payout (Lump sum only)

PROPERTY
Proceeds from House Sold
& 2nd/3rd Bonds
Teach 001

☎ 0861 101 388

• Writing the project: Collecting
information is only one part of creating a project. The most important
part is to structure your information
and write up the project.
Depending on the type of project,
the write-up should include an introduction, substantial body and clear
conclusion. Remember to reread
your work to eliminate any grammar
and spelling errors. Use a dictionary
to check the spelling of unfamiliar
words. Present your ideas in a clear
and interesting way. Always use your
own words when writing up a project. Your teachers should feel that
they know more about the topic after
they have read your project.
• Bibliography: Always include
a bibliography so that your teacher
can see where you collected your
information and that you made an
effort to conduct research from a
few sources. If you don’t give credit
to your sources, you will be stealing
someone else’s ideas and knowledge.
This is known as plagiarism and is a
serious offence.
Cecilia Marais is the librarian of Laerskool Mooirivier in Potchefstroom

Attention
Math/Science
Depts:
Bring the best in educational technology
to your learners. Contact OES for latest
catalogue. Widest range of calculator
models: TI, Casio, Sharp, HP and Texet.
For product information, call us at (011) 285 0028
mg0011te
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A dedication
to animals
Dr Deidre Kempis
is a veterinary
surgeon in
Jo’burg. She tells
Thabo Mohlala
about her career
Why did you become a veterinary
surgeon?
From a very young age, I was fascinated by all things medical and have
always had a affinity for and understanding of animals.
What sparked your interest?
As a child, I held a deep regard for
vets and always took great pleasure
in consulting them with my pets.
Vets appeared to me to have some
sort of deeper understanding of animals, because they could figure out
the animals’ problems without being
able to speak to them. It also amazed
me that they knew how and when to
use all the different medicines. When
I was in matric, I started helping out
at the local vet practice. The doctors
were very encouraging and allowed
me to become involved in all aspects
of the job. That was when I became
determined to become a vet.

What does your job entail?
I am in small animal practice as well
as being involved in welfare work. I
work mainly with dogs and cats, as
well as other household pets such
as rabbits, hamsters, birds, bearded
dragons, tortoises and even the occasional snake. My job includes consulting with owners about the health
of their pets; diagnosing diseases by
examining the animal, doing laboratory tests and x-rays; operating on
animals; doing dental procedures;
and, sadly, sometimes euthanising
animals that are suffering. Luckily,
I was never afraid to operate on animals. For me, it is a part of practice
that I really enjoy. Vets in South
Africa are so well trained that, by the
time you are let loose, you feel confident in what you are doing. I would
not perform a procedure that I was
not qualified to do — certain types of
operations are best left to specialists
who have had postgraduate training
in that area.
What’s your typical day like?
I start my mornings by checking and
treating any animals that have been
hospitalised overnight, followed by
consultations and then surgical and
other procedures. There are sometimes house calls that need to be

done. There is always admin to be
seen to, such as ordering drugs, paying bills and writing up cases. The
late afternoons are often busy as people come for consultations with their
pets after work.
Would you encourage young people to enter your career field?
Yes, absolutely, but it is not for the
faint-hearted because it is physically
and emotionally very demanding.
From a physical point of view, you
are on your feet all day, often working outside in the heat, freezing cold
or rain. There is no such thing as sitting at a desk in an air-conditioned
office. Some of the animals can be
really challenging, such as aggressive
dogs, feral cats, highly strung horses
and unco-operative cattle.
A degree in veterinary science
offers one a very diverse range of
career paths. Treating sick dogs and
cats is a small part of it. Vets play a
very important role in the production of safe food for the country in
the dairy and meat industries. They
work very closely with dairy and beef
farmers, as well as pig and poultry
farmers. They have to ensure that
these animals receive the best nutrition and care so that they produce
the best quality and quantity of milk
or meat.

Dr Deidre Kempis: “Treating sick dogs and cats is a small part of
having a degree in veterinary science.” Photo: Oupa Nkosi
Some vets work in abattoirs
inspecting meat to ensure that there
are no parasites in the meat that
could be passed on to the consumer.
They also work in the pharmaceutical industry developing new drugs as
well as in horse-racing and wildlife,
for instance.
The horse-racing industry depends
on vets to ensure that horses are
kept injury-free and in peak physical condition to be able to perform at
their best. Wildlife vets are involved
in game capture and relocation, as
vets are the only people qualified
and licensed to use the drugs needed
to dart the animals. They are also
trained to treat animals that may
suffer from stress or injury during
transportation.
The veterinary science degree
is incredibly challenging with an
immense workload but, at the same
time, I think you would struggle to
find a more interesting and diverse

course.
Potential applicants need to understand that being a vet does not mean
working with cute and cuddly animals; it is physically and emotionally very demanding, but at the same
time extremely rewarding.
To become a vet, what subjects
should learners take at school?
The compulsory subjects are maths,
physical science and English, but
biology would be helpful.
Which schools did you attend?
I attended St Mary’s School in
Waverley, Johannesburg, for my
entire school career.
What subjects did you choose in
grade 10?
I chose to study maths, science, biology and music, with English and
Afrikaans.
To Page 14
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Tourism and Heritage

Discover SA’s hidden gems
‘Explore your
own backyard’
as Heritage and
Tourism Month rolls
into action, writes
Thabo Mohlala

S

eptember is celebrated in
South Africa not only as
Heritage Month but also
as Tourism Month, the
focus being on domestic

tourism.
According to tourism ministry statistics, domestic tourism contributes
more than 70% of the country’s tourism volume and helps to create and
sustain jobs for millions of South
Africans.
Officially launching Tourism
Month this year, Minister Marthinus
Van Schalkwyk emphasised the need
for the sector to find creative ways
of generating more interest among
South Africans in travelling locally.
Although South Africa continues to
attract millions of foreign tourists, it
is “domestic tourism that is central
to the growth and sustainability of
the sector,” he said.
Phumi Dhlomo, South African
Tourism (SAT) regional director
for Africa and domestic, said that,
to raise awareness around domestic tourism SAT would be targeting
South Africans who visit friends and
relatives but seldom stop to savour
the beauty of what their country
offers.
“Most visits are purpose-driven
and people hardly have time to look
at some of our tourist attractions.
The idea is to encourage these people
who already have a culture of travel
to know more about their country.
We want them to choose less visited
places and not just visit the same
places all the time,” said Dhlomo.
With this aim, the Sho’t Left campaign, rebranded recently, now has
the tagline: “There is no such a thing
as a wrong turn.” Deriving its name
from the slang used by taxi commuters to tell the driver that they wish to
alight, the campaign “aims to promote a culture of local holiday travel
among South Africans, targeting
ordinary South Africans and their
families who have a desire to travel
but do not know where to go”.
During tourism month, said
Dhlomo, all South Africans are
encouraged to take a “Sho’t Left” to
enjoy and explore the country’s hidden gems and visit some of the most
popular destinations, as millions of
foreign tourists do each year.
With September also being
Heritage Month, SAT intends to
use the opportunity to encourage
people to travel from one province
to another to discover the cultures
of other South Africans by visiting
other towns, villages and cities. This
year’s Heritage/Tourism celebrations
will take place on September 27 in
Clarens, Free State, so that the province can showcase its tourist products and packages.
Dhlomo said part of the campaign
is to promote travel among young
people, particularly schoolchildren.
“It is important to have tourism as
part of the curriculum. Schools need
to revive the culture of school excursions because these help widen horizons; giving different perspectives
about things and also enriching
personal outlooks. This is particularly crucial for teachers who could
use the experience in the classroom,” Dhlomo said.

Tourist attraction: The Big Hole in Kimberley, Northern Cape. Photo: South African Tourism
He added: “When you travel in
South Africa, you help create jobs
for fellow South Africans, invest in
our economy and national growth,
and support a vibrant South African
industry that is rapidly becoming a
benchmark for international excellence. You also invest in yourself,
expanding your view of the world,
discovering new and different places
and giving yourself time away from
the stresses of everyday life to relax
and recharge your batteries.”

Eastern Cape
The Eastern Cape is a place of rugged beauty. Stretching from the
snow-capped peaks of the southern
Drakensberg and the breathtaking Wild Coast to the lush forests
of Tsitsikamma, where you can
zipline high above ground between
600-year-old yellowwood trees and
perhaps catch a glimpse of a rare
forest elephant. If you really want to
get your blood pumping, you could
push your other half off the world’s
highest commercial bungee jump at
Bloukrans Bridge.
Flanked by the Indian Ocean,
teeming with life, it’s not surprising
that the Eastern Cape is described
as a province of great extremes.
Its coastline is home to the world’s
surfing Mecca, Africa’s Big Five and
the birthplace of Nelson Mandela.
There aren’t too many coastal zones
or estuaries in the world that can
be called near-pristine, but the
Pondoland Marine Protected Area is
surely one of them. Its endless coastline with its diverse settings mean
you can take a slice and have it all
to yourself.

Free State
Enjoy the wide open spaces of the
Free State, climb the sun-kissed
mountains that border Lesotho,
explore one of the world’s biggest
meteorite craters. The Vredefort
Dome, a staggering 300km wide, is
a Unesco World Heritage site. You
can go horse-riding, take breathtaking hikes close to snow-capped peaks
or dip your toes into crisp mountain
streams. Explore the ancient haunts
of the San, among South Africa’s earliest inhabitants. Their 1 000-year-old
paintings near towns like Rouxville
will take you on a voyage through
time with rock art that dances on

the insides of cave walls. The Golden
Gate Highlands National Park near
the town of Bethlehem is a paradise
for hikers. From 3 000km up, the
panorama from the Sentinal rock
gives you a fresh perspective on life.
Here you can feel truly free. If you
enjoy art and music visit the town
of Clarens among the mountains of
the Eastern Free State for a cultural
experience.

the day off with cocktails in a fivestar hotel overlooking the Indian
Ocean. Durban is lined with golden
beaches and offers a tropical carnival
atmosphere and summer sunshine
all year round.
Explore the Natal Midlands on
horseback, spend the day fly-fishing in the streams of the foothills,
or spend some time in the mighty

Drakensberg itself where you can
climb mountains, marvel at panoramic views, sleep in a cave and hike
to view Bushman paintings. Visit the
Umfolosi-Hluhluwe game park, or
have a close encounter with hippos
at the iSimangaliso Wetland Park,
South Africa’s first World Heritage
Site.

To Page 10

Gauteng
Buzzing Johannesburg, the City
of Gold, is the cosmopolitan
face of Africa.
If catwalks, Chanel and
cappuccinos are your thing,
Sandton City is the place for
you. Shop for fashion from
some of the world’s top designers and let your hair down at
night in the epicentre of the
continent. Explore Jozi’s arts
centre, Newtown, or spend
an afternoon indulging in
Afrocentric cuisine and let
our dramatic arts captivate
you at the Market Theatre. If
you’re looking for the beat of
Africa, you can immerse yourself in Soweto’s rich history on
Vilakazi Street, home to two
Nobel Peace Prize-winners,
and visit the Hector Pieterson
Memorial, the home of freedom, or grab a tasty bite from
a vendor and watch the golden
sun melt behind the city that
never sleeps. The Cradle of
Humankind in Maropeng
focuses on the development of
humans over million of years
and the Origins Centre at Wits
University is also an attraction.
On the southern border of
the province, the mighty Vaal
River, lined with exclusive
lodges and some of the country’s best angling opportunities,
is the perfect spot to spend precious time together.

KwaZulu-Natal
KwaZulu-Natal’s leisurely capital is Durban. The Zulu name
for Durban is Thekwini, meaning “The Place Where the Earth
and the Ocean Meet”.
Go on a sunset cruise, take a
dip or surf. Try the local curry
and feel the tropical heat, finish
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Tourism and Heritage

Discover SA’s hidden gems
‘Explore your
own backyard’
as Heritage and
Tourism Month rolls
into action, writes
Thabo Mohlala

S

eptember is celebrated in
South Africa not only as
Heritage Month but also
as Tourism Month, the
focus being on domestic

tourism.
According to tourism ministry statistics, domestic tourism contributes
more than 70% of the country’s tourism volume and helps to create and
sustain jobs for millions of South
Africans.
Officially launching Tourism
Month this year, Minister Marthinus
Van Schalkwyk emphasised the need
for the sector to find creative ways
of generating more interest among
South Africans in travelling locally.
Although South Africa continues to
attract millions of foreign tourists, it
is “domestic tourism that is central
to the growth and sustainability of
the sector,” he said.
Phumi Dhlomo, South African
Tourism (SAT) regional director
for Africa and domestic, said that,
to raise awareness around domestic tourism SAT would be targeting
South Africans who visit friends and
relatives but seldom stop to savour
the beauty of what their country
offers.
“Most visits are purpose-driven
and people hardly have time to look
at some of our tourist attractions.
The idea is to encourage these people
who already have a culture of travel
to know more about their country.
We want them to choose less visited
places and not just visit the same
places all the time,” said Dhlomo.
With this aim, the Sho’t Left campaign, rebranded recently, now has
the tagline: “There is no such a thing
as a wrong turn.” Deriving its name
from the slang used by taxi commuters to tell the driver that they wish to
alight, the campaign “aims to promote a culture of local holiday travel
among South Africans, targeting
ordinary South Africans and their
families who have a desire to travel
but do not know where to go”.
During tourism month, said
Dhlomo, all South Africans are
encouraged to take a “Sho’t Left” to
enjoy and explore the country’s hidden gems and visit some of the most
popular destinations, as millions of
foreign tourists do each year.
With September also being
Heritage Month, SAT intends to
use the opportunity to encourage
people to travel from one province
to another to discover the cultures
of other South Africans by visiting
other towns, villages and cities. This
year’s Heritage/Tourism celebrations
will take place on September 27 in
Clarens, Free State, so that the province can showcase its tourist products and packages.
Dhlomo said part of the campaign
is to promote travel among young
people, particularly schoolchildren.
“It is important to have tourism as
part of the curriculum. Schools need
to revive the culture of school excursions because these help widen horizons; giving different perspectives
about things and also enriching
personal outlooks. This is particularly crucial for teachers who could
use the experience in the classroom,” Dhlomo said.

Tourist attraction: The Big Hole in Kimberley, Northern Cape. Photo: South African Tourism
He added: “When you travel in
South Africa, you help create jobs
for fellow South Africans, invest in
our economy and national growth,
and support a vibrant South African
industry that is rapidly becoming a
benchmark for international excellence. You also invest in yourself,
expanding your view of the world,
discovering new and different places
and giving yourself time away from
the stresses of everyday life to relax
and recharge your batteries.”

Eastern Cape
The Eastern Cape is a place of rugged beauty. Stretching from the
snow-capped peaks of the southern
Drakensberg and the breathtaking Wild Coast to the lush forests
of Tsitsikamma, where you can
zipline high above ground between
600-year-old yellowwood trees and
perhaps catch a glimpse of a rare
forest elephant. If you really want to
get your blood pumping, you could
push your other half off the world’s
highest commercial bungee jump at
Bloukrans Bridge.
Flanked by the Indian Ocean,
teeming with life, it’s not surprising
that the Eastern Cape is described
as a province of great extremes.
Its coastline is home to the world’s
surfing Mecca, Africa’s Big Five and
the birthplace of Nelson Mandela.
There aren’t too many coastal zones
or estuaries in the world that can
be called near-pristine, but the
Pondoland Marine Protected Area is
surely one of them. Its endless coastline with its diverse settings mean
you can take a slice and have it all
to yourself.

Free State
Enjoy the wide open spaces of the
Free State, climb the sun-kissed
mountains that border Lesotho,
explore one of the world’s biggest
meteorite craters. The Vredefort
Dome, a staggering 300km wide, is
a Unesco World Heritage site. You
can go horse-riding, take breathtaking hikes close to snow-capped peaks
or dip your toes into crisp mountain
streams. Explore the ancient haunts
of the San, among South Africa’s earliest inhabitants. Their 1 000-year-old
paintings near towns like Rouxville
will take you on a voyage through
time with rock art that dances on

the insides of cave walls. The Golden
Gate Highlands National Park near
the town of Bethlehem is a paradise
for hikers. From 3 000km up, the
panorama from the Sentinal rock
gives you a fresh perspective on life.
Here you can feel truly free. If you
enjoy art and music visit the town
of Clarens among the mountains of
the Eastern Free State for a cultural
experience.

the day off with cocktails in a fivestar hotel overlooking the Indian
Ocean. Durban is lined with golden
beaches and offers a tropical carnival
atmosphere and summer sunshine
all year round.
Explore the Natal Midlands on
horseback, spend the day fly-fishing in the streams of the foothills,
or spend some time in the mighty

Drakensberg itself where you can
climb mountains, marvel at panoramic views, sleep in a cave and hike
to view Bushman paintings. Visit the
Umfolosi-Hluhluwe game park, or
have a close encounter with hippos
at the iSimangaliso Wetland Park,
South Africa’s first World Heritage
Site.
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Gauteng
Buzzing Johannesburg, the City
of Gold, is the cosmopolitan
face of Africa.
If catwalks, Chanel and
cappuccinos are your thing,
Sandton City is the place for
you. Shop for fashion from
some of the world’s top designers and let your hair down at
night in the epicentre of the
continent. Explore Jozi’s arts
centre, Newtown, or spend
an afternoon indulging in
Afrocentric cuisine and let
our dramatic arts captivate
you at the Market Theatre. If
you’re looking for the beat of
Africa, you can immerse yourself in Soweto’s rich history on
Vilakazi Street, home to two
Nobel Peace Prize-winners,
and visit the Hector Pieterson
Memorial, the home of freedom, or grab a tasty bite from
a vendor and watch the golden
sun melt behind the city that
never sleeps. The Cradle of
Humankind in Maropeng
focuses on the development of
humans over million of years
and the Origins Centre at Wits
University is also an attraction.
On the southern border of
the province, the mighty Vaal
River, lined with exclusive
lodges and some of the country’s best angling opportunities,
is the perfect spot to spend precious time together.

KwaZulu-Natal
KwaZulu-Natal’s leisurely capital is Durban. The Zulu name
for Durban is Thekwini, meaning “The Place Where the Earth
and the Ocean Meet”.
Go on a sunset cruise, take a
dip or surf. Try the local curry
and feel the tropical heat, finish
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Technology

Research gets
into the mix
Pupils in both rural and urban areas can
now improve learning, thanks to MXit
Nicky Willemse

A

new MXit application
to help pupils — particularly in rural areas
— to improve their computer literacy skills has
emerged from doctoral research
at Nelson Mandela Metropolitan
University.
The application is the brainchild of
computer science doctoral student
Melisa Koorsse. She launched the
application as part of a pilot study in
April and hopes to expand the tool to
include other learning subjects.
The idea was sparked last year when
Koorsse, who was then lecturing IT
and computer application technology
(CAT) teaching methods, evaluated
the university’s student teachers in
rural schools. She noticed that pupils
had to hand in their textbooks at the
end of the lesson.
Koorsse realised that because the
learners had no computers or reference books at home, they were finding it difficult to remember complex
concepts from one lesson to another.
“I got frustrated seeing how the learners struggled to keep up with the work
and wanted to find a way to give them
extra assistance,” she said.
She homed in on the one thing
nearly all the learners had — cellphones — and set about developing
the MXit tool. The application she
devised focuses on CAT from grade
10 to 12 and was launched as a dictionary: pupils can send a word they
do not understand and receive an
automated definition using MXit text
conversation. The tool has since been
expanded to allow pupils to practise
what they have learned using various
toolbar graphics. For instance, they
can click on a toolbar button (such as
“bold”) that changes selected text, just
as they would if they were working on
a computer.
The two applications — NMMU CS
CAT and TOOLBARZ — can be found
in MXit TradePost > Games > Play
Now > Applications > By Genre >
Education.
“I don’t want to replace teachers or
textbooks,” Koorsse said. “I just want
to give learners additional support
when teachers and textbooks are not
available.” To help pupils with formulas, Koorsse monitors usage closely,
constantly adding new definitions.
The application now has 5 000 users,
and Koorsse wants to include Excel
spreadsheets.
The university’s department of computing sciences plans to extend the
tool to become a “broader content
delivery system, like a big textbook on
a mobile phone”. The aim is to extend
the service to other subjects. “We want
to make a difference by using mobile
technology. Learners need access to

“I don’t want to
replace teachers
or textbooks. I just
want to give learners
additional support
when teachers
and textbooks
are not available”

knowledge,” Koorsse said.
The idea is to run the MXit service
in three languages (English, Afrikaans
and isiXhosa) once funding for translation becomes available. Learners
will be able to send a keyword in
English and choose the language in
which they would like a response.
Koorsse’s doctoral study focuses

on programming assistance tools to
support the learning of IT in South
African schools — a project assisted
by the year she spent teaching IT and
CAT at Port Elizabeth’s Pearson High
School.
Nicky Willemse is a freelance writer
contracted by Nelson Mandela
Metropolitan University
This article first appeared in the
Mail & Guardian on July 8

A new MXit tool enables pupils to send words they do not
understand and receive an automated definition using MXit text
conversation. Photo: Madelene Cronjé

Census 2011 - Stand up and be counted
Census 2011 - Stand up and be counted

The relevant clauses from the Statistics Act (Act No. 6 of 1999) are printed on
the cover page of the Census 2011 Questionnaire A.

•
•
•

Employees of Stats SA will be legally bound, by signing the Oath of
Confidentiality, never to disclose information gathered, in the course of their
duties, to anyone not authorised by Stats SA. This oath continues to apply even
after employment has ceased.

The national population and housing census will take place in October 2011.
Census night is the night between 9 and 10 October 2011.
Data collection takes place from 10 – 30 October 2011.

What is a Population and Housing Census?
A population census is a total count of the country’s population, where
information is gathered about the demographic, social and economic profile of
the population, as well as the housing conditions of the people who live in the
country. In other words, a population census involves counting all the people in
the country and collecting information about them and their living conditions.
The aim of a census is to provide government, institutions, agencies and citizens
with information essential for policy development, planning, monitoring, and
evaluation of development projects and for making informed decisions. It is
therefore of utmost importance that everyone in South Africa participates in the
Census.

South Africa and the Census
South Africa conducted its first democratic census in 1996 followed by a census
in 2001. Census 2011 will be the third democratic census to be conducted and
is expected to exceed all the previous censuses in terms of coverage and the
accuracy of the data collected. The census is conducted by Statistics South
Africa (StatsSA), South Africa’s national statistical office. Its vision for Census
2011 is “to count all citizens.”

The importance of a Population Census
The population census plays an essential role in public administration.
The results are used to for:
•
•
•
•

ensuring equity in the distribution of government services;
distributing and allocating government funds among various regions and
districts for education and health services;
delineating electoral districts at the national and local levels; and
measuring the impact of industrial development, to name a few.

The census also plays an essential role in all elements of the national statistical
system, including the economic and social components. Census statistics are
used as benchmarks for statistical compilation or as a sampling frame for sample
surveys. The national statistical system of almost every country relies on sample
surveys for efficient and reliable data collection. Without the sampling frame
derived from the population census, the national statistical system would face
difficulties in providing reliable official statistics for use by the Government and
the general public;
The census results are used as a benchmark for research and analysis.
Population projections are one of the most important analytical outputs based
on census data; future population projections are crucial for all segments of the
public and private sectors.

The objectives of Census 2011
Census 2011 aims to provide government planners, policy-makers,
administrators, private organisations and citizens with data on which to base
their social and economic development plans and programmes.
In line with the priorities of the state, the Census will be focusing on improving
the relevance and reliability of measurements in the following areas:
•
•
•
•

Measurement of demographic and socio-economic data, such as fertility,
mortality, migration, etc.
Measurement of the extent of poor households;
Measurement of access to facilities and services, such as piped water,
sanitation and electricity for lighting, etc;
Providing lower geographical levels data that are more detailed than existing
household-based surveys to enable more informed planning at a local
government level.

Confidentiality
In return for the privilege that Stats SA enjoys in being able to ask questions
about every individual in the country, the organisation guarantees to keep all the
information that it collects on individuals strictly confidential.
Every Stats SA official is sworn to uphold the confidentiality of all collected data.

While Stats SA asks for the full names of respondents and records the
physical addresses of their dwellings on the questionnaire, this information is
never published or otherwise made available to anyone outside the employ
of Stats SA, not even to other government agencies. The reason Stats SA
requires full names and addresses is for quality-check procedures. During the
final processing, the data for all the households are converted into statistical
tables for publication that do not include names and address information.
Consequently, published information can never be traced back to a specific
household, or a particular individual.
The Act provides for a fine of up to R10 000 or imprisonment of up to six months
or both for Fieldworkers or other employees of Stats SA who are found guilty of
communicating to any unauthorized person information collected under the Act.

a household basis (in other words, a representative of the household will be
asked to provide information about all members of the household). There are
two primary reasons: First, it would be impractical and expensive to attempt to
interview every individual (and some individuals, such as the young, the very
old or the infirm) wouldn’t be able to provide information about themselves.
Second, many of the features which are of interest in a Census (such as the
type of housing, access to goods and services, etc.) remain the same within
households.
8. What is a Household?
A household is one or more people who live together and provide jointly for
the necessities of life, and who take joint decisions about how resources are
acquired and used. Households may include families, room-mates, people who
live in barracks together or a single person living alone.
9. Who should answer Census questions?
In general, the head of a household will be interviewed. The “head of the
household” isn’t necessarily a particular type of person: the household can
nominate anyone to provide information on its behalf. The idea is simply
to ensure that the person being interviewed is able to provide correct and
comprehensive information, and that households aren’t counted twice.

The data collected from the census 2011 is important to everyone and it is in the
interest of everyone living in South Africa to make the census a success.
Everyone can help by:
•
Being informed about the census and what it means to your communities ,
empower and learn more about census data.
•
Being accessible to census enumerators in pre enumerations operations
and during the enumeration phase.
•
Being available to the enumerators who will be visiting your households.
•
Being kind by ensuring the safety of enumerators while in your
neighbourhood
•
Being proactive by making sure that you are counted, call census office
if you think you have not been counted, help educate others about the
importance of census.
•
Providing accurate information about your household, and specifically
household’s characteristics on Census night (the night between 9 and 10
October 2011).

20. What happens if I live in communal housing or I’m in the military?
If you live together with other people, sharing resources and taking decisions
together (in other words, you are a household), you will complete the standard
questionnaire. if you live together with others but don’t share resources,
you will be given a special questionnaire designed for your circumstances.
Enumerators will attempt to count people living in all communal housing and
barracks throughout the country.

1. Why should I participate in Census 2011?
A Population Census serves as the basis for almost all statistics in a country.
Everything - from the services provided by a government and how those
services are allocated to the development plans of private companies, the
location of shopping centres and whether someone chooses to invest in a
country - depends in part on Census data. It is in everyone’s interest to ensure
that Census information is as accurate as possible.

3. How often is a Census conducted?
There is no hard-and-fast rule as to how often a Census should be conducted.
Due to the complexity and expense involved in counting everyone in the country,
censuses are generally conducted every 10 years or so.
4. Who should be counted?
Anyone who is in the country on the night of 9-10 October 2011 should be
counted. It doesn’t matter whether you’re a citizen, a visitor, a legal immigrant or
even an illegal resident: if you’re in the country on Census night, you should be
counted in the Census.
5. When is Census 2011 happening?
Census 2011 takes place from 10 to 31 October 2011.
6. What is Census Night?
Things change and people move around. StatsSA therefore needs a reference
point for data collection. Even though the Census takes place from 10 to
31 October, the objective is to take a “snap-shot” of what was happening in
households on the night of 9-10 October.
7. Why are Households counted, and not individuals?
Every individual in the country will be counted, but interviews will be done on

17. What happens if I provide incorrect information?
Incorrect or inaccurate information affects the quality of the Census, and of all
of the processes which are based on Census data. We all lose.

19. What about people who don’t have homes?
There is a special, single-page Questionnaire which has been designed to be
appropriate for homeless persons, migrants, foreign visitors, etc. Enumerators
will attempt to count everyone in the country, irrespective of whether they have
permanent homes in South Africa.

Frequently Asked Questions

In addition, in order to know what the profile of a sample should be, one has
to know what the profile of the population is. In other words, sample-based
research requires that, from time to time, a Census is done to check the profile
of the population itself.

16. Can the information be used against me?
No. See above.

18. What if I’m not in my usual home on Census Night?
Each enumerator will count people who were resident in households within
their Enumeration Areas on Census night (9-10 October). If you were not
home on that night, you won’t be counted within your particular geographic
Enumeration Area. Instead, you will be counted as part of the Enumeration
Area where you were on Census night. Special measures have been taken
to make sure that residents of hotels, resorts, etc. are counted. If you were
outside of the country on Census night, you don’t get counted.

The role of the Public in Census 2011

2. Why count everyone if you can simply use a sample?
Data from a sample is useful because the assumption is that its characteristics
can be generalised to the population as a whole. However, sample-based
research always involves a degree of uncertainty and potential inaccuracy,
since we can never be 100% certain that the sample is representative of the
population as a whole. A Census is therefore more accurate than other forms of
research.

15. What about privacy?
See the section on Confidentiality. It is illegal for StatsSA to provide your
individual information to anyone (including other state organisations such as
SARS, the Police or Home Affairs). Your information is absolutely confidential,
no matter what answers you give. In addition, the information you provide as
part of a Census cannot be used in a court of law.

21. What do I do if I can’t answer a question?
The Census questions aren’t difficult, and don’t require any special knowledge.
Fieldworkers are trained to explain questions as simply as possible. Questions
also include the option to say “I don’t know” or “Other” if none of the existing
answers suit your circumstances.

10. Who will do the counting?
“Counting” - or more accurately, completing Census questionnaires on
households - will be conducted by trained StatsSA fieldworkers, who are known
as “Enumerators” (literally: “those who count”). Enumerators are generally not
full-time StatsSA employees or professional researchers. Each enumerator is
responsible for the households in a particular enumeration area (EA) - consisting
of roughly 120 - 150 dwellings.
11. Why will some households be counted more than once?
The objective of the Census is to count every household only once. Enumerators
may visit the same household more than once if no-one was available to answer
questions during previous visits, or as part of our quality assurance programme.
12. How do I double-check an Enumerator’s identity?
All Enumerators will carry badges identifying them as StatsSA representatives.
The badges carry the StatsSA and Census 2011 logos, the name and
photograph of the Enumerator, the Enumerator’s unique identifying number and
the Census 2011 call centre number. You can check the enumerator’s identity by
phoning 0800 110 248.
13. What will I be asked?
There are three Questionnaires, adapted for various types of dwelling. Each
household will be asked questions from one of the three Questionnaires.
Depending on the Questionnaire, each household will be asked around 75
questions. The questions range from the number of people in the household
(and their ages and genders) to employment status, work information, education,
languages spoken, the province or country of birth, whether there is a television
in the household, the number of cell phones, etc.
14. Why will I be asked for my name and personal details?
It is not necessary to provide your name. However, having a name on the
Census form makes it easier to check data quality later and to pick up simple
mistakes (such as “Betty Dube” being recorded as male, for example).

22. Where can I access a copy off the Census 2011 Questionnaire?
You can access a copy of the questionnaire online (www.statssa.gov.za/
census2011) or at any one of the StatsSA offices. Note that, to protect
the integrity of the data (and to make sure that people don’t pretend to be
Enumerators to get access to households), these example questionnaires will
be clearly marked “EXAMPLE”.
23. Can I complete the Census Questionnaire myself or on the internet?
No. Census 2011 questionnaires can only be completed with the help of a
trained Enumerator.
24. What do I do if my household isn’t counted?
Call the Census call centre (0800 110 248), or send an email to census2011@
statssa.gov.za
25. When will the results of Census 2011 be available?
The first set of results will be available around November 2012. StatsSA
expects final results to be available during 2013.
26. How can I get access to Census data?
You can get access to data from a StatsSA office or the StatsSA website
(www.statssa.gov.za). Access to the data itself is free of charge.

Where to find more information about Census 2011
National Call Centre: 0800 110 248
Email: census2011@statssa.gov.za
Web Site: www.statssa.gov.za/Census2011
Facebook: Census2011SA
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Comment

Children’s silent
exclusion
High enrolment rates do not tell us
what is happening in classrooms
COMMENT
Shireen Motala

A

ccess to quality education
is indisputably one of the
most significant challenges of the 21st century,
particularly in a developing country context.
South Africa is often presented as
a success story in terms of universal
access to education: compared with
other developing countries, we have
fewer numbers of out-of-school children. The Community Survey of 2007
suggests that there are about 380 000
children in the seven to 15 age group
who are out of school and many of
these children represent the most
marginalised in our society — the disabled, those with severe learning difficulties, those living in fragile household structures and others who are
often unable to access social grants.
Research by the Consortium for
Research on Education Access, Equity
and Transitions (Create), consisting of parallel studies undertaken
in Bangladesh, Ghana, India, South
Africa and the United Kingdom,
is premised on the argument that,
for access to be meaningful, it must
include regular attendance, timeous

progression and transition through
and between grades and the meaningful acquisition of literacy and numeracy skills. It follows that particular
attention must be given to those who
are “silently” excluded — learners who
are present in classrooms but learning
very little.
Empirical research by the Create
South Africa team in the past five
years involved tracking and analysing
more than 1 000 Gauteng and Eastern
Cape learners, with their teachers
and parents, to identify children who
are being either directly or silently
excluded from basic education.
It suggests that access to education
in South Africa remains incomplete
in terms of attendance, limited in agegrade norms, poor in quality and inefficient in learning outcomes. While
significant strides have been made in
universalising access and redistributing and reallocating resources (5.4%
of the country’s gross domestic product is spent on education and 60% of
schools are no-fee schools), tackling
the deep-seated endemic inequities in
education continues to be a challenge.
South Africa’s high gross enrolment
rates illustrate that large numbers of
learners enter school and progress
through to the end of basic education

(grade nine). But their progress is slow
and drops off after this point.
The research found that patterns
of participation and progression are
important predictors of education
outcomes: the longer children are in
school, repeating grades and falling
behind their age-appropriate group,
the more likely it is that they will
underperform. The purpose of repetition should be remedial, to improve
learning, not to render a child’s future
prospects even bleaker; yet the agegrade progression policy appears to be
pushing learners through up to grade
nine, and then they fail and drop out
in large numbers.
Parents’ voices, particularly those
of poorer parents, are not sufficiently
heard at school level. Parents value
schoolgoing very highly and withdrawing their children from school is
seldom contemplated.
Is this a resigned acceptance of the
limited choice of schooling that poverty permits or an unwillingness or
incapacity to contest the power of
school authorities (by, for example,
demanding better-quality teaching)?
With unemployment around 25% and
youth unemployment higher, there
seem to be few economic rewards for
remaining in school after grade nine
unless higher education is envisaged.
The Create research shows that
physical access to schools is high but

Only the best for

your

Dilemma: The longer children are in school, repeating grades, the
more likely it is that they will underperform. Photo: David Harrison
the educational experience is compromised. It also suggests that differentiated solutions may be required for
different groups of learners. Clearly,
increased access and large-scale enrolment has come at a cost, not least
of quality. The scaffolding is there
and many of the building blocks are
in place. Dedicated political will is
required to lead us to the next phase.
Overcoming the “silent exclusion”
of hundreds of thousands of children
who dutifully arrive at school every
morning yet return home having
learned very little is imperative, and
schools and teachers must be held
more accountable for what they do in
their classrooms. .
Improved access to education
should follow or at least accompany,
not precede, good-quality education.
The infrastructure should be in place
— classrooms ready, teachers prepared and textbooks delivered.

Trying to fix quality when children
are already seated and have their pencils poised is like renovating a house
with the occupants still living there. In
South Africa the architectural plans,
in the form of a Constitution that
guarantees education and a curriculum that has been carefully designed,
are in place, but the building is still
being constructed. And with the dust
and debris yet to settle in most of our
27 000 schools, it is leaving an indelible mark on 12-million children trying
to learn amid the noise and the haze.
Shireen Motala is the project leader for
Create research in South Africa. She is
the director of the Postgraduate Centre:
Research and Innovation and associate professor in the faculty of education at the University of Johannesburg
This article first appeared in the Mail
& Guardian on July 22
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Mathematics

Focus
on the
reasoning

When right is wrong

A correct answer arrived at incorrectly

we put the
Question: We have 15 apples. If
les in a
apples into packets with five app
we fill?
packet, how many packets will

If we are to develop children capable
of thinking mathematically, we need
to spend much more energy on getting
them to reason about and explain
their thinking in arriving at an
answer, writes Aarnout Brombacher

I

n my previous column I made
the point that the “correct
answer” does not always demonstrate that a child is doing
what we think they are doing.
I want to pursue that line of thought
by examining an incident that happened in a classroom recently. The
lesson is that we, as teachers, often
contribute to children’s focus on
answers rather than thinking and,
in the process, potentially do a great
deal of damage.
I was working on the mat with a
group of eight children in a grade
two class. After the counting and
number manipulation activities, it
was time for problem-solving. As this
was a new group and I was unsure of
both their development with respect
to numbers and their problemsolving skills, I deliberately kept the
numbers small.
I asked the group to solve the following problem: We have 15 apples.
If we put the apples into packets
with five apples in a packet, how
many packets will we fill?
One boy thought for a few
moments, did some mental calculating that involved using his fingers
and he wrote down his answer: 3.
The boy’s answer was, of course,
correct. However, my interest in
using problems is not so much
in “getting the right answer” but
much more in knowing how the
child developed the answer. Before
engaging with the boy’s response, I

asked him to show me, in his book,
how he had determined his answer.
I was hoping that he might show
either by means of a picture (he is,
after all, in grade two) or by means
of some numbers how 5 + 5 + 5 = 15
and hence 15 apples could fill three
packets with five apples in each.
However, he thought for a very long
time and did nothing. Just as I was
giving up hope that he was going to
write anything, he suddenly wrote:
15 – 12 = 3.
There are several things I would
like us to think about. Firstly, I would
like to understand why he wrote
what he wrote. My speculation is
that this boy experiences the focus of
mathematics as being on the answer
and that is why he wrote down three.
He knew that his answer was correct
— because he had reasoned about
the situation in his head and “solved
the problem”.
When prompted to show how he
had determined the answer, however, he was unsure. I think he was
not so much unsure about how he
had determined the answer but
more so about what he thought I
wanted him to write. For him, the
challenge was to work out what the
teacher wanted him to do. Thinking
that I possibly wanted a number sentence his attention shifted to creating a number sentence that involved
the 15 and gave the 3, which he had
already determined as the solution,
as the answer. The lesson being:

Graphic: JOHN McCANN

children spend a lot of their time
and energy trying to second-guess
the teacher — working out what the
teacher wants.
If our focus is on the answer then
we communicate that the answer
is the only important thing. If we
tell children that they must write a
number sentence to determine the
solution then that is what they will
do — even if it makes absolutely no
sense in the context of the problem.
If, by contrast, we spend a lot of time
and energy asking children to reason about and explain what they are
doing, then we encourage them to
get involved in the central process of
mathematics: thinking!
There is another lesson to be taken
from the classroom incident — it has
to do with the size of the numbers
used in the problem. One of the fundamental reasons for using problems
as a tool for teaching mathematics is,
as I have discussed in various ways
over numerous columns, to create
situations from which the child can

develop mathematical knowledge
and skills.
In the case of the grouping problem that I was using in this lesson, I
wanted to provoke the children into
performing a division-like action.
And the boy in my story did. The
problem was that the numbers were
so small for him that he could simply think out the answer and he did
not have to make a plan. If the numbers we use are too small, the child
does not have to make a plan — he/
she simply “knows” the answer. If
the numbers we use are too large,
the child cannot solve the problem
because their number skills are not
sufficiently developed to deal with
the large numbers.
Teaching mathematics is both
an art and a science. The art lies in
knowing how to manage the classroom situation by being responsive
to the many things that happen and
managing them in ways that will
advance the learning process. The
science, in this case, lies in knowing

which problems to pose to provoke
specific responses and in so doing
to develop particular mathematical
knowledge and skills and more so
in choosing numbers that are large
enough to force the child into making a plan and yet not so large that
they make the problem inaccessible.
The most important lesson of this
classroom incident is, however, that
children spend a lot of their energy
on trying to please their teacher. I am
sure that this can, at times, be hard
to believe. By our behaviour and by
the things we focus on we shape how
the children spend their energy. If
we are to develop children capable
of thinking mathematically, we need
to spend much more of our energy
on getting them to reason about and
explain their thinking rather than
focusing only on the answer.
Aarnout Brombacher is a
private maths consultant.
For more information go to
www.brombacher.co.za

Answers to the September challenge
Question 1
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1
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1/8
1/10 1/10 1/10 1/10 1/10 1/10 1/10 1/10 1/10 1/10
1/12 1/12 1/12 1/12 1/12 1/12 1/12 1/12 1/12 1/12 1/12 1/12
k

and back would take 25
k
The total time here is: 35 +

k

25

If we add by taking common denom12k
inators, this comes to 175

k

So total time is: 30 + 30
2k
and this is equal to 30 =

Spacing of unit fractions

Graphic: JOHN McCANN

At first glance, it sounds like it ought
to be the case that doing two trips of
the same distance at 30km/hour each
way or 35km/h one way and 25km/h
back ought to take up the same time
overall. Surely the time gained by
going 5km/h faster on the way there
is balanced out by going 5km/h
slower on the way back? But how do
we check whether this is true?
Well, we are not given a distance to
work with, but we do know that it is
the same journey in each case, so let
us say that k stands for the number
of kilometres to your aunt’s house. If
we take the 30km/h option, how long
would it take to get there and back?
The time taken for a journey depends
on the distance and the speed, so to
k
get there would take 30 h and the
same for the way back.

We can use common denominators
to compare fractions, or we can turn
1
12
15 k and
175 k into decimals and
compare the decimals.
1
12
15 = 0.06666… and 175 = 0.06857…

15

And the other option?
The journey there would take

k

35

We now need to decide which frack
12k
tion is smaller: 15 or 175

We have enough here to see that the
option of going at 30km/h is slightly
faster, as the decimal that gives the

time taken is smaller.
The next question to ask is whether
this is more generally true — eg, is it
quicker to walk to and from work at
a steady speed of 5km/h or would it
be quicker to walk at 6km/h there
and 4km/h back?

this is because of the way that unit
fractions are spaced out. Although
there are equal gaps between 4 and 5
1
and 5 and 6, the gap between 4 and
1
5
is bigger than the gap between
1
1
5
and 6 . This can be seen on a
number line (see illustration).

Essentially this comes down to asking: Is the time you gain by travelling at 6km/h instead of 5km/h
more than/less than or equal to the
time you lose by travelling at 4km/h
instead of 5km/h?

Question 2

Now the time taken for travelling at
k
5km/h is 5
And the time taken for travelling at
k
k
6km/h is 6 and at 4km/h is 4
So what we really need to know is
k
whether the difference between 6
k
and 5 is more than/less than or
k
equal to the difference between 5
k
and 4
It turns out that the steady inbetween pace is always quicker. And

The first guess we could make is
2.498. That uses an 8 and is pretty
close to 2.5. But I can immediately
think of a better answer, 2.4998, that
gets that little bit closer. And then
2.49998 is an improvement on that.
And 2.499998 is an improvement on
that and 2.4999998 is an improvement on that and so on and so on.
This tells us there is no decimal number not using the digit 5 and using
the digit 8 with a finite number of
decimal places that is as close to 2½
as possible.
In a similar way you can see
there is no decimal number that
isn’t 1 that is as a close to 1 as possible. 0.9999999 is very close. But
0.99999999 is even closer!
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Government Employees Medical Scheme

GEMS shows the way
Medical scheme
cover for more
South Africans

F

or a decade prior to the
establishment of the Government Employees Medical Scheme (GEMS), the
number of South Africans
with medical scheme benefits had
remained at around seven million. GEMS has changed all of that,
receiving more than 120 000 applications in 2010 alone and growing
its beneficiary base to a staggering
1.5-million people.
According to GEMS chairperson
Zava Colbert Rikhotso, GEMS is the
fastest-growing scheme in South
Africa and the largest contributor
to the overall growth of the medical
scheme sector.
“The scheme covers 3% of the total
population and we receive in excess
of about 8 000 new applications for
membership every month.”
Rikhotso points out that GEMS, as
its name suggests, was established
to provide public service employees
with medical scheme cover, enjoys
a year-on-year growth in the number of members. “We had 107 000
applications in 2008 and 119 000 in
2009,” he says.
Rikhotso notes that the 2009
annual report of the Council for
Medical Schemes made a number of
references to the impact of GEMS’s
“phenomenal” growth on the sector
as a whole.
It is gratifying that many of the
scheme’s new members are entirely
new to the medical schemes market
— 54%, in fact. He says that so many
schemes have tried over the years to
provide benefits that attract lowerincome members, but their efforts
have largely come to nought. Now
GEMS is welcoming more and more
lower-income members and individuals who have never enjoyed cover
into its fold.
According to the GEMS 2010
annual report, 173 614 employees on
salary levels one to five, the lower
salary levels in the public service,
were active scheme members last
year.
To Rikhotso, these figures are
an indication of “just how much
the scheme has got right” since its
inception. “I think that we have
developed products and services
that are providing lower-income
earners, as well as those on higher
salary scales, with really meaningful benefits. GEMS has been able to
provide no-frills cover that public
service employees from all walks of
life are finding real value for money.
“The growth of GEMS bears testament to the scheme’s outstanding
service provision and member-centric benefit options,” says Rikhotso.
“Of equal significance is the ability
of the scheme to design and implement benefits and services that
meet and exceed the needs of its
members. In this, it succeeds admirably with scheme benefit plans
being between 10% and 20% less
expensive than those offered by
most schemes while our benefits are

GEMS is setting an
outstanding example
to other schemes in
how to be innovative
and to ensure
sustainability into
the future

One step ahead: Many of GEMS’s new members are entirely new to the medical schemes market
at least as good, if not better.”
Rikhotso says that, although the
scheme membership has grown,
it has made sure that its ability to
provide members with outstanding
cover has never been compromised.
For example, the GEMS network of
service providers has grown apace
with its membership. It now consists of more than 11 000 healthcare
providers spanning 35 disciplines.
The network includes general practitioners, optometrists, dentists,
physiotherapists, psychologists and
a range of other service providers.
GEMS has been working hard to
ensure that all of its members have
easy access to one of these network
service providers and at least 90%
are now within 10km of a network
service provider.
GEMS’s third member satisfaction survey was completed toward
the end of 2010 and the results were
encouraging. The survey revealed
that 71% of members interviewed
were delighted with the services the
scheme offered. Although this result
was seen as satisfactory, GEMS also
wanted to make sure that the feedback was used to improve those
areas that were not meeting member expectations.
Rikhotso believes it is important
that GEMS continually strives for
excellence if it is to retain members and attract new ones. Surveys
and other avenues of feedback
from members are, therefore, used
to constantly improve the scheme
and its services. He says that GEMS
is placing a great emphasis on its
performance in 2011. Indeed, the
scheme’s strategic theme for 2011 is:
“Realising a newly defined measure
of excellence”.
“GEMS may be a young scheme,
but it has certainly led the way in
providing healthcare to more South
Africans,” says Rikhotso.
“GEMS is setting an outstanding
example to other schemes in how
to be innovative and to ensure sustainability into the future. I believe
we now stand poised to take medical scheme cover in this country to a
whole new level.”

So you think you don’t need

a medical scheme?

Did you know…
• It can cost R348 to see your
doctor and get medicine for flu?
• It costs R4 300 for a single day in
a private hospital?
• It can cost anywhere between
R17 000 and R26 000 just to
have a baby?

• It can cost a salary level 5
employee R1 500 for a day’s stay
in a public hospital?
• A day in intensive care will cost
you R8 186?

Think
aga
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Now you know why you need a good medical scheme that will stand by you in times of need.

Think GEMS...
Do you work for the public service? Ever wondered if
there is a medical scheme that can offer you real and
lasting value?
More than 1.6 million public service employees have
put their trust in GEMS, now how about you?

Want to join GEMS?
Want to join South Africa’s fastest growing
medical scheme?
Call 0860 00 4367, visit www.gems.gov.za
or simply email join@gems.gov.za for
more info.

Bringing health within your reach
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Gymnastics to the rescue

Tips

Yazeed
Kamaldien
discovers how
physical training
can help overcome
foetal alchohol
syndrome

If your child is in
grade 12 chances
are that, as the
end of year looms,
panic levels in your
household will rise

n the rural town of Riebeek
West, near Cape Town, lives
13-year-old Dawid Balie, who is
shy and withdrawn, and the size
of a child much younger than
his age.
He has foetal alcohol syndrome, a
mental condition resulting from his
mother’s alcohol abuse while she was
pregnant with him.
Balie does not communicate well
with strangers, but this is starting to
change — thanks to gymnastics. The
sport is helping him exercise not only
his muscles but also his brain.
Balie’s development is slower than
that of other children his age. He is
only now starting to build his selfconcept — how he sees himself and
thinks the world sees him — because
his brain functions at the level of a sixyear-old child.
His teacher and the school’s psychologist note that gymnastics is
playing a vital role in his development. During an interview with
theTeacher, Balie clung to his teacher
Louise van Wyk. He hid behind
her at times and hardly made eye
contact.
Van Wyk teaches Balie and 22
other children with mental disabilities at the Riebeek Valley Special
School in Riebeek West, located
75km from Cape Town. This school
has 218 learners, aged 10 to 16, all of
whom have learning disabilities.
Balie has been participating in
school gymnastics for 18 months and
has reached a level at which he has
competed with children who are not
disabled. He has also won awards for
his gymnastics and Van Wyk says
that this has boosted his confidence.
“Dawid is physically stronger and
concentrates better. Gymnastics has
also done a lot for him socially. He is
going to places where he has never
been before,” says Van Wyk.
Through competing, Balie has
secured a place in the Boland
regional gymnastics team. He has
also won prizes in competitions for
children without disabilities.
Van Wyk explains that this is

he final exams are around
the corner and there’s
a whole lot of studying
for matrics to do. Getting yourself into a fluster about what lies ahead is normal.
There’s a lot to do but where do you
start? What do you need to cover?
Is there enough time? How can you
lessen the stress?
Here, the South African Depression
and Anxiety Group (Sadag) provides
some guidelines for handling matric
with confidence.
Getting through these exams is
going to take a lot of determination
and hard work but the good news is
you can do it with our help. Preparing
well is vital for a less stressful experience that will boost your confidence.
Gauteng-based educational psychologist and former school counsellor Ken Resnick says: “Also important
is good planning leading up to the
exams and understanding subjects
rather than trying to learn by heart.”
Whether you’ve begun studying or
been avoiding it until now, use these
tips to start studying the right way:
l Begin by creating a study timetable. Take each subject, divide the
work into sections and diarise what
you’ll study when. Seeing everything set out on a calendar will give
you peace of mind. Tick tasks off as
you complete them so you can see
what you’ve accomplished. This will
increase your confidence. Being disorganised may mean you won’t be able
to manage your time effectively and
you might leave out subject sections
that should have been studied;
l Set up a special study area. In this
area, set out only the books, notes and
past exam papers you’ll be using and
clear other clutter from the space;
l Ensure you have some brainboosting snacks at hand and study
on a satisfied tummy or you may find
yourself distracted;
l Wear comfortable clothes while
studying. Why not have a lucky outfit
you only wear when studying?
One of your biggest fears may be
putting in all that effort and then

I
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Champion: Dawid Balie shows off some of his medals. Balie competes in gymnastics for the Riebeek
Valley Special School in the Western Cape. Photo: David Harrison
an achievement for a child whose
mental condition inhibits his
concentration.
André Rowan, the school’s psychologist, says that Balie’s mental
challenges are a result of the effect
of alcohol abuse on the neurological
connections in his brain. Gymnastics,
he says, is helping Balie partially overcome his birth defect by strengthening his brain through exercising his
neurological connections.
“Certain things are not known
to him because his brain does not
always make the connection between
the concept and the object. Abstract
concepts are very difficult [for children with foetal alcohol syndrome]
to imagine. Repetition is very important for them,” says Rowan.
“They are best at traditional conveyer-belt kind of work. Stuff where
you have to use your powers of reasoning is difficult for them.”
Rowan says that gymnastics
has also helped Balie develop
self-confidence.
“Gymnastics gives him the confidence that he is worth something.
His communication with his peers
and teachers has also improved. He
is physically more aware of his surroundings,” says Rowan.
“His motor skills are improving,

along with muscle improvement and
sense of body. A problem with foetal
alcohol syndrome children is motor
planning. The routine of the gymnastics mat is helping him put one
instruction after the other. There are
extra neurological connections. It is
developing the brain.”
Jeffrey Petersen, the school’s principal, says that gymnastics helps to
widen possibilities for Balie. Petersen
says that learners at his school do
not obtain a matriculation certificate
and, instead, learn to become semiskilled artisans.
“They are slow learners,” he says
of the learners gathered from surrounding small towns.
“We tell them that there is another
way for them. They can become semiskilled artisans. They can become a
good welder, mechanic or work in
the hospitality industry.”
Riebeek West is a small town of
only 12 000 residents and its bank
is open only three days a week for a
few hours. It has minimal career or
growth opportunities and this situation is worsened by endemic alcohol
abuse — the Western Cape’s rural
farming communities have the highest rate of foetal alcohol syndrome in
the world.
Van Wyk is optimistic that their

school can assist mentally challenged
learners to become part of the mainstream society.
“I want to see these children as normal as possible and not labelled as
disabled. I want to see them becoming part of the mainstream,” she says.
She believes that Balie is an example
of the possibilities of that happening.
“We have an exit plan for every
child so that they have something to
do after school. We want Dawid to be
successful. He competes with children who don’t have disabilities and
he is doing so well. He is very diligent
and trains every day, rain or shine,”
says Van Wyk.
Gymnastics is helping Balie to
break free from a condition that has
become common in the rural Western
Cape. His mother died when he was
younger and he now lives with a foster
family which is struggling financially.
In future, gymnastics could even
help him escape the poverty trap
inherent in small farming towns.
Sport has helped other local disabled
athletes reach tremendous heights.
Balie is already enjoying the value of
gymnastics.
“It’s lekker. I enjoy the trampoline.
I met new friends and my friends
like me more. Gymnastics makes me
stronger,” he says.
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to see you through matric

drawing a blank come
exam time. Concentration
during a study session will
go a long way towards making the information stick. Here’s how:
l Switch off your cellphone during
a study session or leave it in another
room to avoid temptation;
l Change the subject you study
every two hours for variety;
l Take regular, scheduled breaks;
and
l Divide large tasks into smaller
tasks that are easier to complete.
Finally, test yourself. Make up questions about key sections in notes or
reading.
Resnick advises learners to “draw
simple mind maps where at a glance
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there’s an overview of the whole section. “You’re then able to see and
understand the connection between
all the subheadings. Sections of work
should be well numbered with clear
subheadings.”
He also advises that the brain cannot concentrate for longer than 40
minutes. “It’s best to study in onehour bites broken up into 40 minutes of study, a 10-minute break and
10 minutes for revision.” He recommends studying for two to three
hours a day during the week and four
to five hours a day over weekends.
Stress can cause you to lose

concentration when studying so ensure you are
cool and calm during this
vulnerable time.
Think
positively.
Change thoughts such as, “I’ll never
remember all of this stuff” and “I can’t
cope” to positive thoughts such as,
“My work is planned; all I have to do
is stick to my daily schedule” and “I
can do this!” A change in attitude can
do wonders to ease your mind and
ensure you study effectively.
When a moment of panic sets in,
take a minute to refocus with some
deep breathing. It’s a tried and tested
way to relieve anxiety and refresh the
mind.
Maximise your breaks by getting
pampered. Book a back and neck
massage or ask a family member or a
friend to do it for you.
Exercise is a sure way to relieve
tension. Go for walks during breaks

or spend time at the gym before or
after a study session. Exercise reduces
stress by using up hormones the body
produces under stress and relaxes
muscles.
Eat more healthily while studying.
Processed foods with too much salt,
sugar and caffeine can leave you feeling wired, not something you want
while studying. Rather eat brainboosting foods such as nuts, fish, fruit
and vegetables. Drink between six
and eight glasses of water a day as it
flushes toxins from your body, keeping your organs, including your brain,
in top form.
Get enough sleep. Fit afternoon
naps into your schedule, sleep a bit
later during weekends and go to bed
an hour earlier in the week to give
your mind and body enough rest.
Being tired may cause crabbiness and
a lack of concentration. This can lead
to you not sticking to the schedule,
which means more to study closer to
exam time and more stress.
Speak to your parents about doing
fewer household chores during study
and exam time. If you’re feeling terribly stressed and overwhelmed, call
a counsellor at the South African
Depression and Anxiety Group
between 8am and 8pm seven days a
week on 0800121314.
According to Resnick: “Learners
need to understand passing matric
is their problem, not their parents’.
They’re the ones who need to pass, so
it’s their responsibility to draw up a
study timetable, ask questions, learn
study techniques and plan well in
advance.”
If study guides and past exam
papers aren’t available at your school
get them online at websites such as
answerseries.co.za and studymate.
co.za. The SQ3R technique, which
stands for survey, question, read,
recite and review, is one of many successful ways to study. Here’s how to
do it:
l Survey. Get an overall idea of

This article was supplied by the South
African Depression and Anxiety Group,
which runs a toll-free suicide crisis line,
0800 567 567, and a teen suicide
prevention programme in schools

Help for teen suicide
Sadag’s “The Suicide Shouldn’t
be a Secret” programme is aimed
at educating teens and teachers
about the warning signs, facts and
interventions of teen suicide.
Lotto is supporting this initiative
at an additional 30 high schools
across Gauteng.

UPSKILL YOURSELF IN
SCHOOL MANAGEMENT & LEADERSHIP

Edutel Skills Development in collaboration with the University of JHB
offers you the opportunity to upskill yourself in School Management and
Leadership. This is a Qualification pathway that leads to the
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what you need to study in each subject by looking at the headings, outlines and diagrams;
l Questions. As you’re studying
and testing yourself, ask questions,
such as what, why, how and when, to
prepare for the exam;
l Read. After you’ve created questions for yourself, read the study
material slowly and with concentration to find answers to the questions.
Underline, highlight and make notes
at this stage;
l Recite. Oral or mental recitation
helps you to remember; and
l Review. Review what you have
read by putting it all together in a
mind map.
Changing where you study may
bring better results if you’re struggling. Try these locations to see which
one works best for you:
A coffee shop. This can provide
a stimulating background noise, a
relaxed atmosphere and you can
order food and drinks when you
want. It’s perfect for studying in
small groups, with a partner or alone.
You’re surrounded by the comfort of
people yet you can concentrate on the
task at hand.
Your school’s study area or the
local library. These are good places
to get together with study mates and
being on school grounds may make
you realise the seriousness of the task
at hand. But if the noise is too distracting, move to where your studying
will be more effective.
Your bedroom can be convenient.
You can wear whatever you want, be
warm and comfortable and not distracted. Kitchens are great for studying in and they usually have clean
surfaces and good lighting. Be sure
there’s no television close by.
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Sadag will be talking to the teens
and their teachers to demystify the
issue of teen suicide.
The Sadag programme is open to
applications from schools that feel
the need for such intervention.
Schools may call Clare or Adri on
011 262 6396.
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