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Shall we dance?
The dress, the shoes, the partner: Alex Willis and Bongani Ndlandla attended Roedean’s matric dance in May. See our special matric dance focus, Pages 7 to 9. Photo: Ayanda Sitole

Revved-up revision for exam success!
GRADE 10 – 12 REVISION SERIES
Study Mate is a series of DVDs and booklets (study guides and practise
exams) designed to help your learners pass Grades 10, 11 and 12. Using
Study Mate is simple. Just follow these three easy steps:

1

3

2

STUDY

PRACTISE

TUNE IN

Order our new

Work through our

STUDY MATE STUDY GUIDES

STUDY MATE EXAM PAPERS

(Grade 10 – 12 study
notes with DVDs)

(past exam papers for Grades 10 – 12, memos
and DVDs with answers and explanations)

THE TEACHER ADVERT.indd 1

EARN WHILE
THEY LEARN!

Tune in every weekday
from 4pm – 5pm on

Soweto TV, DStv Channel 150
or Cape TV

Become a Study Mate reseller at your school.
Just contact Study Mate on:
(011) 482 4053 or complete the online reseller
form on our website www.studymate.co.za

2011/05/11 3:22 PM

MEC for Education
Ms Grizelda Cjiekella

Northern Cape Department
of Education

Northern Cape Department of Education
Successfully launches the HeyMath! and ‘Wheels in Motion’ Projects

The government has identified education as a top priority and
accordingly, our plans AS THE NORTHERN CAPE DEPARTMENT OF
EDUCATION, for the next five years, will be derived in particular from, and
directed according to the elements of Strategic Priority 4, through which
government commits to strengthen the skills and human resource base of
the country.
To this end, the NCDoE launched the HeyMath! Strategy and the 'Wheels in

The Wheels in Motion project is intricately linked to the Bloodhound
Project:
·

using scientific innovations.
·

Motion' Project, where the Honourable MEC for Education in the Northern
Cape, Ms G.Cjiekella, addressed hundreds of Community Members,
Business and Labour Representatives, as well as Learners, Educators
and Principals from various Schools.
The aims of the Heymath and Wheels in Motion projects, are among
others;
·

·

·

·

The Bloodhound project is to confront and try to overcome challenges

To encourage our learners and young people to discover their true
potential and become motivated to study gateway subjects

Next year, 2012, Andy Green will attempt to set a new record for land speed in
our own province at Haaksteen Pan, Mier. (Watch Press for Countdown!)
Science and Mathematics remain an all-pervading influence, permeating
our daily lives in everything:
·

In our food; travel and transport;

Mathematics and Science.

·

in every form of communication - computers , cell phones

To rekindle learners' interest and in Science, Mathematics and

·

in building and construction,

Technology.

·

Sports scientists are designing our running shoes.

To facilitate conditions in which children realize their full potential in

To ensure that more learners in the FET grades pass Mathematics,

There is an urgent need for more scientists, and with that, the need to increase

science and technology

the number of young people, particularly blacks and women, who are able to

To empower more learners to leave our schools with meaningful and

successfully complete mathematics and science in grade 12, and at our

valuable qualifications - being able to repair and maintain cars,

universities, as nothing is left untouched by science.

·

To facilitate opportunities for skills in Radio and TV production;

'Heymath' and 'Wheels in Motion' - Unleashing the potential of All Learners,

·

To adequately prepare learners for further tertiary studies, future
employment and self-employment.

and dispelling the myth that one is either born With or Without IT!
The significant developments in the field of astronomy listed below, offer
windows of opportunity in the Northern Cape;

The wheels in motion project will also provide learners with a structured and

·

The Southern African Large Telescope, or SALT,

well resourced environment to build a car.

·

The Square Kilometre Array (SKA);

·

The MeerKAT;

·

This process will be filmed and recorded for TV and Radio by
unemployed matriculants, who will be trained by the relevant SETA'S

·

Facebook, Twitter and Mixit will be used to enable communities to
interact with the school and relevant stakeholders on this project.

“Science - Opening Doors to Infinite Wisdom, Limiting Infinite Error."
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Quality schools

It’s tough
being a
leader
A promotion comes with increased stress
and work load. Richard Hayward
discusses ways to cope

I

t’s a thrill being given a promotion. Besides the extra money in
your bank account at the end of
the month, there are little perks
too. You might have your own
office or a lighter teaching load.
Once the congratulatory cards have
been read and the speeches made, it’s
time to get down to work. Learners,
parents and staff start to assess your
performance. You get as much scrutiny as TV viewers watching a royal
wedding at Westminster Abbey.
You soon realise the truism that
any leadership that is imbued with
honesty and integrity isn’t always
going to make you popular.
Three of the tougher aspects of
leadership are a sense of loneliness,
negative stress and a huge workload.
Leaders who achieve learn certain

survivor skills. Let’s look at those
challenges.

First challenge: Sense of
loneliness
A teacher in a non-promotion post
usually has a number of colleagues on
the same level. It’s a support system
in difficult times.
As you climb the promotion ladder, the number of such colleagues
dwindles. You might have to initiate or support decisions that are not
popular in the staff room. Changes
could be met with hostility. You could
find yourself isolated. Take heart.
Every leader who makes worthwhile
changes experiences — to a greater
or lesser degree — moments of being
marginalised from the group.
How do you deal with this sense of

Source: RICHARD HAYWARD
Graphic: JOHN McCANN

Three things you never knew about getting promoted
and how to cope with these challenges
1 Isolation

Getting a promotion can create a divide
between you and your colleagues. You’ll
feel isolated and may need to find
support elsewhere. You can turn to
family, friends and fellow managers
and nuture new contacts. To meet other
principals it helps to join professional
societies such as teachers’ unions.
2 Harmful stress

If you have too many duties it’s certain
you’ll become stressed and badtempered. You’ll be more exposed
to criticism and it won’t
always be expressed
politely. Learn to tell
the difference
between positive
and negative
attitudes so that
you don’t take
criticism too
personally.
Remember you’re
there to solve
problems and
that’s why others
need to bring them to
your attention.

Leadership imbued with
honesty and integrity
isn’t always going to
make you popular

3 Too much work
Leaders have more responsibilities and
more roles to play — teacher, parent,
role model and boss. You are going to
have more work and will have to resist
the temptation to do everything yourself.
Learn to balance your life and delegate
some of it. Give yourself a whole day
off each week.

loneliness? Your senior management
team should discuss issues and take
collective, supportive action together.
The senior team should view each
member as “critical friends” guiding and mentoring one another. In
addition, it’s crucial to have a friend
or family member as a confidant and
someone off whom you can bounce
ideas.
Leaders need formal and informal
contact with fellow leaders. Teacher
unions have annual leadership conferences. Attend them. Across South
Africa there are hundreds of informal
get-togethers of school principals.
Over lunches, for example, they share
their common concerns. Be part of a
support network.

Second challenge: Negative
stress

TEACHING PROGRAMMES
Do you want to become a teacher? Your future is with UJ Faculty of Education
We offer the following BEd programmes:
• BEd Foundation Phase (Grade R – 3) on the
Soweto Campus
• BEd Senior Phase (Grade 7 – 9) on the
Auckland Park Kingsway Campus
• BEd Further Education and Training (School
Phase) (Grade 10 – 12) on the Auckland Park
Kingsway Campus
Need more information? Visit our website
www.uj.ac.za/edu
Faculty of Education
Caring, Dynamic, Engaged

Duration: Minimum of four years full time
Bursaries contact person: Minette Botha,
Tel: 011 559 5107, Email: minetteb@uj.ac.za
How to apply: Contact the Student Enrolment
Centre before 30 October 2011 at
011 559 4555 or email them:
myfuture@uj.ac.za

Teaching is a stressful profession.
Do differentiate, though, between
positive and negative stress. Positive
stress is good. Imagine you are organising an event such as a sports day or
prize-giving. Your stress levels might
go up but also your levels of efficiency
and time management.
Yet, if you have too many functions
with countless other duties, you risk
impairing your mental and physical
health. You could become prone to
persistent colds and headaches; you
snap and shout at people. These are
signs of negative stress.
You may also have to interact with
negative people, who sometimes
lack the ability to raise objections
in courteous and reasonable ways.
Complaints are expressed in brash
and rude ways.
Napoleon Bonaparte said a leader
is a dealer in hope. Leaders have to
be positive. That doesn’t mean that
they should always have an ever-positive, smiling Bugs Bunny view of life.
Leaders should be reflective listeners.
If the complainants’ views are valid,
leaders adapt. Yet when they decide
to go ahead, leaders focus on the
positive. They rally their troops when
they become disheartened.
When you get criticised as a leader,
be dispassionate. Highly emotional
and passionate responses are out.
Keep your cool. Welcome open, honest and straight talk. Have a sense
of humility. Admit to mistakes and
move on.
Don’t take yourself too seriously.
There’s much to laugh about in every
classroom and staff room. Smile and

have your own witty one-liners. Prove
that you’re human. Most children,
colleagues and staff usually think
you’re doing a great job. Spend more
time with positive folk. Their positive
attitude will rub off on you.

Third challenge: huge
workload
A leadership position entails extra
responsibilities. You’ll attend more
meetings and events. Your administrative workload increases. Then
there are the conflict situations that
you’ll mediate: teacher versus parent,
staff member versus staff member
and so on.
Decide personally what a fair extra
workload entails. There has to be a
work-life balance. Give the school
and the wider community what
they deserve. Then learn to say “no”
in the friendliest way to decline the
requests of individuals and organisations that want even more of your
valuable time.
Leaders are inclined to be perfectionists. They need to give themselves
a bit of slack in our imperfect world.
Give others leadership opportunities. Delegate. Avoid thinking that the
only person who gets it done right is
you and, therefore, you’d better do it
yourself.
Have a weekly “switch-off” day.
Switch off the computer. How about
switching off the cellphone or at
least put it on “silent”? Forget about
school for 24 hours. Such a day will
give you the chance to recharge your
emotional, physical and spiritual
batteries.
Too much relentless hard work
results in burnout. Manage your
workload. Fiona Leney wisely
advises: “You can be an effective
leader only if your own level of wellbeing is high. Do not allow your
needs to become the last priority to
sort out other people’s problems.”
Leaders ensure that there is quality
in their own lives. They then create
quality classrooms and schools.
Richard Hayward is a former principal of two public schools. He conducts
quality education programmes with
the South African Quality Institute.
For more information, including
how poor schools can be sponsored,
contact Vanessa du Toit (012 349 5006,
vanessa@saqi.co.za) or Richard Hayward (011 888 3262 rpdhayward@
yahoo.com)
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Matric dance

Preparing
to dance the
night away

1

2

3

4

5

6

A sense of excitement hangs in the air as learners look forward
to their matric dances. Report and pictures by Ayanda Sitole
1. Aviwe Mdoniso, grade 12,
Barnato Park High
“I’m looking forward to the excitement and the fun I’ll have on the
night of the matric dance. I’ve been
dreaming about it since I got my
grade 11 report. I’m excited to wear
a suit. I’ve taken my inspiration from
one of my favourite actors, Menzi
Ngubane from Generations, and
budgeted about R1 800 for a fivepiece suit.”

3. Lezinia Malishia Jacobs, grade
12, Barnato Park High
Jacobs says that her designer has
been calling her about her dress
for months now. “I think my dad is
realising how serious the dance is.
I’m going to wear a ballroom dress
inspired by Jennifer Lopez in the
movie Maid in Manhattan. I’m looking forward to the dance because it’s
a wonderful opportunity to create
new memories with my friends.”

2. Gift Chiloane, grade 11, matric
dance committee member at
Barnato Park High
“Preparing for a dance is just as hectic for guys as it is for girls. You have
to look for a suit that looks good on
you and coordinate with your date
and the theme of the dance. You also
have to arrive in a well-known expensive car so you can turn heads when
you arrive. But, most importantly, it’s
about making the matrics happy.”

4. Ayanda Collins, head girl at
Roedean School
Collins said the most memorable
thing about her dance was having to
open the floor dancing with her boyfriend. “I had to write a speech and
go for dance lessons. I had my dress
made in Vietnam in December last
year and it cost me $75. I wore my
mom’s pearl necklace and ring and
took two pairs of shoes — one to look
good in and one for comfort.”

5. Rose Buckland, grade 11, matric dance committee member at
Roedean School
Buckland said the most important
lesson she learned as leader of a committee was how to delegate roles to
different people depending on their
strengths and weaknesses. “We had
14 matric dance committee members
and we started planning in January.
Our Japanese theme turned out to be
cost-effective because we could find
our decor at a good price and buy in
bulk from China and Asia City.”
6. Rejoice Khumalo, grade 12,
Barnato Park High
Khumalo budgeted R4 000 for her
dress and she has been planning for
the event since last year. “I can’t wait
to see what the girls’ hair is going to
look like. I will see my friends looking glamorous for the first time. The
dance is like a reward for working
hard …”

Creating resilient teens to beat HIV
With 60% of all new HIV infections happening among 15 to 25 year olds in
SA, teachers can help learners stand up to the drivers of the epidemic by
nurturing their sense of worth and possibility.
As a teacher, you provide learners with the skills and information they
need to set their futures in motion. But your classes and presence in young
people’s life can do more than just lay the foundation for their career

Since 2008, loveLife – one of South Africa’s largest youth HIV prevention
initiatives - has been working with 12 to 19 year olds to help develop their
sense of self-worth and identity to help protect them against HIV, other
sexually transmitted infections and teenage pregnancy.

self-worth and identity will guide a learner to making the right career and
life choices. If young people are sure of who they are, they’re able to use
their skills and talents to the best of their ability,” she explains. “This may
assist them to become happy, well-adjusted adults. ”

This holistic approach to HIV prevention stems from research that shows
young people have got the message about HIV; the
problem is that widespread perceptions of limited
day-to-day choice and opportunity are making
our youth tolerant of risk. “Young people feel like
there is little for them to look forward to in their
immediate futures and so require a shift in mindset
to not only seek out opportunities actively and
creatively – but to believe they are worth these
opportunities to begin with,” explains loveLife CEO
Grace Matlhape.

Louw adds that teachers can help learners to feel good about themselves
and know who they are by giving them encouragement and constructive,
realistic feedback. “A positive, caring attitude from a teacher can really
change a teenager’s view of him/herself for the better,” she says. “Learners
are often more likely to listen to their teachers view, as they may feel their
parents are biased.”

Young people with a solid sense of self-worth
are more likely to value themselves and so will
think twice about engaging in risky behaviour like
excessive drinking, having many sexual partners
or having (unprotected) sex to begin with. “The
trick is also to develop resilience in youth – which
is easier to do once they tap into their sense
of potential and ambition – so they do not get
immobilised at the first hurdle they encounter in
life,” adds Matlhape.

paths; it can lay the foundation for youth with positive identities and
self-worth – which has been shown to have protective benefit against HIV,
especially during the life’s transitions, like school leaving, when youth
become especially vulnerable to HIV. In fact, half of young people’s total
likelihood of infection is crammed into five years after school.

Furthermore, youth with a strong sense of identity
are more like to know which kinds of opportunities they need to pursue.
Given the amount of time teachers spend with their learners, they are in
a unique position to discuss issues of self-worth and identity on a regular
basis, or integrate these into their lessons . Educational psychologist,
Nadia Louw says it’s vital for teachers to do this: “having a strong sense of

The organisation’s new campaign – Nakanjani – is about now turning
this sense of self-worth into action – not just once, but again and again
so young South Africas keep forging forward. “It’s about a movement of
young people who inspire, affirm and motivate change in each other,
their lives and their communities by taking charge of their destinies,”
explains loveLife media director Dianne Regisford-Gueye.
“And all sectors of South African society can be involved in galvanising this
movement – from tphe family room to the classroom – in our collective
support of young people trying to navigate the day-to-day realities that
make it necessary for our education and prevention efforts to extend far
beyond the ABCs,” concludes Matlhape.
By Thandiwe McCloy with Esther Etkin

For information on loveLife’s new campaign and
associate posters and tools you can display in your
classroom, call our call centre on 0800 121 900.

Implementing the Curriculum and Assessment Policy Statements (CAPS)
1.

2.2 Decisions with a longer term effect for implementation

Background

In 2009 the Minister of Basic Education appointed a Ministerial
Task Team to review the Implementation of the National

(a)

during the period 2012- 2014 are:
The reduction of the number of Learning Areas in the
Intermediate Phase of the General Education and

(b)

Training Phase;
The teaching of English as a First Additional Language
to be given priority alongside mother tongue and should

Curriculum Statement Grades R – 12.
Its brief was to identify the challenges and pressure points that
impacted negatively on the quality of teaching in schools and to

be taught from Grade 1;
Regular external systematic assessment of
Mathematics, Home Language and English First

(c)

propose mechanisms that could address these.
During the period 6-13 July 2009, the Department of Basic

(d)

Education held public hearings in which national teacher unions
and teachers participated. More that 500 electronic submission
were also received.
The Report of the Ministerial Task Team for the Review of the
Implementation of the National Curriculum Statement, October

3.

2009 made several recommendations to improve the Curriculum.

2.

Key recommendations and decisions

On 20 October 2009, the Minister of Basic Education announced
her decision to implement the recommendations of the Task
Team’s Report. These are dealt with in detail in earlier Curriculum
News.
The Minister made
(a)
(b)

Decisions with immediate effect for implementation from
2010; and
Decisions with a longer term effect for implementation
during the period 2012-2014.

2.1 Decisions with immediate effect for implementation from
(a)
(b)

2010 are:
Discontinuation of the Learner Portfolio Files;
Requirements for a single teacher file for planning;

Reduction of the number of projects required by
learners; and
(d) The discontinuation of Common Tasks of Assessment

Additional Language in Grades 3, 6 and 9; and
The development of National Curriculum and
Assessment Policy Statements per learning area and
subject.

Ministerial decisions to be implemented during the
period 2012-2014

Provincial education departments are devising an assessment
component to replace the CTAs which comprised 25% of the
total assessment mark in the Grade 9 end-of-year examination.

The National Protocol for Assessment (Grades R - 12),
which provides a policy framework for the management of
school assessment, school assessment records and basic
requirements for learner profiles, teacher portfolios, report
cards, record sheets and schedules for Grades R - 12.

The weighting of School-Based Assessment (SBA) and the endof-year examination will be as follows:
Phase

3.1 National Curriculum and Assessment Policy
Statements for the National Curriculum Statement
A Ministerial Project Committee was appointed to oversee the
development of Curriculum and Assessment Policy Statements
for the National Curriculum Statement Grades R-12 (see next
article for a discussion of the process followed).
The implementation of the National Curriculum Statement
Grades R-12 will be as follows:
2012 implementation in Grades R - 3 and Grade 10;
2013 implementation in Grades 4 - 9 and Grade 11; and
2014 implementation in Grade 12.

The time allocations in the Foundation and Intermediate
Phases will be as follows from 2012:

FOUNDATION PHASE: TIME ALLOCATION PER WEEK

SUBJECT

GRADE
R

GRADES
1-2

GRADE 3
(HOURS)

(HOURS)

(HOURS)

10

7-8

6-7

3-2

5-4

End-of-year
examination

%

%

Foundation Phase

100

0

Intermediate Phase

75

25

Senior Phase

40

60

Mathematics

7

7

7

Further Education and
Training Phase

25

75

Life Skills

6

6

7

TOTAL

23

23

25

(d)

The seven-point rating scale will be used in all school
phases, namely:

ACHIEVEMENT
LEVEL
7

ACHIEVEMENT
DESCRIPTION

80 – 100

Meritorious
Achievement

70 – 79

5

Substantial
Achievement

60 – 69

4

Adequate
Achievement

50 – 59

6

Home Language
First Additional
Language

INTERMEDIATE PHASE: TIME ALLOCATION

MARKS
%

Outstanding
Achievement

3.2 Assessment documents for the National Curriculum
Statement

SUBJECT

TIME
ALLOCATION
PER WEEK
(HOURS)

Home Language

6

First Additional Language

5

Mathematics

6

Natural Science and Technology
3

Moderate
Achievement

40 – 49

The following supplementary policy documents must be read
in conjunction with the Curriculum and Assessment Policy
Statements:

2

Elementary
Achievement

30 – 39

(a)

1

Not Achieved

0 – 29

The National policy pertaining to the programme and
promotion requirements of the National Curriculum
Statement Grades R - 12. This explains the subject
selections and promotion requirements for all four school
phases; and

(e)

SBA
component

The National Curriculum Statement will be amended. It will
consist of:

(c)

(CTAs).

(b)

3,5

Social Sciences

3

Life Skills

4

TOTAL

27,5
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Principals

How to beat the bullies
In this second
article in our series,
Mark Potterton gives
valuable tips on
how to eradicate a
worldwide scourge

B

ullying is a worldwide
problem. It happens when
a person or a group of
people decides to upset
another person by saying
nasty or hurtful things to him or her
repeatedly. They may also tease their
victims again and again. Sometimes,
bullies may hit or kick their victims
to force them to hand over money.
The person being bullied finds it difficult to stop this happening and may
be worried that it will happen again.
Bullying can include:
l Name-calling and teasing;
l Threats;
l Extortion (taking things away);
lDamaging
property
and
belongings;
l Spreading horrible rumours and
stories; and
l Deliberately leaving learners out of
games and activities.
Bullying has three elements:
l A desire to hurt;
l Hurtful behaviour (physical, verbal or relational) in a situation where
the balance of power that favours the
perpetrator(s); and
l The action is unjustified, typically repeated and experienced by
the target as oppressive.
Most bullying takes the form of
name-calling. Being hit or threatened
with violence are the next most common forms of bullying. Boys are more
likely to be physically hit or threatened than girls who experience indirect forms of bullying such as having
no one to talk to or having rumours
spread about them.
We must be up front from the start
on how to respond to bullying:

Message to learners
l You have a right to be happy and
safe at school.
l You have a responsibility to show
care and concern for others in your
school.
l You can do something about
bullying.
l Tell your teacher, principal,

ING
LL
L
AL ORS
AT
UC
ED

CA

Bullying has negative emotional effects on learners. Teachers, principals, parents and learners can take action against it.

Pratish’s story
Pratish came to South Africa with
his diplomatic family when he
was 12. For six months classmates
at his Durban school bullied the
15-year-old remorselessly.
“I was an outsider because I
wasn’t born locally. I came from
India and spoke differently from
my classmates. There was a lot
of name-calling and psychological abuse. They gave me a nickname that I didn’t like — ‘Curry’.
A lot of boys also called me ‘homo’,
because I wasn’t ‘macho’ enough.
I didn’t have many friends and I
didn’t know how to tell my teachers. I felt very alone, like I was on a
desert island.
“I searched the internet for a
website that would help me in my

friend, parent or guardian if you are
unhappy about something at school.
l Contact organisations such as
Childline on 0800055555 or Lifeline
on 0117812337 for advice.

situation. I found many different
websites with stories like my own.
It was a relief really — I didn’t feel
abnormal. I found lots of suggestions from other teenagers on what
to do about bullying: ‘Ignore the
bully. But don’t ignore a physical
threat. Get help.’ ‘Be assertive. Say
how you feel and what you want.’
‘Avoid the bully. Keep in a crowd
when you’re in a hallway, washroom, or other unsupervised places.
“I also read about the school’s
responsibility in my situation. I
decided to challenge the school to
do something about the bullying
and they did.”
Pratish’s story reminds us that
young people can do something
for themselves.

Message to teachers
l Ensure that learners are safe at
school.
l Make sure that all areas of the

school are properly supervised.
l Create an atmosphere at school
that allows learners to feel free to
talk about problems.
l Do something about bullying at
your school.

Message to parents
l Watch your child and make sure
that he or she is happy at school.
l Talk to your child about his or her
experiences at school.
l Get to know your child’s teacher
and principal.
l Contact the school if you are concerned about your child’s safety at
school.
The internet has a wealth of
information on bullying and allows
young people to explore subjects
that schools sometimes ignore or
refuse to tackle. It offers a place to
ask personal questions without
being embarrassed or ridiculed.
Websites that deal with bullying
include:
l www.antibullying.net
l www.pupilline.net

UPSKILL YOURSELF IN
SCHOOL MANAGEMENT & LEADERSHIP

Edutel Skills Development in collaboration with the University of JHB
offers you the opportunity to upskill yourself in School Management and
Leadership. This is a Qualification pathway that leads to the

ACE: Education (School Management and Leadership)
or do

ASSESSOR TRAINING FOR AS LITTLE AS R800

N’T
DO ONE
P
ST IRE
PO
U
Q
EN DAY
O
T

l www.childline.com
l www.besafeonline.org
l www.anttibully.org.uk
A number of agencies or organisations have been set up to help young
people with their problems. Many
young people are too shy or embarrassed to approach people or organisations for help. Here are a few tips
for young people:
l Remember that you are not the
only one who has faced the problem;
l Write some main points on a piece
of paper before making a phone
call. This will help you to remember
what you wanted to say if you get
nervous. Try to summarise the problem or incident as it happened;
l Many helplines do not even need
to know your name;
l Breathe deeply for a few minutes
before picking up the telephone.
Think of the first few words you will
say. Practise these. Then dial the
number and share your problem.
Mark Potterton is the author of the
book Beat Bullying: A practical guide
for schools

Complete & post to:
Edutel, PO Box 8210,
WESTGATE, 1734
Please send me info on the
SCHOOL LEADERSHIP &
MANAGEMENT Programme:
ASSESSOR TRAINING:

NAME:
ADDRESS:
POST CODE:
(H):
(W):
CELL:
 (011) 760-3668

fax (011) 763-4071
e-mail: edutel@iafrica.com
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Parents

Singapore
comes top
of the class
Learners solve problems, share
ideas and learn from one another,
but it’s the country’s education system
that offers inspiration to South African
teachers, writes Elaine Cornish

A

recent trip by South African teachers to Singapore
exposed the Asian tiger’s
unique method of teaching mathematics.
With the help of the Singapore High
Commission to South Africa, Bernard
Baker, our team from the Waterkloof
House Preparatory School visited St
Andrew’s Junior School, an Anglican
all-boys school, and Temasek Primary
School. At both schools we were given
presentations on Singaporean teaching and learning approaches.
Singapore is known for its top
performance in the Trends in
International Mathematics and
Science Study (Timms), an international assessment of mathematics
and science knowledge of learners in
grades four and eight.
A teaching method that sets
Singaporean maths apart from other
curricula is the emphasis on visual
images and illustrations in lessons. In
addition, Singapore maths presents a
smaller number of basic lessons but
the lessons are presented in greater
detail. The explanations are easy and
make use of graphs.
The problems range from basic calculations and mental maths to multistep problems that require logic and
concentration.
Singaporean maths presents computer and internet lessons as part of
the curriculum to prepare young people to work with today’s technology.
In a nutshell, Singaporean maths
is about learners solving problems,
thinking, sharing their ideas and
learning from one another. Abstract,
practical and factual understanding
is developed through problem-solving
and carefully planned practice.
As a result, pupils learn how to think
out of the box and enjoy mathematics.

We also looked at the classroom of
the future, catering for children who
use new technology. Their grasp of
this new world makes the traditional
“chalk and talk” teaching we experienced as meaningless as the woodenframed slates our grandparents
carried to school.
Historically, Singapore emerged
from World War II and Japanese
occupation as a poor malarial swamp,
devoid of natural resources. All it
had was its people and their desire to
improve themselves.
The visionary Lee Kuan Yew,
Singapore’s first prime minister, capitalised on this during his 30 years in
office. His autocratic style was necessary to establish a country perched at
the foot of the Malayan peninsula and
steer it away from dependency on its
bigger neighbour.
Like the other Asian tigers, Lee
emphasised education, building a
synergy between government departments and engendering discipline and
respect for authority.
Singaporean education has evolved
into one that emphasises collaborative work and critical thinking skills.
Children are exposed to an inquisitive learning approach that stimulates
thinking.
The classes we saw were filled with
noise and discussion, with pupils challenged and motivated by the interactive process. Teachers have studied
more than merely the methods of
teaching children: they have an intimate understanding of the needs of
modern children and what makes
them tick.
Like their charges, the teachers have
never stopped learning. For example,
home-based learning was developed
in response to the recent threat of
swine flu.

No chalk and talk: Singapore’s educational system emphasises collaboration and incorporates technology
into every aspect of teaching

Waterkloof House Preparatory School teachers Tracy Lewis, Naomi
Williamson, Geraldine Hargroves and Elaine Cornish (HOD)
Schools need contingency plans in
case they are forced to stop formal
classes to control outbreaks of disease.
So Singaporean schools close periodically to test their home-based learning systems. These virtual workspaces
help teachers to extend the delivery
of teaching and materials online to
remote students through real-time
interactive sessions. Pupils can learn

“Inspirational
teachers leave a
legacy in touching
the lives of the
students they
educate”

at any time and anywhere beyond the
confines of the classroom and because
they are supported by new-age devices
and wireless technology.
Singaporeans are good at solving
problems, thinking ahead and discovering potential challenges in the
future. They incorporate technology
into every aspect of their teaching.
We were intrigued by the DynaMice
application that runs on Multipoint,
developed by Microsoft. It has multiple mice on one PC. No internet is
required. With this innovative concept, teachers can incorporate interactivity in teaching and learning. This
allows every student to participate in
class activities at the same time.
Teachers have continuous in-service
training and their pupils make obligatory trips out of Singapore to broaden

their outlook.
As Dr Su Guaning, the president of
Singapore’s Nanyang Technological
University, said: “Inspirational teachers leave a legacy in touching the
lives of the students they educate ...
Teachers engage the hearts and minds
of their pupils. They bridge the gap
between knowledge acquisition and
passion for learning. They are the
mentors, guardians, coaches, counsellors, friends and confidants all rolled
into one.”
Becoming a teacher in Singapore
starts immediately after high school
and before tertiary level. The ministry of education recruits and employs
school-leavers as trainee teachers.
They are sent for pre-service training, with full pay, for up to two years.
Their tuition fees are paid. Once
trained, teachers are required to do
100 hours of professional development each year and the ministry of
education pays for it.
The system involves extensive
parental involvement.
We met mothers doing duty as
librarians and playing other supportive roles as a precondition to having
their children at the school of their
choice.“Our education system must
prepare our students for life, not as a
short sprint but as a marathon. Some
do exceptionally well and cross the
finish line ahead of everyone. Some
take longer but they, too, finish and
are winners in their own right. Our
task as educators must be to prepare
each child well for the big journey
ahead,” says Education Minister Dr
Ng Eng Hen.
Elaine Cornish is the Junior Prep head
of department at Waterkloof House
Preparatory School, Pretoria
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Parents

Is your governing body effective?
Every board of
governors or school
governing body
is in a state of
continual change.
The organisational
climate changes as
members move on
and off the board.
A new chairperson
or principal/head of
school can have a
huge impact on the
interpersonal ‘vibe’
and professional
effectiveness of the
board. Boards have
different levels of
effectiveness (doing
the right things)
and efficiency
(doing things right).
If you serve on a
board you might
like to ascertain
its present level
of effectiveness.
Richard Hayward
has adapted an
evaluation grid
from Ram Charan’s
book Boards that
Deliver that was
originally used in
the corporate world

Getting to level three — a school governance checklist
The effectiveness levels of school governing bodies or boards
Level one

Ceremonial

Level two

Level three Progressive

Liberated

Group dynamics
The chair or principal is all-powerful.
Everyone else is passive.

Governors are free to speak up but dialogue
is fragmented. There's a lack of focus.

Mutual respect between school leadership
and other governors.

There is no meaningful dialogue.

A few governors overstep the boundaries
of what should be discussed.

One or two governors emerge as facilitators
to channel lively debates.

The framework is open and at times,
a free-for-all.

The framework is semi-rigid.

The framework is rigid and unbending.
Leadership is autocratic
and authoritarian.

Leadership is free-rein or laissez faire.
Members go off at a tangent and
waste energy.
Most of the time no meaningful decisions
are reached.
Board pledges to improve effectiveness
but does no rigorous self-evaluation.

Leadership is democratic, but when
necessary it is assertive.
True consensus is reached through open,
honest and values-driven debates of
key issues.
Self-evaluation takes place to achieve
ongoing improvement.
Governors take results seriously and
act on them

Supply of information
School leadership tightly controls
information flow.

School leadership willingly makes
information available.

Information is digestible, focused,
regular and timely.

Often the right amount of information is
not given. It's either too little or too much.

Leadership is frustrated by ad hoc
demands from certain governors for
information that often
isn't necessary.

School leadership anticipates the
information needed by the board.

Information is summarised at a complex
level and presentations are too long.
Confusion can result and members might
feel inadequate about not
understanding issues.

Board asks for more information but
what it gets is not presented well and
doesn't help them to understand
the core issues.

Governors understand the way
the school is run as well as relevant
education legislation.

Focus on substantive issues
The focus is on compliance only.
Governors usually rubber-stamps the
chair or principal's decisions.

Board wants to make a contribution but
is overwhelmed by issues.
It becomes driven by compliance and
routine issues.
Little or no “breakthrough” leadership.

Graphic: JOHN McCANN
Source: QUALITY EDUCATION NEWS - ISSUE 17

Board and principal jointly set agendas.
Regular meetings are held (more than
prescribed minimum, if needed).
Board focuses on issues that are:
Value-added
Able to achieve long-term,
sustainable success
Compliance-related

Safe schools: Tips for parents and teachers
● A permanent school safety officer
who reports to the subcommittee
on school safety at school governing
body level; and
● A relationship with local police
authorities and community leaders.

For parents
Talk to your children
Initiate conversations with your
children about issues and concerns
they have with school, their peers
and community safety.

Educate yourself
Find out if your child’s school has
the following:
● A code of conduct that all parents
and learners have to sign;
● Information on emergency procedures and support system numbers;
● A school safety plan;
● Ongoing training for staff on
safety issues;
● Records of incidents of violence
and crime in the school;
● Parental access to school reports
on violent issues;
● Ongoing school safety
assessment;

If your child’s school does not have
any of the above, discuss the matter
with the principal and the school
governing body to ensure that they
implement appropriate measures to
remedy the situation.

Get involved
Get involved in your child’s life at
home, in the community and at
school by:
● Monitoring his internet use;
● Involving yourself in school functions, the school governing body
and parent-teachers association;
● Volunteering at your school
and in programmes your child is
involved in;
● Involving yourself in community
violence prevention efforts; and
● Discussing any concerns you
have with the school principal.
School principals need to be
accountable for the safety of learners at school but, as a parent, you
have a responsibility to engage the

school on safety issues and to contribute to the safety of your child at
home and in the community.

Be aware
Be aware of your child’s actions
and what he or she is involved in.
Know your child’s friends, their
parents and their phone numbers.
Check your child’s room and know
what he or she is taking to and from
school. Make sure that your child
only uses the internet in a place
where you or another adult you
trust can monitor his or her usage.

¾

For teachers
Know what is expected of you and
your school in relation to safety.

Every school should have:
● A school safety officer;
● A school safety team;

● Disciplinary procedures that
all staff members and learners are
aware of;
● A code of conduct for learners;
● A code of conduct for educators;
● A school safety plan;
● A set of emergency procedures
that explain what to do in case of an
emergency;
● An incident recording system;
● A reporting system that will
encourage learners and educators
to report incidences of crime and
violence; and
● A support system for learners
and educators who might be
affected by crime and violence at
school level.
If your school does not have any
of these in place, ask your
principal and the district officer to
put measures in place to develop
the appropriate structure or
policy.
● Develop a visitor screening policy
that is strictly enforced;
● It is not enough to have security
fencing, gates and guards if they are
not adequately maintained
and access-controlled;
● Be aware of what your school
safety plan entails;

● Have a comprehensive safety
audit done of your school and
district by a school safety
organisation;
● Train all staff in crisis response,
dealing with drugs and illegal
substances, gangs and school safety
issues;
● Implement violence prevention
and peer mediation programmes in
your school;
● Develop prevention programmes
to deal with gangs and bullying;
● Make sure your school governing
body is active and engaged;
● Require all staff to wear picture
identification; and
● Develop a relationship with your
local police and community leaders
before any crisis occurs.

This information has been provided
by the Centre for Justice and Crime
Prevention, Cape Town, Tel 021 447
1818 www.cjcp.org.za.
For more information about
school safety audits, school safety
plan development, staff training
or the Hlayiseka School Training
Toolkit please contact the
Centre for Justice and Crime
Prevention
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Mathematics

Finding the missing link
John Demartini
I believe it is unwise to curtail the
natural-born genius in children. We
instead need to reveal it by linking it
to what we want to teach them in a
meaningful way.
I was in Seattle in the United States
at a university and about to speak to
a theology class and right outside
the door there were students studying. I had 20 minutes to spare and,
while I waited, I noticed a boy who
looked challenged and anxious. I
didn’t want to disturb him, but I also
thought I could help him. So I said:
“I see that you are about to take what
looks like a mathematics test.”
He said yes, but that he was anxious and unprepared. I asked him if
he would like some ideas that might
help him to do better.
His reply was affirmative. I
explained that any subject you take
where you can’t see how it connects to your highest values will go
into short-term memory. But once
you can see how it fulfils your highest values, it will go into long-term
memory.
How many times have you met

Win
Dr John Demartini will be delivering his one-day programme called
Young Adults Inspired Destiny
on June 16 in Johannesburg. One
teacher and his or her nominated
learner stand to win a place at the
programme. Just send your contact details, your nominated student’s name and brief answers to
the following questions to info@
drdemartini.co.za.
l What inspired you to become
a teacher?
l What is special about the
learner you nominated?

someone and, when they gave their
name, you forgot it before they had
finished saying it? But if it is someone whom you deem to be important, you will repeat it so you won’t
forget it in the future.
This is the same reason so many
children are labelled with attention
deficit disorder. They are usually
children with a narrow value system, who don’t relate to all of their

subjects. But that same child can
have an autographic, photographic
and audiographic memory when it
comes to video games and can focus
for six hours or more.
It is far more probable that they
have a teacher who isn’t inspired by
the curriculum and who isn’t taking
the care to find out the child’s values
and communicate the curriculum in
terms of those values.

I asked the student what he
enjoyed doing. He said skiing. So I
said: “Can you see how doing well
in maths is going to make you a better skier and how to apply it to your
skill?” The student said no. I asked
him: “Aren’t you coming down on
an inclined plane and, therefore,
you have the forces of gravity and
movement at play?”
I started showing him the relationship between the dynamics of skiing and maths. The more I linked
it, the more inspired he became and
the more his mind awakened and
absorbed it to use it.
After we learn something, the
faster we share it with somebody, the
better it is retained. Would you agree
that, when you learn something that
inspires you, you want to share it? It
is a natural tendency.
I sat there for the 20 minutes linking the boy’s mastery in skiing with
maths. Before he got up to go into
the test, he gave me a hug and said:
“I never saw maths like that before.
It could give me a real advantage in
skiing.”
You can take any class and any
value system and make the link.

Before every class all the way
through my education I asked myself
how taking that particular class was
going to help me with what was most
meaningful to me. That is one of the
most powerful questions you will
ever ask yourself. I would not stop
answering it until I saw it and once
I did, I didn’t take the class because
I had to, I took the class because I
wanted to. I had become a vehicle of
receptivity.
But it’s only one half of the equation; as a teacher, you also need to
link what you are teaching with your
highest values so you go to work full
of enthusiasm. Would you agree
that you know when you are feeling
inspired and fulfilling your dream
as opposed to just doing your job?
When you truly want to teach, the
student is far more inclined to want
to learn.

of the process of counting. The five
and the seven that you calculate are
objects to you in the same way that
the physical objects are there for the
child to calculate.
Similarly, we can trace the development of other families of numbers. At first, negative numbers are
the result of subtraction. Minus 5 is
the result of the process of subtracting 7 from 2. Fractions, at first, are
the result of measuring and division.
And so we can carry on, not only with
numbers but also with almost all
mathematical concepts. They start
out as the result of an action — a process — on more primitive objects and
with time they take on the status of
an object themselves.
What is important in this discussion is to realise that we cannot go
through our mathematical lives constantly giving meaning to a number
by counting out objects. The number
has to take on what I have referred to
as object status.
We have to help children to move
beyond the more primitive “process”
meaning of a mathematical idea
to the more sophisticated “object”
meaning.
Children initially and for a long
time have to make the five and
the seven and then suddenly there
comes a moment when they start

working with five and seven as
objects. This sudden transition
occurs only after they have done a
great deal of work with the numbers
produced by counting out objects in
a variety of contexts.
Negative numbers become more
than the result of subtraction and
objects in their own right when
children have calculated with negative numbers a great deal. Fractions
become numbers in their own right
only after children have worked with
fractions as the result of measuring
and division a great deal.
Children need a lot of practice. It is
the teacher’s job to provide practice
opportunities for children. Children
develop mathematically by working
with mathematical processes. It is
the teacher’s role to provide the practice situations and opportunities.
To be clear, what I have tried to
emphasise is that practice serves at
least two purposes. We need to practise to get better. However, in the
case of mathematics we also need
to practise so that the mathematical ideas can mature from primitive processes to more sophisticated
mathematical objects.

Dr John Demartini is a human behavioural specialist, an internationally
published author and a consultant.
For further information on any of
Dr Demartini’s upcoming talks or
programmes, visit www.drdemartini.
co.za

Practice
makes
perfect
Children need to repeat processes
constantly so that their ideas mature
from primitive to more sophisticated,
writes Aarnout Brombacher

I

have emphasised before that
frequent practice is necessary
to give children more confidence in their ability to do
mathematics.
Those who do more mathematics
every day are more likely to be successful in the subject than those who
don’t. I also made the point that this
has implications for the planning of
the teaching of mathematics.
In this column I want to explain
the reason for practice in a more
theoretical way.
Consider a young child who is
starting to learn about numbers. The
child will, over time, know numbers
in different ways. The earliest way is
as words in a rhyme. The child can
rote count the number. Rote counting and learning the rhyme is important because it helps the child to
establish the vocabulary associated
with numbers. However, being able
to rote count does not mean that the
child has a sense of the “muchness”
of a number or even the meaning of
the words.
Parents of young children who can
rote count are often delighted. They
think of their children as “knowing” their numbers. This is not true.
These children have no more sense
of numbers than their parents know
the meaning of the chorus of Auld
Lang Syne that they sing so cheerfully every New Year’s Eve.
When the child starts to associate the words of the rhyme with
objects, he or she is starting to count

in a different way. We refer to this as
rational counting. When we ask the
child how many objects there are in a
given pile, she will touch them, associating the words of the rhyme with
the objects in the pile in sequence:
one, two, three and so on. The child
will answer the question by counting
the objects one, two, three and so on
up to, say, 12 and repeat 12: “There
are 12 objects.” If we repeat the question: “How many objects are there?”
the child will in all likelihood start
counting them again.
Let us now fast forward a little to
the point where we start calculating
with numbers. Say we ask the child
to calculate 5 + 7. The child will, in
all likelihood, count out five counters and count out another seven
counters and will then count how
many counters there are altogether,
pronouncing that there are 12. What
I am trying to illustrate is that the
numbers five and seven at this stage
in the child’s development still take
their meaning from the process of
counting out physical objects.
Think now about your own way of
calculating 5 + 7. As an adult you no
longer have to make the five or make
the seven out of physical objects. You
are able to calculate with the five
and the seven, and many other numbers, for that matter, without having
to think about the physical objects
that gave the initial meaning to the
words. We say that the five and seven
have become objects in their own
right. They are no longer the result

Counting by numbers: Young
children need physical objects
to associate with numbers. The
more they practise, the more the
numbers become objects in their
own right. Photo: David Harrison

Children have no more
sense of numbers
than their parents
know the meaning
of the chorus of Auld
Land Syne that they
sing so cheerfully
every New Year’s Eve

Aarnout Brombacher is a private
maths consultant. For more information go to www.brombacher.co.za

