A

B

C

D

E

A

B

C

D

E

Answers

Content for Educator:

2. Activity: What are some of the things that help public safety?

Introduction: Public Safety
Electrification in South Africa is growing. The general public is exposed to an increasing number of electrical
appliances. However, safety has become a concern with this dependable form of energy. The safety problems
associated with electricity extend further than the use of household appliances. Power-lines both overhead
and underground also pose a danger through accidental contact or through negligent behaviour. The same
applies to electrical substations. Illegal connections to get a supply of electricity and theft of power cables
have further contributed to the dangers to which the public is exposed.

Learning Area

Life Orientation

LO 1 Health Promotion

Grade 6 Assessment Standards

Children are among the most vulnerable when it comes to safety as shown by the statistics and therefore
electrical safety needs to be given the importance it deserves.

Skills

Thinking, reasoning, access and process information.

Knowledge

Public safety, importance of signs and symbols.

Values

Responsibility, obedience, right conduct, good citizenship.

Learning Area

English Home Language

LO 4 Writing

Grade 6 Assessment Standards

The learner will be able to write different kinds of factual
and imaginative texts for a wide range of purposes.

Writes different kinds of texts for different purposes
and audiences:
- Writes informational texts and expresses ideas
clearly and logically for different audiences.

1. Activity: What is public safety?
Learning Area

Life Orientation

LO 1 Health Promotion

Grade 6 Assessment Standards

The learner will be able to make informed decisions
regarding personal, community and environmental
health.

Participates in problem-solving activity to address
an environmental health issue to formulate environmentally sound choices.

Skills

Observation, interpreting, raising questions.

Knowledge

Public safety.

Values

Responsibility, obedience, right conduct.

Learning Area

English Home Language

LO 5 Thinking and reasoning

Grade 6 Assessment Standards

The learner will be able to use language to think and
reason as well as to access, process and use information for learning.

Uses language to think and reason:
- Distinguishes cause from effect in variety of crosscurricular contexts
- Expresses opinion and supports it with solid
evidence
- Process information
- Draws conclusions and makes recommendations.

Skills

Thinking, reasoning, access and process information.

Knowledge

Public safety, importance of signs and symbols.

Values

Responsibility, obedience, right conduct.

Learning Area

Natural Sciences

LO 2 Constructing Science

Grade 6 Assessment Standards

Knowledge

Public safety, importance of signs and symbols.

The learner will know and be able to interpret and
apply scientific, technological and environmental
knowledge.
LO 3 Science, Society and the Environment

Participates in problem-solving activity to address an
The learner will be able to make informed decisions regardenvironmental health issue to formulate environmentally
ing personal, community and environmental health).
sound choices.

LO 5 Thinking and reasoning

Grade 6 Assessment Standards

Participates in problem-solving activity to address an
The learner will be able to make informed decisions regardenvironmental health issue to formulate environmentally
ing personal, community and environmental health).
sound choices.
Skills

Thinking, reasoning, access and process information.

Knowledge

Grade 6 Assessment Standards.

Uses language to think and reason: - Distinguishes cause from effect in variety of
The learner will be able to use language to think and
cross-curricular contexts
reason as well as to access, process and use information for
Process information:
learning.
- Draws conclusions and makes
recommendations.
Writing coherently, thinking, reasoning, access and
Skills
process information.
Knowledge

Public safety, importance of signs and symbols

Values

Responsibility, obedience, right conduct, good citizenship.

Learning Area

Natural Sciences

LO 2 Constructing Science Knowledge

Grade 6 Assessment Standards

Knowledge

Public safety, importance of signs and symbols.

The learner will know and be able to interpret and apply
scientific, technological and environmental knowledge.

Recalls meaningful information: At the minimum
describes the features which distinguish one category
from another.

Values

Public safety, personal development generation and
transmission of electricity, importance of signs and
symbols.
Responsibility, obedience, right conduct, good citizenship,
quest for knowledge.

Learning Area

English Home Language

LO 4 Writing

Grade 6 Assessment Standards

The learner will be able to write different kinds of factual
and imaginative texts for a wide range of purposes.

Writes different kinds of texts for different purposes
and audiences:
- Writes informational texts and expresses ideas
clearly and logically for different audiences.

LO 5 Thinking and reasoning

Grade 6 Assessment Standards.

Uses language to think and reason: - Distinguishes cause from effect in variety of
The learner will be able to use language to think and reason
cross-curricular contexts
as well as to access, process and use information for learnProcess information:
ing.
- Draws conclusions and makes
recommendations.

Responsibility, obedience, right conduct, good citizenship.

Learning Area

Natural Sciences

LO 2 Constructing Science Knowledge

Grade 6 Assessment Standards

Knowledge

Public safety, importance of signs and symbols.

The learner will know and be able to interpret and apply
scientific, technological and environmental knowledge.

Recalls meaningful information: At the minimum
describes the features which distinguish one category
from another.

LO 3 Science, Society and the Environment

Grade 6 Assessment Standards

1. Look at pictures A, B, C, D and E. What areas of safety do the pictures show?
A - Safety near construction and building projects.
B - Safety near electrical substations.
C - Safety on the road.
D - Safety near railway lines.
E - Safety where fire is expected.
2. Write a short story of what you think is happening in each picture?
» Ask a few learners at random to share their stories with the class.
3. Share with the other learners in your class any incidents (things that have happened) that you know of or
something that you have experienced relating to any of the pictures.
» Ask a few learners at random to share their stories with the class.
4. For each of the pictures A, B, C, D and E fill in a sign in the triangle that could be used to warn
the public of the possible danger or injury.
» Take a few learners responses, discuss whether the sign clearly shows the danger, how effective the sign is
and where should the sign be placed.

The learner will be able to demonstrate an understanding
of the interrelationships between science and technology,
society and the environment.
Skills

Public safety, generation and transmission of electricity.

Values

Responsibility, obedience, correct conduct, good
citizenship, quest for knowledge.

» Danger signs have not been placed at the right places.

3. How do “LAWS” help to raise awareness of public safety?
» Laws set down the rules for safety.
» Laws show what can happen to people who disobey the rules.
4. Use the following words to write sentences on how one can prevent (to stop something before it can happen)
harm or injury to the public?
4.1
4.2
4.3
4.4
4.5

At the points where electricity is to be used, the strength (voltage) must be decreased. A different kind of transformer
at electrical substations decreases the strength of the electricity. The transformer that decreases the strength of
electricity is called a (e) step-down transformer.

•
•
•
•
•

Low-lying transmission cables.
The danger if a cable is snapped.
People tampering with meter boxes.
Damaged substations.
People tampering with substations.

Understands the impact of science and technology:
• Suggests ways to improve technological
products or processes to minimise negative
effects on the environment.
Observation, interpretation, thinking, reasoning, access
and process information.

Knowledge

2. What do you think are the causes of injury or harm to the public?

» People have the wrong attitudes.

The electricity generated at the power station is transmitted by high–power (a) transmission lines/cables on tall steel
structures called (b) pylons. (c) Power stations are usually situated very far from our homes and industries. The very
strong electric current from a power station travels long distances to get to where it is needed. Electricity loses some
of its strength (voltage) as it travels. (d) Transformers are therefore needed to “step up” the strength of the electricity
to transmit over long distances.

Public safety, generation and transmission of electricity.

Values

» There are no danger signs.

2. Describe how electricity is transmitted to our homes by filling in the blank spaces. The answers to the
questions are found in the words given in Picture 2 or by the position of the different structures in
the picture.

Knowledge

Grade 6 Assessment Standards

In this activity you will get to know the different areas of public safety and some of the symbols
that warn the public of dangers.

Picture 2. How electricity is transmitted (sent) to our homes, industry and other public places?

3. What do you see as some of the threats (dangers) to public safety in the transmission of electricity to our
homes (Picture 2)? Discuss this question in groups.

Responsibility, obedience, correct conduct, good
citizenship, quest for knowledge.

» People being unaware of the seriousness of the dangers.

Coal is mined and transported to the coal-fired power station
Coal is burned (Carbon dioxide is given off during the burning process)
The heat from the coal is used to heat the water in the water boiler
Water when heated changes in to steam
The steam turns a turbine
The turbine is linked to a generator by a rod
The rod causes the huge magnets in the generator to turn inside huge coils. This generates electricity
Transmission cables connected to the huge coils take (transmit) electricity to places where it is needed.

Writing coherently, thinking, reasoning, access and
process information.

Values

• Learners to work individually.
• A brief class discussion on public safety could precede the activity or one of the pictures (A/B/C/D/E) can be
discussed as an example - such as asking learners what they think is the message in the picture.
• Include other areas of public safety or dangerous behaviours shown by learners eg Train surfing – where
learners move between coaches of the train while the train is in motion, where learners hang out of
trains, etc.
• At the end of the activity the learners can be asked to share the signs that they have developed
to help prevent injury.

•
•
•
•
•
•
•
•

Skills

Public safety, importance of signs and symbols.

Media (e.g. newspaper) - C
Public Signs - D
Education at school - B
Security Guards - E
Laws - A

Coal Water Boiler Steam Turbine Generator Transmission Cable

Works with texts:
• Uses topic and supporting sentences to develop
coherent paragraphs.

Knowledge

1.1
1.2
1.3
1.4
1.5

1. Describe how electricity is generated (made) using Picture 1 and the following words:

Electricity from the substations travel (f) overhead or (g) underground through distribution cables to where it is needed.
Businesses, industry and homes are connected by a cable to a meter box.
The meter measures how much electricity is used. Wires connect the (h) meter box through the walls to plug points
and lights. There is always (i) electricity in the wires. When you turn on the (j) switch electricity flows to the appliance
or lights.

Skills

1. Pictures A, B, C, D and E show different ways to raise awareness of public safety. Match the pictures to the words
given below by writing the letter of the picture next to the number.

• A turbine is a machine or engine in which a wheel or drum with blades turns round by a flow of steam,
water or gas.
• A generator is machine which has certain parts to create or make electricity.

Public safety, importance of signs and symbols

Recalls meaningful information: At the minimum
describes the features which distinguish one
category from another.

• Learners to work individually.
• A brief class discussion on public safety could precede the activity or one of the pictures (A/B/C/D/E) can be
discussed as an example (ie ask learners what message does the picture bring out?).

Picture 1: What happens at a coal-fired power station?

Grade 6 Assessment Standards

Observation, raising questions, sorting and classifying,
interpreting information, thinking, reasoning, access
and process information, communicating science
information.

Suggestions

Answers for Activity 3

LO 6

The learner will know and be able to use the sounds, words
and grammar of the language to create and interpret texts.

Suggestions

(6.3B[,QVHUWLQGG

LO 1 Health Promotion

Understands the impact of science and technology:
Suggests ways to improve technological products or
processes to minimise negative effects on the environment.

Responsibility, obedience, right conduct.

A checklist can be used for question 4.

Life Orientation

The learner will be able to demonstrate an understanding
of the interrelationships between science and technology,
society and the environment.

Values

»

Learning Area

Grade 6 Assessment Standards

Public safety, importance of signs and symbols.

A rubric can be used to assess questions 2, 3, 4.

3. Activity: Generation and transmission of electricity

LO 3 Science, Society and the Environment

Knowledge

»

• It is important as a Learner that you remember that you make use of your different senses (namely
sight, smell, touch, taste and hearing) to be aware of what is happening around you. However, it should
be noted that one has to be careful of which sense to use and when to use it within the context
of safety.
• You make use of certain skills to understand what is safe or dangerous. These skills include reading,
interpreting signs and symbols, calculation and observation.
• You have to use your knowledge that you have learnt to prevent danger or to take action if there is need.

Language structure and use

Understands the impact of science and technology:
The learner will be able to demonstrate an underSuggests ways to improve technological products
standing of the interrelationships between science and
or processes to minimise negative effects on the
technology, society and the environment.
environment.
Observation, raising questions, sorting and classifySkills
ing, interpreting information, thinking, reasoning,
access and process information.

Assessment

* Please take note:

Suggestions
• Learners to first work in a group, ie discuss the pictures as a group.
• Learners then work individually to respond to questions 1 and 2.
• Learners to respond to question 3 in a group. A class feedback session (plenary) can follow question 3.

Assessment
»

A memorandum has been given for the questions.

Laws
Danger signs
Security guards
Information
Report (to give the information to the right person or office)

Assessment
»

A memorandum has been given for questions 1, 2, 3.

»

A memorandum can be developed for question 4 for sentence construction.

In this unit you were made aware of the different aspects of Public Safety and the different ways to
ensure Public Safety. This Learner’s Guide focuses on one key aspect of Public Safety which is safety
related to electricity and its use. Other aspects of Public Safety may also be referred to within the
topic of electricity.

Picture 1 shows where electricity comes from and how electricity is made

Picture 2 shows how electricity is transmitted to our homes industry and other public places.

30

Public Safety
1. Public Safety?

2. Activity: What is public safety?

In many cases, people are simply unaware that cables, equipment and installations pose a severe risk to life and limb, so Eskom’s Public Safety activities are geared towards reducing the toll of needless suffering.

In this activity you will get to know the different areas of public safety and some of the symbols that warn the public of dangers.

The purpose of this resource poster is to highlight common errors made when handling electricity, the hazards that are present across the country and how to avoid becoming a victim of electrocution or electric burns by
adopting safe practices in the home and in the community.

1. Look at pictures A, B, C, D and E. What areas of safety do the pictures show?

A

B

C

D

E

Eskom believes that children will benefit from the lessons contained in the poster and is committed to ensuring that the messages of safety and responsibility surrounding electricity are effectively conveyed.
For more information, please contact safety@eskom.co.za or call 08600 37566.

Content for Learner:

Introduction: Public Safety
Public Safety is a term used often in different aspects of our life. What does public safety mean?

By the end of this unit you will be able to explain public safety:
The word public refers to everyone in the country or community. Public safety involves the prevention and protection of
everyone in a country or community from events that could cause injury or harm to people directly or indirectly. Public
safety is often thought of as involving only the general public (in public places). However, public safety also includes safety
in the home.

2. Write down a short story of what you think is happening in each picture?
3. Share with the other learners in your class any incidents (things that have happened) that you know of or something that you have experienced relating to any of the pictures.
4. For each of the pictures A, B, C, D and E fill in a sign in the triangle that could be used to warn the public of the possible danger or injury.



All over the world Public Safety is taken very seriously.The main reasons for the
seriousness of Public Safety are:
• To prevent death (fatalities)
• To prevent injury or harm to the body or mind of a person
• For people to practice the values of caring for others and the environment



a



b



c



d

e

Activity: What are some of the things that help public safety?
1. Pictures A, B, C, D and E show different ways to raise awareness on public safety.
Match the pictures to the words given below by writing the letter of the picture
next to the number.

A

1.1
1.2
1.3
1.4
1.5

3. Generation and manufacturing of electricity

B

3. How do “LAWS” help to raise awareness of public safety?

Before we explore Public Safety and electricity we need to understand:

4. Use the following words to write sentences on how one can prevent
(to stop something before it can happen) harm or injury to the public?

» How electricity is generated, ie where does electricity come from and how electricity is made and,
» How electricity is transmitted (sent) to our homes, industry and other public places.

4.1
4.2
4.3
4.4
4.5

Electricity is generated at a power station and then transmitted to places where it is to be used.
Study and understand what is represented in the pictures that follow and then do the activities.

D

E

Media (eg newspaper)
Public Signs
Education at school
Security Guards
Laws

2. What do you think are the causes of injury or harm to the public?
Some Information about Electricity

C

In this unit you were made aware of the different aspects of Public Safety
and the different ways to ensure Public Safety. This Learner’s Guide
focuses on one key aspect of Public Safety which is safety related to
electricity and its use. Other aspects of Public Safety may also be referred
to within the topic of electricity.

Laws
Danger signs
Security guards
Information
Report (to give the information to the right person or office)

1. Describe how electricity is generated (made) using Picture 1 and the following words:
Coal Water Boiler Steam Turbine Generator Transmission Cable
2. Describe how electricity is transmitted to our homes by filling in the blank spaces. The answers to the questions are found in the words given in Picture 2 or by the position of the different structures in the picture.
Picture 1 shows where electricity comes from and how electricity is made

The electricity generated at the power station is transmitted by high–power (a) _______________on tall steel structures called (b) _______________.

A turbine is a machine or engine in which a wheel or drum with blades turns round by a flow of steam, water or gas.
A generator is machine which has certain parts to create or make electricity.
Picture 2 shows how electricity is transmitted to our homes industry and other public places.

By the end of these activities you will be able to:
• Show that you understand how electricity is generated
• Show that you understand how electricity is transmitted to our homes, industries and
other public places
• State the dangers related to the transmission of electricity

(c) __________________are usually situated very far from our homes and industries. The very strong electric current from a power station travels long distances to get to where it is needed. Electricity loses some of its
strength (voltage) as it travels. (d) ______________are therefore needed to “step up” the strength of the electricity to transmit over long distances. At the points where electricity is to be used, the strength (voltage) must be
decreased. A different kind of transformer at electrical substations decreases the strength of the electricity. The transformer that decreases the strength of electricity is called a (e_________________ transformer. Electricity
from the substations travel (f) ______________or (g)______________ through distribution cables to where it is needed. Businesses, industry and homes are connected by a cable to a meter box. The meter box measures
how much electricity is used. Wires connect the (h) ____________through the walls to plug points and lights. There is always (i) _____________in the wires. When you turn on the (j) ____________electricity flows to the
appliance (e.g. stove) or lights.
3. What do you think are some of the dangers to public safety in the sending of electricity from the power stations to our homes (look at picture 2)?
Discuss this question in groups.
4.1 Think about the electricity supply, connections, plugs and lights at home or the area in which you live. Write down some of the things that are dangerous to people.
4.2 How can the things that you identified as dangerous in question 4.1 be made safe for people? Write down some of your ideas.

Internet Safety
Help your children to understand
that they should never give out
personal details to online friends they
EPOPULOPXPGnJOF
Explain to your children what
information about them is personal:
JFFNBJMBEESFTT NPCJMFOVNCFS 
TDIPPMOBNF TQPSUTDMVC 
arrangements for meeting up with
friends and any pictures or videos
PGUIFNTFMWFT UIFJSGBNJMZPSGSJFOET
Small pieces of information can
easily be pieced together to form
a comprehensive insight in to their
MJWFTBOEEBJMZBDUJWJUJFT
Make your children aware that they
need to think carefully about the
information and pictures they post
POUIFJSQSPmMFT*OGPSNUIFNUIBU
PODFQVCMJTIFEPOMJOF BOZPOFDBO
change or share these images of
UIFN
*UDBOCFFBTZUPGPSHFUUIBUthe
Internet is not a private space, and
as a result sometimes young people
FOHBHFJOSJTLZCFIBWJPVSPOMJOF

Advise your children not to post any
QJDUVSFT WJEFPTPSJOGPSNBUJPOPO
UIFJSQSPmMFT PSJODIBUSPPNT UIBU
they would not want a parent or carer
UPTFF
*GZPVSDIJMESFDFJWFTTQBNPSKVOL
FNBJMBOEUFYUT SFNJOEUIFNOFWFS
UPCFMJFWFUIFJSDPOUFOUT SFQMZUP
UIFNPSVTFUIFN
*UTOPUBHPPEJEFBGPSZPVSDIJMEUP
PQFOmMFTUIBUBSFGSPNQFPQMFUIFZ
EPOULOPX5IFZXPOULOPXXIBU
UIFZDPOUBJOJUDPVMECFBWJSVT PS
worse - an inappropriate image or
mMN

Film and
Publication
board ProFile

Help your child to understand that
some people lie onlineBOEUIBUJUT
CFUUFSUPLFFQPOMJOFNBUFTPOMJOF
5IFZTIPVMEOFWFSNFFUVQXJUIBOZ
TUSBOHFSTXJUIPVUBOBEVMUUIFZUSVTU
Always keep communication open
GPSBDIJMEUPLOPXUIBUJUTOFWFSUPP
late to tell someone if something
NBLFTUIFNGFFMVODPNGPSUBCMF

the FPb who we are

The Film and Publications Board (FPB) is a state owned body
established by an act of parliament, the Films and Publications Act
65 1996, with the aim to regulate the distribution, exhibition and
possession of films, interactive games and publications and make
child pornography punishable.

GroominG
WHAT IS CHILD SEX ABUSE?
A child sex abuser (commonly referred to as a paedophile) is
someone who is sexually attracted to a child or children and
acts upon those desires
WHY DO CHILD SEX ABUSERS LIKE TO USE THE
INTERNET TO CONTACT CHILDREN?
*OPSK ZL_ HI\ZLYZ ÄUK [OL 0U[LYUL[ HU
easier place to participate in a range
of child sexual abuse activity
including contact with children
due to the anonymity of the
medium. They will often
lie and pretend to be
younger than they are
or people other than
[OLTZLS]LZHUKÄUK
a sense of security
by operating from
the safety of their
own homes. They
have been known
to set up bogus
email
accounts
and chat personas
to
mask
their
identity online.
WHAT ARE
CHILDREN AT RISK
OF, FROM CHILD SEX
ABUSERS, ONLINE?
There are a number of actions
which these adults will engage
in online. These include:
:^HWWPUNJOPSKHI\ZLPTHNLZPUJOH[HYLHZ
or through instant messenger with other adults or
young people and forming networks with other child abusers to
share tips on how to groom more effectively and how to avoid
being caught.

We achieve this by means of

 *SHZZPMPJH[PVU
 0TWVZPUNVMHNLYLZ[YPJ[PVUZ
 .P]PUNPUMVYTH[PVUHIV\[[OLJVU[LU[VMMPSTZNHTLZHUK 
publications to consumers



our Promise

To provide information that enables the public to make informed
decisions about the films and publications they ultimately choose

 :^HWWPUN WLYZVUHS PUMVYTH[PVU VM JOPSKYLU [OH[ [OL` OH]L
collected with other abusers.
7HY[PJPWH[PUNPUVUSPULJVTT\UP[PLZZ\JOHZISVNZMVY\TZHUK
chat rooms with the intention to groom children, collect sexually
explicit images and meet them to have sex.

reSearch Study:

WHAT IS ONLINE GROOMING?
Grooming is: “A course of conduct
enacted
by
a
suspected
paedophile, which would
give a reasonable person
cause for concern that
any meeting with a
child arising from the
conduct would be for
unlawful purposes.”

New Media Usage and Behaviour of South African Adolescents
(Conducted amongst 765 learners nationwide (cities, towns & rural areas) between the ages 12 – 18 years)

aboUT

mosT spend on aVeraGe

social neTworkinG

/(=,(**,::;6
THe inTerneT

minUTes per daY on mxiT.

made a ‘cYber friend’
on THe inTerneT

50% 30-60 26.3%
17.9%
53%

Often, adults who
want to engage
children in sexual
acts, or talk to
them for sexual
NYH[PÄJH[PVU
^PSS
seek out young
people who desire
friendship. They will
often use a number of
grooming techniques
including building trust
with the child through
lying, creating different
personas and then attempting
to engage the child in more
intimate forms of communication
including compromising a child with
the use of images and webcams. Child sex
abusers will often use blackmail and guilt as methods
of securing a meeting with the child.

/(=,9,*,0=,+
informaTion on
THeir cellpHone
THaT Had made
THem feel
UncomforTable
(UsUallY of a
sexUal naTUre)

aboUT

HaVe a cellpHone
and

approacHed bY
someone for someTHinG
THaT UpseT THem

HaVe access To THe
inTerneT THroUGH THeir
cell pHones.

indicaTed THaT THeY
sHare personal
informaTion

84.9% 12%

Tips for parenTs:
How To proTecT YoUr cHildren from beinG sexUallY abUsed
1. WARNING SIGNS TO RECOGNIZE DECEITFUL
BEHAVIOUR OF YOUR CHILD
If your child :WLUKZSVUNOV\YZVU[OL0U[LYUL[LZWLJPHSS`PU[OLL]LUPUNZ
 ;\YUZVMM[OLJVTW\[LYVYJOHUNLZ[OLZJYLLUX\PJRS`
when anyone comes within “seeing” distance of the
computer screen
 7YLMLYZ[VILHSVUL^OLU\ZPUN[OLJVTW\[LY
 5V[VWLU[VKPZJ\ZZPUNOLYVYOPZ0U[LYUL[HJ[P]P[PLZ^P[O`V\
 9LJLP]LZJHSSZMYVTWLVWSL`V\KVU»[RUV^VYPZTHRPUNJHSSZ
[VU\TILYZ`V\KVU»[YLJVNUPaL
 9LJLP]LZNPM[ZVYTHPSMYVTWLVWSL`V\OH]LUL]LYTL[VYRUV^
to be friends of your child
2. HOW TO GET INVOLVED IN PROTECTING YOUR
CHILD
 7\[[OLOVTLJVTW\[LYPUHUVWLUZWHJLSPRL[OLZ[\K`
room
 4VUP[VY`V\YJOPSK»Z\ZLVM[OLJVTW\[LY
 3LHYUHIV\[[OL0U[LYUL[JOH[YVVTZHUK[OLSHUN\HNLVM
chat rooms (“chat lingo”)
 ;YHPU`V\YJOPSK[VIL¸J`ILYZTHY[¹[VOLSW[OLTYLJVNUPZL
WV[LU[PHSKHUNLYZVM\ZPUN[OL0U[LYUL[
 :WLUK[PTL^P[O`V\YJOPSKYLU^OLU[OL`HYLVUSPUL
 ;HSR[V`V\YJOPSKYLUHIV\[VUSPULZL_\HS]PJ[PTPZH[PVUHUK[OL

\ZLVM[OL0U[LYUL[LZWLJPHSS`JOH[YVVTZ
 ,UJV\YHNL`V\YJOPSKYLU[V[LSS`V\PM[OL`YLJLP]LTLZZHNLZ
which make them feel uncomfortable or threatened,
especially messages of a sexual nature
 ;OLTVYL`V\YJOPSKYLURUV^HUK\UKLYZ[HUKHIV\[ILPUN
¸J`ILYZTHY[¹[OLZHMLY[OLPYL_WSVYH[PVUVM[OL0U[LYUL[
3. STEPS TO TAKE IF YOU SUSPECT SOMEONE
IS ABUSING YOUR CHILD ONLINE OR IF YOU
SUSPECT SOMEONE OF TRADING IN CHILD
PORNOGRAPHY?
 0UZ[HSSÄS[LYPUNZVM[^HYL[VISVJRHJJLZZ[V^LIZP[LZ[OH[
contain materials to which children should not be exposed
 :OV^PU[LYLZ[PU`V\YJOPSK»Z0U[LYUL[HJ[P]P[PLZ
 :\WLY]PZL`V\YJOPSK^OLU\ZPUN[OL0U[LYUL[[VLUZ\YL[OLPY
safety from becoming victim of unscrupulous abusers of the
0U[LYUL[
 ,_WSVYL0U[LYUL[JVTT\UPJH[PVU[VVSZZ\JOHZPUZ[HU[
messaging used for smart chatting
 2UV^[OLJOH[[PUNSHUN\HNL
 9LWVY[[OLPUJPKLU[[V`V\YSVJHSWVSPJLZ[H[PVU
 0UMVYT`V\Y0U[LYUL[ZLY]PJLWYV]PKLY[V[YHJL[OLHI\ZLY
 2LLW[OLL]PKLUJLMVY[OLWVSPJL[V\ZLMVYPU]LZ[PNH[PVU

4. CHECK THE TYPICAL BEHAVIOUR PATTERNS,
SIGNALS WHICH A CHILD MOLESTER MIGHT
DEMONSTRATE?
Child molesters and paedophiles use technology tools to
contact and communicate with your child which are:




Web sites
E-mail
*OH[YVVT
0UZ[HU[TLZZHNPUN

 4VZ[^LIZP[LZJVU[HPU\ZLM\SHUKPUMVYTH[P]LPUMVYTH[PVU
 ;OLYLHYL^LIZP[LZ^OPJOJVU[HPUTH[LYPHSZ^OPJOHYL
disturbing and harmful to children
 +PZ[\YIPUNHUKOHYTM\STH[LYPHSHYLWVYUVNYHWOPJWPJ[\YLZ
including child pornography or child abuse images
 :OHYLHULTHPSHKKYLZZ^P[O`V\YJOPSK^OLYL`V\JHUHSZV
YLJLP]LTLZZHNLMYVTHU`WLYZVU^OVOHZ`V\YJOPSK»ZLTHPS
address
 2UV^[OLWLVWSL`V\JOPSKPZJOH[[PUN^P[O

5. HINTS TO PROTECT YOUR CHILD AGAINST
BECOMING A VICTIM OF INTERNET PREDATORS
 7YVTV[LZHMLJOH[[PUN
 5L]LYHSSV^`V\YJOPSK[VHNYLL[VHU`MHJL[VMHJLTLL[PUN
with any person they meet online
 (K]PZL`V\YJOPSKUV[[VWVZ[VYZLUKWPJ[\YLZVM[OLTZLS]LZ
to people they do not personally know
 ,UJV\YHNL[OLTUL]LY[VNP]LHU`WLYZVUHSPUMVYTH[PVUHIV\[
themselves
 4VUP[VY`V\YJOPSK»Z\ZLVMJOH[YVVTZHUKKPYLJ[[OLT[V
ZHMLJOH[YVVTZJYLH[LKZWLJPÄJHSS`MVY[LLUHNLYZ
 5L]LYKV^USVHKWPJ[\YLZMYVT\URUV^UZV\YJLZVU[OL
0U[LYUL[HUKJLSSWOVULZ
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Melody House (left) and Kerri Ginsburg print their work at Hyde Park High School during their matric art class. Photo: Lisa Skinner
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KZN EDUCATION SUMMIT 2011

The return of people’s education
Unions have their voices heard at the education summit and praise
MEC for his efforts

t
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Zola Sapetha, Nehawu provincial secretary, Mbuyiseni Mathonsi, Sadtu provincial
secretary and Phakama Ndunakazi, education officer for Nehawu. Photo: Rogan Ward

T

eacher unions expressed
their satisfaction at the close
of the KwaZulu-Natal Education Summit which ended
on Sunday, 13 February
2011 at the Inkosi Albert Luthuli Convention Centre in Durban.
At the closing press conference, Sadtu
provincial secretary Mbuyiseni Mathonsi
said he was happy that the bureaucratisation of KZN’s education department had
been interrogated and there were moves
afoot to address weaknesses in human
resource issues, such as delays in appointments and payment of salaries to new

appointees. “There is a tendency to treat
labour as an optional extra, but we’ve
been able to agree that we are important
stakeholders.”
Nehawu provincial secretary Zola
Sapetha said his union would be watching the implementation of outcomes
and expressed reservations about what
he perceived as under representation
of learners and parents at the summit.
However, he conceded that his organisation was happy with the outcomes. “We
have all been given a fair opportunity to
express our views.”
Th e a m i c a b l e re s o l u t i o n o f t h e

summit followed unhappiness from union
representatives expressed during plenary
discussions on the summit’s second day.
Their heated interjections necessitated an
unscheduled response from KZN’s education MEC Senzo Mchunu, who agreed to
change the word “strengthening” in the
summit’s theme. This was to reflect a commitment to the implementation of “people’s education”, as opposed to a mere
overhaul of apartheid education. The new
summit theme thus became: “Building
the quality of education and improving
learner performance.”
At the request of the unions, Mchunu

instructed the commissions to engage in
an interrogation of the historical context
to South African education, the concept of
people’s education and the vision for education contained in the 2007 Polokwane
resolutions.
At the close of last weekend’s summit,
Natu vice-president for professional matters Sibusiso Mchunu praised the MEC
for his “good leadership” and described
the previous day’s interactions as “robust
debate” which had encouraged honesty
between stakeholders and the government.
Both Sadtu and Nehawu representatives accused the department of education of dominating the meeting during
Saturday’s proceedings and called on
the organisers to allow unions and other
stakeholders to participate as equal partners. Sadtu representatives also asked the
MEC to explain the noticeable absence of
any discussion around how recommendations emerging from the summit would
be financed.
The MEC denied that there was an
intention to ignore the unions. Mchunu
said as the first of its kind in KZN, the summit was bound to be marred by a few
imperfections. He invited any constituents
that believed they had been excluded by
the summit to become involved in future
programmes. The department was not
attending the summit to defend its turf,
he said, but to engage constructively
with the issues facing education. Mchunu
added that he would work with unions to
ensure that all teachers received feedback
on the outcomes of the summit, either in
the form of a document or a workshop.
KZN educationist and summit delegate
Mike Hart said the resurrection of the concept of people’s education about three
decades after it became widely embraced
by the liberation movement in South

Africa was an interesting development.
“It is obviously linked to general political
shifts signalled by the ANC’s 2007 Polokwane conference, but it may also be an
indication of the fact that the 2005 curriculum of outcomes-based education failed
to change the inequalities of the education system. People’s education is now
seen as a means of forcing that change.”
Sadtu deputy provincial secretary Siyabonga Mdletshe said that people’s education was not an event, but a process that
has always been on the agenda. “People’s
education for people’s power is critical. We
still have skewed distribution of resources.
We refer to incomes-based education. You
can’t deal with education in a vacuum; it’s
happening in a context marked by the
past … quality education is not a privilege.”
Mdletshe said while Sadtu accepted
that the department of education was
committed to transformation, it is “moving at a slow pace”. However, he praised
the MEC’s handling of union demands
during the summit. “The MEC was very
progressive in his approach. We are lucky
to have him; he always listens to stakeholders … we believe that’s why the
results [for 2010] are up.”
Editorial input: Mbali Thusi and Sihle
Mlotshwa, KwaZulu-Natal Department
of Education
TheTeacher Team:
Diane Willis
Primarashni Gower
Ines Schumacher
Freelance writer: Sharon Dell
Freelance photographer: Rogan Ward

Summary of the summit

T

he KwaZuluNatal Education
Summit was the
culmination of
months of meetings and discussions. The six
commissions established
for the purpose of the summit focused on curriculum
issues, educational management, maximising available
resources, addressing barriers
to learners, the role of partnerships and school leadership,
management, administration
and governance.
Topping the summit declaration document was the
resolution that the concept of
people’s education for people’s power would remain “as
a political instrument to meas-

ure the radical progress we
made in the transformation
of [the] education system and
the total emancipation of our
people”.
On the issue of curriculum,
the summit resolved that the
department and stakeholders should work on creative
means to diversify the curricula
in previously disadvantaged
schools, analyse the annual
national assessment results
and develop a practical programme to improve numeracy
and literacy levels. It was also
resolved that the department
must create a programme to
practically develop indigenous
languages spoken in KZN.
The summit resolved to
build the capacity of managers

at all levels, provide planning,
monitoring and repor ting
tools to management structures and to devolve financial
functions to responsible managers in the department.
On the subject of labour, the
summit asked that the department of education and labour
work towards the revitalisation
of the KZN Education Labour
Relations Council as a means to
promote labour stability. Significantly, it called for the filling
of all vacant posts at all levels.
The summit also called on
the department to refine programmes such as the National
School Nutrition Programme
and intensify its policies
around topics such as HIV/Aids
and teenage pregnancy.

On the issue of infrastructure, the summit called upon
the department to speed up
delivery of educational infrastructure and ensure distribution of present resources is
biased towards the poorest
communities.
Th e s u m m i t a l s o h i g h lighted the need to support
student bodies and called
upon parents to take an interest in schools and play a role in
uplifting the culture of learning and teaching.
The summit declared its
appreciation for the role of civil
society organisations and the
private sector and called for
the establishment of a provincial stakeholders’ forum.

Conference attendees. Photo: Rogan Ward
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Link
learning to
real world
Education cannot take place in a
vacuum, it should meet the needs of the
community, writes Primarashni Gower

‘E

ducation has to be
linked to all sectors”
including health and
agriculture for Africa
to have education and
training that is sustainable to development. “Education must go to different actors of the economy and society” and there should be a dialogue
around the definition of policies.
This is what Mamadou Ndoye,
the former executive secretary of
the association for the development
of education in Africa (ADEA), and
former education minister of Senegal
said. Ndoye was one of the key speakers at a ceremony, which launched a
conference on education that will be
held in Burkino Faso in November
this year.
The Triennal on Education and

Training in Africa — believed to be
the world’s premier event on education in Africa because of the level of
participation and the substance of
discussions — will have the following
theme: “Promoting critical knowledge, skills and qualifications for
sustainable development in Africa:
how to design and build an effective
response by education and training
systems?”
Although Africa faces a number
of inefficiencies in its education systems, Ndoye said: “we need to look
at the relationship of education and
training in relation to the needs of
society. Who is trained for what purpose? What is the relevance of the
learning?”
Decision makers must identify
“future skills and link them to sustain-

‘Who is trained for what purpose? What is the relevance of the learning?’ asks Mamadou Ndoye ahead of
the Triennal on Education and Training in Africa conference
able development. In terms of sustainable economic growth, we need
to look at what type of growth enables
one to protect human resources and
natural resources.”
Ndoye stressed that Africa should
adopt a concept of lifelong learning
from birth to death and one should
be able to learn everywhere, ranging
from the workplace to leisure time.
“There should be opportunities to
share and develop knowledge. We
should build learner communities.”

@&09+5309$'(/%!80./:2?(6620,+A

#'&(+$'(/%!0.)!+#'!0(.+*.%# #-#('-"+(.!"
(.+( &)., .-#('+(!+&&,
    
       
22?,(8,48523,4:545;8+;*(:054685.8(33,9
*54:(*:*2(99,9(: :;0:054*,4:8,9,(*/?,(8
%(*(:054#*/5529:=0*,(?,(8
##*533;40*(:054(4+,47;08?9;6658:
<,8 ,>(3*,4:,89*5;4:8?=0+,
     
 5;4+(:054!/(9,4:,83,+0(:,(4+#,4058!/(9,#,4058(4+$!/(9,
 5;4+(:054!/(9,4:,83,+0(:,(4+#,4058!/(9,09:58?0-, 80,4:(:054
4.209/ +;*(:054 5<,3,4: #*0,4*, $,*/4525.? +;*(:054 ,5.8(6/?
+;*(:054(:/,3(:0*9$)(4+ ?,(89
(', +;*(:054(2(4(.,3,4:(=(4+#?9:,39,4,8(2$,(*/04.(4+
,(8404. ,(84,8 #;6658: (4+ (:/,3(:0*9 +;*(:054 -58 .85;69 5- 

 !#('% #,('-- -#%,

  
*$)$(
$$   

$  
, 
%"$)$("("'%

   
((""&&(
$$    
$   
,   
    
%"$%"& "%+'-

 
"*)!
$$   

$ 
 
, 
 
%"$*)!"("'%

 
##"&
$$     
$$   
,  

%"$)%&)%"$'-

   #('-- -#%,

$,2 
(>


 
  

<090:5;8=,)90:,///(%!(1

6,4,(8404.85;6!:?:+",.5    
(9;)90+0(8?5- 6,4,(8404.52+04.9!:?:+",.5   
!85<09054(22?8,.09:,8,+=0:/:/,,6(8:3,4:5-+;*(:054;4:02 ,*,3),8  (9(680<(:,/0./,8,+;*(:054049:0:;:054
;4+,8:/,0./,8+;*(:054*: !85<09054(28,.09:8(:054*,8:0-0*(:,45  

!2,(9,8;9/3,04-583(:05454:/,-5225=04.685.8(33,9



(', 

$0:2,89

089:(3,9

#;84(3,

!59:(2++8,99
$,2
(>

5+,
$,2&
,22

!85<04*,

!59: :5 " !#,-++ !(. '  &,2:,<8,+,4 !(81 
(>

 $,2

  ,3(02"+%(--(%!(1
The
Teacher
Nov/Dec
2010
 Teacher



  
The
February
2011

Ndoye told theTeacher that education and training for sustainable
development has four dimensions:
lIt is about education for the protection of the environment;
l It should focus on increasing productivity in the workplace and entrepreneurship;
lIt should centre on moving towards
an inclusive society and should
encompass how education can contribute to the fight against poverty
and marginalisation; and
l It should promote an understanding between culture and religious
conviction and spiritual thinking so
that it prepares young people to live
in peace and civil conflicts can be
avoided.
Ndoye stressed that schools should
provide relevant skills to learners to
help them tackle the challenges of
the environment. There is a need to
change the way children learn as well
as the way teachers teach and the
heads of schools are trained.
He cited Germany as an example.
Each school works in partnership
with a private company. “Students
have a lesson in enterprise then a
week in enterprise. Students observe
what happens at a company. When
they go back to school they look at
problems and how to resolve them.”
A further relevance-related example is when a primary school teacher
wants to talk to learners about disease
prevention. By “taking a doctor into
the classroom in the village is more
relevant” than the teacher just talking
to the learners.
Ndoye said from 1995 until now
there has been immense progress in
access to school and university education in Africa. “About 80% to almost
100% of children attend basic education. In the area of gender equality in
basic education Africa has made very
big progress… but the quality of the
education is reason for concern.”
He points to regional literacy and
numeracy testing of learners which
yield poor results. “The big challenge
is if you put children in schools they
must learn. If half are achieving the
learning objectives this points to bad
quality education.”
He said Africa inherited a colonial
system whose objectives were to train
“some collaboratives for colonial
entrepreneurship and administration. Post independence we did not
change the education systems and
the schools. The system for example
does not want to embrace indigenous
knowledge and values. We don’t have

the indigenous capacity to own science and technology. We imitate. We
are not creating [scientific knowledge].”
According to Dr George Afeti, a
thematic coordinator for ADEA, the
informal sector accounts for 80% of
total employment and in some countries young people take up to five
years before finding a job. Furthermore, 95-million young men and
women are illiterate and are either
unemployed or in very low-paid
jobs.
“Training is not geared to the needs
of the labour market … Whatever
training we give must be related to
employability,” he said.
Afeti said “the ultimate goal [for
young people] is to find employment
and it is important for every country
to have a means of analysing supply and demand. “There is a need
for labour market information systems. Training providers will have a
dynamic view — adjust the curriculum to meet the needs of the labour
market.
“Technical teachers need to be
trained to quickly re-design the curriculum to match the demands of the
labour market.
“If you don’t have skills you don’t
have access to jobs.” With relation to
education and training for sustainable development, Afeti said: “We
are not only looking at a classroom
type system but learning can take
place anywhere. There must be skills
development in action no matter
who you are. Countries need to place
value on technical skills. People think
that those who don’t have academic
abilities pursue technical skills. Skills
development should be for everyone and one should take away the
stigma.”
He stressed that each country must
agree to the integration of technical and vocational training into the
national development agenda. If
new enterprises are created they will
demand new skills. If people don’t
have these skills then it is a problem.
There needs to be an emphasis on
skills training.
“What is important in all of this is
that nothing will happen if we don’t
have the political commitment and
will. Just one leader can make a difference.”
Primarashni Gower attended the
launch ceremony in Tunisia as a
guest of the Association for the Development of Education in Africa

5

February 2011 theTeacher

Mathematics

Allowing children to be curious and to develop
their skills results in mathematics becoming
a sense-making and problem-solving activity,
writes Aarnout Brombacher

I

n my previous column I made
the point that starting the year
with an investigation would
reveal the problem-solving strategies, the attitudes and even the
mathematical knowledge and skills
of the children in your class. In many
ways, learning mathematics is one big
investigation.
In this column we will conduct the
investigation in detail.

8 = 5 + 3 and 5 x 3 = 15

Investigate
What is the greatest product that can
be made from the numbers that add up
to a given number?
At the heart of being able to investigate is to understand what you are
being asked to do. To some children,
the instruction provided above may
seem quite difficult. Do the children
know the mathematical meaning of the
word product? I recommend that you
start out by posing the problem and
asking the children if they can figure
out what is being asked and then asking them to explain their understanding to the class.
You could tighten your request by
saying: “Can you try to work out what
this means by thinking about the
number eight?”
By asking children first to try to
figure things out for themselves, you
are telling them that you have faith in
their abilities. This confidence motivates children to try. You are also signalling that you are not going to tell
them things that they can work out
for themselves. Children quickly learn
to sit back and wait for the teacher to
“do it”.
The way you phrase the instruction
to the task/investigation should be ageappropriate. The way I have phrased
this task is appropriate for intermediate phase children who have been
exposed to the word “product”. In the
case of younger children you might
pose the task by means of an actual
example.
Having given children a chance to
make sense of the problem, it is time
to discuss what they have worked out.

N
EW

NEW

an d for 10 is 32)
(largest product for nine is 24

You should mediate a discussion that
reveals the following meaning for the
number eight:

8 = 1 + 2 + 3 + 2
and
1 x 2 x 3 x 2 = 12

As much as an investigation can
introduce important mathematics,
an investigation can also be about
developing investigating and problemsolving techniques and strategies.
The solution itself does not have to
matter. It is the process that is valuable. You will find that, the more you
use investigations in class, the more
you stimulate the curiosity and interest
of the children.
In the case of eight, having clarified
what is meant by the instruction, you
can now ask questions such as: “Is
there a larger product?
Chances are good that somebody in
the class will have realised that:

8 = 2 + 2 + 2 + 2
and
2 x 2 x 2 x 2 = 16
Now, be careful. Do not rush away
from eight too fast. There is much to
be gained from looking at the solutions
that did not yield large products. For
example:

8=1+1+1+1+1+1+1+1
and
1x1x1x1x1x1x1x1=1
This reveals quite clearly that using
one does not give a very large product.
As the teacher, you should continually
ask questions such as: “Have you noticed
any patterns?” and “Can you see a rule?”

Graphics: JOHN McCANN

Investigating the issue
x 4 = 16
8 = 4 + 4 an d 4
10 = 5 + 5 and 5 x 5 = 25

2 x 3 = 24
9 = 2 + 2 + 2 + 3 an d 2 x 2 x
24
9 = 4 + 2 + 3 an d 4 x 2 x 3 =
2 x 2 x 2 x 2 = 32
10 = 2 + 2 + 2 + 2 + 2 an d 2 x
32
10 = 4 + 4 + 2 an d 4 x 4 x 2 =
Now it is time to ask: “What
about the numbers nine and 10?”
I have deliberately asked about
two numbers. As children find
a solution to one they will have
noticed some patterns and trends
and will want to find out if they
apply to other numbers as well.
Given enough time — and this
is a critical comment — many
children will have found that the
largest product they can make
for nine is 24 and for 10 is 32 (see
main graphic).
Why is “given enough time” so
important? In a study of a large
number of Japanese and American classrooms, researchers found
that American teachers typically
pose a question and wait a very
short time before they answer the
question themselves. By contrast,
Japanese teachers gave the children ample time to work on the
problem and then expected them
to explain what they found.
Having established that the
largest product for 9 is 24 and
for 10 is 32, it is again important
to ask if the children noticed any
“patterns” or “rules”. Have they
noticed anything that is making
it easier to find the largest product? This discussion helps those
who are still struggling to learn
from their classmates. It also

forces those doing the explaining
to reflect on what they have done
and to refine their understanding
and approach.
The kinds of observations we
might expect to hear are children
explaining that using one is a bad
idea and using larger numbers
also does not seem to work as in 7
+ 3 = 10 and 7 × 3 = 21. The optimal
solution seems to be one in which
a lot of twos, threes and fours are
used. The possibility exists that
some children will explain that
using 2 + 2 or 4 is exactly the same,
since 2 × 2 = 4.
After this discussion, you would
now ask the class to apply their
observations to 11 and 12, seeing
if they can establish the largest
product a little faster this time. In
the case of 11, they will find that:
2 × 2 × 2 × 2 × 3 = 48 and in the
case of 12 that: 2 × 2 × 2 × 2 × 2 ×
2 = 64.
When do you stop an investigation? In the case of grades 4 and
5 we may have reached a point
where we have done enough. The
children will have investigated,
identified patterns and — in case
you did not notice — done a lot
of arithmetic! In the case of older
children, you may now extend the
investigation by asking: “Is it possible to predict what the largest

Foundation Phase Bilingual Dictionaries

product will be?” The point is that
the children have by now developed a strategy that they can use
to find the largest product for any
number, but using this strategy
every time can become tedious.
As mathematicians, we want to
see if we can see a pattern in the
pattern and start predicting what
will happen. Organising our findings systematically may help us to
see a pattern. We know that:

Number
8
9
10
11
12

Largest
product
16
24
32
48
64

For now I am going to leave it
there. I hope you will continue
the investigation. Should you get
stuck and want a hint or want to
tell me what you and your class
found, feel free to email me at:
aarnout@brombacher.co.za.
Aarnout Brombacher is a private
maths consultant. For more
information go to www.brombacher.co.za
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and will want to find out if they
apply to other numbers as well.
Given enough time — and this
is a critical comment — many
children will have found that the
largest product they can make
for nine is 24 and for 10 is 32 (see
main graphic).
Why is “given enough time” so
important? In a study of a large
number of Japanese and American classrooms, researchers found
that American teachers typically
pose a question and wait a very
short time before they answer the
question themselves. By contrast,
Japanese teachers gave the children ample time to work on the
problem and then expected them
to explain what they found.
Having established that the
largest product for 9 is 24 and
for 10 is 32, it is again important
to ask if the children noticed any
“patterns” or “rules”. Have they
noticed anything that is making
it easier to find the largest product? This discussion helps those
who are still struggling to learn
from their classmates. It also

forces those doing the explaining
to reflect on what they have done
and to refine their understanding
and approach.
The kinds of observations we
might expect to hear are children
explaining that using one is a bad
idea and using larger numbers
also does not seem to work as in 7
+ 3 = 10 and 7 × 3 = 21. The optimal
solution seems to be one in which
a lot of twos, threes and fours are
used. The possibility exists that
some children will explain that
using 2 + 2 or 4 is exactly the same,
since 2 × 2 = 4.
After this discussion, you would
now ask the class to apply their
observations to 11 and 12, seeing
if they can establish the largest
product a little faster this time. In
the case of 11, they will find that:
2 × 2 × 2 × 2 × 3 = 48 and in the
case of 12 that: 2 × 2 × 2 × 2 × 2 ×
2 = 64.
When do you stop an investigation? In the case of grades 4 and
5 we may have reached a point
where we have done enough. The
children will have investigated,
identified patterns and — in case
you did not notice — done a lot
of arithmetic! In the case of older
children, you may now extend the
investigation by asking: “Is it possible to predict what the largest

Foundation Phase Bilingual Dictionaries

product will be?” The point is that
the children have by now developed a strategy that they can use
to find the largest product for any
number, but using this strategy
every time can become tedious.
As mathematicians, we want to
see if we can see a pattern in the
pattern and start predicting what
will happen. Organising our findings systematically may help us to
see a pattern. We know that:

Number
8
9
10
11
12

Largest
product
16
24
32
48
64

For now I am going to leave it
there. I hope you will continue
the investigation. Should you get
stuck and want a hint or want to
tell me what you and your class
found, feel free to email me at:
aarnout@brombacher.co.za.
Aarnout Brombacher is a private
maths consultant. For more
information go to www.brombacher.co.za
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Quality schools

Attendance awareness counts
A day absent from school is a
learning opportunity lost forever,
writes Richard Hayward
Richard Hayward

D

oes sc hoo l a tte ndance affect results? It
would be revealing to
compare the attendance statistics of the
2010 top matric schools with those
of the lowest-performing schools. A
day absent from school is a learning
opportunity lost forever.
Quality schools strive to get 100%
attendance from everyone. They
view teaching time as sacred.

Ke e p a ccu r a te re c o rd s :
Ensure that all the separate attendance registers for clerks/general assistants, educators and
learners are accurate. Record the
details daily. Clock-in and clock-out
times also need to be recorded.
Punctuality is paramount. Keep
records of late arrivals of learners
and staff.
Make sure that, when absentees
return to school, they submit supporting documentation, such as a
sick note.

Discuss the impact of
absenteeism: Discuss absenteeism in the staffroom. The staff

needs to be informed of the effects
of absenteeism in a positively
motivational manner. Those
staff members not absent usually have to cover for their
colleagues and teach extra
lessons. This adds to the workload
and possible stress for the teacher.
Learners need to understand
how absenteeism can affect their
achievements adversely both in
the classroom and in extramural
activities.
Give the statistics: Without
mentioning names, give the staff the
attendance statistics. As an example, the staff could be told how many
teaching days were lost during the
month.

Look for absenteeism patterns: Study the attendance statistics. Is there an emerging trend that
can be dealt with before it becomes
a major issue?
Look for patterns. A common
one found in a school was a spike
in the number of teachers absent
on a Monday. Inquiries revealed
that many of these teachers were
recovering from very “happy”
weekends.

Ending breaks in learning

Tips for encouraging good attendance

1

Aim for 100% attendance
and promptness

2

Keep accurate records such as
attendance registers

3

Discuss absenteeism and the
effect it has on achievement

4

Regularly hand out the
attendance statistics

5

Look for absenteeism patterns
to identify problems

6

Identify the “12-day sickness”
teachers who abuse sick leave

7

Counsel poor attendees to
work out a solution

8

Be supportive of those with
legitimate personal problems

9

Acknowledge excellent
attendance with praise

10

Create an enjoyable teaching
and learning environment

might take all the entitled leave every
year. Discuss the matter with such
teachers.
Counsel poor attendees: A
poor attendee might need counselling. Discuss possible solutions. At
one school there were teachers whose
homes were at least 50km away. Yet
they were desperate to keep their
posts. Those teachers were boarded
in homes near the school during
the week. Staff attendance was
outstanding.

Be supportive of legitimate personal problems: Be
empathic around issues of absenteeism due to personal problems.
A familiar example is the child or
colleague needing ongoing medical
treatment.

Acknowledge excellent
attendance: Not every school day
is an amazing, awesome experience.
Boredom happens. Those who persevere and always attend deserve public acknowledgement and praise.

Create a happy teaching
and learning environment:
Graphic: JOHN McCANN
Source: RICHARD HAYWARD

Identify “12-day sickness”
t e a c h e r s : In state schools,
teachers are legally entitled to take
12 days’ sick leave each year in a
three-year cycle. Certain teachers

Quality schools create environments
that make learning and teaching
enjoyable. Classrooms are bright
and inviting. Gardens, grounds and
sports facilities are in good condition.
Teachers are fair and friendly; discipline is firm. Lessons are stimulating.
Make school a much happier choice

than mooching around mindlessly at
home.
Use teaching time to maximum
benefit. Three simple daily routines
are:
• Start staff meetings promptly
and end them promptly. Avoid
the trap of letting early morning
and break-time meetings run into
teaching time.
• Have a prompt start to the lesson
at the end of breaks. Discourage leisurely learner and teacher strolls to
classrooms.
• Get learners to pack away their
books a few minutes before the end
of a lesson. They will be able to move
on promptly to the next class.
With an attendance awareness
campaign and straight-talking, your
class and school can nudge even
closer to recording 100% in the registers.
Richard Hayward is a former school
principal. He conducts leadership
and management programmes
under the aegis of the South African
Quality Institute (SAQI), which offers
workshops to schools across the country. Poor schools are sponsored. If you
would like more details, please contact Vanessa du Toit 012-349-5006;
vanessa@saqi.co.za or Richard Hayward 011-888-3262; rpdhayward@
yahoo.com.

Committed to the growth of South Africa and its people through
the provision of excellent educational materials and support.
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Comment

Challenging: The theory and practical aspects of visual art and design can be as intellectually demanding as traditional science subjects. Photo: Lisa Skinner

The value of visual art and design
Virginia Reed
sounds a call to
recognise the
merits of two
neglected subjects

T

he South African education system has for many
decades punted the sciences as a top priority.
Millions of rands have
been ploughed into materials, educator upgrades and teaching strategies
for mathematics and science subjects.
And still we have a system with high
failure rates, particularly in these
areas. We also have a growing population that does not recognise its own
humanity any more. We are generally
a nation with very stressed and angry
citizens.
The arts offer a divine way out, a
catharsis, a tool for healing and for
rationalisation.
I believe that the arts, and more specifically visual art and design, should
be punted as highly desirable subjects
in our school curriculum and they
need to receive much more support
from the department of basic education than they do.
Strong schools have strong arts programmes. However, drama and music
are not as neglected as visual art and
design. When we neglect our insightful, creative and emotional side, we
neglect our core human values. To
sideline visual art and design as easier
options, to denigrate them as subjects that should not be bothered with
because they supposedly do not lead
to a cognitively more able person or
to decent job opportunities, is to show
crass disregard for all people who are
strong in the humanities. It also shows
an alarming lack of knowledge about
how many job opportunities there are
in the visual arts.
The stigma of visual art or design

as a soft option at schools has been
around for too long. It is a stigma
which, thank goodness, is falling
away in some intelligent parts of our
country.
Artists are not people who have
lower intelligences compared with
those in the sciences. But rather they
have a different set of intelligence.
And, in this world where emotional
intelligence is at last receiving its
proper regard, these subjects are lightbulbs of opportunity that need to be
switched on.
It is a pity that so many high-minded
policymakers and those who structure the education curriculum have
perpetuated the myth that artists are
somehow B-class citizens and that to
take art at school is a death knell for
any good career.
Art, like no other subject, hones
emotional intelligence, insight, analytical skills, spatial intelligence, cognitive skills, planning, entrepreneurial
skills and integrated brain activity all
of which are vital to the learning process, critical thinking skills and social
awareness. And there is much maths
in art.
Even career guidance counsellors
at good schools do not know about
the 24-plus options of well-paying
careers in the visual art and design
fields, ranging from the obvious
teaching or lecturing, to advertising,
design work for big companies, curatorships, interior design and architecture or drafting.
Neither do career counsellors know
the starting monetary values of these
arts careers. I have friends and relatives in some of these fields and their
starting salaries range from R15 000
to R20 000 a month or more after
their arts qualification. That beats a
beginner teacher’s salary by a good
margin!
How does art help those learners
who would otherwise not do well at
school? (And beware here of falling
into the trap of thinking that it is only

the academic strugglers who do or
should take art.) Visual art and design,
with their theory and practical components, are as intellectually challenging
as history or geography. And more so
than some other subjects that are on
the designated list of subjects for university entrance.
These two subjects allow different
but valuable, creative, lateral-thinking intelligence the space to be: the
forward mind of society, the mirror
of society, the social conscience of
society, the player-out-of–dreams of
society, the morale booster of society,
the best cathartic tool for all who do
it, the social yardstick of society, the
warning bell of society and the maker
of more sensitive, caring human
beings.
These subjects teach skills that will
provide many of our disadvantaged
learners with the immediate possibility of earning a living. Nothing in
our man-made world has happened
without design. South Africa has a
vast pool of potential designers who
need to be developed. The success of
our economy depends on this design
potential.
Perhaps the biggest advantage that
visual art and design gives to learners is confidence, which enables them
to tackle the world. Ask any child
who has suffered from dyslexia, or
attention deficit disorders how art
has made a difference to his or her
life, and you will feel humbled. One
such case is an exceptional set of
paintings and sculptures by a grade
12 learner who has severe dyslexia,
and who received an A for art in the
recent November examinations. The
learner has a hugely increased sense
of self and has received the praise of
peers and teachers alike. He has been
offered job opportunities in Canada
and the United States on the strength
of his art portfolio.
Ask any child who dances to a different but no less worthy drummer, what
visual art or design has done, and you

might well see your own child in that
answer. The visual arts are powerful
because they are visible, and become
permanent monuments or signposts
for the rest of society.
I am so pleased that, in Grahamstown, and in many towns I have visited, there is respect for the visual art
subjects and learners do not suffer
under the stigma of second-rate people because they choose to do visual
art or design. Tens of thousands of

our young people would benefit from
these subjects.
May our government and education
planners give proper and fair cognisance to these two vital humanities
subject choices if we are to heal ourselves and our social and economic
problems in South Africa.
Virginia Reed is headmistress of
Johan Carinus Art School in
Grahamstown
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advantage
that visual
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design
gives to
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which
enables
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Parents

Dealing
with
depression
Teen Suicide Prevention Week from
February 14 to 21 reminds us
that depression among young
people is a serious problem,
writes Sameerah Karolia

S

outh Africa will be
marking Teen Suicide
Prevention Week from
February 14 to 21 this
year.
Parents and teachers are
reminded always to watch for
symptoms of depression in teenagers.
As far back as 2002, a National
Youth Risk Survey, conducted by
the Medical Research Council and
commissioned by the department of
health, disclosed that 25% of young
people had experienced feelings of
hopelessness, 19% had considered
suicide and 17% had attempted suicide. The survey sampled 23 schools
per province within which 14 766
learners in grades eight, nine, 10
and 11 were sampled.
The South African Depression
and Anxiety Group (Sadag) defines
depression as “a ‘whole-body’ illness, involving your body, mood
and thoughts”.
“It affects the way you eat and
sleep, the way you feel about yourself and the way you think about
things.”
Depression can be caused by mental illness, alcohol or drug abuse,
loss of a loved one, relationship
problems, family problems, such as
separation and divorce, abuse or a
traumatic event. In some cases the
condition may be caused by a combination of these factors.
According to Cassey Chambers,
operations director at the Depression and Anxiety Group: “The high-

EDUTEL

Discussing what depression is and the signs and symptoms as well as what help and treatment are
available will equip teenagers with the tools to help themselves or a friend. Photo: Reuters/Yuriko Nakao

est risk of suicide and depression
is the age group between 15 and 21,
because there is a lot more pressure
on this group. This includes pressure from their peers to have boyfriends and girlfriends, to have sex,
to take drugs and to be a certain
type of person, as well as pressure
from their families and schools to
get good grades and meet expectations and responsibilities. Added
problems of adolescence and hormonal changes can contribute to a
teenager feeling overwhelmed.”
The increasing rate of teen depres-

include people who have been
through a challenge and have no
support system, or feel they have no
one to talk to.
However, schools can play a
major role in fighting depression.
“Teachers spend the most ‘face
time’ with teenagers, so they will
most likely be the first to pick up
on signs or symptoms of depression or [potential] suicide and get
them help as soon as possible,”
said Chambers. “Life orientation
can play a key role in encouraging
teenagers to seek help regarding

sion and suicide can be attributed
also to exam stress, chronic illness
such as HIV/Aids and crime. “Teens
don’t have enough support, or don’t
know how to access the support that
is available, so they feel alone, helpless and hopeless,” said Chambers.
Depression may also be hereditary. While there is no evidence
suggesting that, if a parent suffers from depression, the child
would automatically be depressed,
such children are at higher risk of
depression.
Other high-risk candidates

Signs of depression
l Loss of interest in things the
pupil used to like to do;
l Sadness that won’t go away; crying a lot;
l Increased irritability or anger;
l Feelings of guilt or hopelessness;
l Feeling tense or constantly worrying;
l Spending too much time alone
and not wanting to be with others;
l Changes in eating or sleeping
habits;
l Having no energy, always feeling
tired;
l Missing school often;
l Battling to make decisions or
concentrate; and
l Thinking of dying or killing oneself.

If you know someone suffering
from depression, you can:
lEncourage them to seek help
from a professional, whether it is a
doctor, a school counsellor, a social
worker, psychologist or a counsellor at Sadag.
l As a parent, it might be a good
idea to offer to go with your child
to the first appointment.
l Offer emotional support, let the
child know that you care.
l Listen to him or her, ask questions and actively discuss their
problems.
l Help the person to discuss his or
her feelings and different problemsolving ideas.
l A parent can try to learn as
much as possible about depres-

sion. The more you know, the more
resources you will have to support
the teenager.
l Avoid saying things like: “Snap
out of it” or: “Just think positively.”
Remind them that they should not
feel ashamed or guilty; let them
know that their feelings are caused
by an illness that can be treated.
l Suggest that he or she talk about
it. Holding back feelings won’t
solve anything.
l If the person has attempted suicide or is thinking about it, let him
or her know that suicide is a permanent solution to a temporary
problem.
Information provided by Cassey
Chambers
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depression.”
Discussing what depression is
and the signs and symptoms, as
well as what help and treatment are
available, will equip teens with the
tools to help themselves or a friend,
Chambers said.
According to psychologist Diane
Mallaby, schools should have programmes in place that empower
teachers to create a connected and
supportive environment.
Said Chambers: “Incorporating
school talk programmes into classrooms to discuss depression, stress,
anxiety and suicide prevention
can help.
“Schools should train teachers on
the issues of identifying depression
in a student, what help is available
and [be equipped with] basic counselling skills.”
The SA Depression and Anxiety
Group encourages communication between teachers and parents.
They should work together to help
the teenager cope on a daily basis.
Despite parents’ busy lifestyles,
they should make time to encourage their children to talk about
their problems.
Depression is not a sign of personal weakness or a condition that
can be willed or wished away. Without treatment, symptoms can last
for weeks, months or years. Sadag
advises that appropriate treatment
can help most people suffering
from depression.
Counsellors at Sadag may be
reached at 0800 567 56
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Is clean next to
good behaviour?
A study has shown that a chaotic family life seems to foster bad
behaviour in children. However, balance is essential between a
well-run home and warm, loving parenting, writes Oliver James

W

ill your children
behave better if
you clean your
house?
Parents often
feel torn between giving their children attention and doing domestic
tasks — it has been a while since
you spent time playing with little
Jimmy, but the house could do with
a vacuum. Should a tidy, well-organised home be a priority, though?
Overall, studies show that children
in chaotic households behave less
well. Chaos is defined in these studies by asking participants how much
they agree with simple statements
such as, “You can’t hear yourself
think in our home” and “We are usually able to stay on top of things”.
Children from disorganised homes
where there is a lack of routine are
more likely to be rude or antisocial.
But poverty or lack of education
could explain that. Indeed, crowding — insufficient accommodation
space in relation to family size — is
linked to problem behaviour.
Interestingly, however, chaos is

not more common in low-income
families: rather, it overlaps with the
way parents relate to their children.
Carers of small children from chaotic homes have been found to be
significantly less responsive when
relating to their offspring. They tend
to be less involved, less vocally stimulating and more likely to interfere
with attempts at exploration.
They use more physical punishment, monitor their children’s
activities less and are less consistent
in how they discipline and for what.
They also tend to feel less confident
about their ability to control their
children’s behaviour.
A study of families in England suggests how chaos and this pattern of
parenting connect. It asked 118 parents and their four- to eight-yearolds how chaotic their homes were
and about the warmth and enjoyment of each parent in caring for
the child. Overall, in chaotic homes
there was less parental warmth
and enjoyment and more anger
and hostility.
This remained true after gender

and the age of the children were
taken into account. As expected,
the most difficult children were in
homes with both the most negative
parenting and the greatest level
of chaos.
But of particular interest was
that the role of fathers was more
important than that of mothers.
The biggest impact on children was
where the father was cold and joyless and the home highly chaotic. In
most studies of most subjects, since
mothers tend to spend the greater
amount of time with children and
do more of the housework, it is more
common for their relationship with
children to be more significant than
that of fathers.
Also, interestingly, positive parenting did not reduce the impact of
chaos — chaos clearly had an independent effect. At the same time, an
organised home did not eliminate
problem behaviour in the children if
the parenting was negative.
So it does seem that a measure of
domestic order is a good idea, even
if it does not make up for unen-

gaged, joyless parenting. As countless studies have proved, children
need boundaries. But what is the
right balance between a warm, loving home and a tidy, organised one?
On the one hand, it would seem
that no amount of huggy, lovey
stuff will compensate if the house
is a tip and the child has no idea
when he will be getting supper or
where his school clothes are. On
the other, making your house a
germ-free zone ruled by a military

schedule is not enough.
Most important of all, it seems
dads can be critical, especially if the
mom is chaos-prone. Many mothers with small children feel overstretched. If fathers take up the
slack and seriously engage, they
can reduce the chaos and increase
the amount of warmth and fun.
— © Guardian News & Media 2011
Oliver James is a psychologist
and author

Getting around stationery madness
Mark Potterton
The start of a school year is always
a reminder to parents of just how
expensive stationery is.
The long till slip that documents
the cost of pens, pencils, books and
so forth, probably could be cut up
and used to cover a small exercise
book. The only people smiling are
the stationery giants and supermarkets which all claim to have the best
“back to school” deals.
It is also the time of year when
parents seem to spend forever covering books, files and textbooks. Pieces
of sticky tape are carefully cut and
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positioned on the end of the dining
room table. Covering a hard-cover
book with plastic is the worst. Sometimes the plastic is just too tight to
allow the book to close properly.
This year my wife spent nearly
R1 500 on stationery for two of our
children. Don’t get me wrong, children should write at school. In fact,
meaningful writing is very good for
learning. Children should learn how
to construct a sentence, build a paragraph and eventually write an essay
— and you need paper to do this.
Schools are paper-intensive.
Reams of it are used to duplicate and
photocopy notes that are then stuck

on to more paper — a very expensive
way of doing things.
In Berners-Lee’s book How Bad are
Bananas? he measures the carbon
footprint of everything. The average
carbon footprint of a typical paperback is about the same as watching
12 hours of programmes on an average television or 1kg of CO2.
Unfortunately, he does not calculate the footprint of a school, but
a university in England produces
72 000 tonnes of CO2 a year.
How can the average parent cut
the cost of stationery? Think about
using newspaper to cover books
before putting the plastic covers on.

Make sure that your children use
all the pages in the books. If there
are any spare pages left at the end
of the year, tear them out for scrap
paper. Recycle used books. Avoid
buying packs of pens and pencils as
chances are your child will be more
careless because there are spares
at home.
Label anything that can be
stolen. Mathematics sets and calculators are pricey to replace. Encourage your child to care for his or her
belongings at school. If your child
is older, you might trade cellphone
airtime for carelessness.
Some schools require a lot more
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stationery than others. One girl
had a requirement for five different
coloured pens on her list. Another
school has banned the use of “click”
pens; apparently the clicking drives
some teachers mad.
How do we tackle stationery
madness?
• Get your school governing body
to think about the best way to
save stationery;
• Encourage teachers to use the stationery purchased;
• Ask the school to set up a paper
and plastic recycling depot; and
• Label anything that can
disappear.
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Keeping the
standards high
Attention to detail, self-discipline and good teaching
add up to a good academic record
Yazeed Kamaldien

S

ix years ago, when Rob
le Roux was appointed
principal of Westerford
High School in Newlands, Cape Town, the
school already had a 100% matric
pass rate. And nothing has changed.
In the 2010 exams, the school
achieved a 100% pass rate again, with
165 learners writing the exam and
99% achieving a bachelor’s pass (formerly called a matric exemption).
Le Roux spoke confidently in a
recent interview with theTeacher
about how his teaching staff prepares
learners for success from the minute
they take their seats in grade eight
classrooms. Westerford is a co-education public school with a reputation as a leader in academic achievement. It sifts through at least 1 000
new learner applications each year.
“We can choose a better quality
learner and we base our admission
requirements on academic performance. We don’t have the tailend that
some of the other schools might
have. Our teachers can focus on the
skills needed for university right
from the start,” said Le Roux.
“Westerford is a pressurised
school. The quality of our kids is
all university material and most of
them go on to university. Right from
the start, our teachers are priming
them with coping skills for matric
exams.”
A walk around the school grounds
leads to sports fields, a grand school
hall and adequate space for its 900
learners. Mostly, the school appears
well organised.
Le Roux said that it’s an environment in which he and his staff
“insist on respect, good behaviour,
handing in tasks on time”.
“We pay a lot of attention to the
small detail. Learners must be neat
and tidy. They need to work and
they are here to get good results. We
emphasise a lot on self-discipline.

It’s their future that they should be
concerned about it,” said Le Roux.
“We put pressure on our kids to do
their best. Our motto is ‘Nothing but
your best’. When our children get to
university they know how to cope on
their own.”
And the matric year — with its riteof-passage final exams — is treated
no differently than any other school
year, said Le Roux.
“We don’t select our top teachers
and keep them for matrics only. It’s
important that they teach younger
grades as well and prepare them for
matric,” he said.
Which makes sense because each
learner pays the same annual school
fee of just over R20 000 a year. It’s a
steep price to pay for public school
education and there’s no fee reduction for siblings. But Westerford,
explained Le Roux, has education
department funding for only 26
teachers. It pays the salaries of 28
additional teaching staff.
Running a successful school also
requires support from parents. Le
Roux said his teaching staff have
regular email contact with parents.
He likened this relationship to a
“partnership” fed with “meetings
periodically”.
“Parents are more than welcome
to contact us at any time. Essentially,
we deal with their children, though.
They need to be taught responsibility. They can’t run to mommy and
daddy every five minutes when
there’s a problem. We need to teach
them responsibility and we try to
sort anything out here first before
we go outside,” said Le Roux.
“Only if we can’t sort things out
with the children do we contact the
parents … We have a very active
website where we send information
out. We send parents emails and
we have an SMS service to send out
quick messages.”
Focusing on the matric year is
vital as schools generally need to
guide learners on how to step out of

their comfort zone and into the real
world. Everyone who has faced the
final exams of high school knows
the feeling of uncertainty looming.
Le Roux said Westerford, as one of
the country’s top schools, planned
its matric year in advance.
“The children are kept up to
score right from the start on what
they are going to do. We plan our
deadlines in advance. We like to
have everything done before the
exam,” he said.
“We don’t plan in any extra time
and we stick to our deadlines. It’s
very seldom that we have to call our
children back outside of school time.
Our children have a work ethic and
are self-motivated. They plan study
activities during the holidays. It’s
encouraged by the teachers.”
Le Roux said the learning process
in all grades is aided by a “variety of
all sorts of things. We use the internet, data projectors, white boards
and technology in the classroom”.
He stressed that, beyond this, the
“success of the school is dependent
on teachers”.
“We do a whole lot of stuff outside
of the curriculum that we know will
benefit our children. Our teachers
are up to score on what’s required
in the curriculum. We attend
workshops and go on professional
courses. Our teachers are motivated
to keep themselves up to score.”
And if learners struggle with subjects or social aspects, the school
tackles the problem through subject
or grade heads.
“We have a psychologist and career
counsellor at school. Where necessary, we will go to the parent and discuss any matter,” said Le Roux.
A well-balanced education, he
said, is aided with sport and cultural
activities.
“Sport is compulsory at this
school. We make it optional for matrics but the children continue into
matric with sport because they are
used to it. We have hockey, rugby,

Rob le Roux, principal of Westerford High School in Newlands, Cape
Town, believes that learners need to focus on skills needed for varsity
from grade eight. Photo: David Harrison
water polo, basketball and traditional sports. It’s critical that they
are active,” said Le Roux.
“Cultural programmes are also
critical for young people. We have
almost 50 societies that the kids run
with guidance from teachers. Children who are active at school are the
ones who succeed.”
As the interview wrapped up, Le
Roux walked towards one of his
favourite spots at Westerford — the
sports field away from all the ringing

telephones and bustling reception
area. He said optimistically that there
was no “typical day” with his job.
“You’re required to think on your
feet. You can have a planned day but
then something else happens. But
I have competent staff that run all
aspects of this school,” he said.
“Whether we’re top or not is irrelevant. We are confident that our
matrics will excel. All that matters is
that they must walk out of that exam
feeling good.”
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South Africa’s Premier National Science
Competition
Patron: Mark Shuttleworth
Do you think you have another Mark Shuttleworth at your
school just waiting for his or her potential to be unlocked?
If so, you need to register a team of 3 Grade 12 learners to
compete in the 2011 Minquiz™ Science competition.
Minquiz™ combines the rigors of an Olympiad with the excitement of a live onstage quiz to produce an entertaining competition that promotes excellence in
Physical Science and Mathematics.
Questions are curriculum-aligned and there is an emphasis on both individual
achievement and teamwork.

Your learners and your school can win great prizes and trophies. The winning
provincial team also gets an expenses-paid trip to Gauteng for the Minquiz™
National Finals 27 and 28 June 2011. The Minquiz™
Provincial competition is held at centres across the
country on 21 April 2011. But hurry, registrations close
on 18 March, so register soon to avoid disappointment
as spaces are limited!
Minquiz™ is organised by Mintek, a national science
council whose vision is to be a global leader in mineral
A global leader in mineral
and metallurgical innovation
and metallurgical innovation.
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Principals

Good governance matters
Now is a good time
for schools to review
the work of their
school governing
body and the
ethical conduct of
its members, writes
Alan Clarke

T

he issue of good governance in the corporate sector and in a
number of parastatals,
including the likes of
the SABC and Eskom, has received
plenty of exposure in the press
lately. Good governance is not only
a matter of importance in big business, it is also an important element
of a school’s success.
In an effort to promote good governance at schools, the Proudly
South African Campaign with the
support of CGF Research Institute
recently announced the launch of
an initiative it hopes will improve
the quality of governance in
schools.
At the heart of the initiative is an
annual competition to identify and
reward the country’s best governed
schools.
Although the details of the competition are yet to be finalised, now
is a good time for schools to review
the work of their school governing
body and the ethical conduct of its
members.
The generic example of a code of
conduct we have provided below
has been designed to help you
and your governing body to evaluate their performance and ethical
conduct. It can also be used as the
basis of a code of conduct for your
future governing body if you do not
already have one.
The code below is an abbreviated
version of a sample code for school
governing bodies from * The Handbook for School Governors and is
used with permission.
General conduct of members of a
school governing body
1 A member of a school governing
body must:
1.1 Conduct himself or herself at

3 A member of the governing body
may not:
3.1 Make statements to the media
or to any person, or provide the
media or any person with information related to the governing body,
any member of the governing body,
the school, a parent, a learner or
any employee of the school, unless
it is done in terms of the approved
policy or rules of the governing
body;
3.2 Disseminate false information
or unsubstantiated allegations
about the governing body or any
member of the governing body, the
school, a parent, a learner or any
employee of the school. Each member of the governing body must
treat all information that he or she
obtains in his or her capacity as a
member of the governing body as
confidential, unless the law prescribes otherwise.
The governing body may prescribe, at its discretion, any information as confidential.

Winning governance

Conduct guidelines for members of a school governing body
A member of a school governing body must ...
always act in the best interests of the school
1 and avoid disreputable behaviour
not do anything that could harm the good

2 name of the school or the governing body

Good
governance

engage in conduct that brings credit to

3 the school and governing body

perform his or her duties in a responsible

4 and sensible manner

ensure that the work of the governing body

5 complies with stipulations

avoid harming the relationship of trust between

6 the governing body and the school
behave well in meetings

7 and always in a manner
conducive to the
smooth running
of the school

1
Graphic: JOHN McCANN

all times in the best interests of the
school and not become involved in
any action that may bring him or
her into disrepute;
1.2 Not become involved in any
action which may bring the school
into disrepute or in any way harm
the good name of the school, the
governing body or any member of
the school or governing body;
1.3 Conduct himself or herself at
all times in a manner that brings
credit to the governing body and
the school;
1.4 Conduct himself or herself in a
responsible and sensible manner in
the performance of his or her duties
as a member of the governing body;
1.5 Work at all times to the best
of his or her abilities and skills to
ensure that the work of the governing body is carried out in terms of
the requirements of the law and the
stipulations of the constitution of

the governing body;
1.6 Refrain from doing anything
that may harm the relationship of
trust between the governing body
and the school; and
1.7 Conduct himself or herself at all
times in a manner conducive to the
smooth running of the school and
meetings of the school governing
body.
Financial matters
2 A member of a governing body
must:
2.1 Maintain the highest standards
of ethical behaviour in matters pertaining to money and the management of school funds;
2.2 Ensure impeccable honesty in
dealing with documentation and
records pertaining to the financial
matters of the school;
2.3 Do all in his or her power to
ensure that the financial and other

resources of the school are responsibly utilised;
2.4 Ensure that all financial dealings are conducted honestly and
in terms of the applicable policies,
rules, regulations and prescripts as
determined by the head of department of the provincial department
of education and the governing
body;
2.5 Ensure that all dealings with
commercial banks are conducted
in a proper manner and in terms of
relevant policies and practices; and
2.6 Timeously inform the governing body of his or her immediate relatives’ interests in
financial matters related to the governing body.
Disclosure of information relating to
the governing body, the school, a parent, a learner or an employee of the
school

Behaviour with regard to the employees at the school
4 A member of the governing body
must at all times refrain from doing
anything that may be construed
as interference in the professional
management of the school or with
any educator’s performance of his
or her professional and other tasks
and refrain from doing anything
that may be seen as interference
with the work of a non-educator in
the performance of his or her duties
at the school.
Misconduct
5 A member of a governing body
is guilty of misconduct if he or she
transgresses any stipulation or
obligation of this code of conduct
or transgresses any common or
statutory law that has a direct link
with his or her membership of the
governing body, or that in any way
disadvantages the school or the
governing body, or brings them
into disrepute.
* Alan Clarke, The Handbook for
School Governors (Kate McCallum,
Cape Town, 2007). Clarke is former
headmaster of Westerford High,
Cape Town

Distance Education Programmes




ACE: Education Management

*new SAQA approved

$OO HGXFDWRUV ZKR ZRXOG OLNH WR ¿QG RXW PRUe about the University’s distance programmes
are invited to return this coupon to: PO Box 22041, Helderkruin, Roodepoort, 1733 or fax it to
(011) 768-1248. For further enquiries, kindly contact Andries Pelser at tel: (011) 760-3608 or
cell: 073 232 3173 e-mail: edutel_upta@iafrica.com *www.edutel.co.za

“Internationally comparable” (introduced in April 2008)

Title: ................ Initials: .................... Surname ......................................................................

ACE: Special Needs Education
BEd (Hons) Education Management, Law and Policy
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...................................................................................................................................................
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We offer:
 Excellent student support
 Fees covering all learning material – no hidden costs
 Exam centres and contact sessions throughout South Africa

The Teacher

The University of Pretoria offers three distance education
programmes to teachers who want to advance their careers:
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Personal finance

Rules for a golden retirement
Saving for retirement should begin the day
you start working, writes Gareth Stokes

T

he South African savings industry fixates on
a measure known as
the “replacement ratio”
when assessing the success or failure of a retirement savings plan. This ratio is the percentage of your pre-retirement salary
you’ll “buy” with the capital you
have saved during your working
years.
If your final salary is R20 000 a
month and you’re able to secure a
R15 000 a month pension, then your

ratio is 75%. And the experts reckon
this number is what you should
strive for.
If you follow the “15% for 35 years”
rule, you should equal or better the
75% “pass” mark. Fall short and
you’ll have to extend your career,
make significant living standard
sacrifices, rely on family for handouts or — as the cynics say — die
younger. The frightening statistic is
that as many as six in 100 retirement
savers don’t meet this minimum.
There’s no safety net. You cannot

rely on government to support you
in old age. The current state old age
grant is pegged at R1 080 a month
and has loads of conditions attached.
You have to be a South African citizen (or permanent resident) residing in the country, you cannot benefit from other social grants (such
as a disability grant) and may not
receive care from a state institution.
To make matters worse, the grant
falls away if you earn more than
R31 296 a year, or if your assets
exceed R518 400.
How do you avoid becoming a
ward of state? South Africa’s retirement savings environment is dominated by the pension funds indus-

try, thus your first step should be to
join your employer’s pension fund
as soon as you begin working.
David Gluckman, managing director of Sanlam Umbrella Solutions,
says you must start saving as early
as possible, preserve your pension
“cash” when changing jobs and
invest for the long term (20 years or
more).
Henry van Deventer, head of
financial planning coaching at
Acsis, echoes the “start as early as
possible” refrain. He illustrates with
the following example. Let’s say you
save R1 000 a month, increasing this
amount each year to match inflation, and earn a modest 9% annual

MET-DB11022
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return. Under these conditions, the
person who begins saving at the age
of 25 will have roughly double the
capital of someone implementing
the same strategy from the age of 35.
“Losing 10 years ‘costs’ you 40%
in income,” says Jeanette Marais,
director of distribution and client
services at Allan Gray. Instead of
retiring on R10 000 a month you
would have to make do with just
R6 000.
Your second step is to be aware
that your pension fund might not
be enough. “Increasingly, people are
finding that it’s necessary to supplement their employer pensions or
run the risk of not having enough
money to retire comfortably,” says
Marais. You have to make regular
contributions to savings products
outside your official pension plan.
Van Deventer says retirement
annuities (RAs) are a valuable and
tax-efficient option for additional
investment. “Up to 15% of income
that falls outside of your regular
retirement-funding income is still
tax-deductible, provided it is contributed towards an RA,” he says. If,
for example, you receive an annual
bonus of R20 000, then your taxdeductible RA contribution would
be R3 500.
The easiest way for an individual
to take advantage of this tax concession is through unit trust-based
RAs. “These unit trusts are offered
with low product fees, no penalties
for surrender or discontinuation
and fully transparent and negotiated adviser fees,” says Marais. You
also have the freedom to choose the
underlying asset classes in which
you invest and you can usually
switch between RA unit trusts without incurring additional costs.
Non-RA unit trusts are another
popular destination for additional savings. “Most low- to mid-income workers will pay less tax on incomes and
capital gains in such investments than
they would by taking out an endowment policy,” says Van Deventer. The
only drawback in this form of saving is
the ease with which savers can make
impulse withdrawals.
There are other steps you can take
to get your financial affairs in order.
Get a good feel for your incomes,
expenses, outstanding loans and
market-linked asset values with the
help of a certified financial planner.
“If you have debt (credit card, store
cards, and so on) or even a housing
bond, a sensible start would be first
to reduce these balances, because the
interest rates charged on debt exceed
what one would earn in a separate
investment,” says Gluckman.
Over the short term, you can consider the “low risk” RSA Retail Savings Bond (more information at
https://secure.rsaretailbonds.gov.
za) which pays market-beating
interest on two-, three- and five-year
investments.
Don’t stress if you haven’t started
saving early enough. “If it’s too late
to start early, then put the brakes on
your lifestyle,” says Van Deventer.
You can make up a tremendous
amount of lost ground by applying
salary increases to savings rather
than holidays, new cars or other
luxuries. “Be disciplined about saving as much as you can at the beginning of the month, because saving
what’s left at the end of the month
never works.”
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News

Holocaust and
Genocide Centre
plans big move
The Johannesburg centre offers
workshops and study material for teachers
and learners
Thabo Mohlala

T

he Johannesburg Holocaust and Genocide
Centre, which provides
resource materials and
training for teachers
and learners, will move later this
year to a bigger, permanent property on Jan Smuts Avenue, near the
Johannesburg Zoo.
The centre is operating from a
temporary location in Highlands
North, east of Johannesburg.
Centre director Tali Nates said she
is elated that she will be operating
from a bigger, formal space dedicated specifically to studying the
Holocaust, a subject that has always
been close to her heart.
Nates, a trained historian, said
she is passionate about genocide

prevention, Holocaust education,
reconciliation and human rights.
She is an international expert in
these areas and has published
widely on these subjects.
Nates was born in Israel to a family of Holocaust survivors. Her
father and uncle were saved, while
the rest of the family was wiped out
in the Holocaust.
Nates said the need for the centre was given impetus by the
introduction of a case study on the
Rwanda genocide and Nazi Germany and Holocaust as part of the
national curriculum for grades nine
and eleven. She said this presented
an opportunity for the centre to
team up with the Gauteng department of education to facilitate workshops for teachers on how to handle

these subjects.
“I realised teachers did not get sufficient support to teach these sensitive and traumatising subjects. So
what we do is empower them on content, methodology and how to use
historical skills like oral testimonies.
The good thing about this is that
some of the skills they gained during
the workshops can be used across
(other) learning areas,” Nates told
the Teacher.
She said the workshops are provided free of charge to teachers and
each school gets a resource pack,
DVD, learners’ and educators’ books
and a set of posters. The department,
through its district offices, helps
select teachers to attend the workshops, said Nates.
She said the 1994 Rwandan genocide and the recent xenophobic violence in South Africa make it easy for
teachers and learners to relate to and
understand the adverse effects of
racial or ethnic hatred.
Nates said the centre uses the

The centre has teamed up with sister centres in Cape Town and
Durban to form an umbrella structure called the South African
Holocaust and Genocide Foundation
Holocaust experience and other
mass murders elsewhere on the continent and worldwide as case studies for humanity to glean wisdom
and, therefore, be in a position to
intervene early.
The centre has teamed up with sister centres in Cape Town and Durban to form an umbrella structure
called the South African Holocaust
and Genocide Foundation, through
which they collaborate on a variety
of projects. Each centre works closely
with its provincial education department and the centres have collectively hosted about 3 000 teachers.
The Johannesburg centre’s
patrons include high-profile personalities, including former education
minister Kader Asmal, Justice Richard Goldstone, Archbishop Emeritus Desmond Tutu and Chief Rabbi

Warren Goldstein.
Once completed, the centre will
house both permanent and temporary exhibitions, venues for workshops and public events, a memorial
garden and resource centre, a coffee
shop and a bookshop.
Lewis Levin, who has been
appointed architect of the centre, has
made sure the architectural design
features and the aesthetics resonate
with what the building represents.
Levin said: “It is important that
this building is humble yet respectful, austere yet contemplative. And
it is important that children are able
to relate to it.” The building is scheduled to be operational towards the
end of this year.
For more information contact
the centre on 011-640-3100 or email
tali@jhbholocaust.co.za

Let’s work together for quality education
President Zuma, in the State of the Nation Address on 10 February 2011 made the following call:
The focus in basic education this year is Triple T: Teachers, Textbooks and Time. We reiterate our call that teachers must be at school, in class, on time,
teaching for at least seven hours a day.
As part of the Quality Teaching and Learning Campaign, teachers made the commitment to the Code for Quality Education and committed themselves
to the following:

As a TEACHER, in line with the SACE Code of Professional Ethics, I promise to:
%

teach, to advance the education and the development of learners as individuals;

%

respect the dignity and rights of all persons without prejudice;

%

develop loyalty and respect for the profession;

%

be punctual, enthusiastic, well prepared for lessons, and of sober mind and body;

%

improve my own knowledge and skills base to be more effective;

%

maintain good communication between teachers and students, among teachers themselves; and between teachers and parents;

%

provide regular information to parents on their children’s progress;

%

eliminate unprofessional behaviour such as teacher-pupil relationships, drunkenness, drug use, assault, sexual harassment and others;

%

make myself available to provide extra-mural activities

LET US RECOMMIT TO THESE PROMISES IN 2011
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HIV

How does HIV/Aids affect your
The pandemic has placed a strain on
education in South Africa. Lesley Wood
gives teachers some pointers on how to
deal with this subject in their day-to-day
interaction with learners

S

tatistics repeatedly tell
us that HIV and Aids are
affecting the lives of millions of South Africans
— an estimated 5.7-million in 2009 — the majority of whom
are involved in the education system
as teachers, parents or learners.
What the statistics don’t tell us is
how the average teacher and learner
are affected on a daily basis. Warnings about the potential effect the
pandemic will have on the quality of
education somehow do not capture
the real trauma and despair of teachers who have to deal with severe
emotional, financial, social, psychological, health and pedagogical challenges.
Although the negative effects of the
pandemic put additional pressure on
an already depleted and struggling
educational system, educators have
an important role to play in both the
prevention of HIV infection and the
care and support of those already
infected or affected.
The problem is that few teachers

have been trained to cope with the
educational, social and psychological
consequences of HIV and Aids. This
article will give some pointers on
how to begin to do this.
You need to make sure that you
know the correct facts about the
virus and how it is transmitted.
To see if your knowledge is up to
scratch, take the tests at www.avert.
org/quizzes.htm.
You need to know not only the HIV
facts, but also about condom use,
pregnancy and other sexually-related
issues. This may mean that you have
to become comfortable with talking
about these subjects — not an easy
task when we have been culturally
conditioned to avoid them.
There is a lot of information available, so you should be able to make
sure you know the facts. If you
don’t, you risk spreading myths and
false information that could lead to
stigmatisation and other negative
consequences.
Teachers in all learning areas (not
just life orientation) need to be able

Life skills education
can be incorporated
into all subjects, not
just life orientation.
Photos: Lisa Skinner

to facilitate responsible decisionmaking with learners and should be
comfortable about integrating lifeskills education into their syllabuses
where possible.
To be an effective HIV and Aids

educator is to be aware of your own
values, beliefs, feelings and behaviour, because what you believe, feel
and do in the classroom will convey
either a positive or negative message
around HIV and people living with
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teaching?
HIV and Aids.
The exercise below will help you
to clarify how you feel and highlight what you might need to do to
improve your teaching about HIV
and Aids.
Think about the following
questions — your answers will be
important in helping you to tackle
HIV and Aids in your teaching:
l How do HIV and Aids affect your
teaching?
l How do you feel about teaching learners who may be infected/
affected?
l Do you feel able and equipped to
integrate this topic into your teaching?
l What do you still need to learn or
change to be an effective HIV and
Aids educator?
Once you are aware of your own
attitudes towards HIV and Aids and
those infected or affected, you will
be able to make sure that you create a safe and supportive school and
classroom environment that will
encourage learners to share with you
any problems that might be affecting their ability to concentrate and
learn.
HIV and Aids exacerbates already
existing problems, such as poverty,
and often the teacher is the only
person a learner can turn to for
help.
Some ideas that might help you to

create a supportive environment for
vulnerable children include:
l Involve the community in setting
up a feeding scheme and/or a vegetable garden;
l Form personal relationships with
specific social workers at the department of social welfare and/or nongovernmental agencies to ensure the
basic needs of children are met and
that social welfare can be accessed;
l Set up a clothing exchange
whereby uniforms can be donated or
swapped; and
l Hold regular information meetings for parents and caregivers about
how to reduce the vulnerability of
children.
In addition to these practical
actions, the school should try to create an environment in which children feel loved, secure and valued.
This will help them to learn and
develop holistically.
Something as simple as smiling
and greeting each learner by name
can make a tremendous difference to
their lives.
Professor Lesley Wood has written
a book titled Dealing with HIV and
AIDS in the Classroom, published by
Juta Academic, as well as articles on
this topic in various journals. She is
an associate professor in the faculty
of education at Nelson Mandela
Metropolitan University

Dos and don’ts of HIV/Aids education
Do
l Use the personal approach:
Invite HIV-positive people who are
of a similar age and background to
the learners into the class to chat to
them. Use stories or case studies of
real-life people to illustrate that one
can live positively with HIV.
l Be culturally sensitive and
age-appropriate: Choose your
material carefully to respect the
cultural beliefs of your learners and
the community they live in. Be very
careful to choose age-appropriate
material.
l Use the correct language:
Think about how you speak about
HIV and Aids — referring to it as
“that disease” or to people living
with HIV/Aids as “victims” may
send the wrong message. HIV
and Aids are not the same thing,
and someone can be HIV-positive
without having Aids, so be careful not to use them interchangeably. Using the wrong words can
increase stigmatisation.
l Make your classes interactive and participative: There is
material available to help you with
this — young people learn more
when they are engaged, involved
and having fun. You also need to
make sure that you are able to talk
comfortably about sex amd sexuality with learners.

% Every learner in Grades 1-6 must get a literacy and numeracy
workbook
% The workbooks must be handed out to learners and they must be
allowed to take them home to do home work
% All learners must write in their workbooks and use them to answer
questions and practice reading, writing and numeracy
% At the end of the year, the workbooks become the property of the
learner and a record of the learner’s progress during the year
% The books will be supplied for free to the schools or parents.
They are entirely funded by the Department.

If schools have not received workbooks at all or received
the wrong number or books in the wrong languages,
principals should phone the following Departmental
Toll Free number:

0861 36 3600 or 012 357 4195

the mental health of learners whose
parents are HIV positive or who
may be HIV positive themselves?

Make classes interactive and
encourage participation
Do Not
l Moralise: Linking HIV infection
with “immoral” behaviour increases
stigmatisation of those who are
infected. Many people are infected
through no fault of their own — for
instance, through rape or motherto-child transmission.
l Bombard with statistics: This
depersonalises the problem and
helps to “other” it. Overuse of statistics can lead to learners becoming immune to the severity of the
pandemic.
l Use scare tactics: Threatening learners with death and dire
consequences if they “don’t behave
themselves” can lead to the stigmatisation of those infected and
may cause undue anxiety and false
beliefs among learners (for instance,
that all people who are HIV positive
will die soon. What would this do to

l Link HIV with specific sectors of the population: this can
lead to stigmatisation and discrimination. Suggesting that the disease
is more prevalent among black Africans, the poor, the uneducated or
women can lead to learners “othering” the problem and not realising
that they are just as much at risk.
In spite of the added stress and
challenges that HIV presents for
education, it also presents an opportunity to rethink your approach to
teaching and learning.
Teachers can take the chance to
integrate life-skills and sexuality
education into the curriculum, to
talk about safety and gender issues,
to encourage a greater level of caring and empathy at schools and to
bring back the nurturing element
of education.
HIV and Aids could be the catalyst we need to humanise teaching,
to make sure education contributes
to developing learners who will be
compassionate, caring, responsible
and HIV-free citizens.
Sources: UNGASS (March 31
2010) South Africa UNGASS Country Progress Report.
Wood, L. 2008. Dealing with HIV
and Aids in the Classroom. Cape
Town: Juta
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Learning from birth
Early Childhood Development

Tel: 011-341-9924. Cell: 073-836-8720. E-mail: info@puo.co.za

Fun educational toys for children available in mother
tongue languages. We have First Words ﬂashcards,
Learn to Count puzzles, My body poster and I love
Africa t-shirts - buy online at www.puo.co.za/products. There are
many beneﬁts to learning African languages and being multilingual
- give your child a headstart!

Unsung and underpaid
Too many of those who
care for young children
lack recognition and
career development
COMMENT
Patsy Pillay

T

he quality of early childhood development (ECD)
programmes depends
heavily on the knowledge
and skills of those who
work with young children. It follows
that ECD practitioners require continual opportunities for high-quality
training.
Despite this, little has changed since
the government’s nationwide ECD
audit in 2000 revealed that the vast
majority of practitioners were underqualified (58%) or untrained (23%).
The 1994 ANC policy framework
noted that “improving the quality
of ECD provisioning will depend on
improving the quality of ECD staff
and curricula”. The policy noted that
all ECD teachers should have access
to a defined career path with accredited training programmes linked to
nationally recognised certificates.
Before 1994 the care and education
of young children was the responsibility of communities, civil society
organisations, parents and welfare
organisations. After apartheid, and
following the establishment of the
South African Qualifications Authority (Saqa), ECD qualifications were
given special attention, highlighting
redress and access.
As part of this process Recognition
of Prior Learning (RPL) became a key
priority, but very little has actually
been done to make redress and access
a reality for those who continue to be
the unsung heroes of ECD provision:
mainly black African women.
There is international consensus
on the need for specialised training
for ECD practitioners, but a career
path for such practitioners remains
elusive in South Africa. ECD continues to be facilitated largely by black
women who are not professionally
recognised, whose work is undervalued and who are not remunerated
fairly and equitably in comparison
with mainstream educators. ECD
practitioners are among the most
vulnerable workers in the economy
and the ECD sector itself remains
marginalised and fragmented.
The first attempt at developing a
career path for ECD practitioners
resulted in ECD-specific qualifications being registered by Saqa in
2001. These were defined at different
levels and included a basic certificate
(which has expired), a national certificate (later replaced by the further
education and training certificate)
and a national diploma. Changes
to these qualifications since then
have been complex and detailed, but
we can generalise by noting Saqa’s
and the then department of education’s rationale that such changes
attempted to raise ECD standards
and professionalise the field.
In spite of these developments
government’s focus is too narrowly
on the reception year (grade R for
five- to six-year-olds). Training and
support for practitioners working
with our youngest and most vulnerable children between birth and four

years still receives inadequate attention. Some training support has been
provided for this group of practitioners through government’s expanded
public works programme, but not at
the scale required.
Moreover, there are still ECD practitioners who do not meet the new
qualifications criteria. But because
there has been no national ECD audit
since 2000, and in spite of Saqa’s
attempt at provincial consultation, we
do not know how many practitioners
still require training at the lower levels of qualification. And many ECD
practitioners are not even aware of the
changes to qualifications since 2001.
Although the further education
and training certificate in ECD is
intended to provide the basis for
continuous learning and to enable
practitioners to progress to higher
education and training, a number
of constraints hamper this. For
instance, each university has its own
entrance requirements recognising
some but not other ECD qualifications, meaning that many already in
the field do not qualify for admission.
Bearing in mind also that ECD practitioners generally earn between R500
and R2 500 a month and that some
take home only whatever parent committees manage to pay them, universities are prohibitively expensive for
them, costing about R100 000 for four
years of tuition alone, excluding textbooks. Some practitioners need six to
10 years part-time training to upgrade
their qualifications.
The reality is that NGOs remain
the largest provider of education and
training in the ECD sector and that
qualifications that were introduced
to provide access and redress for previously disadvantaged ECD practitioners still fail to do so.
If the ECD sector is to grow, it must
become more attractive as a career
option. Here are some suggestions
about where to go from here:
● Improve the learning pathway
for ECD qualification while considering the reality on the ground. For
instance, there are many adult learners who have progressed through an
ECD occupational route and who are
not mainstream grade 12 learners;
● The learning pathways must take

into account the different age cohorts
within the internationally accepted
definition of ECD — that is, from zero
to nine years old — so that the variety of ECD provisioning and contexts
(such as centre-based versus homebased models) is recognised;
● Universities must work with the
education, development and training
Seta to ensure that training providers (including NGOs) address both
career pathing (including that of
trainers) and the standardisation of
training curricula;
● Many NGOs have years of experience in training ECD practitioners
and universities need to recognise
their Saqa-registered qualifications
at level four so that practitioners do
not start from the beginning;
● The conditions of service and
especially the remuneration of
ECD practitioners cries out
for attention;
● Scholarships,
loans and learnership options
available to
mainstream
educators should
be made available to ECD
practitioners;
● The professionalisation of
ECD is long overdue. We need a statutory body to regulate
the field, develop norms
and standards and advocate on behalf of ECD
practitioners; and
● Government must
update the findings of the 2000
ECD national audit and facilitate discussion with all ECD players.

The heroes
of early
learning
are mainly
black African
women

Making maths and science fun

This series of multilingual children’s books is ideal
for
teachers and parents
Take advantage of our holiday
R100 per set or
R40 per book

special!

www.elru.co.za

Email: jade@elru.co.za
Tel: 021-7627500
Fax: 021-7627528
19 Flamingo Crescent, Lansdowne, Cape Town, 7780

0014CT

Patsy Pillay is the director of New
Beginnings, an early childhood
development and training organisation in KwaZulu-Natal. She was
recently appointed the South
African national representative for
the World Forum on Early Care and
Education
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