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Left is not
wrong
Ardent Bafana Bafana supporter Dylan van der Burg (8), a grade 3 learner at Linksfield Primary School, gears up for the 2010 Fifa World Cup, which kicks off on June 11 at the
magnificent Soccer City in Nasrec, south of Johannesburg. theTeacher wishes readers a fun, soccer-filled winter break. Photograph: Oupa Nkosi
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The science of soccer
A new exhibition
shows why soccer
isn’t just a sport
Thabo Mohlala

S

ci-Bono Discovery Centre, synonymous with
science and technology
school activities, has
put together yet another
engaging science exhibition to coincide with the Fifa World Cup hype
sweeping the country.
Called Science of Soccer, the exhibition is part of the centre’s ongoing attempts to demystify and make
maths and science accessible by
linking them to everyday life.
But unlike most initiatives whose
duration is tied to the lifespan of the
soccer tournament, the exhibition will
be on display until the end of the year.
Michael Peter, the centre’s chief
operating officer, said the centre
thought it would be an opportune
moment to link the exhibition with
the soccer event so that learners can
be made aware that playing soccer
involves some of the core maths and
science principles such as angles,
balance, control and precision.

The Sci-Bono Discovery Centre is running a Science of Soccer
exhibition to show learners how soccer involves science principles
such as angles, balance and control. Photo: Delwyn Verasamy
“The whole idea is to demystify
maths and science by making them
fun and exciting to learn. It is also
part of exploring innovative ways of
generating interests in these critical
subjects,” said Peter.
The exhibition consists of 11 interactive exhibits specifically designed
to stimulate active participation
from schoolchildren and teachers as
they learn more about some of the

PEO
winners
Derek Pienaar
The Red Cap Foundation, the
Teacher and AfriSam are pleased to
announce the winners from each of
the nine provinces of the 2009 PEO
Grade R Competition.
Eastern Cape: Uitvlucht Primary
School, Humansdorp. Free State:
Gelukwaarts Farm School, Van Stadensrus. Gauteng: Dimakatso Primary School, Soshanguve. KwaZuluNatal: Phenduka Primary School,
Tugela Ferry. Limpopo: Titirheleni
Primary School, Malamulele. Mpumalanga: Ntithane Combined School,
Piet Retief. North West: Phutha Primary School, Klipgat. Northern Cape:
Makolokemeng Primary School, Battlemount. Western Cape: Emmanuel
Educare Centre, Westlake.

Each of these schools will soon
be receiving their R10 000 prize
money to be spent in accordance
with the budget they submitted.
These schools won for a number
of reasons. They followed the competition guidelines in the report
they submitted about their school.
A review of the entries suggested a
number of useful lessons:
• Not all grade R teachers are
good at report writing.
• There were no surprises about
the circumstances of children in
Grade R, most of whom lack basic
resources. What was exciting was
the number of schools that are doing

mathematical and scientific principles underpinning various elements
of the game.
There are three “iconic exhibits” that
stand out and these are “perfect pass”,
“super striker” and “demon dribbler”.
The three exhibits encompass basic
scientific and mathematical concepts
such as momentum, inertia and tessellations (the art of covering a surface completely with shapes that fit

something with what they have.
• Many of the teachers who entered
the competition do try to apply the
principles of what they have learned
about early childhood development
in their work with children.
• Budgeting seems to be difficult
for many Grade R teachers. Often, the
report would include a list of things
the school wanted, but with no indication of how much each item costs.
We are planning the 2010 PEO Grade
R Competition and want to hear from
readers about how they feel we could
improve the competition. We are open
to all suggestions. Let us know your
thoughts. Fax 031 261 5213 or email
kiru@ipeb.co.za or post your ideas to
PEO Grade R Competition at PO Box
843, Hyper by the Sea, Durban 4053.
Derek Pienaar is director of the
Institute for Partnerships between
Education and Business

together), geometry and shapes such
as squares, triangles and hexagons.
The games are designed to be practical and each learner is afforded a
chance to take part. There are a set
of rules for each exhibit and scores
are timed and recorded. With “super
strike” the focus is on control, angles,
balance, force and speed. It looks at
questions such as: at what speed was
the ball travelling, at what angle was
it hit and was the kicker in control?”
“Perfect pass” teaches learners
about coordination, eyesight, accuracy and ball control. A learner
enters the centre of the ring and is
encircled by other “players”, each
equipped with a sensor light. At regular intervals, one of the lights flashes,
at which point the kicker must pass
the ball to that “player “who called
for the ball. To get a good score, a
kicker must have good eyesight to
accurately pass the ball to the appropriate “player”, with good control.
The ability to dribble past obstacles
or opponents with speed and agility as
well as shooting fast are the key principles of “demon dribbler”. How it is
played is that a learner navigates three
big obstacles with the ball firmly on
his or her feet and then completes the
move by shooting for a goal.

Stuart Hopwood, exhibit manager,
said the idea dates back to 2008, and
this involved a detailed and meticulous process. Initially, there were 20
concepts and these were later whittled down to 15 working drawings.
He said these concepts were subsequently converted into manufacturing drawings complete with
specifications. Once this was done, a
tender was put out in 2009 and two
companies were engaged to expedite
the manufacturing of the exhibits.
“The manufacturing process was
scheduled to take five months, but it
ended up going on for eight months,
given the complexity of the exhibits.
I am excited about the whole thing
because this is the first of our Proudly
South African exhibits. Normally they
are rented at huge cost from other
parts of the world,” said Hopwood.
He said the entire project cost in
excess of R1.5-million, adding that,
in designing them, they considered
safety and durability or robustness of
materials used to ensure they did not
break easily or injure the learners.
The exhibits were piloted for three
months, during which learners were
allowed to play with them, giving the
centre the opportunity to make the
necessary changes or refinements.

Enter the national
teacher awards now
Entries for the 2010 annual National
Teaching Awards Scheme have
opened and the department of basic
education is calling on teachers to
prepare their learner professional
development portfolios.
This year’s awards scheme has
undergone some changes. Jerry
Zitha, who heads the unit that coordinates the awards, said the scheme
has been refined, sharpened and
broadened in terms of its frame and
categories.
Said Zitha: “A second change is
on form 2, self/team portrait 6 form
2010. Guidelines to assist teachers
to develop their professional development portfolio [portfolio to serve
as evidence] have been outlined on
this form.
“These guidelines will enable teach-

ers to develop standardised, less
cumbersome and leaner professional
development portfolios of evidence.”
The awards scheme was introduced in 2000 by the then minister of
education, Kader Asmal, to recognise
and credit teachers who show commitment to the teaching profession
as well as promote innovative and
best teaching practices at schools.
Past winners lauded the initiative,
saying that, since their participation, their schools had gained tremendous exposure and their personal and professional profiles had
grown.
Teachers who want to take part
can download entry forms from the
Thutong Portal at www.thutong.org.
za and the department of education
website at www.education.gov.za.

Do your learners get a kick out of reading?

Choose these colourful books, aimed at 9-12 year-olds and get them reading!
Practical tips for
improving your
dribbling, kicking, goal
scoring techniques

Interesting things that
have happened in soccer
over the years

Who plays?
Where?

Available at all leading bookstores and kalahari.net.
Direct enquiries to enquiries@pearsoned.co.za or phone (021) 532 6009.

Soccer Strip Ad_4.indd 1

Short biographies
of the past and
present soccer greats

Biographies of Lucas
Radebe, Christiano Ronaldo
and Didier Drogba

Only
R59.95
5/21/10 9:08:18 AM
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Top teachers

21st-century skills
Innovative Teachers
Forum

M

aryna Nezar was a
finalist in the 2009
Microsoft Innovative Teachers’ Forum
Awards for her
project encouraging groups of learners to investigate natural disasters
and their effects on people and the
environment.

What was your project about?
Grade seven learners formed groups
to investigate natural disasters and
their effects on people and the environment. Learners from four different grade seven classes collaborated
through an online environment:
Google Groups and Google Docs. At
no time during the project were the
group members in the same place at
the same time. All tasks and instructions were posted on group blogs.
Support documents were uploaded
to Google Groups. The project sites
and documents were accessed
through computers or cellphones
with an internet connection. Teachers monitored the progress and
interacted with the learners by posting general and personal messages
on group blogs. The learners completed research and written tasks.
The final outcome for each group
was to set up a Wiki page about the
natural disaster they investigated.

Reason for the project
To expose learners to the power of
Web 2 collaboration tools.

How did this project help the
school or community?
It stretched the learning environment beyond the school boundaries
and allowed the school to set up
similar projects with other schools
anywhere in the world.

Requirements for the project
• A willingness on the part of the
teacher to learn new things;
• Computer access available at
all times: before, during and after
school;
• Access to cellphones with internet, computers and the internet;
and
• Daily accessing of group sites
to monitor learner progress and to
encourage and give feedback.

Lessons learned
Learning outcomes from three areas
were considered:
• English: learning outcome 4
— writing. The learners wrote different kinds of factual and imaginative texts. Learning outcome 5
— thinking and reasoning. Learners
used language to think and reason,
as well as to access, process and
use information for learning. The
learner used the sounds, words and
grammar of the language to create
and interpret texts.
• Social Sciences: Learners used
inquiry skills to investigate geographical and environmental concepts and demonstrated geographical and environmental knowledge
and understanding.

How did you become interested
in using ICT?
In 1991 I was involved in setting up

Name: Maryna Nezar
School: Elkanah House
Teaching years: 23
Subject areas/grades: Foundation phase — all subjects, ICT
curriculum integration, systems
and software support
Project Name: Natural disasters
— seize the moment
an IT centre at the school where I
worked. It was a huge challenge as
I was not computer literate. Once
the centre was installed, I spent as
much time as possible in there. In
2003 I took the Intel Teach Course.
It changed the way I saw IT inte-

gration. It was implemented at
the school and all the staff were all
encouraged to complete the course.
It is still the foundation of how we
implement ICT at our school today.

How do you see the role of ICT in
education?
ICT is part of the wiring of today’s
youth. When a teacher uses ICT in
teaching and students get hands-on
opportunities to work on computers
to research, discover and create, they
are interested, focused and excited
about learning. It makes learning
more efficient. It teaches them the
necessary 21st-century skills they will
need to function in today’s world.

Making a difference: Maryna Nezar. Photo: Oupa Nkosi
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The write
stuff, Yaa
Phillippa Yaa de Villiers

P

hillippa Yaa de Villiers
had a rather intriguing
upbringing. She discovered at 20 that she was
a mixed-race child, having been born to a white Australian
mother and a black Ghanaian father.
Her biological mother felt ashamed
of her and brought her to South
Africa for adoption. Ironically, the
child was adopted by a white South
African couple.
Yaa de Villiers is an accomplished
poet, writer and playwright whose
works enjoy popularity within literary and cultural circles.
Her current work, Original Skin, a
one-woman show, reflects her dilemmas, tribulations and epic journey of
self-discovery.
Last year, she won the National
Arts Festival’s Writing Beyond the
Fringe initiative for her literary work
called The Day Jesus Dropped the

Ball and that year she also published
her first volume of poetry.
Over the years Yaa de Villiers
developed an interest in television
writing.
Between 1998 and 2008 she has
written scripts for TV dramas such as
Backstage, Tsha Tsha, Thetha Msawawa, Takalani Sesame and Soul
City.
Age: 44
How do you earn your living?
I am a writer and performer.

What were your favourite subjects?
My favourite subjects were history,
English and French, and I have to
admit that I liked maths, too.
From your point of view, what are
the qualities of a good teacher?
A good teacher helps you to understand yourself. He or she engages
you through your senses and your
imagination. I think that learning
is a natural process. The teachers
I respected most were those who
accepted our questioning.

Advocating education: Phillippa Yaa de Villiers
Tertiary?
I studied at Rhodes University from
1984 to 1987 and later on went to
the Jacques Lecoq Theatre School in
Paris where I achieved a diploma in
performing arts.

What primary school did you go to?
I received my primary school education from 1972 to 1978 at Assumption
Convent, Maryvale, then went to HA
Jack Primary.

Did you have any favourite teachers?
Ms McArthur, my French teacher, was
my favourite. At Waverley Girls’ High
it was Mrs Peltason, who said I had a
“butterfly mind”. Others were my history teacher, Ms Goedhart, and Mrs
Phyllis Spiro, who taught me maths,
although I disappointed her by dropping out of her higher-grade maths
class in matric. Don Pinnock was my
favourite lecturer at university.

Secondary?
Between 1979 and 1983 I was at
Waverley Girls’ High School.

Why were you so fond of them?
Because they never gave up on me.
They continued to teach me, no

Where did you grow up?
I grew up in Halfway House, also
known as Midrand, which is between
Johannesburg and Tshwane.

matter how much I questioned
them.
How did they influence you?
Mrs Peltason helped me explore my
creativity, Ms Goedhart taught more
than [history] when she refused to
put apartheid government posters on
her classroom wall. She taught me to
take a stand for my beliefs. Mr Pinnock, who taught us during the state
of emergency [in the 1980s], taught us
how to think beyond the box of Christian National Education by engaging
our feelings of injustice.
Do you still have any contact with
them? How?
I only have contact with Don Pinnock, who is a respected author and
continues to expand the minds of his
reading audience.

What are the things a teacher
should never do or say?
Never destroy confidence in his or
her learners. My worst learning experience was in primary school when,
after I wrote a poem, which was published in The Star newspaper, my
teacher said I was lying and that my
mother had written it. It destroyed
my confidence for many years.
What message do you have for
teachers in South Africa?
It is hard to be a good teacher if you
have not had good examples. Surround yourself with people who
affirm you, guide you and challenge
you. Find your own “red apple”
teachers.
My adoptive mother, who was a
respected lecturer, described teaching as “people-making”. She said that
when you develop a person’s sense
of self, their skills of articulation
and observation, their humanity,
their thinking skills, you give them
the world. “Nobody can steal what is
between your ears,” she used to say.

Lend a hand to children on the wrong path
Razia Motara

I

am a foundation-phase head of
department at Potchefstroom
Secondary in North West. Most
grade-one learners come from various
backgrounds and pre-schools, which
means they have different levels of
school readiness, and this presents
serious challenges.
But the range of social challenges
I encounter here have prepared me
to understand life and its dynamics.
In fact, my religion (Islam) teaches
me that we need to give to humanity

EDUTEL

because charity begins with us. As
such, we have set up an organisation
with the main responsibility of helping underprivileged and vulnerable
children.
One such child is Ashraf* (his name
has been changed to protect his identity), a young black Muslim boy in
grade 10. He was always getting into
serious trouble and would be brought
to the office regularly for violating
school rules.
Personally, I have all the material
things that I could ask for. I have so
much to be thankful for. But I always
felt I was not doing enough to help
other people out there whose cries
needed to be heard. And this feeling
used to tear me apart. But, in a sense,

I feel Ashraf’s situation offered me
an opportunity to fulfill this need for
it set me on a worthwhile coaching
journey.
Ashraf’s aunt had thrown him out
of her house. He was abandoned
until some friends took him in. This
is where he got involved in drugs. He
was taken to an initiation school in
the mountains and this experience
turned him against the world.
Since then he lurched from one
serious trouble to another. To earn
his daily bread Ashraf would let out
his shack to couples and use the
money to buy bread and dagga. His
world was really spinning out of
control. All he needed was someone
to listen to him and help get him out

of the mess he was in.
I extended a helping hand and
began talking to him. I made him my
priority and there were times when I
had to leave school to look for him in
drug camps.
I organised clothes and food for him
and, eventually, counselling with an
expert at our organisation.
We got him a place to live at the
mosque where he was closely supervised. It was a difficult road to travel
but, with enough motivation, love and
care, we slowly won him over and he
has now turned over a new leaf.
Early last year our organisation sent
Ashraf to a technical college in KwaZulu-Natal, where he was sponsored
to study for an introductory civil engi-

Razia Motara teaches at Potchefstroom Secondary School in Mohadin,
North West. She was a runner-up
in the excellence in early childhood
development category in the 2008
National Teaching Awards
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neering course. He successfully completed the course and we are now waiting and hoping he will complete his
grade 10 so that he can choose a career
for himself and further his studies.
I believe that if I, alone, can help just
one person to stop drugs and make
him or her feel worthy of himself,
then how many lives can we change
if each one of us takes just one hand
and shows him or her how to walk the
right path?
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Creating Shared Value

W

hen Henri Nestlé founded Nestlé in 1867, he
established it on a very solid and timeless mission,
namely, “to positively influence the social environment in which we operate as responsible corporate
citizens with due regard for those environmental
standards and societal aspirations which enhance quality of life.” Stated
more than 140 years ago, this mission still guides the company today as
it plays a constructive role in the socio-economic development of South
Africa and other countries wherein it operates.
Nestlé believes that for any company to remain competitive in the
long-term, it has to create value, not only for its shareholders but also for
the society in which it operates. This is what the company calls Creating
Shared Value (CSV) which is a fundamental part of our business strategy.
CSV is a business philosophy which says that to have long term business success, a company has to both make a profit and benefit people.
Therefore, the main objectives of our activities are to create, maintain and
increase trust in Nestlé, not only as an economically and financially successful enterprise, but also as a socially responsible company, dedicated to
sustainable development.
With Nutrition being a key focus area, the company has aligned three
of its flagship initiatives to this area of focus namely; the Nestlé Schools
Nutrition Programme, the Nestlé Healthy Kids Programme and the Milo
Champions Tournament. The eminent members of the Creating Shared
Value Advisory Board announced the winner in London on the 27th May.
Nominations for the next award open next year.

Official handover of the Doroth Langa new soccer pitch.

The Nestlé Schools Nutrition Programme
Poverty is the first Millennium Development Goal identified by the
United Nations as a challenge which needs to be eradicated in developing
countries. No company can tackle this challenge alone and that companies
should work together with government to manage the challenges that are
faced by the country. As a company striving to be a good corporate citizen,
Nestlé South Africa believes that it has as much a responsibility as government to create an environment which is conducive for people to thrive in.
In its attempt to respond to this challenge, the company identified
food gardens as one of the answers to this problem and launched its
annual Nestlé Community Nutrition Programme in 1993. The aim of the
programme is to encourage communities to combat poverty and malnutrition by starting their own food gardens, thereby ensuring food security. The
awards also reward efforts by women, particularly in rural and disadvantaged areas in South Africa, who have already established food gardens
and work towards improving the nutritional status of their families and
communities.
In 2009, the competition was expanded to include a schools category,
the Nestlé Schools Nutrition Programme. Many schools across the country
have started food gardens as part of the National Schools Nutrition
Programme (NSNP). Vegetables harvested from the gardens are used to
create a balanced and nutritious meal for orphaned and vulnerable children
in schools.
Through this category, Nestlé South Africa aims to encourage schools,
especially at primary level, to continue improving their gardens. With the
prize money they are also able to improve and expand their gardens in
order to ensure that their gardens remain sustainable.

Mark Fish with pupils

Nestlé Healthy Kids Programme
According to the United Nations, problems of under-nutrition continue
to exist in developing countries, while increasing rates of obesity in
developed as well as developing countries contribute to rising rates of
chronic disease around the world. Micronutrient deficiencies affect 2 billion
people worldwide in developing countries, while another 1.6 billion adults
are overweight, with 400 million considered obese globally. The double
burden of under and over-nutrition in developing countries is a challenge.
Nestlé believes that education is the single most powerful tool for ensuring
that children understand the value of nutrition and physical activity to their
health through the course of their lives.
Nestlé Healthy Kids is a global programme which aims to educate
children around the world about the importance of optimum nutrition and
regular physical activity. Launched in April 2009 by the global CEO, this
programme is primarily targeted at children of school-going age and aims
to improve their health and lifestyles through better eating practises, greater
levels of physical activity and awareness of other key health measures such
as hygiene. In South Africa, the Healthy Kids Programme was integrated
into the MILO Champions Tournament last year.

Milo Champions Tournament
Launched in 2008, this grassroots football tournament is targeted at
under-13 children throughout South Africa, it is the ideal communication
platform for the the popular MILO beverage, bases on its strong energy
giving properties. The objective of this national programme is to promote
key values and practices relating to nutrition, health and wellness, through
the game of soccer. The tournament is evidence of Nestlé’s on-going commitment and support to promote healthy living amongst the youth and to
encourage them to participate in sports to improve their lifestyles.
In 2008, 4600 schools participated in the tournament. In 2009, 5898
schools around the country took part in the tournament, with Dorothy
Langa Primary School from Limpopo winning the coveted title of Nestlé
MILO Champions 2009. The school won R100 000 in funding to invest

Mark Fish with pupils from Dorothy Langa Primary School.
in a Nutrition, Health or Wellness initiative at their school. The decision
was made to invest the prize money in the construction of a new soccer
pitch. Nestlé South Africa implemented the new pitch for the school, and
provided them with access to water through a borehole to ensure the facility will now be a place where talent is nurtured and dreams are realised for
many years to come.
The borehole also allows for the development of food gardens in the
school. Key to the success of the tournament roll-out is the collaborative partnership between Nestlé South Africa and South African Schools
Football Association (SASFA). Another key partner is SuperSport Let’s
Play which has embarked on a community-based initiative to collect and

distribute 1 million soccer balls to communities across South Africa by
2010 through their campaign called “Let’s Play a Million”.
The first Pan-African MILO Champions Tournament took place in 2010,
with four other countries - Kenya, Ivory Coast (Côte d’Ivoire), Nigeria and
Ghana – coming to South Africa to play against the local MILO Champions. Nigeria won the tournament with Ghana coming in second and South
Africa in third place.
Nestlé will continue to invest strongly in this initiative both locally and
across Africa in the years to come, in order to uphold and sustain the values
it promotes amongst the youth.
8975 Nestlé Teacher
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World Environment Day
The United Nations Environment
Programme has recognised
June 5 as World Environment Day
since 1973. Every year activities
around environmental awareness
are held in many countries. This
year’s theme “Many Species. One
Planet. One Future” aims to raise
awareness about the importance
of the millions of species that
inhabit our planet. Biodiversity,
the expansive variety of life on
Earth that sustains us, is under
threat: species are becoming
extinct at the fastest rate ever
recorded. Here we look at two
local environmental initiatives

A quiver tree, a beautiful feature of the dry Northern Cape landscape. Photo: Cedric Favero

Gardens of hope

‘Children of the Earth’ are growing more than vegetables at their schools in Cape Town’s townships
Yazeed Kamaldien

W

riggling worms
and green-as-grass
chameleons are
indicators that the
environment is literally in the hands of Cape Town’s
Khayelitsha township children who
run ecologically sustainable projects
at their schools.
Through Cape Town-based Earthchild Project, a non-profit organisation, children from the township’s
Sakumlandela Combined School are
learning how to feed themselves by
cultivating vegetable gardens. This
gardening initiative is also run at a
primary school in the Lavender Hill
gangland.
Vegetables aren’t their only produce, though. The children also
operate earthworm farms to generate compost for their gardens and to
raise funds for the project’s continuation. Yoga and storytelling rounds
up the Earthchild holistic childhood
development programme at schools
with limited resources.
Earthchild’s programmes are on
the go full-time at only these two
primary schools but worm farms
have been established at a few other
Cape Town schools.
Sakumlandela’s lawn bursts with
youthful energy and curiosity every
Wednesday afternoon when the
Earthchild facilitators conduct yoga
stretching and greening practices
with the learners.
In the vegetable garden, Ongeziwe Gxothiwe, who is in grade
seven, has befriended a chameleon.
The bright little creature crawls
across his fingers.
“I am learning how to grow my
own food. The vegetables that we
grow go into our food kitchen at
school where we get something to
eat. I’ve started my own vegetable
garden at home. I grow potatoes,
onions and tomatoes. We need to
know how to take care of ourselves,”
he says.
His friends, meanwhile, tend to
the garden, removing dead leaves
and watering the plants. Experienced adults who volunteer with

Red wrigglers: Children
at township schools in
Cape Town are operating
earthworm farms to
generate compost for
their vegetable gardens.
Photo: Yazeed Kamaldien

Food security
is important in
townships as many
people don’t have
jobs. The kids eat
from this garden
where they plant
vegetables

Earthchild guide the young hands
as they find their way with plants.
An area of the garden is dedicated to
the industrious worm farm.
The worm farm comprises nine
bath tubs filled with earthworms
that produce rich compost for the
school garden. A liquid — which the
learners call “worm tea” — is also
extracted from the compost tub and
poured over growing plants.
With wriggling worms in their
hands, the learners dig out the
compost and prepare the bath tubs
with organic waste that the worms
feed on.
Xoli Fuyani, an environmental
educator who started the school’s
worm farm 18 months ago, says the
project reaches beyond the school
gates.
“The children bring organic waste
from their homes so their families
know about the project. Food security is important in townships as
many people here don’t have jobs.
The kids eat from this garden where
they plant vegetables like beans, cabbages and spinach. Once a month,
we make a huge salad for them. But

the project also teaches children
how to grow their own food,” says
Fuyani.
She started the worm farm to
“educate kids about waste management”.
“They’ve heard about recycling
but, with live earthworms, we found
a fun way of teaching children in the
classroom about reusing organic
waste,” she says.
The project has grown beyond the
initial vision as the worm farm produces more worms than needed for
one school garden. Excess worms
are sold to other worm farmers who
produce compost.
“This wasn’t going to be a business
when we started. We only saw the
opportunities when people came
to us for compost. Others wanted
to know how to produce their own
compost. Now we’re selling worms
and setting up farms at other
schools,” says Fuyani.
“Worm farming is very simple.
We started with 5 000 red wriggler
earthworms. Each tub holds about
30 000 worms. We’ve been selling
250g of earthworms to other farm-

ers for R200. The compost that
they produce is purely organic and
valuable because it’s 10 times more
nutritious than normal compost at
shops.”
Despite initial trepidation, learners revel in their worm-farming
hobby. Nolusindiso Ngxabala, in
grade seven, joined the worm-farm
project more than a year ago.
“I used to be scared of holding the
worms in my hand. Then, somehow
I didn’t think they were scary any
more,” she says.
“The worm-farm club helped me
to learn more about the environment. You don’t need to throw everything in the bin. If we eat apples,
we can throw the leftover pieces in
our worm farm. The worms will eat
it.”
Her classmate Dunyiswa Jack says
that the worm farm is “important
because, if we were not here, we’d
just get into mischief after school”.
Earthchild founder Janna Kretzmar says these children make her
“feel better” about living in troubled
South Africa.
Kretzmar launched Earthchild in
2007 after volunteering at a primary
school and found that she wanted
to be involved in “developing a new
generation of conscious, confident
and responsible children”.
“I grew up in a bubble and it hasn’t
made me love South Africa. Doing
this has made me love the country.
We are faced with challenges but
that enriches us. We can’t wait for
the government to solve problems,”
she says.
“It’s our responsibility to create
the way we want things to be. After
spending an afternoon with these
kids I feel better than after a dinner with people talking about crime,
corruption and politics. This project
gives me hope.”
Earthchild has expanded to
include teacher training retreats,
arts and crafts classes, a hiking club
and environmental camps.
It relies on four full-time facilitators and a network of 50 volunteers.
For more information visit
www.earthchildproject.org
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World Environment Day

Lessons from the bushveld
Maths, English
and the bushveld
environment play
an important part
in shaping these
children’s futures,
writes Lisa Steyn

J

ust off the R36 near Tzaneen
in Limpopo, where empty
beer bottles are more commonly seen than human
faces, Daktari Bush School
lies at the end of a smooth, sandy road
where the northern Drakensberg
mountains loom in the distance.
Ian Merrifield and his wife,
Michéle, have put their life savings
into Daktari, which offers a unique
combination of environmental,
mathematical and English tuition
to local schoolchildren with a strong
emphasis on employment prospects.
“We sold our business and our
house and are continually seeking
funding. But this is important for
the future of our country, in fact for
the future of the world,” Ian Merrifield says.
Two schools from the surrounding communities of Sekororo and
Bismark participate in Daktari.
Sekororo is close to several private
game lodges, but many of the children have never seen animals such
as zebra, giraffe or even impala.
When villagers do come across
a buck or other animal, they will
usually kill it for bush meat. “These
animals are only in the private
reserves,” Merrifield says.
“We would like to host every kid
from grade eight,” he says. “The
whole idea is to educate them about
the environment and reinforce the
basics of maths and English.”
Groups of grade eights from Ramatau Secondary School and Lepono
High School alternate, with each
group of eight learners spending
five days at Daktari.
Two matriculants are also invited
to join the school each week. Including them in the programme is what
the Merrifields term a “social youth”
project and something the matriculants can put on their CVs.
“They have finished school, but
they have nothing to do — no jobs,”
says Claire Courraud, a volunteer
from Normandy, France.
Unlike the matriculants, volunteers are required to pay a fee for
their involvement.
This helps towards funding the
school and results in largely foreign
volunteers, but still does not cover
the cost of running Daktari — about
R40 000 a month — which is why
the Merrifields still use their own
savings to keep the school going.
The standard of teaching in rural
schools such as these is very different from that of urban areas, according to Merrifield.
“Most of the kids are going into
high school without basic maths
and English skills.”
With each lesson, the students
are given a list of job opportunities
related to the relevant subject and
the tutors go through it with them.
A former game ranger, Merrifield is determined to promote the
importance of nature conservation.
“The lessons are particularly geared
towards respecting the environment,” he says.

The Daktari programme incorporates a trip to a local lodge each
week. Merrifield believes it is important for the children to get the
opportunity to visit a game lodge
and see the “economic opportunities” that can come from conserving
their environment.
It started when, as part of the
schooling, a tour of a nearby private
lodge, Makalali, was included about
eight months ago. The lodge’s general manager, Chris Daniel, says he
was surprised to hear from Michéle
Merrifield that the learners had not
been invited to visit any lodges or
reserves. “No one was prepared to
come to the party,” Daniel says.
The students are shown through
the lodge by staffers who try to
speak in Sotho so they can be
understood.
“The families around here don’t
have money to send their children
to university, so we show them and
explain that there are job opportunities at lodges like this,” says senior
ranger Marvel Mnisi.
Employment options are pointed
out to the learners — cleaner, chef,
camp manager or ranger. When the
group meets the mechanics who
service the game vehicles, they are
told that doing well in physical science would certainly help them
when looking for work.
“I really enjoyed the kitchen part
of the tour,” says 13-year-old Witness Phalane Matse who, moments
before, had gleefully munched on
a choc-chip cookie handed to him
by the lodge’s head chef, George
Ngobeni.
The benefits of this programme
are already evident. Merrifield
recalls occasions when students
have demonstrated a deeper appreciation for the environment since
attending Daktari.
Over the years, Merrifield has seen

Learners from the Sekororo
and Bismark communities of
spend time at the Daktari
Bush School. Many of them
have never seen animals
such as sable antelope and
bushbuck before. Photos:
Michéle and Ian Merrifield

how locals who receive land claim
farms and use them to ranch cattle
will often conduct hunting parties
to get rid of troublesome predators.
“The kids who have been to our
school will go up to their father or
uncle in this situation, and tell them
not to go ahead with it … and Daktari
has been contacted to help remove
the predator,” he explains. “We have
had tremendous results. There is a
dramatic difference in the children.
They participate more at school and
have more self-confidence.”

The children love their stay at
Daktari. None of them has running water at home, so the showers,
toilets and swimming pool at the
school cause great excitement.
The principal of Lepono High
School, Andronica Maponya, says
she has seen a difference in many
of the children who have completed
the Daktari course.
“It helps the learners with selfconfidence and also with language.
In rural areas like this, children tend
to use their mother tongue to communicate. But now they are motivated to use English” — a medium in
which all lessons are conducted.
Maponya has also noticed a new
sense of responsibility in her pupils.
“Daktari gives each group a tree to
plant at the school, to look after and
water — for the first time there are
flowers at our school.”
Rose Naile, deputy principal at
Ramatau Secondary School, agrees
that the benefits of sending learners
to Daktari are huge. “They improve
in their subjects, especially in English, and can communicate much
better.”
Dimakatso Mabokwane is in grade
eight at Ramatau Secondary School
and was part of the group chosen to
attend Daktari for a week in March.
“We are taught maths, biology
and politeness,” says Mabokwane,
“and games!” she says, revealing her
favourite activity last.
“Sometimes we have trouble in
maths at school, but in the classes at
Daktari we don’t,” says Mabokwane.
“I’m really enjoying it.”
For students who are interested in
pursuing conservation, Daktari has
bursaries available for tertiary education and training.
Lisa Steyn was a guest of Makalali
Private Game Lodge for two days in
March
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Read for life

Reading
for
upliftment
Hot on the heels of World Book Day,
theTeacher pays homage to the
importance and pleasure of reading.
Deborah Minors reports

H

ow prepared are
learners, nearing the
end of compulsory
education, to meet
the challenges of
today’s societies?
This has been measured by the
Organisation for Economic Cooperation and Development’s Programme for International Student
Assessment. The Reading for Change
research, done in 31 countries (but
not South Africa) in 2002, surveyed
the reading literacy skills of 15-yearolds. It showed levels of interest in
reading, attitudes to reading in free
time and the diversity of materials
read were closely associated with
performance.
Children from the most deprived

backgrounds performed better in
tests than those from more affluent homes if they enjoyed reading
books, newspapers and comics.
So finding ways to get students to
read may be one of the most effective
ways of bringing about social change,
with multiple long-term socioeconomic and psychological benefits.

Where to begin
One of the reasons for “aliteracy”
(being able to read, but choosing
not to) is the inability to choose a
good book. Everyone has their own
style and preferences when renting
a video, but some may feel intimidated in a book shop or library.
To help you get started, follow this
guide from www.pointsincase.com:

Strong words: Learners march in Cape Town last year to demand a library in every school in South Africa.
Photo: David Harrison
● Just because a book got published doesn't mean it's worth reading. A book must win you over, not
the other way round. It must send
you the right signals.
● Don’t judge a book by its cover.
If it has a picture of a gavel and a
gun on it and you hate shows like
Boston Legal, put it back! But just
because the illustrator used your
favourite colour for the title doesn’t

mean the contents are going to be
more appealing.
● Read covers for a brief description of the storyline.
● Skim a few pages to get a feel for
the writing style. Is the pace too fast
or slow? Is the language eloquent,
colloquial, or just boring?
● Read about the author if a short
CV is included (usually on the inside
back cover).

When selecting books for child–
ren, note that older children may
occasionally enjoy a book intended
for younger readers and this should
not be discouraged. Books should
equate with children’s actual, not
prescribed, literacy levels.
Set aside time at home or school
for reading. For example:
● Hold a “drop everything and
To page 14
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Read for life

Improving literacy a page
Following South African learners’ poor
performance in international and
local literacy tests, theTeacher asked
department of basic education spokesman
Granville Whittle what is being done to
remedy deficiencies in the system

W

hat is the department doing about
reading and literacy?
The Foundations for
Learning campaign was launched to
create a national focus on improving the reading, writing and numeracy abilities of children. It has been
providing direction and inspiration

across all levels of the education
system as well as in homes and the
public domain to ensure that all
learners are raised to appropriate
levels of literacy and numeracy.
The Foundations for Learning
Government Gazette 30880 provides
a specific direction to improve literacy broadly, which includes reading.

To achieve this:
● Each teacher in the foundation
and intermediate phases will spend
at least 30 minutes daily on reading
for enjoyment and at least an hour
on extended writing each week;
● Teachers must have enough
resources to ensure the effective
teaching and learning of literacy
and numeracy;
● Each school must assess, track
and record learner progress and
achievement in reading, writing and
numeracy; and
● All primary school learners will
undergo annual national assessments in languages and mathematics, using standardised tests to meas-

1HZ+HLJKWV
&RUH5HDGLQJ3URJUDPPHV
IRUWKH)RXQGDWLRQ3KDVH
New Heights / Izinga Eliphezulu / Nuwe Hoogtes

Available in six languages:
English, Zulu, Xhosa, Sesotho, Setswana and Afrikaans
20 Levelled readers per grade (multiple copies)
Comprehensive Teachers’ Guide linked to the curriculum
Learners’ Activity Books at all levels and charts for Gr 1

Links to
Learning
Outcomes

Phonics in
context

“The programme is in tune with the spirit of the NCS, and coverage
of learning outcomes and assessment standards is excellent.”
Independently evaluated by Sarah Murray
(Senior Lecturer, Rhodes University)

The first 20 orders will receive a complementary
Grade 7 Read for Tomorrow pack of readers.
For more information and to place your order
call (011) 496 3322 and quote ref no T20.

ure progress towards set targets.
Within the department’s broad
strategy, reading promotion is being
conducted in four categories: provision of resources; training and
development of teachers (especially
in methodological expertise); monitoring learner performance; and
using the results for developmental
purposes.
Provision of resources: The
department has established initiatives to respond robustly to the
lack of resources for learners in the
schooling system by:
● Providing a teacher’s reading
toolkit containing teaching resources
for reading in different languages;

● The Ithuba writing project .
Teachers have written exciting story
books in African languages to contribute to a text-rich classroom environment from which learners and
teachers can choose reading books
that are relevant to their own situations and grade levels. Five million
copies of 150 storybooks have been
produced and delivered to 4 250
schools;
● Preparing teachers and learners
using a variety of questioning techniques;
● Providing Foundations for
Learning grades one to six teachers and learners with lesson plans,
while grade R teachers received a

Reading for
upliftment
From page 13
read” (DEAR) period. Everyone in the school/
family reads for 15 minutes. This often works
well at the beginning of each school day.
● Sustained silent reading (SSR period):
Learners (or a family) choose a book and read
without interruption for 20 to 30 minutes. Ideally, this should take place daily but even twice
a week will show results.
● Independent reading sessions: Teachers
or parents set aside one day a week for learners to select new books, read independently
or in pairs, and have time to respond to the
books they have read. This should take place
weekly.
● Break time, after school and free periods
are good opportunities to read.
Taking books home is a very good option
as learners can read to and with other family
members. Even if children can’t read alone,
they will benefit from being read to.
Encourage reading of any suitable written
material if books are not accessible — newspaper or magazine articles, street signs, foodpackaging labels and even posters. Anything
can be used, provided it is at the correct level.

Benefits of reading for fun
Having books in a classroom is one of the easiest and most effective ways of increasing reading and linguistic and cognitive development.
Learners who have access to books and read
regularly:
● Learn to read more easily and quickly;
● Keep improving their reading skills
throughout school life;
● Perform better in language tests;
● Are better writers;
● Learn to speak, read and write a second
language more easily;
● Have deeper levels of comprehension;
● Acquire a wider vocabulary; and
● Develop a broader general knowledge.
Reading independently allows learners to
proceed at their own pace and to choose their
own reading material, thus becoming more
motivated.
This enhances development of vocabulary
and syntax, enhances knowledge of sight words
and phonics and is a boon to second-language
learners.
Reading for pleasure is therapeutic and
enlightening and should be encouraged synonymously with teaching reading and basic
literacy.
Deborah Minors belongs to the READ
Educational Trust, a South African-based
NGO that operates in the education and
literacy sectors broadly, and in teacher
development and school resource provision
specifically.
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at a time
Grade R resource kit to enable them
to teach effectively; and
● Promoting the “drop all and
read” campaign, which is geared
at encouraging parents to set time
aside at home to read with their children. To this end, a book targeting
parents is included in the resources
provided to the learners. Since its
inception in 2007, the campaign has
provided 24 000 grade R and grade
1 learners with schoolbags and educational materials.
The 100 Storybooks project has
provided three packs containing
100 storybooks and bookshelves to
primary schools. The project, which
has targeted approximately 19 912
primary schools without library
space and library resources, has distributed the packs and bookshelves
to 10 212 schools.
Training and development of
teachers: Provinces, through their
literacy strategies, have trained
teachers in how to teach reading.
Higher education institutions and
non-governmental organisations
(NGOs) have also trained teachers
in aspects of reading.
Monitoring learner performance
and using the results for developmental purposes.
Learner performance is monitored
and learners in grades three, six and
nine sit for annual national assessments in November each year. The
results will be made available in the
beginning of the new year so they
can be used to plan interventions.
Teachers in the foundation phase
use the early grade reading assessment to measure learners’ reading
abilities.
Management of the teaching of
reading. The department has:
● Published two documents to
help teachers, especially in primary
schools: Teaching Reading in the
Early Grades: A Teacher’s Handbook
and the National Reading Strategy.
● Encouraged provinces, districts and schools to partner with
NGOs that specialise in literacy
development.
● Centralised the procurement of
learning-teaching support materials to ensure and assure that quality
materials are available.
Why do children perform poorly
in literacy?
Learners’ poor performance in
literacy is linked to the historical
inequitable education provision in
South Africa that was designed to
have long-term negative effects on
the marginalised population. This
created a legacy of lack of access to
basic resources such as infrastructure, instructional support material,
funding, and so on.
In our multilingual context, formal teaching may be conducted

TIPS FOR PARENTS
AND TEACHERS TO
ENCOURAGE
CHILDREN TO READ
The best way to encourage children
is to read to them and with them.
When you look at a book with
your child, do some of the following things:
● Discuss the cover. Ask your
child to guess what the book is
about.
● Take time to look at each picture. Do not rush. Ask your child
to tell you what she or he thinks is
happening in the picture.
● Is there an animal in the picture? Help your child make the
noise of that animal. Ask the child
to walk around like the animal in
the picture.
● Is there food in the picture?
Ask your child to talk about his or
her favourite food.
● Look at the colours in the picture. Can your child name all the
colours? Ask him or her to find
something in the room that is
the same colour. Try to make up
a story about what you see in the
pictures.
● When you have finished, ask
your child to recall some of the
things you talked about.
● Ask if he or she would like to
tell someone else the story, with
or without showing them the pictures.
(Adapted from Family LiteracyKZN)

in a language that is not the
home language of the teachers or
learners.
Scarcity of books and reading
materials at home may lead to
learners not being immersed in a
culture of reading and there is a lack
of appropriate language training of
teachers in the relevant language of
teaching and learning.

Heinemann’s new Spot On Grade 1 to 3 readers were written with Foundations
for Learning in mind by reading specialists and storytellers. The Spot On readers
include fiction, non-fiction, fairy tales, folk tales and more.
Each of the 8 titles per grade are ideal to keep learners entertained. Big Books
are available for Grade 1 to assist with shared reading.
Readers are available in Afrikaans, English, isiXhosa, isiZulu, Sepedi and Setswana.

Spot On readers are spot on!

For more information, contact Heinemann’s Customer Services Department:
Tel: (011) 322-8600, Fax: (086) 687 7822, e-mail: customerliaison@heinemann.co.za or
visit our website at www.heinemann.co.za

Popular Grade 12
Exam Study Guide Series
In line with all the requirements
of the NCS for FET
Our Study Guides can be used with any
Grade 12 textbook.
Our Languages Exam Study Guides:
 Are available in 11 official languages.
 Focuses on essential examination information.
 Has summaries of curriculum content followed
by application exercises.
 Previous Matric Papers are analysed and discussed.

Do you have certain literacy targets to meet?
The department is targeting to
improve grade three, six and nine
literacy and numeracy results from
between 27% and 38% to at least
60% by 2014.

Suitable for
Grade 12
Home Language

Content you can
always count on!

How are you encouraging parents
to get involved?
Districts and schools do ensure that
parents are involved in their children’s schooling. Dialogue and constant feedback ensure that the communication channels are open. The
“drop all and read” project is aimed
at encouraging parents to become
involved.

Our content subject
Exam Study Guides:

GET A KICK OUT OF READING
Maskew Miller Longman has produced a series of five books based
on soccer themes that are ideal for
encouraging 9- to 12-year-olds to
enjoy reading.
The books have a South African
and African flavour and focus on
all aspects of soccer — super skills,
soccer stars, famous games, soccer history, soccer-crazy countries,
amusing facts — and are great for

home, school or libraries.
The titles are:
Super Soccer Skills, R49.95;
It’s a Funny Game, R49.95; Soccer Africa!, R59.95; Our Heroes,
R59.95; Three of the Best, R59.95.
Maskew Miller Longman is giving away five sets of these books.
To win a set, SMS “teacher” followed by “soccer books” to: 37406
(SMS costs R2).

Suitable for
Grade 12 Home
Language
and First
Additional
Language

Afrikaans

)FBE0óDFo$BQF5PXO5FMt'BY
FNBJMDVTUPNFSTFSWJDFT!OBTPVDPNtXXXOBTPVWJBBGSJLBDPN

 Available for all Grade 12
subjects.
 Its format mimics the final
examination paper set for
Grade 12 by the Department
of Education.
 Offer a step-by-step way
of dealing with the exam
questions and preparing for
exams.
 Offer frequently asked
questions and the way of
tackling them.
For orders please contact On the Dot.
Tel. 021 918 8810 Fax 021 918 8815
e-mail: orders@onthedot.co.za
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Mathematics

Adding to the experience
Aarnout
Brombacher
presents the third in
a series on teaching
mathematics

Counting to 40

A number chain activity demonstrating different ways of making up tens
Start here, adding the numbers to fill the blocks

5

I

n my previous column, I said
that one of the greatest challenges of the Foundation
Phase mathematics (numeracy) class is to help children
develop a strong sense of number.
Those who leave the Foundation
Phase with a strong sense of number
are well prepared for the mathematical challenges of the higher grades.
Children who leave the Foundation
Phase with a weak sense of number
almost never recover and are prone
to developing maths anxiety.
The first milestone in developing a
sense of number is the “counting all”
stage, a stage at which children need
to create the numbers they work
with using either their fingers or
other representations (stripes, dots
or counters). In my previous column
I discussed activities to support children reaching the counting-all stage
— most involving rational counting
activities. The second milestone is
called the “counting on” stage.
Children who count on will typically create only one of the numbers
involved in a problem and count on
(or back) from that. A child at this
stage who adds 12 and 6 might use
the fingers to count out one, two,
three, four, five, six and then count
them again starting at 13, 14 and
so on until they reach 18. The child
counts on from 12 without having to
first create the number in the same
way he or she created the six.
The next milestone is the breaking-down and building-up stage.
It should be the objective of every
Foundation Phase teacher to help
children reach this stage for a
number range that is appropriate to
their grade.
When asked to add, say, 27 and
46, one child who breaks down
and builds up numbers might say:
“27 plus 3 is 30, that leaves 43. And
30 plus 43 is 73”, whereas another
might say “20 and 40 is 60, 7 and 6 is
13 and 60 plus 13 is 73”, and a third
child might say “20 and 46 is 66,
66 and 4 is 70 and the remaining 3

Counting with 10

Different ways of making
up the number
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Graphic: JOHN McCANN Source: BROMBACHER & ASSOCIATES

gives me 73”. The point is that different children will break the numbers
down and build them up in different
ways to achieve the same objective.
Those who have reached this milestone can take a number and break
it down and/or build it up in different ways. For example they will recognise that 73 is 70 + 3 or 50 + 20 + 3
or 25 x 3 – 2 or 100 – 30 + 3.
In day-to-day language we might
say that a person who has reached
the breaking down and building up
stage is good at arithmetic and, in
particular, at mental arithmetic.
Helping children to move from
the counting-all stage to the breaking-down and building-up stage
involves more counting activities, as
well as activities that involve break-

ing down and building up numbers
in different ways.
Counting activities that support
the transition from the countingall stage to the breaking-down and
building-up stage involve counting
in groups. How many eyes? Two,
four, six … How many fingers? Five,
10, 15 … How many fingers? 10, 20,
30 … and so on.
Confront children with a wide
range of written activities that force
them to break down and build up
numbers in different ways and to
break down and build up any single
number in a range of different ways.
The written counting activity
illustrated in the graphic reveals to
the child that 40 can be “made” in
many different ways: 8 x 5; 5 x 8; 4

3

140

Graphic: JOHN McCANN Source: BROMBACHER & ASSOCIATES

x 10; and 10 x 4. The number chain
activity (illustrated) reinforces all
the different ways of “making 10”
(and multiples of 10). The “complete
the missing values” in the balloonstype activity (illustrated) provides
another way to explore the breaking
down and building up of numbers in
different ways.
Teachers (and parents) need to
present a large number of activities
to help children develop a strong
sense of number. Pyramids, flow
diagrams, tables of values, patterns
and number sentences can be used
to good effect to help children move
from the counting-all to the breaking-down and building-up stages.
The success of the activities illustrated lies not so much in their com-

pletion but rather in reflection on
the activities.
Teachers need to ask children
questions such as: “What did you
notice?” “How did you do that so
quickly?” “What patterns did you
see?” These questions will force children to reflect on what they did and,
in so doing, to become more aware
of the underlying patterns and
number structures.
In my next column, I plan to
explore supporting both the development of a strong sense of number
and how to help children experience
mathematics as a purposeful, meaningful, sense-making activity.
Aarnout Brombacher is a private
mathematics consultant
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Health

Addicted
to the
healthy life
Everyone can be proactive about
identifying problems of substance abuse

S

outh Africa is seeing an
increased number of
substance abuse cases
of all kinds among its
citizens. This in turn
is having a devastating impact on
our society. Substance abuse affects
homes, workplaces and increasingly
even schools.
What is substance abuse?
Substance abuse is the misuse by
people of drugs such as alcohol,
marijuana, heroin, ecstasy, cocaine,
mandrax, methamphetamine (tik)
methcathinone (cat) and others.
The problem of substance abuse is
widespread and a source of great
concern to many authorities. The

South African Association for Social
Workers in Private Practice estimates that some 50% of workplace
accidents are related to drug and
alcohol abuse.
As part of the Government
Employees Medical Scheme’s
(GEMS) ongoing effort to educate
members and future members on
a range of healthcare topics, we
would like to provide you with some
information on substance abuse
and advice on why you should avoid
abusing substances.
Alchohol abuse
Although drugs such as alcohol are
not illegal they are often abused.
Alcohol has been shown to increase

More young people are using drugs such as methamphetamine (tik) and there are reports of children in
primary schools becoming addicted. Photo: David Harrison
violence on our streets and in our
homes and accidents in the workplace. Alcohol abuse alone was estimated in 2004 to be costing South
Africa more than R9-billion a year.
Just because alcohol is more socially
acceptable to take than other drugs,
it does not mean that excessive use
is not dangerous and destructive.
Increased experimentation
Of major concern is the fact that
substance abuse is becoming
increasingly common among young
people. It was reported early in 2006

Raising a drug-free child
Here are some tips from the
South African National Council on
Alcoholism and Drug Dependence
on how you may raise drug-free
children:
● Spend as much time with
them as you can. Communicate
with them regularly, openly and
honestly.
● Always be on the lookout for
new behaviours, new items in the
room and so on.
● Make sure you know where your

child goes and who will be there.
Be sure to meet the other parents.
● Make sure you child understands
the dangers of drugs, even if you
think you should have no possible
reason to doubt them.
● Create family times, such as
sitting down at the table for a
meal or to play a game. Turn the
television off.
● Make time for a child function
at least once a week when you can
both share a common interest. Play

tennis together, see a movie they
would like or take them for a meal.
● Be open-minded and listen to
their queries, problems, questions
and interests.
● Praise your child when they do
well.
If you have any more questions
regarding substance abuse you
can phone the GEMS call centre on
0860 00 4367 or visit our website at
www.gems.gov.za

that there was a massive growth in
drug addiction among teenagers
and that an estimated 1 000 teenagers from all walks of life were in
rehabilitation on any given day.
The report suggested that children,
even those in primary schools, were
experimenting with and becoming
addicted to drugs such as heroin,
cat, marijuana and tik. Some of
these children are using and are
addicted to more than one drug.
Risky consequences
Drugs can have different effects on
the different individuals but the
common factor is their danger and
ability to destroy lives. Drugs such
as heroin, cocaine and tik are highly
addictive and once you have started
taking them, it can be near impossible to stop.
There are other risks associated
with taking drugs. As the police
point out, pure drugs are expensive
so many dealers mix or “cut” them
with less expensive substances.
Some of these substances can be
more dangerous than the drugs
themselves and there have been a
number of instances of people dying
as a result.
Drugs can be smoked, inhaled,

injected or swallowed in the form of
pills. As already noted, each person’s
body is unique and reacts differently to the taking of drugs. For this
reason nobody can be sure how his
or her body will react to a drug. An
individual may, for example, have an
underlying health condition such as
epilepsy that is triggered by a drug.
Doctors at our hospitals around the
country see many individuals who
have been the unfortunate victims
of bad drug reactions.
Nobody can afford to turn a
blind eye to substance abuse; every
one of us at every level of South
African society should be proactive
in identifying problems relating to
substance abuse.
No matter how tempting it
may be to use drugs to take a break
from reality, they will not make
your life better or your problems
disappear. They could well be a
major health risk and cause your life
to spiral out of control. If you are
feeling overwhelmed by problems
or pressured by friends or peers to
take drugs, give someone who cares
about you a call or contact a support
group such as the South African
National Council on Alcoholism and
Drug Dependence.

Protecting South Africa’s children

‘C

hildren are precious yet
defenceless. They look
to adults for safety and
security and deserve to be protected and looked after by their
parents, extended families and
communities.”
Most of us believe this and yet
there are so many children in South
Africa who inadvertently hurt themselves or are hurt by others. This
month, from May 24 to 30, we will
once again be celebrating National
Child Protection Week, an annual
campaign led by the department of
social development in partnership
with a number of other government departments and civil society
organisations. The goal of Child Protection Week is to promote a culture
of respect for the rights of children
to ensure that all children grow up

in an environment that is safe from
abuse, neglect and exploitation.
As part of the Government
Employees Medical Scheme’s
(GEMS) ongoing effort to educate its
members and future members on a
range of topics, GEMS would like to
provide you with some practical tips
to ensure that the children of South
Africa remain safe at all times.
According to the Children’s Rights
Centre more than three South
Africans drown on average a day
— over a third of these drownings
are of children under the age of 14.
Another major cause of death in
young children is accidents such as
poisoning, burning and road accidents with children between the
ages of seven and 12 being the most
vulnerable. Emergency services
report that many children are also
injured in their homes, where one
would expect them to be safest.
So many “accidents” are actually
the result of a child being neglected
and left to their own devices. Small
children have not yet learned what is

dangerous and what is not and can
end up crossing busy roads or playing with dangerous exposed electrical wiring, chemicals and tools.
The first and most important rule
in taking proper care of a child is
to make sure that they are properly
looked after and supervised. Children should never be allowed out of
the sight of a responsible adult. The
younger the child the more closely
he or she needs to be supervised.
Children should not be allowed to
wander off on their own or go any-

where with strangers. They need
an environment that protects them
from injury, violence, abuse and
exploitation.
Considering that so many accidents happen in the home, it is vital
to make it as safe for children as possible. The following are some tips to
help you achieve a safer home:
● Swimming pools and fishponds
should be properly fenced off and
children kept away from the water
as they can fall in and drown.
• Do not leave buckets or other con-

tainers of water lying around.
• Keep all dangerous chemical solvents, paints, insecticides and so on
out of reach.
• Electrical wiring should be made
safe and all plug sockets covered.
• Never leave hot water taps running or hot baths unattended.
• Be sure to use safety glass when
installing large glass doors and
make sure the glass can be seen by
using stickers or decals.
• Store knives and other dangerous
objects out of reach.
• Ensure that guardians and the
family know emergency telephone
numbers, so that help can be called
for quickly.
If you would like to know how
GEMS can assist you to obtain more
information about any of your
healthcare needs or questions, you
can phone the GEMS call centre on
0860 00 4367 or visit our wellness
section at www.gems.gov.za. GEMS
will assist you in every way possible
to ensure your health and wellbeing
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Know your status
Government’s own
medical scheme
is promoting HIV
screening days to
tie in with state’s
counselling and
testing campaign

T

he Government Employees’ Medical Scheme
(GEMS) strongly believes
that every South African should know his or
her HIV status and, as government
employees, we should be taking
the lead in driving this important
initiative.
We are therefore actively encouraging HIV testing through our
established and highly effective system of GEMS Wellness Screening
Days to make it easier for government employees to get tested.
The department of health recently
launched a nationwide campaign
to encourage 15-million South Africans to get tested for HIV/Aids over
the next 15 months. It is hoped that
the campaign will dramatically
increase proactive behaviour in
the fight against HIV/Aids in the
country.
Because the medical scheme for
government employees is involved,
this campaign is particularly close
to our hearts.
The ultimate purpose of this campaign is to diagnose HIV-positive
people so that we can take the most
appropriate action to safeguard
their health as early as possible.
For those who are not yet members of the scheme, it is not too late
to join. All government employees
qualify for an enhanced employer
medical subsidy when joining
GEMS. Members of the scheme
who test positive are able to sign
up with Aid for Aids, a GEMS disease-management programme. Aid
for Aids provides members with the
confidential medical support that
they will require after a positive
diagnosis.
Aid for Aids not only offers support on a normal day-to-day basis,
but also for those who are going
through stressful times. For example, a new mother often finds it difficult to adhere to her antiretroviral
programme after giving birth and
the stress of caring for a newborn
can lead to her neglecting her own
health. She will need support at
this time and Aid for Aids can assist
with this transition.
The organisation also offers
answers to the sorts of questions
many people have, such as:
● What should I do if I am HIV
positive, or think I might be?
● How will my condition be monitored?
● Will I receive cover for antiretrovirals?
● What benefits are available?
● How do I join the Aid for Aids
programme?
Joining the programme is easy
and can be done in six simple steps:
● Register with Aid for Aids
(it’s confidential) . Contact them
on 0860 100 646, or download the
application form from www.gems.

President Jacob Zuma sets an example and gets himself tested for HIV. Photo: Ntswe Mokoena
gov.za.
● Fill in your details. Get your
doctor to examine you and complete the form.
● Fax it to the toll-free number
0800 600 773, or post it to the Aid
for Aids Programme, PO Box 38597,
Howard Place 7450.
● The Aid for Aids medical team
will review your case and discuss
the appropriate treatment with
your doctor.
● Aid for Aids will send both you
and your doctor a letter explaining
your treatment plan.
● Treatment can be obtained
from your dispensing doctor, pharmacy or through the GEMS designated service provider for chronic
medication, Medipost.
By contacting Aid for Aids and
knowing your status, you will be
joining the many who are fighting
HIV/Aids.
Only you can help yourself in
making the decision to take control of your life back into your own
hands, but this programme will
help you to look after it once your
choice is made.
With our ever-growing member
base, we hope to encourage more
individuals to take responsibility
for their lives and to know their
HIV status. It is only once all South
Africans become mobilised and
more proactive about HIV/Aids
that we will be able to address the
pandemic that is threatening to
destroy our nation.

Only you can help
yourself in making
the decision to take
control of your life
back into your own
hands, but this programme will help you
to look after it once
your choice is made.
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Comment

Pointers
for subject
advisers
Following widespread confusion among school
subject advisers about their roles, Alan Clarke
provides guidelines to assist them

T

he role and responsibilities
of district officials and particularly subject advisers
were dealt with in the report
of the ministerial task team
that reviewed the implementation of
the National Curriculum Statement last
year. Much of the comment on the roles
of these officials in the report was negative and one of the recommendations
was that their duties be more carefully
defined.
Based on our own study of the report
and its recommendations and the kind
of role that we believe subject advisers
can and should play in supporting teach-

ers, we offer the following suggestions on
what subject advisers can do to improve
their impact on the quality of teaching
and learning in the schools they serve.
• Become an expert in your subject field.
As a subject adviser, you need to have a
thorough grounding in the disciplines of
the subject(s) for which you are expected
to provide advice and support. As a minimum, you need to have passed at least
the first year of a university major in the
subject(s) but ideally should have a thirdyear bachelor degree-level qualification
in the subject. If you are insufficiently
qualified, consider improving your qualifications through part-time study.

CREATIVE TEACHERS WANTED
ages, inspiring other South African schools
to emulate our innovations. Together we will
explore how we can help each other progress
towards educational “mastery”.
We are looking for visionary teachers interested
in starting an innovative, high-quality primary
school in Johannesburg in 2011.

We will emphasise a curriculum of both
artistic expression and intellectual challenge,
and a culture of deep, honest inquiry for both
our students and our teachers. Interested?

Our vision is to be a thriving, pioneering,
ever-renewing community of learners of all

Contact Marc Loon: 084 803 8302 or
ashlad@global.co.za
M&G Repro

AGENTS REQUIRED FOR
ABET FACILITATION
Motivated and disciplined people wanted as independent
Agents for exciting business opportunity. Will be working for
yourself – this is not employment. Facilitation in numeracy
and Literacy training (NQF 1) and Learnerships (NQF 2-4).
• Experience and qualification in Education will be
beneficial.
• Must be proficient in English.
• Own transport an advantage.
Send profile to Muzi.
Fax: 086 686 0999
or
email to: facilitator@eee.co.za.
For more information,
contact Tamara Ngqase: 011 6684300
m&gTeach

A teacher at Westerford High school prepares his subject field according to the new curricullum.
Photo: David Harrison
• Become an expert in teaching
your subject field.
Not only do you need to be adequately qualified in the disciplines
of the subject, you also need to
have a thorough grounding in how
to teach it. This would normally
have been part of your professional qualification, such as a post
graduate certificate in education,
but may not have been. In any
event, approaches to teaching a
subject change and it is important
to stay abreast of the latest developments by accessing resources
such as professional journals.
• Subscribe (or insist that the
district subscribes) to at least one
specialist professional journal for
your subject and/or phase and
read every issue from cover to
cover. This kind of reading should
form part of the professional
development of every teacher.
• Identify the best 10 specialist
websites that you can find for your
subject. Good educational websites
provide a range of useful features
and resources, including lesson
plans and discussion forums about
the teaching of specific subjects.
• Have a thorough knowledge
of all official policy/curriculum
documents related to your subject.
Keep a separate file of all official
curriculum documents (those
issued by the departmen of basic
education) and make sure that you
know which are policy documents
and which are guideline documents. Keep documents issued by
the province and district in a separate file.
• Gather a complete set of all
available approved textbooks,
teachers’ guides and revision
guides for your subject.
Each textbook publisher and
its teams of authors have differing views on how the National
Curriculum Statement should be
interpreted and how each subject
should be taught. Most authors
are experienced subject specialists with a good knowledge both
of their subject and of the way it
should be taught.
• Carefully review and make notes
on each of the textbooks in your
collection. Having a range of textbooks available is one thing but, to
get the most from them, you need
to have some idea of the strengths
and weaknesses of each series
title. Work your way through
each series, making notes on such
things as curriculum/syllabus coverage, language use and the quality of the assessment tasks.

• Identify the three textbook
series in your subject you consider to be the best for each school
phase (Foundation phase, Intermediate phase, Senior phase, and
so on.) It is important to have a
good idea about which textbook
series you consider to be most suitable for the teachers at the schools
you serve.
• Know the names of all of the
teachers who teach your subject
in the schools under your jurisdiction. You need to know your teachers and their particular strengths
and weaknesses. Keep a database
of the personal details, qualifications and grades taught for each
of the teachers whom you are
required to support.
• Identify the best/most successful five teachers of your subject
and consult them regularly about
the methods of teaching they are
using. It is important to make
allies of your best teachers. They
are likely to be people who are
keen on what they do and most
will be more than willing to share
their ideas with others. Because
they are in the classroom every
day and you are not, they will
have a much better appreciation
than you can have of what works
and what does not. Observe their
lessons regularly and encourage
them to share their best ideas and
good practice with you and with
others.
• Identify the subject heads (for
your subject) whose subject departments produce the best results
within your circuit/group of schools
and invite them, together with the
five best teachers, to become your
advisory panel. Subject heads of
the most successful subject departments may not necessarily be the
best teachers but they are likely to
have a thorough knowledge of the
content and skills that should be
taught as pupils proceed through
the grades and phases. Some may
be far more experienced and better
qualified than you are and as such
are probably your best source of
good advice on the needs of schools
and teachers.
• Meet regularly (quarterly) with
this advisory group and consult
them before making any changes.
The fact that you are willing to
consult your teachers will make a
big difference in the way in which
you are perceived.
• Visit your schools regularly and
encourage subject teams to invite
you to their subject planning meetings. There is no better way to get

to know your schools and teachers
than by visiting them at their place
of work and observing them as
they plan and teach. When invited,
attend as an observer rather than
as an active participant. Look first
for the positives, the things that
they are doing well, rather than
their shortcomings.
• Visit classrooms regularly on an
informal basis to observe teachers
at work. All the research shows
that it is what happens in the
classroom that matters most in
terms of pupil performance. For
results to improve, teachers must
do a better job in the classroom.
As a subject adviser, this should be
your priority. But you cannot give
appropriate advice without first
observing teachers teaching.
• Share best practice.
Use what you learn from classroom visits to share and promote
best practice. The subject teaching
teams of your schools are probably
your most valuable resource and
you need to see your role as a conduit for the sharing of their collective experience. No two schools or
teachers are the same and all will
have skills and/or ideas and/or
experiences that may prove valuable to others. Encourage your
teachers to share work schemes
and lesson plans as well as tests,
examination papers and other
forms of assessment.
• Help to develop and support
professional learning communities by encouraging teachers
who teach your subject to meet
informally on a regular basis. It is
unfortunate that, in South Africa,
there are few subject-based professional associations of teachers.
There are, however, a number
of teachers who meet regularly
in informal groupings to discuss
their professional practice. These
groups are mostly to be found in
the larger centres and meet outside school hours on a quarterly
basis to discuss the teaching of
their subjects. You could make a
significant contribution towards
improving the professionalism
of your teachers by successfully
establishing a group of this kind
for your subject in your district.
Alan Clarke is a former principal
of Westerford High School, Western Cape, and publisher of School
Management and Leadership. He
is the author of The Handbook
of School Management and The
Handbook for School Governors.
Go to: www.ednews.co.za.

Minister of Basic Education,
Angie Motshekga, MP

A Message from
the
Minister of Basic
Education

Deputy Minister of Basic
Education, Enver Surty, MP

Dear Principals and Teachers
Communication during times of change is vital. It is important that you as practitioners in the classroom are kept informed first hand of the changes and developments that are taking place in the process of curriculum review.
We are in the process of distributing Curriculum News 2 that will inform you of the steps we have taken in 2010 since the first Curriculum News to act on the recommendations of the Ministerial Committee that was tasked with reviewing the implementation of the National Curriculum Statement in 2009.
Curriculum reform is not something that the system takes lightly. We need to work against change fatigue in order to restore confidence and
enthusiasm amongst all our stakeholders. We are proceeding deliberately and decisively to effect the broad recommendations of the Ministerial
Committee.
But we also need to iron out the difficulties that do exist quickly and efficiently. We have already started the process of identifying problems and have taken the
necessary steps to find solutions. We have and will continue to make changes on an on-going basis where they can be made with minimal disruption.
We have taken steps to provide short-term relief to administrative overload. We have reduced the number of projects for learners, and have done away with the need
for portfolio files of learner assessments. We have reduced the number of teachers’ files to a single one. We have also discontinued the Common Tasks for Assessment (CTAs) for Grade 9 learners with effect from January 2010. Provinces will inform their schools about the form of assessment that will replace CTAs.
Preparations are underway for the conduct of the Annual National Assessments (ANA) in Grades 3 and 6 in November 2010. The ANA will focus on the critical
foundational skills of literacy and numeracy that we know are fundamental to all learning. These literacy and numeracy tests for ANA will be set by the national Department of Basic Education (DBE) and will be administered by schools. In a carefully selected sample of 200 schools from each province, the tests will be administered and moderated by an independent agent to build quality, reliability and credibility into the assessment.
In the second edition of Curriculum News, you can read about the Ministerial Committees I have established and you will get updates on the national assessments
in Grades 3 and 6 and clarification on the Promotion and Progression requirements for Grades 1-9. I have established three Committees of highly respected experts
led by three able people with the requisite experience and qualifications, to enable the smooth implementation of the streamlining of the Curriculum. The three
Committees are as follows:
•
The Curriculum and Assessment Policy Statements Ministerial Project Committee
•
The Committee for the Reduction of Learning Areas in the Intermediate Phase in the GET Band; and
•
The Learning and Teaching Support Materials Committee.
The Curriculum and Assessment Policy Statements Ministerial Project Committee will develop a single, comprehensive and concise Curriculum and Assessment
Policy Statement for each grade, R-12, as recommended by the Report of the Ministerial Committee. These Curriculum and Assessment Policy Statements should
provide clear guidelines on what you ought to teach and assess on a grade-by-grade and subject basis.
The task of the Committee for the Reduction of Learning Areas in the Intermediate Phase in the GET Band is to plan for implementation of the recommended
reduction of learning areas in the Intermediate Phase from eight to six. The Learning and Teaching Support Materials Committee’s task is to consider recommendations on improving the distribution and use of Learning and Teaching Support Materials in schools.
The Department is also in the process of developing and distributing workbooks to schools in order to provide support for the curriculum.
We are also focussing on strengthening teaching and learning in Grade R by distributing learning and teaching support packs for Grade R teachers to all 13 900
schools that offer Grade R. These packs have proved very popular amongst Grade R teachers. You should use them during your teaching of literacy and numeracy to
improve, enrich and build on what you are already doing.
We are also distributing Lesson Plans in Literacy and Numeracy for Grades 1-6 to teachers in the primary school, in order that you may use them to strengthen your
teaching if necessary. This does not mean that teachers no longer have to plan their lessons. Planning is an essential part of teaching and all teachers should have
evidence of their lesson planning in their files.
I have announced the development of a national Basic Education Action Plan. We hope to circulate it to all of you for your comments and contributions.
In order to keep you informed of the progress we are making, my Department will develop and distribute a quarterly edition of the Curriculum News to all teachers
and principals. This will ensure that you are kept informed of the developments around curriculum reform.
If you do not receive any of the documents mentioned above, please contact the Communications Unit, Department of Basic Education at the following: buys.q@
dbe.gov.za or Fax: 012 326 1055.
Schools close officially on 09 June and reopen on 13 July 2010. I am sure that you will continue with winter schools to ensure that our high school learners continue with their study preparations. I also hope that schools will consider running holiday programmes to engage our younger learners positively and productively.
I trust that you will all enjoy the FIFA 2010 World Cup and make South Africa proud as citizens and supporters of Bafana Bafana.
With my best wishes

MRS ANGIE MOTSHEKGA, MP
MINISTER OF BASIC EDUCATION
MAY 2010
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Teaching Tips

Tips for teachers
Breaking down barriers the easy way

Tip:

May/June 2010 theTeacher

Six steps to teaching success
When presenting a lesson ...

move around the class and between the learners

Teacher reporter
1. Develop a sense of humour
To defuse a tense classroom situation and avoid potential disruptions,
try to apply a bit of humour. Nothing takes the bite out of a potential
confrontation like a good dose of
laughter. Keeping the mood light
and pleasant in your classroom will
go a long way towards creating an
atmosphere that is conducive to the
promotion of learner
participation.
2. Adopt a positive
attitude
A bad attitude towards
learning is probably
the greatest obstacle a
teacher will face on a
daily basis. Remember
that learners take their
cues from you! Project
an attitude of enthusiasm for your subject
and see what a positive
impact this will have
on the attitude of your
learners. Nothing disheartens learners more
than a teacher who has
already decided that
they will fail, without providing them
with an opportunity
to prove otherwise.
Rather challenge them
but assure them that
you believe in their
abilities to achieve.
Inspire them and see
the difference!
3. Always expect the
best
It’s a strange fact of life
that people will act in
the way in which they
are treated. Therefore,
if you treat your learners like underachievers
… guess what? They will
act like underachievers. You don’t have to
rationalise this bit of
psychology, just try it.
Set the bar high, treat
your learners as though
the high expectations
you have of them are
well within their reach,
and watch them grow
into the individuals
they might very well
have the potential of
becoming.
4. Be consistent …
always!
By remaining consistent in your enforcement of rules and
your style of teaching,
you will create a safe
and predictable learning environment that
learners will be more
likely to respond to.
Set boundaries and
enforce them consistently.
It is a common fact
that freedom and creativity only start when
rules and boundaries
are created. Nothing
confuses a learner
more than a teacher
who runs hot and cold
all the time.
5. Promote fairness
Always keep equality in

mind and promote it whenever the
opportunity arises. This promotes a
fair learning environment in which
learners receive equal attention and
discipline, regardless of their differences. This is not always easy to
implement but, ironically, it is the
first thing your learners become
aware of. No one is perfect and
nobody can be unbiased 100% of the
time. Just make a conscious effort to
promote fairness, and your learners

will respect you for it.
6. Adapt to survive
This promotes
personal
interaction with learners and breaks down artificial
Consistency
might not
be a benefit
boundaries between the teacher and the learner
you will enjoy. As no two days will
You will
anyour
easierlearnatmosphere, encouraging better responses
be the same,
sopromote
too will
and more participation from your learners
ers differ as well as your teaching
Remember, however, that order, discipline and appropriate interaction must
environment.
Bemaintained
aware oftochange,
always be
ensure that the content of the lesson and the
of it.
the learners do not get lost
embracecontributions
and adapt to
Tips for teachers brought to you by

While the teacher should promote discussions
and responses, his or her role as leader and
facilitator should constantly be reaffirmed
Happy teaching!
Graphic: JOHN McCANN
Learners take their
cue
fromTEACHING
the teacher. Photo Oupa Nkosi
Source:
TALKING

Caring, Dynamic, Engaged

FACULTY OF EDUCATION
Take a leap and further your studies!
The following programmes are on offer:
1. INITIAL PROFESSIONAL
EDUCATION OF TEACHERS
1. Postgraduate Certificate in
Education (PGCE)
CLOSING DATE FOR APPLICATION:
30 OCTOBER 2010

2. CONTINUING PROFESSIONAL
TEACHER’S DEVELOPMENT:
ADVANCED CERTIFICATE IN
EDUCATION (ACE)
• Educational Management and
Leadership
• Inclusive Education
• Life Orientation and Guidance
• Educational Computing
• Mathematics Education
• Physical Science Education
• Life Sciences Teaching
• Economic Sciences
• Environmental Education
• Foundations of Language Teaching
• Technology Education
• Values and Human Rights in
Education
• School Management and
Leadership
CLOSING DATE FOR APPLICATION:
30 OCTOBER 2010

3. BEd HONOURS PROGRAMMES
WITH SPECIALISATION IN THE
FOLLOWING FIELDS
• Curriculum
• Democracy and Policy in Education
• Educational Management and
Leadership
• Educational Linguistics
• Environmental Education
• Higher and Adult Education
• Information and Communication
Technology in Education
• Inclusive Education
• Life Orientation

•
•
•
•
•

Technology Education
Educational Psychology
Mathematics Education
Science Education
Educational Psychology (31 July 2010)

4. MASTER’S DEGREE

•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Master’s Degree in course work and
minor-dissertation with specialisation
in the following fields:
Curriculum Policy Evaluation
Inclusive Education
Life and Career Orientation
Teacher Education
Educational Linguistics
Values and Human Rights in
Education
Adult Education
Higher Education
Environmental Education
Mathematics and Science Education
Philosophy of Education
Information and Communication
Technology (ICT) in Education
Educational Management
Educational Psychology (31 July 2010)
Master’s degree in full dissertation
with specialisation in the following
fields:
Adult Education
Curriculum Studies
Inclusive Education
Educational Management
Educational Linguistics
Environmental Education
Information and Communication
Technology (ICT) in Education
Higher Education
Learning Area Methodology
Life and Career Orientation
Mathematics Education
Philosophy of Education
Psychology of Education
Sociology of Education
Science Education

• Teacher Education
• Technology Education
• Values and Human Rights Education
CLOSING DATE FOR OTHER
SPECIALISATION AREAS:
30 SEPTEMBER 2010

5. PHILOSOPHIAE DOCTOR (PhD
in EDUCATION)
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Topics related to the following broad
areas may be investigated:
Adult Education
Curriculum Studies
Inclusive Education
Educational Management
Educational Linguistics
Environmental Education
Information and Communication
Technology (ICT) in Education
Higher Education
Learning Area Methodology
Life and Career Orientation
Mathematics Education
Philosophy of Education
Psychology of Education
Sociology of Education
Science Education
Teacher Education
Technology Education
Values and Human Rights Education

APPLICATIONS FOR THE PhD
PROGRAMMES IS AVAILABLE
THROUGHOUT THE YEAR

6. DEd EDUCATIONAL
PSYCHOLOGY

APPLICATIONS FOR THE DEd
PROGRAMME IS AVAILABLE
THROUGHOUT THE YEAR

ENQUIRIES
Tel: 011 559 3251
Email: petrovr@uj.ac.za

Digging Dung. Fertilizing Democracy

Announcing Africa’s number one
investigative team:

amaBhungane
www.amabhungane.co.za

Africa’s number one investigative newspaper
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Holiday fun
Keep the children
busy during the
long vacation

dolphinarium, sea pool and various
slides, pools, shops and restaurants, it
is worth the trip. The marine park is
open daily from 9am to 5pm. Adults
pay R90 a person and children and
over 60s R65. Contact 031 328 8000 or
visit www.ushakamarineworld.co.za.
Minitown: A town within a town
and a children’s favourite, Minitown offers the chance to release
your inner giant. An adult ticket
costs R15 and children 12 years and
younger pay R10. It is open Monday
to Friday and Sunday from 9.30am
to 8.30pm and on Saturday from
9.30am to 8.30pm.
Pietermaritzburg: Natal Museum:
The chance to view interesting
exhibits on natural science as well
as history. Open Monday to Friday,
9am to 4.30pm. Saturday, 10am
to 4pm. Sunday, 11am to 3pm.
Entrance: Adults over 17, R8; children aged four to 17, R2. Children
under four and pensioners free.
Contact 033 345 1404 or go to
www.nmsa.org.za.

Anél Viktor and Liesl du Toit

C

hildren will have heaps
of free time during
the long June/July
holidays. Fortunately,
there are many exciting
things families can do together and
some interesting activities have been
planned especially for children.
Western Cape
Cape Town: Metamorphic Adventures Holiday Camps: This child
development group offers fun activities at their camp site from June
19 to 26 and again from June 27 to
July 4 2010. The cost is R1 500 a
child a session with all meals, transport, accommodation and facilities
included. Children from all regions
of South Africa ranging in age
from seven to 19 are welcome. For
safety reasons, the venue will be
announced later. For bookings and
more information, contact Tanyan
Gradwell on 021 932 5843 or 082
839 5529, or visit www.metamorphicadventures.co.za.
Kids Junction Holiday Programme:
Lions Hall in Newlands is the venue
for this programme that aims at giving children new skills with classes
in subjects including art, drama and
singing, martial arts and safety, and
even entrepreneurial skills. Scheduled for June 14 to 18, June 21 to 25,
June 28 to July 2 and July 5 to 9 from
8am to 5pm. It costs R850 a week
and R250 a child a day. Contact 087
808 7958 or visit www.kidsjunction.
co.za to book online.
Noddy’s Adventures in Toyland:
Stagecraft Drama Studio will tell the
story of Noddy in the Artscape Theatre Foyer on DF Malan Street. Children can join Noddy in his Toyland
from June 10 to 26 (except June 13,
16, 17 and 20) from 10.30am to noon.
It costs R40 a person. Phone 021
4217695 for more information.
Somerset West: Cape Youth Adventures Holiday Camps: This winter holiday camp offers fun and educational
activities for children from June 14
to July 2 at Hottentots-Holland High
School in Somerset West, about 50km
from Cape Town. The camp will run
from Monday to Friday from 8.30am
to 4.30pm. Prices range from R275 for
a day pass to R2 625 for a 15-day pass.
For more information contact 021 855
4701 or go to www.capeyouthadventures.co.za.
George/Knysna: The Outeniqua
Choo Tjoe: This steam train runs
between George and Knysna, offering stunning views and a fun trip for
the whole family. At R70 to R180 for
a ticket (depending on the routes)
the train will run on Monday,
Wednesday and Friday from June 16
to July 6. Phone 044 801 8288.
Eastern Cape
Port Elizabeth: Addo Elephant
National Park: Located 70km north
of Port Elizabeth, the Addo Elephant
National Park offers full-day wildlife
viewing and 4x4 trails. Children can
enjoy sightings of elephant, lion, buffalo, rhino and other game. Entry is
R60 for adults and R30 for children
under the age of 12. Phone 042 233

Among the options available to keep children entertained during the long holiday is the Thaba Kwena
Crocodile Farm in Limpopo, which breeds thousands of crocodiles of all shapes and sizes
8600 from 7am to 7pm or visit www.
addoelephant.com/parks/addo/.
Plettenberg Bay: Monkeyland:
This monkey sanctuary near Plettenberg Bay offers viewings of monkeys from all over the world, including Madagascar and South America.
You can also take children on monkey safaris, guided by Monkeyland
park rangers, or visit Birds of Eden,
which is located at the sanctuary.
Entrance fees: Safaris: R125 adults
and R62.50 for children (aged three
to 12); Birds of Eden: R125 for adults
and R62.50 for children (aged three
to 12); Combo (Monkeyland and
Birds of Eden): R200 for adults and
R100 for children (aged three to
12). Monkeyland is open daily from
8.30am to 5pm. Phone 044 534 8906
or visit www.monkeyland.co.za.
East London: Holiday Adventure
Programme for Kids: At Nahoon
Beach, children aged between five
and 15 can enjoy beach adventures
from 8am to 2pm learning new
skills like surfing, abseiling, snorkelling, fishing and sand boarding. In
case of poor weather, the Nahoon
Surf Lifesavers’ Club offers an alternative venue. Programmes will be
hosted from June 14 to 18, June 21
to 25, June 28 to July 2 and July 5 to
9. The cost is R100 a child. Contact
Dean Knox on 083 305 2590 or visit
www.jonginenge.co.za.
Northern Cape
Kimberley: The Big Hole and Kimberley Mine Museum: Open Monday
to Friday from 8am to 5pm, the largest hand-dug excavation in the world
offers visitors a tour to the mine
shaft, a viewing platform to see the
Big Hole from above as well as tours,
including the open-air museum. It
costs R70 for adults, R40 for children
(aged four to 17) and there are family
packages available. Contact 053 830
4417 for more information or visit
www.thebighole.co.za.
Upington: Augrabies Falls National
Park: Families can visit the 56mhigh waterfall and the park’s rocky
surroundings and picnic areas. The
area houses braai facilities, swim-

ming pools, shops, restaurants and
accommodation. Entry costs R44
an adult, a day and R22 a child a
day and the park is open daily from
7am to 7pm. Phone 054 452 9200
or visit www.sanparks.org/parks/
augrabies/.
North West
Delareyville: Barberspan Bird
Sanctuary: This sanctuary, one of
the largest waterfowl sanctuaries
in South Africa, lies next to Delareyville and close to Vryburg, a threehour trip from Johannesburg. It
harbours more than 12 000 birds
and about 365 bird species including flamingos, cranes, terns and
pelicans. Families can either camp
out or take a walking trail. For more
information, contact 082 443 9777.
Hartbeespoort Dam: The Elephant
Sanctuary Educational Programme:
The Elephant Sanctuary offers
morning, afternoon and overnight
programmes with different sessions
starting at 8am, 10am and 2pm
daily. Families can take part in elephant rides and other fun and educational activities. Prices range from
R195 a child (aged three to14) and
R495 a adult to R695 a child (aged
eight to an 14) and R995 a adult,
depending on the specific session.
For more information, contact 012
258 0423 /0332 or 072 806 4165 or
visit www.elephantsanctuary.co.za/
hartiescontact.htm
Sun City: Kamp Kwena offers fun
activities for children such as the
Stimela train, running daily from
9am to 6pm, African Adventure,
Mini Golf and Mini Cars, trampolines, Animal World, a playground
and Waterworld. Parents can enjoy
Sun City while leaving their children
in the hands of supervisors. Kamp
Kwena is for children from the ages
of two to 12. It costs R85 a child a session (either from 9am to 1pm or from
2pm to 5pm). Contact 014 557 4136.

it has to offer. Adults and scholars
pay R140 a person, toddlers under
1.2m and senior citizens pay R90.
A family ticket (two adults and two
children under 16) costs R440. Operating hours are Wednesday to Sunday from 9.30am to 5pm. Phone 011
248 6800 or visit www.goldreefcity.
co.za.
Johannesburg Zoo: The zoo offers
the chance to see many different
kinds of animals and learn about
them at the same time. Educational
programmes are available for children aged three to 13. Booking is
essential. The zoo is open Monday
to Sunday from 8.30am to 5.30pm
(gates close at 4pm). Adults pay R41
and children and pensioners R23.
Phone 011 646 2000 or go to www.
jhbzoo.org.za.
Randburg: The Lion Park: Take a
drive to this game reserve north of
Randburg for a drive through the
park, a guided game drive, Cub World
and Cub Interaction or giraffe feeding.
A self-drive cost R115 an adult, R80 for
children (four to 12) and under-fours
are free. Contact 011 691 9905 or go to
www.lion-park.com.
Boksburg: Lola Entertainment and
Theme Park: The kids will easily be
entertained by all the activities Lola
Park has to offer including imported
rides, jumping castles, a petting zoo
and circus. Various programmes are
available during the winter holidays
such as circus school on Tuesdays,
Take Care of an Animal on Mondays
and circus and face-painting school
on Thursdays. Entrance is R50 a
person. Contact 011 918 0854 or go
to www.lolapark.com.
Pretoria: National Zoological Gardens of South Africa: A trip to the
largest zoo in the country will not
disappoint. Tickets are sold from
8.30am to 4.30pm Monday to Sunday. Adults pay R49 a person and
children (aged two to 15) R33. Phone
012 328 3265 or go to www.nzg.ac.za.

Gauteng
Johannesburg: Gold Reef City:
Visit this well-known theme park
and experience the rides and shows

KwaZulu-Natal
Durban: uShaka Marine World:
With attractions such as a world-class
aquarium built into a sunken ship,

Mpumalanga
Sabie: Smokey Train Diner: This
restaurant is the right place for a
dining experience you will never
forget. The kids can play mini-golf
while you socialise with family or
friends. The diner is in business
Tuesday to Saturday from 11.30am
to 9pm and on Sunday from 11am
to 6pm. Phone 013 764 3445 or visit
www.smokeytraindiner.co.za.
Hazyview: Shangana Cultural Village: This traditional African market
village offers the chance to experience the life of the Shangaan people
by taking a tour through their village, having a traditional lunch or
joining in the evening activities.
Visit www.shangana.co.za for information on day and lunch tours as
well as its evening festival.
White River: White River History
and Motor Museum: Lovers of vintage cars will get the chance to see
some of the oldest cars ever built,
some dating back to 1911. Weekdays
from 9am to 4.30pm. Saturday and
Sunday from 9am to 4pm. Phone
013 751 1540.
Free State
Clarens: Wild Rides Quad Biking:
For the family that enjoys quad biking, this opportunity is essential. By
appointment. Phone 082 491 9788
for information and fees.
Vredefort Dome World Heritage
Site, Dome Adventures: Activities
offered include tours, abseiling,
rock climbing, hiking, horse trails,
quad outrides, mountain biking, fly
fishing and canoeing. A minimum
group size of 10 is needed for an
activity. The fees for most activities
are R120 a person if the minimum
group size is attained. The bigger
the group, the cheaper it is. Phone
018 291 1569 or 072 185 4900 or go
to www.domeadventures.co.za.
Limpopo
Modimolle (Nylstroom): Thaba
Kwena Crocodile Farm: This croc
farm breeds thousands of crocodiles of all shapes and sizes. Feeding
time at 3pm on Saturdays is highly
recommended. Entrance is R20 for
adults, R10 for children (aged two
to 12) and R15 for pensioners. It is
open daily from 9am to 4pm. Phone
014 736 5059.
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GROUP 2: INLAND PROVINCES: FREE STATE, GAUTENG, LIMPOPO, MPUMALANGA AND
NORTH WEST
No. of
No. of
No. of public
Term
Duration
Actual no. of school days
weeks
days
holidays
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GROUP 1: COASTAL PROVINCES: EASTERN CAPE, KWAZULU-NATAL, NORTHERN CAPE
AND WESTERN CAPE
No. of
No. of
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Duration
Actual no. of school days
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holidays
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17

10

3

S

28

21

14

7

S

29

22

15

8

1

S

24

17

10

3

T

25

18

11

4

W

26

19

12

5

T

April 2012

29

22

30

23

16

9

2

T

31

24

17

10

3

W

25

18

11

4

T

6

F

26

19

12

5

F

27

20

13

October 2012

15

8

1

M

30

23

16

9

2

M

27

20

13

6

S

28

21

14

7

S

25

18

11

4

S

27

20

13

6

S

29

22

15

8

1

W

23

16

9

2

T

28

21

14

7

T

29

22

15

8

1

W

30

23

16

9

2

T

August 2012

28

21

14

7

T

31

24

17

10

3

F

24

17

10

3

F

25

18

11

4

S

25

18

11

4

S

30

23

16

9

2

S

25

18

11

4

S

27

20

13

6

T

28

21

14

7

W

29

22

15

8

1

T

March 2012

30

23

16

9

2

F

24

17

10

3

M

25

18

11

4

T

26

19

12

5

W

27

20

13

6

T

28

21

14

7

F

September 2012

26

19

12

5

M

29

22

15

8

1

S

31

24

17

10

3

S

28

21

14

7

S

29

22

15

8

1

S

24

17

10

3

T

25

18

11

4

W

26

19

12

5

T

April 2012

29

22

30

23

16

9

2

T

31

24

17

10

3

W

25

18

11

4

T

6

F

26

19

12

5

F

27

20

13

October 2012

15

8

1

M

30

23

16

9

2

M

27

20

13

6

S

28

21

14

7

S

25

18

11

4

S

27

20

13

6

S

8 Oct – 7 (11) Dec

16 July – 28 Sept

10 April – 22 June

42

9

11

11

(211) 207

(47) 45

55

54

7 (5 + 2)

0

2+1

2+1

(204) 200

(47) 45

52

51

Total

4

3

2

8 Oct – 7 (11) Dec

16 July – 28 Sept

10 April – 22 June

(211) 207

(47) 45

55

54

7 (5 + 2)

0

2+1

2+1

Note: Dates and days in brackets are for educators

42

9

11

11

(204) 200

(47) 45

52

51

GROUP 2: INLAND PROVINCES: FREE STATE, GAUTENG, LIMPOPO, MPUMALANGA AND
NORTH WEST
No. of
No. of
No. of public
Term
Duration
Actual no. of school days
weeks
days
holidays
(16) 18 Jan –
1
11
(55) 53
1
(54) 52
30 March

Total

4

3

2

29

22

15

8

1

T

30

23

16

9

2

W

31

24

17

10

3

T

May 2012

25

18

11

4

F

26

19

12

5

M

27

20

13

6

T

28

21

14

7

W

29

22

15

8

1

T

30

23

16

9

2

W

31

24

17

10

3

T

May 2012

25

18

11

4

F

30

23

16

9

2

F

26

19

12

5

M

29

22

15

8

1

T

30

23

16

9

2

F

24

17

10

3

S

26

19

12

5

S

24

17

10

3

S

26

19

12

5

S

30

23

16

9

2

S

24

17

10

3

S

30

23

16

9

2

S

24

17

10

3

S

26

19

12

5

T

27

20

13

6

W

28

21

14

7

T

June 2012
F

29

22

15

8

1

26

19

12

5

W

27

20

13

6

T

26

19

12

5

T

27

20

13

6

W

28

21

14

7

T

June 2012

25

18

11

4

T

29

22

15

8

1

F

28

21

14

7

F

31

24

17

10

3

M

25

18

11

4

T

26

19

12

5

W

27

20

13

6

T

28

21

14

7

F

December 2012

25

18

11

4

M

31

24

17

10

3

M

December 2012

25

18

11

4

M

26 December

25 December

16 December

24 September

10 August

9 August

16 June

1 May

30 April

27 April

9 April

6 April

21 March

2 January

Day of Goodwill

Christmas Day

Day of Reconciliation

Heritage Day

School Holiday

Women’s Day

Youth Day

Workers’ Day

School Holiday

Freedom Day

Family Day

Good Friday

Human Rights Day

Public Holiday

New Year’s Day

Public and school holidays 2012

28

21

14

7

W

1 January

27

20

13

6

T

November 2012

28

21

14

7

M

29

22

15

8

1

T

November 2012

28

21

14

7

M

SCHOOL CALENDAR FOR THE 2012 ACADEMIC YEAR: (INLAND)

28

21

14

7

T

August 2012

28

21

14

1

W

February 2012

27

20

13

6

M

27

20

13

T

February 2012
M

GROUP 1: COASTAL PROVINCES: EASTERN CAPE, KWAZULU-NATAL, NORTHERN CAPE
AND WESTERN CAPE
No. of
No. of
No. of public
Term
Duration
Actual no. of school days
weeks
days
holidays
(9)
11
Jan
–
1
11
(55) 53
1
(54) 52
23 March

29

22

15

8

1

S

29

22

15

8

1

S

29

22

15

8

1

S

29

22

15

8

1

S

SCHOOL CALENDAR FOR THE 2012 ACADEMIC YEAR: (COASTAL)

I, Angelina Matsie Motshekga, Minister of Basic Education, MP, hereby publish in terms of Section 3(4)(k) of the National Education Policy Act, 1996 (Act No. 27 of 1996), the
2011 and 2012 school calendars for public schools as detailed in the accompanying schedule.

MINISTRY OF BASIC EDUCATION
NATIONAL EDUCATION POLICY ACT, 1996 (ACT 27 of 1996)
2011 AND 2012 SCHOOL CALENDARS FOR PUBLIC SCHOOLS

S

29

22

15

8

1

S

30

23

16

9

2

S

29

22

15

8

1

S

30

23

16

9

2

32

May/June 2010 theTeacher

