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Caring School Communities

SAFE. SUPPORTED. RESPECTED.

This is how learners
should feel at school
Learning and teaching are much more effective in such an environment.
Plus it is also every learner’s legal and Constitutional right.
TEACHERS MUST PLAY A LEADING PART

GUIDELINES FOR BEST PRACTICE

Teachers have a professional, moral and legal duty to protect
learners from any harm while they are at school.
They therefore have a leading part to play in protecting
learners from sexual violence and harassment – which is
currently occurring at too many of our schools.

Schools and school communities therefore need to develop
practical strategies to create safe schools, and to respond
effectively and fairly to incidents of sexual violence and
harassment, should they occur.
To support them in doing so, the Department of
Education has developed Guidelines for the

Prevention and Management of Sexual Violence
and Harassment.
Find out all about the Guidelines in editions 4 to 6 of
Genderations, where we’ll be looking at:
s What sexual violence and harassment are;
s Strategies to prevent such incidents from occurring; and
s Minimum standard procedures to follow when managing
such incidents.

GEMMERS HAVE GOT THE POWER! Youngsters mix serious work with some serious fun at the
end-of-year GEM & BEM empowerment camp (see back page for more).

IN THIS ISSUE: Sexual violence and harassment defined • Recognising signs that a learner is being abused • What the law states about educator behaviour at school
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Education minister gets B+
More time needed for Naledi Pandor’s
initiatives to bear fruit
Cornia Pretorius and
Primarashni Gower

T

he difficulty of rating education policies — and the
work of ministers of education for that matter — is
that their true successes
and failures emerge only over time. By
their very nature public education systems are unwieldy thereby disallowing
quick fixes.
Education minister Naledi Pandor has been in office now for four
years and has had the back-up of
long-serving senior bureaucrats in
the department. This has created
favourable conditions for her to
make an impact.
Add to the mix her reputation as an
independent thinker, as well as her
decisiveness — which has earned her
respect internationally — and intolerance for slackness, her heart has certainly been in the right place to turn
around a system that has failed to
deliver in the last decade.
A year ago, with a B- on her report
card, as published in the Teacher’s
sister publication the Mail & Guard-
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ian, she was challenged to start
showing results.
The year 2008 was one of action
and much of what happened was in
line with what Pandor’s mantra has
been since 2005: quality improvements in education.
A good starting point was a renewed
political commitment to Early Childhood Development (ECD) to ensure
that all children who enter grade one
by 2010 have had access to grade R.
It was highlighted as an Apex priority
and the education budget provided
for an increase in the number of sites
from 487 525 to 700 000, benefiting
600 000 more children.
In the critical foundation phase,
grade R to three, Pandor’s Foundations for Learning campaign got off
the ground with focused support for
the poorest schools in the areas of literacy and numeracy.
This was in response to continuing
weaknesses in the teaching of reading
and writing as well as mathematics.
However, this campaign will have to
be sustained and its effect will be evident only in a few years’ time.
Given the pressures on the national
treasury, it may not even reach beyond
the neediest classrooms.
Pandor has had to face the fact that
10 years of outcomes-based education
was no cause for celebration. At least
she understands that if she scrapped
it, just the mere suggestion of another
major policy change could mean a system collapse.
Instead Pandor announced that she
is putting together a team to fix shortcomings in areas such as teacher training (see article below).
This was also the year in which
the National Senior Certificate, the
new school-leaving qualification,
was introduced. As the first national
exam, it was pulled off without major
hiccups. How the class of 2008 is
received by the labour market and

Naledi Pandor’s grade has moved up an notch. Photograph: David Harrison
tertiary education institutions will
be an indication of whether the curriculum that led to National Senior
Certificate improved on vital shortcomings of the preceding one.
Pandor also managed to pull off
an agreement with unions on teachers’ salaries in 2008. The occupation-specific dispensation means
that salaries are linked to the profession and not to civil service in
general. It provides for teachers to
receive increases based on performance, qualification, scope of work
and experience.
A big issue that will dominate fur-

Scorecard
How do you rate Education
Minister Naledi Pandor? Do you
think she should stay or go after
the election later this year? Send
us you’re answer and comments to
078 584 7707.

ther negotiations with unions is how
to link learner performance to the
evaluation and ultimately the salary
increases of teachers.
Although the department has made
efforts to strengthen the teaching
profession, more has to be done to
address shortages.
A significant achievement — and
something which will be a legacy for
Pandor — is the multibillion-rand
Kha Ri Gude mass literacy campaign,
which took off in April. By all accounts
it has been Pandor who has driven this
campaign, which last year reached 360
000, oversubscribed by 60 000.
Kha Ri Gude may not be perfect
— there has been criticism from NGOs
and payment difficulties for the thousands of participating educators — but
it is a concrete example of a plan that
was put into action.
It is expected that the Further Education and Training Colleges, which
have benefited from major recapitalisation, will start yielding results from
this year.

By 2010 public universities will
have received R5,9-billion in infrastructure development funds, targeted at refurbishing buildings,
acquiring new ones and improving
graduate outputs in science, engineering and technology. This is the
biggest capital fund injection in 20
years and next year universities will
have to pitch for another R3,2-billion, also aimed at boosting graduate
outputs in scarce skills areas.
Pandor should be commended
for earmarking these funds for
spending in line with the needs of
the country.
She is the first to concede when
there are problems at schools and
within the department and does
not sweep things under the carpet,
but tackles things head on. This
minister is in charge and knows
her portfolio inside out. Perhaps if
Pandor has another term she could
score an A as the quality improvements she has worked for become
a firmer reality.

‘OBE here to stay’
Curriculum will
be tweaked, not
scrapped, says
Pandor
Primarashni Gower
The education department has
absolutely no intention of ditching
outcomes-based education (OBE),
Minister Naledi Pandor insisted in
an exclusive interview. But it had
already modified the system and
would continue to tweak it.
Pandor revealed that she intends
setting up a special “curriculum
implementation committee”, comprising education department officials, experts and teachers’ union
representatives, to look at:
● Expanding and improving
teacher training;
● Reducing the current eight
learning areas for learners in grades
four to seven; and
● Improving classroom materials.
The media have reported widely

that the ANC plans to scrap OBE,
information based on reports of
a recent meeting hosted by the
Development Bank and attended by
Pandor and members of the ANC’s
national executive committee’s subcommittee on education and health.
A discussion document from the
meeting proposed: “Review OBE and if
needs be, issue its ‘death certificate’.”
Pandor said she could not understand how it had been inferred
that the current curriculum would
be scrapped.
She said OBE was a necessary
change for South Africa and “we
need to make it work. It would be
an absolute disaster to change it, as
we’ve got buy-in.
“[Scrapping OBE] will result in
terrible problems, worse than those
we have. We can’t have another
review. We must look at improved
implementation.”
Pandor emphasised that the government had already “altered OBE
and moved away [from the original
approach]. We’ve determined curriculum-specific achievements and

learning outcomes. We’ll always use
learning outcomes as the basis.”
OBE, which is based on learning
through experience and exploration,
was introduced to grade one pupils in
1998 to counter Christian National Education and as an antidote to rote learning. Critical thinking is encouraged.
However, there were implementation snags, particularly as teachers had
to create the curriculum themselves.
A review committee appointed in
2000 by former education minister
Kader Asmal and headed by educationalist Linda Chisholm called for
the curriculum to be simplified.
The revised curriculum has continued to be racked with controversy.
Inadequately trained teachers have
misread it as meaning that textbooks
should not be used and pupils should
learn to read and write on their own.
About the planned committee Pandor said: “We’ll work with teacher
unions to expand and develop teacher
training. We’ve never had such a
partnership; teacher unions are best
placed to respond to training needs.”
She said there were too many learn-

ing areas for learners in grades four to
seven and the Chisholm committee
had recommended reducing them.
“We need to ensure every school has
textbooks and that they are utilising
them. I walk into classrooms and see
textbooks on the teacher’s table or in
a corner — and they’re not open.”
Lesson plans were being produced to guide teachers on what
to teach.
Chisholm said the new committee should look into teachers’
“cumbersome” assessments of
learners. “No curriculum is perfect;
it needs be continuously tweaked
in the public domain.”
She cautioned that if a death certificate was issued for OBE, a new
curriculum had to be in place. “Otherwise it’s a recipe for disaster.”
South African Democratic Teachers’
Union boss Thulas Nxesi welcomed
the Pandor committee initiative,
saying the fundamental issues were
teacher training and resources.
He slammed those calling for the
death of OBE as “reckless, irresponsible and confusing. We will oppose it.”
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To get your own copy of the Guidelines,
contact the Gender Equity Directorate
at the Department of Education:
Tel: (012) 312-5420/8
Fax: (012) 312-5218
Email: ramatlo.c@doe.gov.za

Caring School Communities

UNWANTED:

Sexual abuse at schools
SEXUAL HARASSMENT

Grey areas to do with sexual harassment
In the Guidelines, the basic definition of
sexual harassment is unwanted conduct
of a sexual nature. It includes any
unwelcome physical, verbal or nonverbal conduct.
This is a purposefully broad definition
because individuals have different feelings
about what they consider to be unwanted,
or sexually inappropriate, conduct.
For example, one individual may not mind
someone putting his/her arm around his/
her shoulder and being called “Sweetie”.
However, someone else may find this an
offensive and inappropriate violation of
his/her personal space, and therefore
experience it as sexual harassment.

Specifics about sexual harassment
The Guidelines state that sexual attention is
sexual harassment if:
s The behaviour is repeated (although a
single incident can be considered as
being sexual harassment);
s The recipient (or person on the receiving

end of such behaviour) has made it clear
that s/he considers the behaviour to be
offensive; and/or
s The perpetrator (or person carrying out
the action/s) know, or should have known,
that the behaviour is unacceptable.
Sexual harassment is not only committed
by males against females. Females can also
be perpetrators of sexual harassment.

SEXUAL VIOLENCE
The Guidelines define sexual violence as
any sexual act or attempted sexual act
using intimidation, threats of violence,
or physical force.
Such acts at school may include:
s Assault, forced sex or rape;
s Sexual harassment; and
s Sexual abuse through the sexualised
touching of another’s intimate parts,
and/or forcing any person to touch any
person’s intimate parts.
Intimate parts refers to areas of the
body such as the mouth; primary genital
area; groin; inner thighs; buttocks; breasts;
as well as clothing covering these areas.

Victims of such unwanted conduct pay a
very high price, often suffering damage
that affects them for the
rest of their lives.If the perpetrators
of such behaviour are not dealt
with effectively, the broader school
environment also suffers. To support
schools in handling these difficult
issues effectively and fairly,
the Department of Education has
developed the Guidelines for the
Prevention and Management of
Sexual Violence & Harassment
in Public Schools.

Different kinds of individuals can perpetrate
sexual violence or harassment at school. He/she
could be a learner; an educator; an adult who is
a non-educator, but is employed at school; or
even an outsider who visits the school.
When managing such incidents, the
procedures followed and corrective measures
imposed on the accused person should be
appropriate to who the individual is (for example,
a learner or an educator).
In the case of learners, schools should refer
to their Code of Conduct for Learners, which
sets out rules that they are expected to follow
while at school.
Part of the Code of Conduct could include a
table, such as the one shown here (right), which
articulates the types of behaviour regarded
as being unacceptable. The table should
grade these unacceptable types of behaviour
according to how serious each case of
misconduct is regarded as being, and indicate
for each case what corrective measures will be
taken and procedures followed.
See Genderations 5 and 6 for more on
dealing with different kinds of perpetrators.

Level of offence

Examples of misconduct

Procedures/corrective measures

Level 1

Making rude jokes.

s Verbal or written warning by the educator or principal.
s Supervised schoolwork that will contribute to the learner internalising
values of respect.
s Improvement of the school environment, providing that the parents are
informed and the security of the learner is assured.
s Performing tasks that would assist the offended person.
s Replacement of damaged property.
s Temporary suspension from some school activities, eg sport or
cultural activities.

Graffiti of a sexual nature.

Level 2

Circulating offensive material.
Threatening assault and intimidation of a
fellow learner.

Level 3

Pornography distributed at school.
Improper suggestions of a sexual nature.
Sexual harassment.

Level 4

Persistent harassment despite previous
corrective measures.
Public indecency.
Sexual assault and rape.

s Verbal or written warning by the educator or principal.
s Supervised schoolwork that will contribute to the learner internalising
values of respect.
s Conflict resolution in a peer education group for a specified period.
s
s
s
s

Disciplinary hearing.
Detention with an assignment on values.
Detention with community service.
Detention and work with the leadership of a peer education group for a
specified period.

s A letter outlining the decision shall be placed in the learner’s personal file.
s Once a learner is being charged for sexual violence, the learner’s parent/s
or guardian/s must be informed that the child is being charged with
sexual violence. Social workers should be informed where the child is
from a child-headed household.
s All cases of sexual violence or rape must be reported to the South African
Police Services (SAPS) within 72 hours of occurrence. SAPS will then
follow up on the matter according to their Criminal Procedure Act.
s The school governing body may recommend to the Head of the
Department that the learner be expelled from school for serious cases of
misconduct like sexual assault or rape.

I’ve got to do

something … Let me find
out what’s happening.

Pleeease don’t...

Straight talk:

Educators and the law
A

Straight talk:
Setting out school
rules for learners

OH
NO!

… What’s going on? Is
that learner in trouble?

ll of us in South Africa are bound by
laws that indicate what behaviour is
unacceptable, and what behaviour is
expected from us.
Some professionals – including educators –
have other legal duties as well, because of the
nature of their work.

Values at the heart of education
The South African Council of Educators (SACE),
the professional body with which all educators
must be registered in order to teach, has set
out a Code of Ethics to help guide educators
to do the right thing in their working lives.
The Code sets out what educators “ought
to do”. They should:
s Act in a proper and becoming way such that
their behaviour does not bring the teaching
profession into disrepute;
s Acknowledge, uphold and promote
basic human rights, as embodied in the
constitution of South Africa; and
s Exercise authority with compassion.
All teachers are required to sign the Code
when registering with SACE, indicating
their commitment to the ethical behaviour it
sets out.
For a copy of the Code of Professional Ethics,
or the Handbook for the Code of Professional
Ethics, visit www.sace.org.za and click on the
link in the menu to “Publications”.
Alternatively, contact SACE at:
Tel:
(012) 663-9517
Fax:
(012) 663-9238
Helpline: (012) 663-0419

Watch out for signs of abuse

CASE STUDY:

“I have fallen in love with my teacher and agreed to have sexual
relations with him. I am 15 years old. Does the school have the right
to interfere in this relationship?”

s
s
s
s
s

YES! In fact, the school not only has a right to interfere – they have
a duty to do so. Not only is this in violation of a whole set of laws,
it is also statutory rape. If an adult has sexual intercourse
with a child under the age of 16 – with or without
his/her agreement – the adult should be charged with statutory rape.
Any person can lay a complaint with the police in such an instance.
The police will then follow up on the information, and if it is found to be
accurate, the state will lay a charge of statutory rape against the adult.
Email: info@sace.org.za or ethics@sace.org.za

and/or social
the police.

welfare

departments,

s
s

or

What educators must do
Both the Constitution and the South African
Schools Act set out the rights of learners to
dignity and respect, and to an education in a
safe, supportive environment.
According to common law principle,
educators act as “in loco parentis” (or stand-in
parents) to learners while they are in their care
at school.
This means that educators have a legal duty
to take the necessary steps to protect learners
from any harm while they are at school.
Like health professionals, educators have
the legal duty to notify the authorities if there
are reasonable grounds for suspecting
that a child is being abused or is in need
of care. Examples of the authorities that
could be contacted are provincial education

Some of the more obvious signs
of abuse are those resulting from
physical violence, such as bruises
or scratches.
But there are also types of
behaviour to be aware of that could
signs that a learner is being abused:
Loss of self-esteem and confidence;
Depression;
Emotional withdrawal;
Absenteeism;
Loss of interest in school work and
resulting drop in achievement;
Difficulty in concentrating in class;
and
Anger, which may be expressed to
the perpetrator, but may also be
directed towards others.

What educators must not do
Sexual relations of any kind between an
educator and a learner are absolutely
forbidden.
s The Employment of Educators Act requires
provincial departments of education to
dismiss any educator found guilty of having
a sexual relationship with any learner.
s The South African Council of Educators
(SACE) Act will remove the name of
an educator found guilty of having a
sexual relationship with a learner, or of
sexually abusing a learner, from their
register. This means that the dismissed
educator may not work again as a
teacher – not at state schools, nor at
an independent school.

You can report any case of sexual violence and/
or harassment involving educators anonymously
to SACE at:
Fax: (012) 663-3331
Tel: (012) 679-9700
Please make sure that you supply as much
information as possible (especially details such as
the name and address of the school, and the names
of the perpetrator and the victim), so that the lead can
be properly followed up.

YOU’RE NOT ALONE
THE DEPARTMENT OF EDUCATION HELPLINE

0800 202 933

Contact details:
Website: www.education.gov.za
Thutong Education Portal:
www.thutong.org.za

… TEACHING ABOUT SEXUAL HARASSMENT IS REALLY TEACHING ABOUT RESPECT … LESS THAN HALF OF SERIOUS INCIDENTS OF ABUSE ARE REPORTED TO THE POLICE … ALL HUMANS ARE BORN FREE AND EQUAL IN DIGNITY AND RIGHTS …
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dismiss any educator found guilty of having
a sexual relationship with any learner.
s The South African Council of Educators
(SACE) Act will remove the name of
an educator found guilty of having a
sexual relationship with a learner, or of
sexually abusing a learner, from their
register. This means that the dismissed
educator may not work again as a
teacher – not at state schools, nor at
an independent school.

You can report any case of sexual violence and/
or harassment involving educators anonymously
to SACE at:
Fax: (012) 663-3331
Tel: (012) 679-9700
Please make sure that you supply as much
information as possible (especially details such as
the name and address of the school, and the names
of the perpetrator and the victim), so that the lead can
be properly followed up.

YOU’RE NOT ALONE
THE DEPARTMENT OF EDUCATION HELPLINE

0800 202 933

Contact details:
Website: www.education.gov.za
Thutong Education Portal:
www.thutong.org.za

… TEACHING ABOUT SEXUAL HARASSMENT IS REALLY TEACHING ABOUT RESPECT … LESS THAN HALF OF SERIOUS INCIDENTS OF ABUSE ARE REPORTED TO THE POLICE … ALL HUMANS ARE BORN FREE AND EQUAL IN DIGNITY AND RIGHTS …
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Education minister gets B+
More time needed for Naledi Pandor’s
initiatives to bear fruit
Cornia Pretorius and
Primarashni Gower

T

he difficulty of rating education policies — and the
work of ministers of education for that matter — is
that their true successes
and failures emerge only over time. By
their very nature public education systems are unwieldy thereby disallowing
quick fixes.
Education minister Naledi Pandor has been in office now for four
years and has had the back-up of
long-serving senior bureaucrats in
the department. This has created
favourable conditions for her to
make an impact.
Add to the mix her reputation as an
independent thinker, as well as her
decisiveness — which has earned her
respect internationally — and intolerance for slackness, her heart has certainly been in the right place to turn
around a system that has failed to
deliver in the last decade.
A year ago, with a B- on her report
card, as published in the Teacher’s
sister publication the Mail & Guard-
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ian, she was challenged to start
showing results.
The year 2008 was one of action
and much of what happened was in
line with what Pandor’s mantra has
been since 2005: quality improvements in education.
A good starting point was a renewed
political commitment to Early Childhood Development (ECD) to ensure
that all children who enter grade one
by 2010 have had access to grade R.
It was highlighted as an Apex priority
and the education budget provided
for an increase in the number of sites
from 487 525 to 700 000, benefiting
600 000 more children.
In the critical foundation phase,
grade R to three, Pandor’s Foundations for Learning campaign got off
the ground with focused support for
the poorest schools in the areas of literacy and numeracy.
This was in response to continuing
weaknesses in the teaching of reading
and writing as well as mathematics.
However, this campaign will have to
be sustained and its effect will be evident only in a few years’ time.
Given the pressures on the national
treasury, it may not even reach beyond
the neediest classrooms.
Pandor has had to face the fact that
10 years of outcomes-based education
was no cause for celebration. At least
she understands that if she scrapped
it, just the mere suggestion of another
major policy change could mean a system collapse.
Instead Pandor announced that she
is putting together a team to fix shortcomings in areas such as teacher training (see article below).
This was also the year in which
the National Senior Certificate, the
new school-leaving qualification,
was introduced. As the first national
exam, it was pulled off without major
hiccups. How the class of 2008 is
received by the labour market and

Naledi Pandor’s grade has moved up an notch. Photograph: David Harrison
tertiary education institutions will
be an indication of whether the curriculum that led to National Senior
Certificate improved on vital shortcomings of the preceding one.
Pandor also managed to pull off
an agreement with unions on teachers’ salaries in 2008. The occupation-specific dispensation means
that salaries are linked to the profession and not to civil service in
general. It provides for teachers to
receive increases based on performance, qualification, scope of work
and experience.
A big issue that will dominate fur-

Scorecard
How do you rate Education
Minister Naledi Pandor? Do you
think she should stay or go after
the election later this year? Send
us you’re answer and comments to
078 584 7707.

ther negotiations with unions is how
to link learner performance to the
evaluation and ultimately the salary
increases of teachers.
Although the department has made
efforts to strengthen the teaching
profession, more has to be done to
address shortages.
A significant achievement — and
something which will be a legacy for
Pandor — is the multibillion-rand
Kha Ri Gude mass literacy campaign,
which took off in April. By all accounts
it has been Pandor who has driven this
campaign, which last year reached 360
000, oversubscribed by 60 000.
Kha Ri Gude may not be perfect
— there has been criticism from NGOs
and payment difficulties for the thousands of participating educators — but
it is a concrete example of a plan that
was put into action.
It is expected that the Further Education and Training Colleges, which
have benefited from major recapitalisation, will start yielding results from
this year.

By 2010 public universities will
have received R5,9-billion in infrastructure development funds, targeted at refurbishing buildings,
acquiring new ones and improving
graduate outputs in science, engineering and technology. This is the
biggest capital fund injection in 20
years and next year universities will
have to pitch for another R3,2-billion, also aimed at boosting graduate
outputs in scarce skills areas.
Pandor should be commended
for earmarking these funds for
spending in line with the needs of
the country.
She is the first to concede when
there are problems at schools and
within the department and does
not sweep things under the carpet,
but tackles things head on. This
minister is in charge and knows
her portfolio inside out. Perhaps if
Pandor has another term she could
score an A as the quality improvements she has worked for become
a firmer reality.

‘OBE here to stay’
Curriculum will
be tweaked, not
scrapped, says
Pandor
Primarashni Gower
The education department has
absolutely no intention of ditching
outcomes-based education (OBE),
Minister Naledi Pandor insisted in
an exclusive interview. But it had
already modified the system and
would continue to tweak it.
Pandor revealed that she intends
setting up a special “curriculum
implementation committee”, comprising education department officials, experts and teachers’ union
representatives, to look at:
● Expanding and improving
teacher training;
● Reducing the current eight
learning areas for learners in grades
four to seven; and
● Improving classroom materials.
The media have reported widely

that the ANC plans to scrap OBE,
information based on reports of
a recent meeting hosted by the
Development Bank and attended by
Pandor and members of the ANC’s
national executive committee’s subcommittee on education and health.
A discussion document from the
meeting proposed: “Review OBE and if
needs be, issue its ‘death certificate’.”
Pandor said she could not understand how it had been inferred
that the current curriculum would
be scrapped.
She said OBE was a necessary
change for South Africa and “we
need to make it work. It would be
an absolute disaster to change it, as
we’ve got buy-in.
“[Scrapping OBE] will result in
terrible problems, worse than those
we have. We can’t have another
review. We must look at improved
implementation.”
Pandor emphasised that the government had already “altered OBE
and moved away [from the original
approach]. We’ve determined curriculum-specific achievements and

learning outcomes. We’ll always use
learning outcomes as the basis.”
OBE, which is based on learning
through experience and exploration,
was introduced to grade one pupils in
1998 to counter Christian National Education and as an antidote to rote learning. Critical thinking is encouraged.
However, there were implementation snags, particularly as teachers had
to create the curriculum themselves.
A review committee appointed in
2000 by former education minister
Kader Asmal and headed by educationalist Linda Chisholm called for
the curriculum to be simplified.
The revised curriculum has continued to be racked with controversy.
Inadequately trained teachers have
misread it as meaning that textbooks
should not be used and pupils should
learn to read and write on their own.
About the planned committee Pandor said: “We’ll work with teacher
unions to expand and develop teacher
training. We’ve never had such a
partnership; teacher unions are best
placed to respond to training needs.”
She said there were too many learn-

ing areas for learners in grades four to
seven and the Chisholm committee
had recommended reducing them.
“We need to ensure every school has
textbooks and that they are utilising
them. I walk into classrooms and see
textbooks on the teacher’s table or in
a corner — and they’re not open.”
Lesson plans were being produced to guide teachers on what
to teach.
Chisholm said the new committee should look into teachers’
“cumbersome” assessments of
learners. “No curriculum is perfect;
it needs be continuously tweaked
in the public domain.”
She cautioned that if a death certificate was issued for OBE, a new
curriculum had to be in place. “Otherwise it’s a recipe for disaster.”
South African Democratic Teachers’
Union boss Thulas Nxesi welcomed
the Pandor committee initiative,
saying the fundamental issues were
teacher training and resources.
He slammed those calling for the
death of OBE as “reckless, irresponsible and confusing. We will oppose it.”
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It is doubtful that the education system
can absorb all the candidates eligible for
university

Bursting at
the seams
Monako Dibetle, Primarashni
Gower and Thabo Mohlala

A

lthough 107 000 matriculants qualify to go to
university this year,
not all will be able to
go this route because
of limited capacity and financial
aid constraints.
Of the 533 561 candidates who
received their full set of results,
333 681 candidates or 62,5% met the
requirements for a National Senior
Certificate in 2008. This is in comparison with the 2007 pass rate of
65%. The new exam based on the
revised outcomes-based education
system yielded 107 000 university
entrance passes, compared to 85 000
in 2007.
The first-year university intake
at South Africa’s 23 public universities is estimated at 100 000 students,
including the repeaters. This figure
increases to 150 000 when the University of South Africa is included.
On the other hand, the National
Student Financial Aid Scheme
(NSFAS) can, each year, only allocate loans to 125 000 students who
have already been admitted to study
at university.
The department of education has
already provided public universities
with R5,9-billion for infrastructure
development to refurbish buildings

and to cater for increased intakes.
Nan Yeld, dean of the Centre for
Higher Education Development at
the University of Cape Town, said: “It
is unlikely that the higher education
system can absorb all these [qualifying] students because of capacity
constraints. Some institutions in the
rural areas might have the space but
access would be difficult.”
She said universities are reporting
that prospective first-year students
are achieving higher than anticipated admission scores because
of the apparently inflated
maths results.
Yeld said that students who qualified for extended degree programmes
based on their provisional results
now qualify for mainstream degrees.
They will not get the academic support they need and this poses a challenge for universities.
According to Theuns Eloff, chairperson of the Vice-Chancellors’ Association, Higher Education South
Africa, student enrolment planning
at universities allows for annual
growth of less than 5% per year.
The education department is allocating an additional R3,2-billion in
2010 for targeted spending on infrastructure and graduate outputs.
“It will allow a number of universities to grow in terms of class sizes
but building will only start next year.
The system cannot accommodate all

Matric learners from
Barnato Park High School
in Berea, Johannesburg,
during their final
Afrikaans examination
last year. Photograph:
Oupa Nkosi

these students at present.”
He said: “Admission requirements will still be implemented at
universities. This means that not
all will qualify for entrance into
their chosen disciplines, many of
which have stringent entrance
requirements. It also means that
not all will have the money to go
to university.”
Eloff said the NSFAS had received
greater funding in recent years
because of the efforts of Minister
of Education Naledi Pandor, but
he could not see it planning for
such a big jump in the number of
students it funds.
The NSFAS’s communications and
development officer, Bonny Feldman, said the number of matricu-

lants achieving university entrance
qualification cannot be looked at
in isolation from the capacity of
educational institutions to admit all
these students.
She said NSFAS only funds students
who have already been accepted for
studies at a public higher education
institution and this is where the issue
of capacity arises.
“In addition, the students must
qualify for financial aid in terms of
the national means test that determines the level of need of each student, taking into account each institution’s available NSFAS budget
as determined by the NSFAS Board
and the minister of education,”
said Feldman.
She said the increase in admissions
is a matter between the institutions
and the department. The institution
budgets provided by the NSFAS are
based on student numbers provided
by the department of education.
“Where an institution intends
admitting substantially more students in one year, the department
would be aware of a corresponding need to increase infrastructure
at the institution in question,” Feldman said.
More learners being eligible for
university studies is “excellent”,
said Russell Wildeman of democracy institute Idasa. He said that the
decline in matric passes needs to be
arrested at some stage and this could
be the start of it. He said there has
been a heavy policy focus on quality
education following pressure from
various quarters.
But the department of education is
not surprised by this jump. Deputy
director-general Penny Vinjevold
said the additional numbers that
resulted in the increase of candidates qualifying for university entry
came from the learners who would
have previously written the standard
grade exam.
“My sense is that the teachers and
the learners worked harder and that
the department gave learners and
teachers more support,” she said.
Dr Molapo Qhobela, deputy director general of higher education, says
matriculants who cannot access universities should look to the further
education and training colleges that
“offer quality vocational training”
where bursaries are also available.

Comment

Qualification should mirror ability

O

ne of the biggest problems
of the previous matric qualification — the Senior Certificate — was its diminished educational value.
A bunch of F symbols earned you
a pass. So, as a grade 12 learner you
did not have to know or show much
in terms of what you had learned to
obtain your Senior Certificate.
Even if your symbols were more
respectable, allowing entry into a
university, most higher education
institutions quietly reassessed your
achievements with methods they
have developed over time as they
simply could no longer rely on what
matric marks told them about your

ability to succeed.
In short, by 2007, the last year the
Senior Certificate was written, it had
devalued significantly.
So when the National Senior Certificate, the new school-leaving
ticket, was conceptualised to replace
the Senior Certificate, it presented
all involved with an opportunity to
reclaim lost credibility and status.
With the new system’s first
national pass rate of 62,5% just in
but expected to change, given that
about 57 000 results are still outstanding, one of the key questions
we should ask is whether the critical
credibility outcome was achieved.
Will the 60% odd of matrics who
successfully obtained their National
Senior Certificates be able to go into
the workplace, university and the
world and impress with what they
know and can do? Hardly.
This is not only because the

Class of 2008 students were educated according to a new outcomesbased education curriculum.
The education system’s problems
have always been wider and deeper
than its curriculum. Socioeconomic factors also influence learner
performance.
A lower pass rate would have been
more believeable as indicative of the
education system’s true abilities.
In fact, for too long, the national
pass rate has been too high. The
criticisms and complaints from the
higher education system and the
labour market about the quality of
school-leavers proves this point.
This was, in part, the result of the
time under former education minister Kader Asmal when schools were
under tremendous pressure to raise
their pass rates. These gains did not
translate into real educational benefits for broader society.

Against a backdrop of lessons
learned, the year 2008 was the baseline for the National Senior Certificate. This was a brand new exam
and the national and provincial
pass rates should not have had to
and could not compete with that of
previous years.
But the temptation has been too
great for many to resist, forcing the
matric debate to follow the same old
line: that an increase in the pass rate
is good and a decline is bad.
This has to be challenged. The
real question should no longer be
whether it is higher or lower than
last year’s. The question is: do we
want a qualification that mirrors
the real know-how of school-leavers
or an empty paper chase?
Surely we will opt for something
that is meaningful and significant. It
will mean that the credibility of the
new matric will be built over time

even if it happens slowly.
In time, the pass rate will climb
and has to increase to reflect real
change in the system.
South Africa’s National Senior
Certificate has to become a qualification that is sought after by those
who don’t have it and respected by
those who use the certificate to
judge people’s capabilities.
The opportunity to do so is beckoning now, but it will pass soon.
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GIRLS & BOYS EDUCATION MOVEMENT CLUBS
I AM MY BROTHER’S AND SISTER’S KEEPER

Making rights and
responsibilities real
December holidays began on a high note for the 56 girls and boys who gathered for a week-long Girls and Boys Education
movement (GEM/BEM) empowerment camp outside Pretoria.

T

ihese “Gemmers” and “Bemmers”
not only came from all corners of
South Africa, but from as far away as
Botswana, Liberia and Uganda as well. They
had come to put their heads together to better
understand the meaning behind the camp’s
theme, “Enjoying Rights, Taking Responsibility
and Making Positive Choices”.
This international GEM/BEM camp, funded
and organised by the Department of Education
and UNICEF, carefully balanced having fun
with covering some really important work.
The fun part included meeting new friends,
staying at a resort in the beautiful area of
Kameeldrift, and first-class events such as
the camp’s opening ceremony.

She challenged the youngsters to go back
into their communities armed with the new
knowledge and ideas they gain at the camp,
and work towards making both Rights, and their
twin, Responsibilities, a lived reality.

And some serious fun, too
The award-winning band, Malaika, added
its inspirational music to make the opening
ceremony a truly magical evening, with young
and old alike jiving to their hit tunes.

Serious work to do
At this opening dinner, youngsters were hosted
by the Minister of Education, Naledi Pandor, to
a five-star feast in the company of illustrious
guests who included the Deputy Minister of
Education, Andre Gaum; the MEC for Education
in Mpumalanga, Mrs Mathulare Coleman;
and the Head of the Department of Limpopo,
Reverend Nevhutalu.
In her speech, Minister Pandor celebrated
the power of social movements such as GEM/
BEM clubs to change society for the better.

JOINING IN THE FUN: Minister Pandor couldn’t resist the great sounds of popular band, Malaika.
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Have you heard about the GEM/BEM clubs?
T
hese are school-based clubs made up of
boys and girls.
They’re motivated and thinking youngsters
who are committed to the promotion of equal
human rights, dignity for all, and mutual respect
between boys and girls.
FOR LEARNERS, BY LEARNERS
These clubs are started, organised and run by
learners themselves.
In this way, these young adults will learn to
become self-reliant and active participants in
life. Of course, they will need the support and

guidance of a number of adults, including their
educators, and members of business and
NGO communities.
THEY’RE ABOUT GETTING THINGS
DONE
GEM/BEM clubs are the start of a movement –
so they’re about taking action, not just talking.
Some of the activities South African GEM/
BEM clubs are involved in include:
s Starting campaigns to keep school
premises clean and safe;
s Setting up recreational activities such as

drama, art or sports codes at schools;
s Edutainment events that include activities
such as gumboot dancing, choir, drama,
poetry and story telling, which use talent
and entertainment to get important social
messages across;
s Debating, especially on topics to do with
healthy living and gender equality;
s Charity activities, such as collecting and
donating clothes and food to those in need
in a community;
s Forming walking teams to ensure the safety
of learners on their way home; and

s Inviting speakers to present information on
different topics in their schools.
START YOUR OWN GEM/BEM CLUB
For more information on how to set up GEM/
BEM clubs at school, request a copy of the
GEM/BEM Guidebook for Schools from the
Gender Equity Directorate at the National
Department of Education:
Tel: (012) 312 5383;
Fax: (012) 312 5218; or
Email: ramatlo.c@doe.gov.za or
hlatshaneni.d@doe.gov.za
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Poetic justice

A WINNING ENTRY

Ryan Hoffmann

This is Simthembile Matyobeni’s
winning entry, entitled A Better
Place.

T

he future is bright for
17-year-old Simthembile Matyobeni, winner
of the department of
justice and constitutional development’s Poetic Justice
Schools Poetry competition.
The Eastern Cape grade 12 learner
came out tops in the competition
aimed at getting young people to
express their feelings on diversity
and tolerance in a multiracial society through poetry.
The competition was held under
the auspices of the department’s
National Forum Against Racism and
was open to grade 11 and 12 learners
from all nine provinces.
Matyobeni, who is a learner at
Qumbu Village Senior Secondary in
Qumbu Village near Mthatha in the
Eastern Cape, first picked up a pen
to write poetry just three years ago,
but has always liked words.
“I have always been a keen reader
and often entered myself in the
poetry competitions held at school,
usually around World Book Day celebrations, but I wasn’t fulfilled as I
would just recite the work of other
poets,” he says.
“I had a lot I wanted to say, though,
so I started writing my own poems
and it has just progressed from there.
I saw the opportunity to send a mes-

Expressive: Simthembile
Matyobeni. Photo: Department of
Justice/ Neliswa Demana
sage to the audience so I decided to
get my thoughts down on paper and
give them a piece of my mind.”
He has been writing prolifically for
the past two years and has “books
and books” filled with poetry stacking up in his home.
He has already selected his favourites for an anthology of Xhosa
poetry entitled Ezamhla: Modern
Poetry. Matyobeni has a publisher
for the book and, if all goes according to plan, it should be available by
mid-2009.
“I find inspiration in everything
around me and a lot of my work
deals with contemporary issues
affecting young people, but I try to
make it accessible to all age groups,”
he says.
“I don’t want to be a praise singer,
but I see myself as a revolutionary
poet; I want to make a change and I
see my poetry as the perfect weapon

to make this change a reality.
“When I want to relax I listen to
socially conscious music, mostly reggae artists like Bob Marley and Peter
Tosh, and this has an influence on
what I write,” he says.
Most of Matyobeni’s work is written in his home language Xhosa,
although he has experimented with
poems in English.
“I prefer to write in Xhosa, because
I feel it is important that we as young
people rediscover the love and respect
for the language,” he says. “However,
I have been writing some stuff in English and if my book is a success next
year I hope to follow it up with a book
of English poetry as well.”
Mayobeni has not made plans to
study further after completing grade
12 this year, but he is certain of one
thing: he will continue to do what
he loves most, writing poetry.
The winners in the Poetic Justice
Schools Poetry competition were:
1. Simthembile Matyobeni, Qumbu Village Senior Secondary, Eastern Cape;
2. Dipale Keaobaka, Ramatu High
School, North West; and
3. Daniel Cwele, LA Wesi High School,
Free State.
Special commendations went to:
Iketleng Mmako, Athlone Girls’ High,
Gauteng, and
Ismael Sibeko, IM Manchu Secondary,
Mpumalanga.

Imagine a friendly face where
every soul sings with joy.
Where every mind is free from
ignorance.
A place where civilisation reigns
supreme.
A place where people are many
in one.
I speak of South Africa.
The country created for a better
future.
The country moulded today for a
better future.
The country moulded today for a
better tomorrow.
Racism deters our country’s
aspirations.
It slackens the country’s
development process.
It suppresses the love and care for
the country.
And lets enmity thrive.
Thus demeaning the country’s
reputation.
Philosophies of racism must be
doomed.
False racial insinuations must be
torn by the roots.
The legacy of racism must be
mortalised.
Let not racism crawl towards our

rendezvous of peace.
A racism free society must be
created.
A spirit of togetherness must be
acquired.
A new sense of patriotism must be
adopted.
Racism need not be glorified but
suppressed.
South Africa cradles all races in her
loving arms.
She has warmth and extreme care.
She has no room for arrogant
fanatics of super races.
Let her not be flooded by fallacies.
Let her be the river.
The river that quenches the thirst
of all the people.
Let her be the provider that
provides for the people’s
goodness and riches.
Let her be a better country for all.
Let us all sing one song.
And sing with one voice.
Let us pursue one goal with one
vision.
Co-operation is a major
dependant of our country’s future.
Now is the time to let South Africa
fly sky high for success and,
Great achievements.
Imagine a better future for all.
Imagine a better tomorrow, now
is the time.

Hard work pays
off for teachers
and learners
Heidedal Primer — Western Cape
education department best practice series.
Heidedal Primer in George received
the top award in its category from
the Western Cape education department for improving its combined
literacy and numeracy results by
47,1% in the department’s 2007
grade six study.

Numeracy
The overall results of the department’s study shows that the school
improved its numeral literacy rate
by a staggering 50%, after initially
scoring zero in 2006.
Clifford Karolus, a grade six mathematics teacher at the school, puts
the improvement down to fostering
a sense of continuity.
“After the shocking results in
2006 we started to look for ways to
improve. We noticed there was a big
gap between grade six and seven
learners,” he says.
The school sought help from an
educational psychologist, who suggested strategies the educators
could employ to get the most out of
their learners.
“So we got teachers to take over
the maths classes in the grade below
the one they were used to teaching.
For instance, I shifted down to grade
six from grade seven and so on.”
In this way teachers knew what
was expected in the grade above and
they started to shape their lessons

with this in mind.
Karolus and his colleagues introduced a weekly test period that covered all the basics of mathematics and
the work covered in the previous week.
“Another productive system was
to get learners who were struggling
with certain areas of mathematics to
spend one lesson a week with a class
in a lower grade,” says Karolus. “So if
a learner in my class was struggling
with an area covered in grade five, I
had him or her seconded to a class
in that grade and asked the teacher
to focus on the area in which he or
she was struggling.
“In that way the learner got a better grasp of the concepts involved
without slowing down the rest of
the class.”
Karolus advises teachers to work
constantly on the basics with their
learners and to be satisfied only
once their learners fully understand
the concepts being taught.

Literacy
When the school’s 2006 results were
released, the learners had achieved
a literacy level of 32% and the educators aimed at getting at least 50%
the following year. Their hard work
paid off when the school registered
a 95% literacy rate in 2007.
Reading is the key to literacy and
the school realised that if its learners’ reading improved, it would have
a knock-on effect.
With this in mind, the first period

A Western Cape school improved its literacy and numeracy results by 47% last year. Photo: Oupa Nkosi
of the day was set aside for reading
under the supervision of the class
teacher.
“Each class has a selection of
books with different difficulty levels
and in this way we could judge the
progress of each learner,” says Neil
Plaatjies, an intermediate phase
teacher at the school.
“After a few of these reading periods we were able to draw up a list
of learners who were clearly struggling and ensured they got special
attention.”
The school enlisted the service of
a student teacher who facilitated an
extra reading period each day for
the struggling learners.
They also introduced a weekly
spelling test with Afrikaans tests
on Tuesday and English tests on
Wednesday.
“Each week the learners got a
list of 50 words to study, about 20

of which came up in the test,” says
Plaatjies.
Plaatjies says that since the school
installed a computer laboratory
there has been a noticeable effect on
the school’s literacy levels.
“We have a special computer program called Cami Reading. Even
with my own children at home it’s
evident that if a child is computer literate, it improves his or her
schoolwork.”
For Plaatjies the key to the school’s
improvement has been the cooperation among the teachers. He says
they hold regular strategy meetings
to dissect their progress and play
around with new ideas.

Tips for numeracy
l Focus on the basics. If your learners
do not know the basics, they will have
difficulty grasping other concepts so
make sure they are comfortable with

the core skills of the subject.
l Encourage mental maths. Devise
exercises that encourage learners to do
calculations mentally as this will build
their confidence in their abilities.
l Test your learners constantly. The
more you test them, the more familiar they will become with the subject
matter.

Tips for literacy
l Establish a reading corner in your
classroom. Try to source books or
magazines that will appeal to the
learners.
l Try to involve current affairs in
class discussions. With luck this will
encourage your learners to take an
interest in reading newspapers.
l Establish a word-a-day programme. Give learners the task of
bringing a new word to class each
day and sharing its meaning with
their peers.
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New beginnings
the University of Stellenbosch

André Gaum

‘L

ife begins at 40”, so the
saying goes. And for
André Gaum, it’s the
start of a whole new
realm of responsibility. Gaum is the new deputy minister
of education.
Gaum was an MP for the now
defunct National Party and he has
been in portals of Parliament since
1999. He has served as the education
minister for the Western Cape, so he
knows the depth and magnitude of the
challenges of the education system.
Gaum is also a legal eagle, an advocate who serves on Parliament’s
constitutional review committee on
behalf of his party the ANC.
How do you earn your living?
Member of Parliament, deputy minister of education
Where did you grow up?
Born in Kuruman, Northern Cape.
Moved to Wynberg, Western Cape at
the age of two and shortly thereafter
to Wellington, Western Cape where I
grew up.
Which schools and university
did you attend?
Hugo Rust Primary School,
Huguenot High School and then

Which year did you start your
primary education?
1975

I

t was in October last year, at
about eight in the morning.
Every teacher was in his or her
classroom, putting learners
through their paces.
I was teaching, energised by the fine
spring weather when a learner came
to inform me that our principal, Allen
Rowe, had been arrested. “Arrested
for what?” I asked. Obviously the poor
child could not answer me. I rushed
to the staff room where my colleagues
had converged to find out what was
going on.
No one knew. We later learned that
a parent of one of the learners had laid
a charge against Rowe at a local police
station, claiming that he had used a
“barrage of fists” on her young boy.
We knew the boy was troublesome
and had serious problems with discipline. But we also knew that no
matter how angry Rowe might have
been, there was no way he could
have used physical force to deal with
the boy.
But I was particularly riled by the
seemingly high-handed manner in
which the police arrested Rowe. They
did not have the decency to inquire
before they handcuffed him and
shoved him into the back of the van.
On his arrival at the police station
Rowe was locked up in a crammed and
dingy cell with common and hardened

What were your favourite
subjects and why?
History because I was fascinated with
the decisions and events that influenced the world.

Secondary?
1982
Tertiary?
1987

From your point of view, what
are the qualities of a good
teacher?
Well-qualified, disciplined, well-prepared, a sense of humour, unconventional, innovative, being able to bring
across his/her subject matter well.

Did you have a favourite
teacher?
Yes, although it’s difficult to single
out one. At primary it was Mr and Ms
Krynouw. At secondary Mr Rudolph
van Heerden, Mr Edus van Heerden,
Mr Ratz, Ms Louise Grobler.
Why were you so fond of them?
I related well to them. They made education a fun experience and thought
out of the box. They were good teachers who knew their subjects well and
taught well.

What are the things a teacher
should never do/say?
Neglect of duty, abuse of children,
dehumani se learners, break down
their self confidence and self esteem,
talk down to learners, being narrowminded, hypocrites, having favourites.

How did they influence you?
They made me understand the
importance of education, hard work
and commitment. Mr Rudolph van
Heerden made me love history and
made my school and university friend,
Johannes Grobbelaar and I develop a
keen interest in politics.
Mr Krynouw taught me the importantance of humour. Ms Grobler made
me love debating. Mr Ratz taught me
that being unconventional and openminded is a virtue. Mr van Heerden

What message do you have for
teachers in South Africa?
You are our greatest asset and hold
the future of our children and country in your hands. Teaching should
become a calling again — be proud of
your job and your contribution.
We are committed to rewarding you
for hard work and commitment but
there will also be consequences for
failure. We value your hard work.
As Churchill said: “Never, never,
never give up!”.

Sending principal to
jail is not the answer

Matumelo Misha

schools some years ago. I still see
some of them occasionally when we
bump into one another when I move
around the Western Cape.

criminals. The louts in the cell pounced
on him and nearly raped him. It was a
shocking and disgusting experience.
We got a lawyer to represent Rowe
so that bail could be arranged before
it was too late. We wanted to get him
out of jail before sunset. The deputy
principal organised a lawyer and
Rowe was let out on bail of R1 000.
By 4pm Rowe was a free man, but he
was angry and shaken.
Although we continued to work that
day, the atmosphere at school was
poisoned. The entire day was almost
wasted because we were in no mood to
teach. I believe that if Rowe had beaten
the child — something we doubt — the
parent should have reported the matter to the relevant school authorities.
The last time I heard, the matter was
being handled by the National Prosecuting Authority, to determine if the
principal has a case to answer or not.
We are waiting for the outcome with
anticipation.
But I believe the police should have
investigated the allegation before they
arrested Rowe.
I agree that parents and learners
have the right to lay charges if their
rights are infringed, but I believe this
incident could have been resolved
differently. I am scared to talk to or
discipline learners now. Who knows,
I too could be arrested and I may not
be lucky enough to get bailed out.
Matumelo Misha teaches grade two
at Parktown public primary school
in Johannesburg

Deputy minister
of education
André Gaum

taught me how to solve problems. Ms
Krynouw was my grade one teacher
— a boy always adores his first grade
teacher.
Do you still have contact with
any of them and if so, how?
Yes — they invited me to their

Winning formula North West school gets hamper

Tlhophane Primary School in Mmakau village, in the North West province, recieved a R1 200 hamper
for taking part in a reader survey run in the Teacher newspaper. Seen here is Thabo Mohlala from the
Teacher handing over a cheque to the school principal, Sophy Mathebula (in gold jacket). Flanking them
are Tlhophane Primary School teachers Adelaide Ntshabele on the extreme left and Gladys Setshedi
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A good start to the year
Richard Hayward
suggests nine ways
in which educators
can ensure a
positive learning
environment

Nine of the best for 2009

Know every learner’s name

Have timetables ready

‘W

1. Know every learner’s name
When there are 30 learners in a class,
it’s easy to learn their names within a
day or two. It’s much tougher when
the teacher has to learn more than
100 names.
Nevertheless, try to know the learners’ first and last names. It shows
respect and an effort to know each
child personally.
It also makes classroom management more effective. Compare the
impact of the teacher who growls,
“Hey, you! Sit at your desk”, with
the one who instructs, “Julius, sit at
your desk.”

S

b
u

Read the learner’s profile

Meet the parents

Smile!

Care

Set up class rules

Create a stimulating environment

2. Read each child’s profile
The profile contains crucial information. Besides a history of scholastic results, it contains the learner’s
behavioural, learning and medical
issues. Be aware of them from day
one. Knowing the learner’s profile will
better equip the teacher to assist him
or her. For example, don’t discover in
April when reading the profile for the
first time that the learner sitting in
the back row is short-sighted.
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Have paperwork in order

ell begun is
half done”, is a
familiar English proverb
and it definitely applies to teachers at the start
of the year. Quality teachers ensure
that their learners are happy, yet
disciplined. How do they do it? Here
are nine suggestions:

sc

12345
6789

Ways to start a quality year

3. Have timetables ready
The class and teachers’ personal timetables should be ready on the first
day. Try to get the daily homework
and extramural (such as sport) timetables drawn up as soon as possible,
too. Timetables help everyone get into
a routine and adhere to it.

continual recording of assessment
has to be done. Get files and paperwork in order. Much duplication of
work can be avoided when teachers
work in teams, sharing materials.
It can be stressful for a teacher to
continually have to hunt for “lost”
paperwork during teaching time.

4. Have paperwork in order
Plenty of paperwork is a reality of the
profession. Lesson preparation and

5. Meet the parents
Hold a meeting with the parents and
their children early in the term. It’s

to the Teacher for only

R120.00 per year
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Bradlows.
1 Television to
be won every
month
To subscribe please contact Teniel Renaud on 011 250 7300
or email her on promo@mg.co.za
* This M&G promotion is only for major metropolitan areas. Terms and conditions apply.
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a chance to create a warm relationship between the home and school.
Give parents an outline of what the
learners will be doing during the
year. Discuss topics such as expected
behaviour, extramural participation
and daily homework.
Certain teachers and schools might
find it difficult to arrange a meeting with parents. If this is so, send
a newsletter to parents informing
them about the school year ahead.
6. Set up class rules
A disciplined class is normally
a happy class. Rules outline the
expected behaviour. Meaghan Vogét
set up these rules with help from her
grade five class:
Our class rules
P Please be polite
E Ensure that all work is done
A Accept others as they are
C Choose to be positive
E Eager to listen
Her five rules are simple yet powerful. The rules aren’t a string of: “Do
not …” Rather, the rules should be
there to guide the learners towards
positive actions.
7. Care
Quality teaching is much more than
simply sharing knowledge and skills.
It also includes forming a relationship. Learners sense when a teacher
cares for their welfare. Have regular
circle or discussion times for learners to talk about topics that concern
them (for example, dealing with bullies and handling exam stress).
One way of caring is to know learners outside the classroom. That withdrawn boy in your class might be a
spectacular goalie on the football
field. Let him know that you know.
Attend learners’ sports fixtures and
cultural performances. Praise their
efforts and achievements in class the
next day. Watch as their appreciation
and respect for the teacher soars.
8. Create a stimulating environment
Create an exciting classroom environment. For starters, the room should
be neat and litter-free. Display the
learners’ work. Do the classroom
walls need repainting (and not in boring dull colours)?
If there are computer facilities, make
them easily available. Have eyecatching displays that make learners
want to know more. Give learners a
“Wow!” visual treat when they walk
into the classroom.
9. Smile!
Yes, smile … even early on a Monday morning at the start of another
week. Allow learners to realise that
school days are indeed happy days.
Be at the classroom door with a welcoming smile. Bring laughter (controlled) and fun (also controlled)
into the classroom.
These nine classroom suggestions can help create a good start to
the year. Not only do they start the
year well, but they will also help you
maintain a whole year of excellent,
quality education.
The South African Quality Institute
provides leadership and management programmes. Poor schools are
sponsored. Contact Vanessa du Toit
on 012 349 5006 (www.saqi.co.za) or
Richard Hayward on rpdhayward@
yahoo.com for more details

Distance Education Programmes
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Learning System that lets you structure your
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So you decide when you are ready to write
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Leading Minds

I am a proud student of OLG. I have regisWHUHGODVW\HDU 1RYHPEHU IRU$&('HYHORSPHQWLQWKH)RXQGDWLRQ3KDVH,VWDUWHG
to write my exams in May/June 2008
and completed my studies in September/ OcWREHU,REWDLQHG¿YHGLVWLQFWLRQVRXWRI
seven subjects and graduated on 1st December 2008.
I want to thank OLG, NWU, the facilitators at
Welkom
(St. Helena), especially Ms. Jenny Forster,
Ms. Klopper and my colleagues who helped
me in every step of the way. I realised that
through group discussions, teamwork and
commitment, once can achieve the best reVXOWV*URXSGLVFXVVLRQVEHQH¿WERWKJURXSV
and is the best way to share information.
Through group work everyone achieves more.
OLG is the solution to everyone who wants to
XSJUDGHKLVKHUTXDOL¿FDWLRQV
I want to call upon all educators who want to
XSJUDGHWKHLUTXDOL¿FDWLRQVWRMRLQ2/*
'2127:$67(7,0(±$&772'$<-2,1
OLG.
0DQWVKDGL(OL]DEHWK+OXEHOR

Graduation 2008
Congratulations to our graduates!
It has been a remarkable year. We are very proud of our students who have worked hard to receive their
rewards.
The celebration of your achievements with your family and friends at North-West University was a memorable
RFFDVLRQ7KHDZDUGLQJRITXDOL¿FDWLRQVLVDUHVXOWRIKDUGZRUNDQGFRPPLWPHQW
Open Learning Group is proud to be part of the celebrations that were held on the 1st December 2008 at
North-West University, 3rd December 2008 at Durban, 5th December 2008 at Polokwane and on the 9th
December at East London.
Graduation is the action of receiving acknowledgement for accomplishments, and where students become
graduates. It is an important moment in every graduate’s life and is a time of celebration.
7KHIXWXUHEHORQJVWRWKRVHZKREHOLHYHLQWKHLUGUHDPVDQGDUHZLOOLQJWRFRPPLWWKHPVHOYHVWRWDNHWKH¿UVW
steps to a better life and to improve their quality of life.
It was a joyful day for all graduates and their families – a day to celebrate achievements. Graduation
FHUHPRQLHVDUHVLJQL¿FDQWPLOHVWRQHVLQVWXGHQWV¶OLYHV7KHHYHQWPDUNVWKHLUGHGLFDWLRQDQGVXFFHVVDV
effective teachers, but it is also a ceremony of passage – the coming into being of a better teacher.
'XULQJWKHJUDGXDWLRQFHUHPRQLHVJUDGXDWHVUHFHLYHGDTXDOL¿FDWLRQDQGWKHDXGLHQFHIRUZKRPLWLV
a celebratory event, applauded and cheered their favourite candidates as they walked across the stage.
My peers, fellow students and new potential
teachers,
You have been called to the mother of all
professions – teaching. It is not just a job, it is
a higher calling, a decision that God made for
you. He entrusts you with this awesome responsibility to make a difference in the lives of
thousands, shaping the future for each student
that passes through your hands. I have been
blessed since I accepted this responsibility. I
believe that, if you take care of God’s business
(people), that He will, in return, take care of
yours.
My journey with teaching started in 2006, when
I was asked to teach a few computer classes
in a local school, which my eldest attended.
This was the beginning of great things to follow. I thoroughly enjoyed it, and was taught a
lot more than what I was teaching them – no
easy task to train young minds.
,ZDVD0DQDJHUIRUDELJUHWDLO¿UPDQGZDV
used to training people, but children was a
whole new ballgame. I soon realized that I
would have to study, to enable me to teach the
right things, the right way. This is where The
Open Learning Group stepped into my life.
I was surprised at how easy it was to register, and how they handled the administration
part. Soon after that, my books arrived. I was
pleasantly surprised to receive much more
than I anticipated and realized that, what I
had in front of me, would keep me busy for
hours! And it did …. The study material was
given in a format that I really enjoyed working through. The details were set out chronologically and logically, which made it easy to
read through, and off course, to study. I found
myself studying and working at the same time,
with two children, and a husband at home,
without which support, by the way, this would
KDYHEHHQDORWPRUHGLI¿FXOW,JRWWKURXJKLW
eventually, and here I am, the receiver of my
$GYDQFHG&HUWL¿FDWHLQ(GXFDWLRQRQO\DIHZ

“

My drome het waar geword! Dit was glad nie
VRPRHLOLNQLH(NKHWEDLHURQGJHVRHNWRH
ek besluit het om te studeer. My keuse het op
OLG geval. Alles was so maklik, bekostigbaar
en slegs ’n oproep ver. Gou was alle inligting
tot my beskikking en was ek geregistreer vir my
studies.
(NKHWP\13'(HQ$&(NXUVXVVHYROWRRL(N
het sopas nog ’n kollega oorreed om ook in te
skryf vir verdure studies.
OLG het beslis vir my deure oopgemaak en
ek kan nie wag om te begin met my volgende
twee jaar se studies nie! Studies kan sowaar
pret wees met die ondersteuning van mense by
OLG. Dankie OLG vir jul ondersteuning om my
droom te kon bewaarheid.
Riana Marx

You have been called to
the mother of all professions
– teaching. It is not just
a job, it is a higher calling,
a decision that God made
for you. He entrusts you with
this awesome responsibility
to make a difference
in the lives of thousands,
shaping the future for each
student that passes
through your hands.
years later.
Through this all, I had the support and back-up
of everyone at Open Learning Group, as well
as the Lectors at the North-West University,
all fantastic individuals who never seized to
amaze me. I could phone them a million times,
with a thousand questions, and they would
always be ready to answer any query.
Studying is hard work, but it can be done, and
the end-result is really worth it. When you walk
onto that stage as your name is read out, you
feel this fabulous sense of accomplishment,
and are so proud of yourself, as well as all
your newly befriended colleagues, which you
SUREDEO\MXVWWKHQPHWIRUWKH¿UVWWLPH<RX
know that you are where you belong. Open

Learning Group and the North-West University
helped me to accomplish my dream, my vision – they changed my life. I shall always feel
a great sense of gratitude toward every single
human being I have had the pleasure to meet,
come in contact with, or even just spoke to
over the telephone.
OLG, NWU, thank you for helping me achieve
my goal. I don’t think that I would have had the
same experience anywhere else, and because
of this, I have decided to further my studies. I
will not think of doing it anywhere else. It is an
honour, a privilege and a pleasure to be associated with you. May you be blessed!
Yours Sincerely,
Johanna Maria de Wet

Dit was maar altyd my begeerte om my te
NZDOL¿VHHUDVJHJUDGXHHUGH(NKHWQHW
nooit die moed gehad om te begin studeer
nie. Totdat een van my kollegas d.m.v. OLG
KDDU13'(,,,EHKDDOKHW'LWKHWP\JHPRtiveer om dieselfde te doen. Sy het met baie
selfvertroue en entoesiasme, asook ywerigheid haar werk gedoen. Sy was altyd vol
nuwe idees en planne. Dit het my oortuig dat
ek ook self beter kan ontwikkel.
Me. L.L. September, ons departementshoof
van die Grondslagfase, het my verseker dat
ek die potensiaal het om hoër hoogtes in die
onderwys te kan bereik as ek net my kwali¿NDVLHVYHUEHWHU+DDUPRWLYHUHQGHZRRUGH
VDOP\HZLJE\EO\(NKHWEHVHIGDWGLWEDLH
harde werk vereis en het noodgedwonge my
sosiale lewe afgeskaal om al my vrye tyd aan
my studies te bestee. Die veertig leerders
in my klas was nog altyd my eerste prioriteit. Daar was nagte dat ek tot 12 uur aan
’n werkopdrag geswoeg het. Dit het soveel
spanning en stres veroorsaak dat ek meer as
een keer die handdoek wou ingooi en alles
ORV(NPRHWHJWHUNUHGLHWDDQP\NROOHJDV
vir hulle gedurige ondersteuning en leiding
JHH(NVDPHQW\HZDVGLHPRHLOLNVWH'DQ
het ek vir dae nie my twee kinders gesien
nie, wat by my ma moes bly sodat ek kon
studeer. In hierdie opsig is ek ook baie dank
aan my moeder verskuldig. My man het my
ook baie ondersteun. Hy het nagte saam met
my opgesit terwyl ek studeer het, en alles

JHGRHQRPGLHOHZHYLUP\VRJHULHÀLNDV
moontlik te maak.
(NNDQQRXWHUXJN\NHQVrDOP\PRHLWHHQ
RSRIIHULQJVZDVGLHPRHLWHZHUG(NNDQ
DOPDOQHWDDQPRHGLJGHXUWHVrYROJQHWGLH
studieriglyne en werk van dag een af hard en
jy sal sukses behaal.
1LFROHHQ3HUVHQFH

Dear Open Learning Group Academy,
,ZDVRYHUMR\HGWRUHFHLYHD'(///DSWRSDWJUDGXDWLRQRQ0RQGD\VW'HFHPEHU
Thank you for initiating such a thoughtful prize.
I am looking forward to using this great reward to further my studies with Open Learning
Group, and I know it will be useful for the preparation of lessons and assignments in years to
come.
,ZRXOGOLNHWRWKDQNWKHVSRQVRUVRIWKHSUL]H±(GXORDQDQG2SHQ/HDUQLQJ*URXS±IRUWKHLU
generosity. I worked very hard to get a distinction and was completely awed when I heard I
KDGREWDLQHGWKHKLJKHVWPDUNLQWKH13'(FDWHJRU\
7KLVSUL]HKDVPDGHDOOWKHKDUGZRUNH[WUDHIIRUWDQGPDQ\VDFUL¿FHVVHHPZRUWKZKLOH,
think back to the late nights and exhaustion working on assignments and studying for exams,
and I would do it all again for the thrill of achieving such a great honour as this.
Thanks also to my husband, daughter and friends for their continued support and prayers
during such a trying time of my life: I would not have done it without them and our good Lord.
Your sincerely
Chantal Denise Moser

I am a proud student of OLG. I have regisWHUHGODVW\HDU 1RYHPEHU IRU$&('HYHORSPHQWLQWKH)RXQGDWLRQ3KDVH,VWDUWHG
to write my exams in May/June 2008
and completed my studies in September/ OcWREHU,REWDLQHG¿YHGLVWLQFWLRQVRXWRI
seven subjects and graduated on 1st December 2008.
I want to thank OLG, NWU, the facilitators at
Welkom
(St. Helena), especially Ms. Jenny Forster,
Ms. Klopper and my colleagues who helped
me in every step of the way. I realised that
through group discussions, teamwork and
commitment, once can achieve the best reVXOWV*URXSGLVFXVVLRQVEHQH¿WERWKJURXSV
and is the best way to share information.
Through group work everyone achieves more.
OLG is the solution to everyone who wants to
XSJUDGHKLVKHUTXDOL¿FDWLRQV
I want to call upon all educators who want to
XSJUDGHWKHLUTXDOL¿FDWLRQVWRMRLQ2/*
'2127:$67(7,0(±$&772'$<-2,1
OLG.
0DQWVKDGL(OL]DEHWK+OXEHOR

Graduation 2008
Congratulations to our graduates!
It has been a remarkable year. We are very proud of our students who have worked hard to receive their
rewards.
The celebration of your achievements with your family and friends at North-West University was a memorable
RFFDVLRQ7KHDZDUGLQJRITXDOL¿FDWLRQVLVDUHVXOWRIKDUGZRUNDQGFRPPLWPHQW
Open Learning Group is proud to be part of the celebrations that were held on the 1st December 2008 at
North-West University, 3rd December 2008 at Durban, 5th December 2008 at Polokwane and on the 9th
December at East London.
Graduation is the action of receiving acknowledgement for accomplishments, and where students become
graduates. It is an important moment in every graduate’s life and is a time of celebration.
7KHIXWXUHEHORQJVWRWKRVHZKREHOLHYHLQWKHLUGUHDPVDQGDUHZLOOLQJWRFRPPLWWKHPVHOYHVWRWDNHWKH¿UVW
steps to a better life and to improve their quality of life.
It was a joyful day for all graduates and their families – a day to celebrate achievements. Graduation
FHUHPRQLHVDUHVLJQL¿FDQWPLOHVWRQHVLQVWXGHQWV¶OLYHV7KHHYHQWPDUNVWKHLUGHGLFDWLRQDQGVXFFHVVDV
effective teachers, but it is also a ceremony of passage – the coming into being of a better teacher.
'XULQJWKHJUDGXDWLRQFHUHPRQLHVJUDGXDWHVUHFHLYHGDTXDOL¿FDWLRQDQGWKHDXGLHQFHIRUZKRPLWLV
a celebratory event, applauded and cheered their favourite candidates as they walked across the stage.
My peers, fellow students and new potential
teachers,
You have been called to the mother of all
professions – teaching. It is not just a job, it is
a higher calling, a decision that God made for
you. He entrusts you with this awesome responsibility to make a difference in the lives of
thousands, shaping the future for each student
that passes through your hands. I have been
blessed since I accepted this responsibility. I
believe that, if you take care of God’s business
(people), that He will, in return, take care of
yours.
My journey with teaching started in 2006, when
I was asked to teach a few computer classes
in a local school, which my eldest attended.
This was the beginning of great things to follow. I thoroughly enjoyed it, and was taught a
lot more than what I was teaching them – no
easy task to train young minds.
,ZDVD0DQDJHUIRUDELJUHWDLO¿UPDQGZDV
used to training people, but children was a
whole new ballgame. I soon realized that I
would have to study, to enable me to teach the
right things, the right way. This is where The
Open Learning Group stepped into my life.
I was surprised at how easy it was to register, and how they handled the administration
part. Soon after that, my books arrived. I was
pleasantly surprised to receive much more
than I anticipated and realized that, what I
had in front of me, would keep me busy for
hours! And it did …. The study material was
given in a format that I really enjoyed working through. The details were set out chronologically and logically, which made it easy to
read through, and off course, to study. I found
myself studying and working at the same time,
with two children, and a husband at home,
without which support, by the way, this would
KDYHEHHQDORWPRUHGLI¿FXOW,JRWWKURXJKLW
eventually, and here I am, the receiver of my
$GYDQFHG&HUWL¿FDWHLQ(GXFDWLRQRQO\DIHZ

“

My drome het waar geword! Dit was glad nie
VRPRHLOLNQLH(NKHWEDLHURQGJHVRHNWRH
ek besluit het om te studeer. My keuse het op
OLG geval. Alles was so maklik, bekostigbaar
en slegs ’n oproep ver. Gou was alle inligting
tot my beskikking en was ek geregistreer vir my
studies.
(NKHWP\13'(HQ$&(NXUVXVVHYROWRRL(N
het sopas nog ’n kollega oorreed om ook in te
skryf vir verdure studies.
OLG het beslis vir my deure oopgemaak en
ek kan nie wag om te begin met my volgende
twee jaar se studies nie! Studies kan sowaar
pret wees met die ondersteuning van mense by
OLG. Dankie OLG vir jul ondersteuning om my
droom te kon bewaarheid.
Riana Marx

You have been called to
the mother of all professions
– teaching. It is not just
a job, it is a higher calling,
a decision that God made
for you. He entrusts you with
this awesome responsibility
to make a difference
in the lives of thousands,
shaping the future for each
student that passes
through your hands.
years later.
Through this all, I had the support and back-up
of everyone at Open Learning Group, as well
as the Lectors at the North-West University,
all fantastic individuals who never seized to
amaze me. I could phone them a million times,
with a thousand questions, and they would
always be ready to answer any query.
Studying is hard work, but it can be done, and
the end-result is really worth it. When you walk
onto that stage as your name is read out, you
feel this fabulous sense of accomplishment,
and are so proud of yourself, as well as all
your newly befriended colleagues, which you
SUREDEO\MXVWWKHQPHWIRUWKH¿UVWWLPH<RX
know that you are where you belong. Open

Learning Group and the North-West University
helped me to accomplish my dream, my vision – they changed my life. I shall always feel
a great sense of gratitude toward every single
human being I have had the pleasure to meet,
come in contact with, or even just spoke to
over the telephone.
OLG, NWU, thank you for helping me achieve
my goal. I don’t think that I would have had the
same experience anywhere else, and because
of this, I have decided to further my studies. I
will not think of doing it anywhere else. It is an
honour, a privilege and a pleasure to be associated with you. May you be blessed!
Yours Sincerely,
Johanna Maria de Wet

Dit was maar altyd my begeerte om my te
NZDOL¿VHHUDVJHJUDGXHHUGH(NKHWQHW
nooit die moed gehad om te begin studeer
nie. Totdat een van my kollegas d.m.v. OLG
KDDU13'(,,,EHKDDOKHW'LWKHWP\JHPRtiveer om dieselfde te doen. Sy het met baie
selfvertroue en entoesiasme, asook ywerigheid haar werk gedoen. Sy was altyd vol
nuwe idees en planne. Dit het my oortuig dat
ek ook self beter kan ontwikkel.
Me. L.L. September, ons departementshoof
van die Grondslagfase, het my verseker dat
ek die potensiaal het om hoër hoogtes in die
onderwys te kan bereik as ek net my kwali¿NDVLHVYHUEHWHU+DDUPRWLYHUHQGHZRRUGH
VDOP\HZLJE\EO\(NKHWEHVHIGDWGLWEDLH
harde werk vereis en het noodgedwonge my
sosiale lewe afgeskaal om al my vrye tyd aan
my studies te bestee. Die veertig leerders
in my klas was nog altyd my eerste prioriteit. Daar was nagte dat ek tot 12 uur aan
’n werkopdrag geswoeg het. Dit het soveel
spanning en stres veroorsaak dat ek meer as
een keer die handdoek wou ingooi en alles
ORV(NPRHWHJWHUNUHGLHWDDQP\NROOHJDV
vir hulle gedurige ondersteuning en leiding
JHH(NVDPHQW\HZDVGLHPRHLOLNVWH'DQ
het ek vir dae nie my twee kinders gesien
nie, wat by my ma moes bly sodat ek kon
studeer. In hierdie opsig is ek ook baie dank
aan my moeder verskuldig. My man het my
ook baie ondersteun. Hy het nagte saam met
my opgesit terwyl ek studeer het, en alles

JHGRHQRPGLHOHZHYLUP\VRJHULHÀLNDV
moontlik te maak.
(NNDQQRXWHUXJN\NHQVrDOP\PRHLWHHQ
RSRIIHULQJVZDVGLHPRHLWHZHUG(NNDQ
DOPDOQHWDDQPRHGLJGHXUWHVrYROJQHWGLH
studieriglyne en werk van dag een af hard en
jy sal sukses behaal.
1LFROHHQ3HUVHQFH

Dear Open Learning Group Academy,
,ZDVRYHUMR\HGWRUHFHLYHD'(///DSWRSDWJUDGXDWLRQRQ0RQGD\VW'HFHPEHU
Thank you for initiating such a thoughtful prize.
I am looking forward to using this great reward to further my studies with Open Learning
Group, and I know it will be useful for the preparation of lessons and assignments in years to
come.
,ZRXOGOLNHWRWKDQNWKHVSRQVRUVRIWKHSUL]H±(GXORDQDQG2SHQ/HDUQLQJ*URXS±IRUWKHLU
generosity. I worked very hard to get a distinction and was completely awed when I heard I
KDGREWDLQHGWKHKLJKHVWPDUNLQWKH13'(FDWHJRU\
7KLVSUL]HKDVPDGHDOOWKHKDUGZRUNH[WUDHIIRUWDQGPDQ\VDFUL¿FHVVHHPZRUWKZKLOH,
think back to the late nights and exhaustion working on assignments and studying for exams,
and I would do it all again for the thrill of achieving such a great honour as this.
Thanks also to my husband, daughter and friends for their continued support and prayers
during such a trying time of my life: I would not have done it without them and our good Lord.
Your sincerely
Chantal Denise Moser
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HIV/Aids

Pull out all
the stops
Joan Dommisse calls on principals and
educators to act against HIV in 2009

E

ducators are in the business of imparting information. In the case of HIV
and Aids, 2009 should be
the year when we pull out
all the stops.
We teach kids academic subjects so
that they can pass an exam to study
further and ultimately become functional adults. We teach them about
HIV so that they will live beyond the
age of 26; so that they will not suffer from unspeakable opportunistic
diseases; so that they will not leave
behind Aids orphans.
You may argue that they can be
treated with antiretrovirals (ARVs) if
they become infected. However this
is not entirely true because in South
Africa ARVs are available to only 28%
of the people living with Aids. The
rest will die.
Matric results are a means of
assessing how successful we have
been in educating learners. But Aids
statistics tell us how little success
we have had in protecting teenagers
from HIV infection.
Are we really doing enough in our
schools? Is too much expected of life
orientation teachers or biology teachers who are left with the full responsibility of passing on information about
HIV and Aids? Schools seldom have
more than one qualified life orientation teacher and often other teachers
have to step in to do a job for which
they have no training.
Now and then a motivational

speaker is invited. The reasoning is
that information will do the trick.
But for information imparted from
a life orientation teacher, one young
boy may have been infected with the
HIV virus. His mother’s boyfriend
wanted to cement his link with the
boy by means of a traditional ritual
where the two cut themselves with a
sharp knife.
The boy refused to be cut with the
same knife as the man. He stood his
ground even though the man was
mad with rage and disappointment.
The boy had every reason to believe
the man was HIV positive because his
mother had been infected.
Passing on HIV information, however vital to survival, is not a simple
process. When does information kick
in in such a way that it becomes part
of our thinking? At what stage does
that information crystallise into
a decision to practise safe sex or
to abstain?
Teenagers reach a stage when they
begin to wean themselves of adult
control and make their own decisions. One decision is whether to have
sex. A norm exists, as it always does,
and the majority will conform to that
norm. In the context of HIV and Aids
the existing norm is frightening. It is
almost as if the norm gives you permission to have sex at an early age.
But a norm can be challenged. This
happened at the annual Youth Programme for grade 11 learners, which
was sponsored by Monash University
in South Africa. Many learners who
attended the programme come from
a high HIV risk environment: townships in Dobsonville, Soweto and
Tembisa.
Sister Ruth Loubser was the guest

Principals need to help
learners make wellinformed decisionas
about HIV and Aids.
Photo: Oupa Nkosi

speaker. She reached her audience in
a big way. Key to Sister Ruth’s style is
that she doesn’t preach or prescribe
but informs and entertains.
There is no question, however intimate, she will not answer and, as a
trained sister and expert in her field,
I doubt there is any question she is
unable to answer.
She calls a spade a spade and a
blow-job a blow-job. Sister Ruth pulls
out all the stops. She arranges an
array of models on a table that include
a female condom and a ”penis”. The
latter helps her to demonstrate how
to use condoms safely and correctly.
She has collected a fund of well-chosen visuals that sometimes have the
audience in stitches or gasping with
surprise or shock.
She spoke for two hours and in that
time she held everyone spellbound.
Sister Ruth is more than a motivational speaker — she gives her young
listeners the tools to enable them to
think for themselves and make their
own decisions.
I could hardly believe my eyes
when I read some of the statements
from learners in the feedback forms.
They were proof that young people
can make life-changing decisions
for themselves given the input that
prompts such decisions. This is what
some of the learners said:
● I felt a little embarrassed because
Sister Ruth was brutally honest and

spoke the naked truth.
● No one has ever been this open to
me about sexuality as a teenager. All
in all I am motivated to abstain until
I get married.
● She made me realise sex is really
worth waiting for.
● I learned a lot about sex and how to
keep my body safe.
● I got exposure to answers I’ve been
searching for.
● Sex education should be fun to
learn and not boring and this was the
best education I have ever had!
● She gave me information I didn’t
even get at school.
● You should let no one intimidate
you. You should stand your ground.
I want to appeal to principals, parents and educators to suggest or,
if that doesn’t work, demand HIV
conferences for educators, during
which people such as Sister Ruth
can empower educators to shift the
norm. Sister Ruth is just one of many
who have worthwhile input to offer
on HIV and Aids. Make it possible
for teenagers to make well-informed
decisions for themselves based on
your input. It can be done.

application of sunscreen products;
● Educate learners on the correct
storage of sunscreen products;
● Hold outdoor assemblies under
shade during summer;
● Maximise the use of indoor and
shaded facilities and plan lessons
outside of the high-risk UV times;
● Apply the sun

protection policy to the swimming
programme;
● Ensure suitable hats, clothing and
sunscreen are used for all camps
and excursions;
● Ensure these items are listed on
the parent “permission” form;
● Ensure teachers and parents
reinforce the policy by following
the same rules; and
● Ensure that learners who
are not adequately
protected
participate in
activies out
of the sun.
— Ryan
Hoffmann
For more
information
Cansa can be
contacted on
011 616 7662
or by logging
on to www.
cansa.org.za

Joan Dommisse is a former English
teacher and an educator in the area
of HIV/Aids. She conducts workshops
with teenagers. She can be contacted
on jdommisse@iburst.co.za or by
phoning the Teacher on 011 250 7300

Be more aware of the sun this summer

January is skin cancer awareness
month and, as 80% of skin damage
occurs before the age of 18, children
are at high risk of contracting skin
disease.
Unprotected sun exposure can
lead to skin cancer, which is a serious
threat to children. The immediate
effects might be painful sunburn,
but later in life they may develop
skin cancer.
Parents and teachers have an
important role to play by promoting
a positive attitude about skin
protection. They should ensure
that children in their care take
precautions against the harmful
effects of the sun.
The Cancer Association of South
Africa (Cansa) recommends that
schools implement a sun protection
programme in consultation with the
school community which:

● Provides effective educational
programmes on sun sense and
preventative measures;
● Maximises the use of available
shade for outdoor activities;
● Provides flexible planning of
activities to reduce time spent by
learners in the sun between 10am
and 3pm;
● Includes shade tree planting and
caring programmes;
● Considers sun protection when
determining or reviewing school
uniform designs;
● Requires that learners wear
protective clothing, including
appropriate hats, when in the sun
during the school day;
● Encourages the use of an SPF
15+ broad-spectrum sunscreen on
uncovered areas of the skin, such as
the face and the back of the hands;
● Promotes the importance of
parents, teachers and voluntary
helpers as role models for learners
in relation to sun protection
strategies; and
● Informs parents during learner

enrolment of the school’s skin
protection policy.
Because school hours fall
predominantly during the high-risk
period of the day, learners should
be encouraged to wear hats and
protective clothing while outdoors,
particularly during breaks when
they are doing physical education or
playing sport.
Schools should also:
● Recommend broad-brimmed
hats that provide protection for the
face, neck and ears;
● Consider a hat as part of the
school uniform;
● Encourage wearing a hat and
the use of other sun protection
during breaks, lunchtime,
outdoor physical education
and during sporting events
and other outdoor activities;
● Recommend clothing made
of a tight-weave material with
long sleeves and collars;
● Promote the use of a broadspectrum SPF 15+ sunscreen;
● Educate learners on the correct

www . t h u t o n g . o r g . z a
TOOLS,
TIPS,books,
INFORMATION
AND CONVERSATIONS
ONLINE
Travel,
reading
and the Internet
Hints and tips for encouraging reading
One assumes that in the face of technology people stop reading. This could
be the case especially if people have not developed the habit in the first place
but the bookshops don’t seem to be closing down, in fact just the opposite. If
one goes according to the laws of Ranganathan, one of which is “every reader
his/her book” meaning that there is an appropriate title somewhere to suit
the interest, age group and reading level of a potential reader then accessing
books online becomes an imperative. This is especially so when schools might
not have a library or appropriate reading material.
S. R. Ranganathan, known as the “the father of library
science in India,” and respected by librarians all over
the world, proposed five laws of library science. Many
librarians worldwide accept them as the foundations of
their philosophy (e.g. Koehler et al, 2000). These laws are:
• Books are for use
• Every reader his [or her] book
• Every book its reader
• Save the time of the user
• The library is a growing organism

There is also the International Children’s Digital Library
Ë <http://www.icdlbooks.org/> which is a great
source of reading material in different languages,
including African ones. ICDL welcomes contributions
and it would be great to see more of our eleven
languages featuring on this site.

Google Lit Trips Ë <http://www.googlelittrips.org/>
gives another dimension to books and travel as one can
cybertravel around the world using a free download called
Google Earth – go to Ë <http://www.google.com>

Wikipedia Ë <http://en.wikipedia.org/wiki/Five_laws_
of_library_science [accessed 17 December 2008]>
There are many websites which provide assistance
when it comes to reading generally, and which offer free
“e-books” (some are subject to copyright restrictions
according to country) in a digital format. Examples are
Project Gutenberg Ë <http://www.gutenberg.org>
which has an immense library including a Children’s
Bookshelf. Although largely made up of classics there are
still some wonderful novels which children worldwide can
relate to. An example is Around the World in Eighty Days
by Jules Verne, a charming adventure story set in the 19th
century when jumbo jets and cell phones hadn’t been
thought of. “Phileas Fogg bet his entire fortune that he
could cross the Nineteenth Century Earth - with no plans,
no special arrangements, and no air travel - in exactly
eighty days. Any delay, any breakdown, any missed
connection, and Fogg would lose – everything”

Incidentally Dr Terence Cavanaugh has also uploaded a
paper on this site called Using the Cell Phone for Class
Content: An Exploration…
Terence W. Cavanaugh,
University of North Florida, Jacksonville
tcavanau@unf.edu
Ë <http://www.drscavanaugh.org>
Ë <http://www.unf.edu/~tcavanau>

It is an interactive application which means that you can
find places and their positions in a realistic way and also
related facts and photographs. This really brings travel
related books into a different dimension as you can
pinpoint places and see exactly the route the author or
the story took. “Research shows that when students use
geographic maps as adjuncts to text, they recall more text
information than they would if they studied the text alone”
(Vekiri 2002). Below is an example of Verne’s book with
relevant pins where the travel took place.

Although not a new resource, SCORE Cyberguides
Ë <http://www.sdcoe.k12.ca.us/score/cyberguide.
html> are a great way of using literature in the classroom.
Although based in California the guides can be easily
tailored to the Assessment Standards and Learning
outcomes of the South African curriculum. “CyberGuides
are supplementary, standards-based, web-delivered
units of instruction centered on core works of literature.
Each CyberGuide contains a student and teacher
edition, standards, a task and a process by which it may
be completed, teacher-selected web sites and a rubric,
based on California Language Arts Content Standards”.

Another useful aspect to this is that one can use a
spreadsheet programme to map the co-ordinates of a place
bringing in mathematical and geographical skills. An online
version is EditGrid Ë <http://www.editgrid.com/>

Similarly this book, amongst hundreds of others, is
available at Google Books Ë <http://books.google.
com/books One needs to do an Advanced Search>
Full View to find out which ones can be downloaded.

Where else can one find online books and accompanying
tools and ideas? A very good resource is the e-Book
Libraries site Ë <http://www.drscavanaugh.org/
ebooks/libraries/ebook_libraries.htm> which gives
an excellent list of other electronic book sites including
Connexions – Open Source Textbooks Ë <http://cnx.
org>. Here one can register and become involved in
writing educational materials.
Books needn’t be printed to be read. There are many
audio books available online and a website for cell-phone
book resources is also Drs Cavanaugh Ë <http://www.
drscavanaugh.org/ebooks/libraries/cell_phone.htm>.

One of the best things about the Cyberguides is the
related resources linked to the activities. Ideally our
teachers will be able to create and upload their own,
based on South African literature and also in indigenous
languages. There is even a template on this website which
would make the task so much easier!
Finally there is Inanimate Alice Ë <http://inanimatealice.
com/>, an online story that uses a variety of media to plot
Alice’s story as she grows up in different countries. This is
an entirely free resource on-line and also has supportive
teaching notes.
I’ve travelled the world twice over,
Met the famous; saints and sinners,
Poets and artists, kings and queens,
Old stars and hopeful beginners,
I’ve been where no-one’s been before,
Learned secrets from writers and cooks
All with one library ticket
To the wonderful world of books.
~ Unknown ~
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Technology

Zoom in on it
Andrew Moore
explores how
learners can benefit
from Google Earth

L

ast year we looked at
TeacherTube and some
other teacher tools available on the web. Before we
leave this topic, however, I
want to introduce you to my favourite
“waste of time” ... Google Earth.
Google Earth (http://earth.google.
com) is a virtual globe program that
maps the earth by superimposing
satellite imagery and aerial photographs on a 3D globe via the internet.
You can visit anywhere on the planet
and zoom right down to the level
of individual houses. Suddenly those
futuristic scenes in movies where CIA
authorities in Washington can track
action on the ground in Syria are not
so difficult to believe. Google Earth
delivers a “non-live” version of this to
your personal computer.
I’m a geography and history teacher
and I fell in love with this programme
as soon as it was released in 2006. I
have spent hours revisiting every place
I have trod on the planet.
You think you know your school
well, every nook and cranny? Well,
you will be surprised at what you
school looks like from the air. You will
discover a whole new perspective.
After wasting hours poring over aerial photos, it dawned on me that this
might be a great tool for teaching.
It’s an obvious blessing for geography teachers. If you are teaching scale,
land-use zones, area and so on, this
is an ideal way to ensure your class is
actively engaged in the process. Google
Earth can provide a view of the actual
community rather than a topographical map of some place the learners
have never heard of. There are tools
built into the program to map coordinates and direction.
History teachers can incorporate
Google Earth into lessons to show
where events in the past happened.
Take a tour of Cape Town’s Castle

EDUTEL

Cape Town’s Castle
(top), Red Square (right)
and Versailles as seen
on Google Earth

It’s a great
tool for
teaching
geography,
maths literacy,
visual arts
and history

or visit Red Square in Moscow.
Versailles near Paris in France is
spectacular and looks great from
above. Sadly, the Great Zimbabwe
ruins are available only as a low
resolution photograph.
Do you teach maths literacy and
want the learners to work out distance
and area? Use the measuring tool in
the programme. For example, ask
learners to plot a new cross-country
course around the school that has to be
at least 2km long.
Visual arts? What is interesting is
that the Google Earth community has
been encouraged to illustrate the aerial
images with “ground” photographs.
Start a photographic competition
that accurately documents the lives
of those living in the community.
Learners can use their cellphone
cameras and upload the best pictures. There is a toggle switch that
provides Google Earth users access
to these ground perspective pictures. If your class is advanced, get
them to create 3D models that can
be superimposed over the aerial
pictures to illustrate distinctive
buildings or landmarks.
Andrew Moore is a former teacher.
He has an MEd degree in computerassisted education. He works for Neil
Butcher and Associates, an education
technology consulting company.

It would be great to hear from
readers who have other ideas on
how to use this program.
But a word of warning before
you dash off to download the free
software from Google and get stuck
in. The software does not include
all aerial data, as the amount of
information needed to map the
earth is staggering.
It uses the internet to stream
the data you require as you select
places you want to see in detail. This

Email corniap@mg.co.za with your
comments

SETTING THE PACE WHEN IT COMES TO UPSKILLING OF EDUCATORS

ASSESSOR TRAINING (Or programme of your choice) for as little as
R720 or R60 per month over 12 months!

OD ?
GO UE
O
R
TO BE T S!!!
TO RY U
T

means that it is bandwidth hungry.
If you access the internet using
a 56k modem, you will become
frustrated. I use a an 512k ADSL line,
but occassionaly I have to wait for
images to clear.
Waste of time? It can be. But, with
a little creative thought, it can be a
stunning teaching tool. Try it and let
us know what you find useful.

that’s not all!!

EDUTEL,
PO BOX 6596, WESTGATE, 1734

complete and post to:

please send me info on subscribing to Teacher
Skills Programmes as advertised in THE TEACHER

NAME:
ADDRESS:

SUBSCRIBE NOW and receive with your subscription:
* TOP PERFORMANCE “Your outcomes-based programme
on becoming a top learner”
other programmes to choose from:

MODERATOR, NQF 6 (10 Credits)
Lead & Manage People, NQF 6 (20 Credits)

FACILITATE LEARNING (OBE), NQF 5 (10 Credits)
Manage Teaching and Learning, NQF 6 (20 Credits)

Develop a Portfolio to Demonstrate School Management & Leadership Competence, NQF 6 (10 Credits)

Manage Organisational Systems &Physical & Financial Resources, NQF 6 (20 Credits)
Understand School Management & Leadership in the SA context, NQF 5 (10 Credits)
Manage Policy, Planning, School Development & Governance, NQF 6 (20 Credits)
We also offer: National Diploma Human Resources Management & Practices, NQF5 and the National Certificate & Diploma: OD ETDP NQF5

POSTAL CODE:
TEL (H):
(W):
(CELL):
Tel: (011) 760-4251
Fax: (011) 768-1248
e-mail: edutel@iafrica.com
website: www.edutel.co.za
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Travel

Local is
lekker

Travel tip
Did you know that SANParks
offer free entry to locals for
one week in September? Take
your South African ID and get
in free to: Addo Elephant Park,
Augrabies, Bontebok, Camdeboo,
Golden Gate Highlands, Karoo,
Kgalagadi, Knysna National Lake
Area, Kruger, Mapungubwe,
Marakele, Mokala, Mountain
Zebra, Table Mountain National
Park, Tankwa Karoo, Tsitsikamma,
West Coast, Wilderness and
Richtersveld/Ais Ais Transfrontier
Park. For the 2009 National Parks
Week, check for dates on www.
sanparks.org

Be a tourist for a day, writes Carrie Hampton

Y

ou’ve had your Christmas
holidays and now it’s time
to put those New Year’s
resolutions into action.
One resolution might be
to travel more — but the economic climate could keep you nearer home in
the next break.
When last were you a tourist in
your own town? Maybe it’s time to
explore your own area. You may
live within a few kilometres of a
hot tourist spot with natural wonders, adventure activities, museums
and galleries. Staying local is much
cheaper than going away.
Spend a day doing something you
don’t normally do. Remember, local is
lekker. Here is a selection of outings
that may make you appreciate what’s
on your own doorstep:
Around Johannesburg
You might think that the wrongs of
the past are done and dusted, but a

visit to the Apartheid Museum near
Gold Reef City could be a real eyeopener. The museum was rated one
of the top tourist spots in Johannesburg in a recent poll. Constitution
Hill — including a tour of the Old
Fort Prison conducted by informed
guides — was another.
Gold Reef City has many attractions. Watch the free-flight bird show
at 2.30pm in the amphitheatre from
Tuesday to Sunday. Or experience
the amazing 4-D theatre; hydraulic seats move with the action and
vapours give off smells that add to
the “reality” of the moment.
Don’t wait for an overseas tourist to drag you on a tour of Soweto’s
Vilikazi Street. It is the only street
in the world where two Nobel Prize
laureates lived; Nelson Mandela and
Desmond Tutu. Stop at Nambitha
Restaurant for a dose of township
vibe and good food.
A visit to the Planetarium is a
night out with a difference. Every
Thursday at 7pm, see The Sky
Tonight and on Friday at 8pm you
can explore the solar system in
Planet Report.

Visit the Apartheid Museum near Gold Reef City
Cape Town and the Winelands
It takes just four minutes in the rotating cable car to get to the top of Table
Mountain, where you can watch the
sun go down and have supper. The
cableway stays open late in summer
and is half price after 6pm and free
on your birthday.
Cool Runnings Toboggan track
in Durbanville is a must for energetic kids. Buy a great-value full-day
pass and they can whiz down the
stainless-steel track on the sled-onwheels as many times as they like.
The best-kept swimming secret in
Cape Town is the Silvermine dam
in the South Peninsula mountains,
where the water is remarkably warm.
Get in free with a SANParks Wild
Card. There are picnic tables and
braai spots among the rocks. Or, if

you want to mingle with locals, pack
up the family and go swimming with
the penguins at Boulders. Your Wild
Card will come in useful here again.
Taste wine for free. Vrede en Lust
or the Franschhoek Winery, Allesverloren in Riebeek West and 48 cellars
in the Robertson wine valley offer free
tastings. Don’t miss the Saturday Tour
& Tasting at Cabriére in Franschhoek,
where proprietor, cellar master and
lady-charmer Archim von Arnim
will entertain you. He is described as
a “portable party”. Join a tour of the
estate at 11am every Saturday.
Around the country
Many tourists visit the battlefields,
but have you? Stories from the Zulu
wars, Isandlwana, Rorke’s Drift,
Spioenkop and Blood River come

alive through guides who talk you
through each battle and debate the
strategies. It’s an experience you
should not miss.
PheZulu Safari Park in the Valley
of a Thousand Hills in KwaZuluNatal offers game drives through its
reserve during which you may see
wildebeest, impala, blesbok, zebra
and giraffe. There is a crocodile and
snake park too, where you will meet
Junior the 102-year-old crocodile
and Cleo the 3,2m-long Burmese
python, who weighs 42kg.
Monkeyland and Birds of Eden in
the Crags just outside Plettenberg Bay
are fascinating wildlife experiences.
Expect the unexpected as you walk
through the indigenous forests, where
birds sometimes land on your shoulder and monkeys drop out of trees.

20

January 2009 theTeacher

Books

Making reading a joy
Reading activities

appropriate to reading level groups
Group Description Approaches taught in each group
One

Struggling
reader

Jenny Rault-Smith
and Val Kohler give
innovative ways to
empower children to
discover the wonder
of reading

B

efore starting school children often look at pictures and make up their
own stories. Television,
radio, magazines and picture books help to stimulate children,
who begin to associate words with
pictures.
A good teacher will build on the
learner’s own initiative in trying to
negotiate language by creating a
print-rich classroom that persuades
learners to continue to develop their
own experiences with words.
Teachers who are avid readers
know the pleasure of sitting down
with a book and enjoying a good
story or acquiring new ideas and
information. Every reading lesson at
school should attempt to foster this
enjoyment of reading to ensure that
no matter how much, or how little,
learners read during the lesson they
have a good understanding of the
text they read. Reading for meaning
must come right at the start of learning to read.
Teaching reading means teaching
learners to acquire a set of skills that
will enable them to read text and
understand it. Some children pick up
the skills of reading so quickly and
easily that it almost seems as if they
teach themselves, but children don’t
generally teach themselves to read.
The teacher must teach the skills of
reading and facilitate the learners’
acquisition of these skills, facilitating the practice necessary to enhance
those skills.
Key skills in reading go well beyond
phonics and word recognition. A
reader must be able to:
• Identify sounds;
• Identify letters;
• Understand letter-sound relationships;
• Read words;
• Read connected texts;
• Identify the main idea;
• Give reasons for understanding;
• Compare personal experiences;
• Make predictions;
• Make generalisations; and
• Describe style and structure.

Two

Average
reader

Shared reading with teacher, group
reading with group 5 learners,
phonemic awareness, decoding
and comprehension

Guided reading, phonemic
awareness, decoding
and comprehension

Three Good
reader

Guided reading, comprehension

Four

Guided reading, independent
readers, comprehension, group
reading with group 2 learners

Excellent
reader

Graphic: JOHN McCANN Source: RAULT-SMITH and KOHLER

The routine should include a
number of approaches to teach reading, often in combination, because
learners use multiple and various
approaches when learning to read.

Grouping readers
Children do not develop in exactly
the same way when learning to read.
Some advance swiftly, while others
take much longer to reach the same
level of fluency. Even in the course of
a year learners advance at different
rates. At the beginning of the year you
need to test the reading skills of learners so that you can work with them
in groups. But the learners will not
necessarily stay in the same groups
throughout the year. It is a good idea
to mix the groups into multi-level
groups on a regular basis.
In each class you will find at least
four reading levels:
• Emergent readers or those who
struggle with text;
• Beginner readers or those who
are slow but can read easier words in
the text;
• Fluent readers who can read most
words and have reasonable comprehension; and
• Independent readers who can
read beyond the level expected at a
grade and who fully understand what
they read.
Dividing learners into these four
groups means that you can pitch reading activities at an appropriate level for
each learner in the class. You will need
to divide the class into same-ability
reading groups by assessing the reading levels of the learners. Ask learners
to read from a text that is specifically
targeted for the relevant grade. Once
assessed, put the learners into the four
reading groups. The Early Grade Reading Assessment tool will make your
task of grading readers easier.

A comprehensive reading
programme
Reading for meaning must come right at the start of learning to read
Routine reading in a reading
programme
Teachers who are serious about developing a literacy class must commit
themselves to a daily schedule devoted
to comprehensive literacy. A successful teacher is an organised teacher.
Learners work best in literacy classes
in which routines and expectations
are clearly and consistently communicated — the learners know exactly
what to do and when to do it. Having
a routine in the classroom saves hours
of instructional time because learners
know exactly what is expected of them
and settle down quickly to the learning activity.
Learners must know exactly when

Win dictionaries
Five educators who teach grade three to seven learners can each win
the Oxford South African Illustrated School Dictionary courtesy of
Oxford University Press. Published for use by learners in grades three
to seven, the Oxford South African Illustrated School Dictionary is
designed for easy use, while introducing learners to the style in which
most adult dictionaries are written. The dictionary is designed to
help young learners find words easily and quickly. It contains bold
headwords, a clear layout and alphabet guides down the sides of the
pages, making it easy to use. It not only provides accurate definitions
and pronunciation guidance for words that are most useful to primary
school learners, but also offers high-quality illustrations to boost
learners’ understanding of more complex words. To win, SMS “teacher
oxford” to 32368 (SMS costs R1).

their reading programme will take
place. A routine supports a selfdirected approach to literacy and
allows learners to develop independent work habits for reading, writing
and talking about texts. This also prepares learners to take responsibility
for reading at home. The teacher must
consciously teach learners about the
routines. A routine will also enable a
teacher to rotate groups of learners,
particularly those learners who struggle and who the teacher will have to
work with on a daily basis.
Reading daily, in a routine fashion,
has other benefits, such as helping
to increase learners’ knowledge of
vocabulary.

Getting
veggies
down the
hatch

A comprehensive reading programme
must be meaning-based and requires
learners to integrate the process of
reading and writing. Learners who
are exposed to printed materials read
more and are willing to try to read
more challenging work. They are
able to identify words faster, which
increases their vocabulary development and develops both fluency and
comprehension skills more easily.
When this is followed by a short written activity based on the reading material they have read, learners can, in a
sense, apply the experience by using
words they have read and the stories
or ideas in their own work.
Key to the reading programme is providing suitable material for learners to
read. Every primary school class must
have a stock of books, but a teacher can
also collect a much wider range of reading material from text cards to magazines, brochures, maps or comic books
that will broaden the scope of a learner’s reading experience.
Jenny Rault-Smith is chief director
of curriculum and assessment in
the general education and training
phase. Val Kohler is assistant director for children and youth literacy
in the national department of education. This article is in support of
the department of education’s Foundations for Learning campaign. It
aims to strengthen the teaching and
learning of literacy and numeracy

Primarashni Gower reviews
FUSSY FREYA by Katharine
Quarmby and Piet Grober (illustrator) (Human & Rousseau ) R79,95

‘I

f you don’t eat your food
you’ll end up like Fussy
Freya, all skin and bone,”
warned my daughter Justine of
her twin sister, Sherona, who
looked flustered and suddenly
started eating.
They were referring to the character, Freya, in the book, Fussy
Freya, which they love and insist
it be read to them every day. Freya
comes from a multicultural background — her dad is Indian and
her mum is white — and the illustrations clearly depict Freya and
her brother, Baby Ravi, as being of
a mixed race, which my children
picked out as it is applicable to
their situation.
Freya had a large appetite — she
loved her meat and vegetables
and her parents were delighted
that she did not need to be forced
into eating. However, her mum
cook ed a di sh of j asm i ne r i ce
and dhal and that’s when trouble set in. While Baby Ravi loved
it as he could handle spice, Freya
found it unappealing and refused
to eat it. She then rejected bacon
and sausages; then a fish dish
and was rude about it. She ended
up turning down all her favourite food until her mother was
concerned that she was going
to be “nothing more than bones
and skin”.
She packs Freya off to her grandparents who teach her a lesson
by serving her the most bizarre
meals — elephant with egg upon
its head; warthog and cheese and
mashed monkey with fried rice.
The grandparents have fun as they
teach Freya a lesson. Freya is horrified and cries, requesting butter
on brown bread. She flees back
home the next day and drinks up
all her tea, declaring she is no
longer a fussy eater.
The story is written in a poetic
way and is humorous and beautifully illustrated. The meals are
carefully depicted, showing the
importance of having vegetables
and what could happen if children
do not eat properly.
And now when I use the threat
of serving my children mashed
monkey and rice when they
become difficult at meal times, it
yields wonderful results.
This book is also available in
Afrikaans
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Personal Finance
Jason St Leger Seaton offers tips to stay
safe in the the new year

Cultivate
safer
banking
habits

I

t’s the beginning of a new
year, the time for a fresh start
and some new resolutions for
the year ahead. Make staying safe one of them. Take a
few moments to familiarise yourself
with some basic safety tips.

Cashless transacting
Cash may be king but with it comes
a risk — whether you draw it from a
bank teller, ATM or carry it in your
pocket — because it attracts criminals. Fortunately there are alternatives such as debit cards and online
banking. These options are safer
and usually more cost-effective than
drawing cash, especially if large
amounts are involved.

Debit cards
Your debit card allows you to pay
for your shopping or pay accounts
at most retailers and shops nationwide wherever there’s a point-ofsale machine.
Once you swipe your card and
enter your personal identification number (PIN), the transaction
amount is deducted directly from
your bank account.
It means that you don’t have to
travel to the bank or ATM to draw

cash, making it safer and more
convenient. Every transaction is
recorded on your bank statement,
meaning you have a record of what
you spent.
Capitec Bank has installed debit
card readers at several Shoprite
stores, allowing clients from any
bank to find out exactly how much
money they have in their account
before using the debit card. There
is no transaction fee for this balance
inquiry.
Certain banks also do not charge a
transaction fees for debit card purchases, which means that clients
save money when paying by debit
card instead of cash.

Online banking
Another way of paying for goods
and services or transferring money
to the accounts of service providers, employees or relatives is to use
secure Internet banking. This means
that you can manage your funds
from the comfort of your home
or office.
Ensure that your computer has the
latest antivirus software loaded and
follow your bank’s recommended
online safety advice to keep your
account secure.
If you do have to make an electronic transfer and you do not have
internet banking, do not worry.
Simply visit your bank and ask it
to make the necessary payment on
your behalf.

Ensure your
computer has the
latest antivrius
software to keep
your bank account
secure

ATM safety
ATM safety cannot be emphasised
enough because it is easy for criminals to take advantage of unsuspecting and unaware users. Always
ensure that the card returned at the
ATM is yours.
Stay alert and never accept help
from strangers. Do not give your
card to strangers because your
card might be skimmed. If you feel
unsafe doing an ATM transaction,
cancel your transaction immediately and alert a consultant or a
security guard.

Protect your PIN
Never write down your PIN because
it can easily fall into the wrong
hands, especially if you keep it in
your wallet or purse.
Memorise the number and keep
it secret. Be wary of “shouldersurfers” when entering your PIN
— these people stand close behind
you and try to look over your shoulder to see your PIN. Always try to
cover the pinpad with one hand or
your body to keep your PIN secret.
The same applies to your username and password when you use
internet banking.

alerting the client when funds come
into or go out of his or her account.
It can also help a client to detect
fraudulent activity on the account.

Check your statements
The other thing you should do regularly is check your bank statements
— especially after holidays. Make
sure the statements correspond
with your till slips, card slips and
other receipts and invoices you have
collected from transactions and purchases. If they do not, it could indicate that your card was skimmed or
used illegally.
Alert your bank immediately if you
are sure that you have not made
a mistake.
Talk to your family about money
matters and be vigilant when using
your debit card or handling cash.
Apply these tips and keep your
money safe. For further information, speak to an accredited financial adviser.
Have a happy and safe year.
Jason St Leger Seaton writes for the
marketing and corporate affairs
division at Capitec Bank. Brought to
you by Capitec Bank

SMS account updates
Most banks offer an SMS notification service. Clients need to register
for this service. They receive an SMS
whenever there is activity on their
accounts. This is a useful service,

Switch banks and save
BBDO CAPE TOWN 800506/E

over R1 000 per year in bank fees.

Deposit your salary into a Capitec Bank savings account and get the lowest transaction fees.
It could mean a saving of over R1 000 per year based on typical transactions per month:
4 ATM withdrawals, 5 debit orders, 2 balance enquiries, 1 statement, 2 inter-account transfers,
monthly fee and 4 debit card purchases. Also get the highest interest on daily savings.

Global One Banking Facility
800506_Capitec_Switc_10x7_R3.indd 1

Terms and Conditions apply. 24-hour Client Care Centre 0860 10 20 43 or visit www.capitecbank.co.za
An authorised financial services and credit provider. Capitec Bank Limited Reg. No.: 1980/003695/06
NCR Reg. No.: NCRCP13
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❍
❍

Uninteresting

29. Which of the following would you like to see more of on the Teacher website?

Easy to read

❍ Podcasts
❍ Video content
30. Do you incorporate computer technology into your classroom lessons?

23. And overall - would you rate the quality of editorial as excellent, good, average, poor or very poor?

❍
❍
❍
❍
❍
❍

❍

Excellent
Average

❍
❍
❍
❍
❍

Poor
Very Poor
Don’t Know

24. Please tell us what other newspapers or magazines targeted at Teachers (if any) you read regularly.

Educator’s Voice

❍
❍

Free 4 All
HIP2B2

❍
❍
❍
❍

ReadRight (Supplement to Sunday Times)
Umsombomvu Youth Magazine (SAY)

R10 or more

Research
Lesson Planning
News/Information gathering
Personal (e.g. banking, social emailing etc)
Other (please specify)

Firefox
Safari

❍
❍

❍

Internet explorer

Don’t know

Other (please specify)

Contributing to the Teacher web site
Interacting with other educators
Interacting with the editor
Other (please specify)

3. Section 2: About your School

R5-R10
R2-R5

The next set of questions asks you about the school where you work

Under R2
Not prepared to pay

1. How many members of staff in total does your school employ as teachers, librarians or principals?

26. Are you aware of the Teacher website?

❍

Yes

❍

No

❍
❍
❍

Don’t Know

27. How often do you visit the Teacher website?

❍
❍
❍
❍
❍
❍
❍

Don’t know

33. Would you personally be interested in ...

Matric Matters (Supplement to Star; Pretoria News; Daily News; Cape Argus)

25. What would you be prepared to pay to receive a copy of the Teacher?

❍

❍

32. Which internet browser are you currently using?

Education Southern Africa

❍
❍
❍
❍
❍

No

More teaching resources

31. What do you primarily use the internet for?

Good

❍
❍
❍
❍
❍
❍
❍

❍

Yes

❍

❍
❍
❍
❍

Twice or three times weekly
Weekly
2-3 times a month
Monthly
Less often

❍
❍
❍

28. Do you strongly agree, agree, disagree or strongly disagree that the Teacher website ...

is easy to access
is informative
is interesting
contains enough relevant
information
Needs improvement

❍
❍

11-19

❍
❍
❍
❍

101-150

❍
❍

A town ?

30-39

40+

Under 100
151-200
251-300
401-500

201-250
301-400
500+

3. Is your school in ...

Never

has appealing layout

20-29

2. How many learners attend your school?

Daily

is user friendly

Under 10

Strongly agree

Agree

Disagree

Strongly disagree

❍
❍
❍
❍
❍
❍

❍
❍
❍
❍
❍
❍

❍
❍
❍
❍
❍
❍

❍
❍
❍
❍
❍
❍

❍

❍

❍

❍

A city?
A village?

In the country?

Other (please specify)

4. Does your school have electricity?

❍

Yes

❍

No

❍

Don’t Know

❍

Don’t Know

5. Does your school have access to the internet?

❍

Yes

❍

No

Please go to 4. section 3 and complete your demographic information.
This information is for statistical purposes only and will not be given to any third party without your permission.
Name:

4. Section 3: Demographic information
Please tell us about yourself
Western Cape
Northern Cape
Eastern Cape
KZN
Gauteng
Limpopo
Mpumalanga
Northwest Province
Free State
Outside South Africa (please specify)

❍

Female

Under 23
30-39
50-59

❍
❍
❍

23-29
40-49
60+

Planning to study further

Yes

No

Don’t Know

❍
❍

❍
❍

❍
❍

❍
❍
❍
❍
❍
❍

5. Do you or anyone in your household own any of the following equipment?
TV
DStv/PVR
DVD Player
Internet access
Digital camera (separate to cell phones)
PC/Laptop

Yes

No

Intending to purchase one

Don’t Know

❍
❍
❍
❍
❍
❍

❍
❍
❍
❍
❍
❍

❍
❍
❍
❍
❍
❍

❍
❍
❍
❍
❍
❍

6. Where do you usually access the internet?

❍
❍
❍
❍
❍
❍
❍

A school principal
A deputy principal
A teaching head of department
A school librarian
A school secretary
A student teacher
From an educational NGO
From a Govt. Education Department
Other (please specify)

Postal address if you do

At friends/family
At an internet café
On my mobile
Don’t access the internet
Other (please specify)

3-4 hours
5-6 hours

7-10 years
10-15 years
16 Years +

Pre-primary
Primary
High School
All
Not currently teaching
Other (please specify)

Name:
Email Address:

1-2 hours

3-6 years

12. If you’d like to your name to be entered into a draw to win a laptop, please give us your name and a number
where we can contact you.

At school

Less than 1 hour

Up to 3 years

11. If you have any additional comment to make about the Teacher - please do so in the space provided

At home

7. How much time do you usually spend on the internet per day?

❍
❍
❍
❍

Don’t access the internet

10. What grade(s) do you currently teach?

4. Are you currently studying and are you intenting to study further?
Currently Studying

A teacher

❍
❍
❍
❍
❍

Male

3. Your age?

❍
❍
❍

❍
❍
❍
❍
❍
❍
❍
❍
❍
❍

More than that

9. How many years have you been working in education?

2. Your gender?

❍

7-12 hours

8. Are you? ...

1. Which province are you from?

❍
❍
❍
❍
❍
❍
❍
❍
❍
❍

❍
❍
❍
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not have access to email
Phone:

Fax:

Thank you very much for helping to improve the Teacher!
Please send your completed survey to:
the Teacher Survey
PO Box 91667
Auckland Park
2006
or fax back your surveys to: 011 250 7302
Remember, if you fax it, cut it into A4 sized pieces
and put your name (or a code name) on each piece.

theTeacher
Name:
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