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Happy
birthday,
Ma Sisulu

Albertina Sisulu, popularly known as Ma Sisulu, is celebrating her 90th birthday this month. Married to a prominent struggle hero, the late Walter Sisulu, she personified courage,
fortitude and selflessness at the height of struggle against apartheid and many parents who faced similar hardships drew inspiration from her. As she puts it: ‘All those years I never
had, you know, a comfortable life.’ Read more about her on pages 4 & 5. Photograph: AP
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Who should teach
the teachers?
Thabo Mohlala
challenges Sadtu
boss Thulas Nxesi
on perceptions that
the union shields
members at the
expense of education

T

he South African Democratic Teachers’ Union
has objected to the
National Education Evaluation and Development
Unit, a new school inspection body
due to start operating next year.
Why is Sadtu so fiercely opposed to
reviving the school inspectorate?
I told a [Sadtu] conference in Limpopo we support this thing because
we believe it’s central to accountability and quality. But it must go hand in
hand with training and support — the
thinking should not be to bring back
the old system of inspectors. To do
what? Walk around the schools not
knowing what they’re doing? How
can somebody who doesn’t understand the new curriculum evaluate
me? Where have they been trained?
Inspectors don’t know what
they’re doing. In the past they were
imposed by the department, with
an emphasis on discipline and very
little support for teachers.
So what do you propose?
What matters most is evaluation,
monitoring and support. You evaluate
a teacher to identify weaknesses, set
up a programme to address that and
monitor how the programme assists
them. At the end, you undertake a
second assessment specifically in relation to reward. Our proposal is based
on the development appraisal system
[DAS] we developed in the 1990s with
the Wits education policy unit.
How would it work?
We want inspectors to do things by
agreement [with labour]. We want
them to give pedagogical support,
which can be given only by somebody who is a specialist in a particular subject.

Matter of fact

tions: are they going to talk about evening classes or weekends or sacrificing holidays? How does one reconcile
these issues with conditions of service? The payment of a stipend must
be discussed between the employer
and the organised profession. We
need to talk about compensation if
teachers opt to forfeit holidays. We’re
prepared to compromise on this.

Sadtu boss Thulas Nxesi
Don’t inspectors allow the education authorities to make timely
interventions?
The issue is the type of tool which can
easily be subjective and used against
people. We aren’t against members
being evaluated, but the process
should be meticulous and objective.
There’s a perception that Sadtu
always objects to initiatives aimed
at strengthening our education
system to shield its members from
being accountable ...
There can be no job without supervision or evaluation. Our objection
is that over 10 years teachers have
been exposed to three different systems: DAS, which was thrown out;
Kader Asmal’s Whole School Evaluation, also discarded; and the Integrated Quality Management System, negotiated with unions. Now
there’s talk about the National Education Evaluation and Development
Unit. Teachers are already suffering
under policy overload and battling
with the new curriculum. When will
they have time to master all these
things? There doesn’t seem to be
consistency. It’s confusing.
Sadtu in Soweto threatened to
disrupt or physically remove members from after-hours training
workshops. Isn’t that another case
of teachers’ interests coming first?
That came about because of a dispute
— there was a misunderstanding. The
thing is: years after democracy there’s
no teacher development strategy.
Training raises fundamental ques-

Why pay them when training benefits them?
You still need to have a discussion,
like what time their training takes
place, whether they should leave
classrooms to attend training and
how they get to training venues.
There must be some formal agreement because these things touch on
basic employment issues.
Your two-week strike last year
resulted in costly catch-up programmes for matric learners, in
particular.
We protect members but I don’t
think it’s at the expense of education. The role of unions is to protect members’ interests — we’re not
apologetic about that. We feel the
department should share the blame,
for example when officials don’t
pay bus owners to ferry learners to
schools and books are delivered late.
If you want quality education you
need a satisfied teaching force.
What do you think of Geraldine
Fraser-Moleketi’s resignation as
public service minister?
Good riddance. We had to deal with
an arrogant person who didn’t help
labour relations.
Haven’t you become arrogant and
an obstacle to learning?
People don’t understand that the
destruction of the culture of teaching took place over a long time. It’s
going to take a concerted effort to
bring it back. This is linked to the
issue of violence in the townships
and values in our society. Teachers
are not given resources to deal with
the children of this century. You are
dealing with a deep-rooted crisis
and to turn it around you need a
coherent approach.

In the September edition of the Teacher we wrongly identified Bjorn Gohre of
Leaf Wireless as Gary Bekker of Smart Technologies. Above is a photograph of
Gary Bekker (left) with Mmipe Mokgehle, a winner in the Innovative Teachers’
Forum Awards. We apologise for the error.

As part of our ongoing mission
to provide our readers with
comprehensive education
resources, the Teacher has
relaunched our website. Log on to
www.theteacher.co.za to have a
look at our improved site and access
the content from this month’s
print edition. The site will provide
valuable resources to educators and
learners and is not to be missed. We
want to know your thoughts and
ideas about the subjects we cover
and your comments, contributions
and feedback will be welcome. All
comments can be sent to corniap@
mg.co.za.
the Teacher is a monthly
newspaper with about
200 000 readers nationally. It
is a publication of the M&G
Media Ltd and it is not aligned
to any teachers’ union. As an
independent newspaper it aims
to reflect the viewpoints of all
education stakeholders.
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Fun ways to teach learners
Barbara Johannesson

T

“All those years
I never had
— you know — a
comfortable life”
Albertina Sisulu

hese practical ideas can be
used in lessons in social
science, languages or life
orientation.

Activities for foundation phase
(grades one, two and three)
and for intermediate phase
(grades four, five and six)
Creating a birthday display
Each learner will need a piece of A5
card or paper and some coloured
crayons, pens or pencils.
Each learner should:
• Write “Happy Birthday Ma Sisulu” on their card;
• Write a special message on his
card; and
• Draw a picture on their card.
You will need a long piece of
string and a pack of clothes pegs.
Get each learner to peg his card to
the piece of string. Hang the string
of cards in a colourful display
across your classroom.
Activity for the senior phase
(grades seven, eight and nine)
and history grade 12 (further
education and training phase)
In this activity your learners will
look at some of the events in the life
of Albertina Sisulu.
Here is a list of some events in South

Albertina Sisulu. Photograph: Bongiwe Mchunu, The Star
African history. Get your learners to
copy this list into their notebooks.
They should use one line for every
year. It does not matter if some lines
are blank. Making a timeline like this
gives learners a good sense of chronology. They can fill in other events, such
as their own birth dates.
l World War II began 1939
l World War II ended 1945
l National Party came to power 1948
l Defiance Campaign 1952
l Congress of the People 1955

l Women’s March to Pretoria 1956
l Sharpeville Massacre 1960
l Rivonia Trial 1963
l Angola and Mocambique independence 1975
l Soweto Uprising 1976
l UDF formed 1983
l First State of Emergency 1985
l ANC and PAC unbanned 1990
l First democratic elections 1994
Here is a list of events in the life
of Albertina Sisulu. Learners should
add these events to the list of general

events in South African history.
l Parents both died when she was
15 years old (work out the date).
l Went to Johannesburg in I941 to
the Non-European General Hospital in Johannesburg.
l In I941 met Sisulu and became
involved in ANC politics.
l Became a state-registered general
nurse and midwife, married Walter Sisulu in 1944.
l In 1954 returned to Johannesburg
and was employed by the city

health department of Johannesburg as a midwife.
l One of the leaders of the national
demonstration of 20 000 women
in Pretoria in 1956, protesting
against the extension of pass laws
to African women.
l One of the leaders of the women’s
demonstrations against the pass
laws in Johannesburg in 1958, after
which she was jailed, the beginning of her life in and out of jail.
l Detained and held in solitary confinement for seven weeks in 1963.
l Husband was sentenced with Nelson Mandela to life imprisonment
in June 1964 on Robben Island.
l 1964: banned for five years.
l 1969: given another 10 years’
house arrest.
l 1980: was appointed a senior
nurse running a small hospital in
Orlando East.
l 1981: arrested and sent to jail — in
solitary confinement for seven
months and thereafter in prison.
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about Albertina Sisulu
● 1986: discharged from prison, but
restricted to house arrest.
● 1990: became the deputy president of the ANC Women’s League.
Activity for senior phase
(grades seven, eight and nine)
and history grade 12 (further
education and training phase)
Uncovering Albertina Sisulu’s
leadership qualities
Albertina Sisulu is a great South African. Read the following four extracts
about her life to your class. While
you are reading, ask each learner to
write down what each extract tells us
about Albertina Sisulu’s leadership
qualities. Ask learners to try to come
up with 10 words. You may need to
read the extracts more than once.
When you have finished reading,
ask the learners to say what words
they wrote and write the words on
the board.
There are many possibilities, but
some words could include hard working, tireless, humble, self-respecting,
respectful of others, self-disciplined,
principled, committed, confident,
optimistic, forgiving, inspiring,
inspired, strong-willed, gracious, reconciliatory, sacrificial, long-suffering,
hopeful and determined.
Extract 1
Ma Sisulu on her work as a mid-

Free at last: Albertina Sisulu with her husband, Walter, after his
release from prison. Photograph: The Star
wife: “We used to visit our patients
in the townships with difficulties on
foot. You know what it means to be a
midwife? You have got to carry a big
suitcase full of bottles and for your
lotions that you are going to use, and
bowls and receivers, and we used to
carry those suitcases on our heads.
And if you are lucky enough to have
transport in that area, you take either
a bus or a taxi to reach your patient. I
did that from I946 to 1980.”
Interview from Blue Portraits by
Reiner Leist: September 1991 http://

www.anc.org.za/people/sisulu_a.html
Extract 2
Ma Sisulu on her political work:
“And in 1953 the government decided
to give our children what they call
Bantu Education. We as women
wouldn’t take this. We organised other
women against the Bantu Education
and … we decided to have volunteers
that are going to teach the children.
We gave out some rooms in our houses
to be classrooms … But that failed
because the government wouldn’t reg-

ister our schools. That now meant that
the two years are wasted because the
children would not be examined at the
end of every year. Now we gave that
up. Bantu Education was introduced
to the children.
“In 1957 the government decided to
extend the pass laws to the women. We
said, nothing doing. We are not going
to carry passes. We organised women
to protest and go to jail. Mark you, I’m
a nurse now. And the law of the nursing
profession is that if you are sentenced
by a court of law you are struck off the
roll. But that didn’t really worry me
much, although I was already then a
breadwinner in the house, because my
husband was just for ANC then. He was
the General Secretary of the organisation. And most of the time he is all over.
He is overseas, he is with the regions.
Well, I led the second batch against the
extension of passes. We went to jail. We
had two thousand women in one jail
here at Number Four. We stayed there
for three weeks awaiting trial. It was
almost a month when our case ended,
and Nelson Mandela was our lawyer.
We were all discharged. We were found
not guilty. So I was saved from being
struck off the roll.”
Interview from Blue Portraits by
Reiner Leist: September 1991 http://
www.anc.org.za/people/sisulu_a.html

ers of the national demonstration of
20 000 women in Pretoria in August
1956, in protest against the extension of pass laws to African women,
and also one of the leaders of the
women’s demonstrations against
the pass laws in Johannesburg in
1958, after which she was gaoled and
separated from her 10-month-old
daughter, Nonkululeko (Freedom).
She recalls:
“I had to be in gaol for three full
weeks without the baby and I was
so sick — my breasts were swollen
because I was breastfeeding. I didn’t
mind that because it was part of the
struggle.”
Source: Sechaba, October 1988
http://www.anc.org.za/people/
albertina.html

Extract 3
Albertina Sisulu was one of the lead-

Extract 4
Yet Albertina seeks no pity. She told
the press in one of the brief intervals
between banning orders:
“... Although politics have given
me a rough life, there is absolutely
nothing I regret about what I have
done and what has happened to me
and my family throughout all these
years. Instead, I have been strengthened and feel more of a woman than
I would otherwise have felt if my life
was different.”
Source: Sechaba, October 1988
http://www.anc.org.za/people/
albertina.html

Another said: “I enjoy reading
because it brings you into a new
world and you can just relax and
get away from everything else. Just
sit on your bed and read for hours
without anybody disturbing you.”
Teacher Adelaide Hoffman says
there are some other practices that
the school has embraced which are
also paying off.
“One of the interventions that we
apply starts before the class arrives
,with me. We have personal profiles

that give the teacher the strengths
and weaknesses of all the pupils.
You understand your class before
they arrive and that gives you an
opportunity to do your planning so
you can have extension activities to
build on strengths and activities to
help in weak areas.
“We also have smaller groups;
classes are divided, we work in
smaller groups and children are
given special attention, especially in
areas in which they are weak.”

How do schools
improve their
literacy and
numeracy rates?

I

n search of answers to this
question the Western Cape
education department decided
to acknowledge schools that have
managed to improve the literacy
and numeracy skills of primary
school learners.
This is part of the department’s
comprehensive literacy and numeracy strategy, which entails the
ongoing assessment of these foundational skills in grade three and
grade six learners.
In 2007 the Western Cape education department included nearly
72 000 grade six learners in about
1 000 schools in the initiative,
which showed that its learners were
making steady progress in literacy,
though numeracy remained a challenge in most schools.
One of the schools that has, however, achieved consistently in both
literacy and numeracy is Oakhurst
Girls’ Primary School in Rondebosch, Cape Town.
Oakhurst received an award for
excellent performance in both literacy and numeracy in all the grade
six tests that have been conducted
so far. The school achieved an overall average of 88,1% in 2003, 2005
and 2007.

Oakhurst Primary
School’s principal Jenny van Velden
said: “At Oakhurst we’re very lucky
that most of the children who come
to the school have had a very good
grade R grounding and when we get
them in grade one they are ready to
proceed with literacy as it should be
done.
“We are lucky that we have a wellresourced library and resources that
assist the teachers in making their
job a lot easier. We also believe in a
strong, solid foundation so we have
gone back to the basics. The phonics
and the tables are non-negotiables
and we feel that is what has made our
literacy and our numeracy strong.
“We work very much as a team
because we’re a small school. We
have a small staff so we are able to
work together as a team and make
sure that what happens in the foundation phase is carried through to
the school.”
Judging from learners’ comments,
these approaches seem to work. One
of Oakhurst’s learners said: “I enjoy
maths because its challenging and
its very methodical and set rules
that always stay the same and you
don’t have to learn exceptions and
things like that.”

Numeracy remains a
challenge in most schools

Brought to you
by the Western
Cape Education
Department
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Early childhood development

Invest in
the early
years
South Africa’s future depends on the
way we raise our children today, writes
Derek Pienaar

E

arly childhood is a vulnerable and critical
period for growth and
development. Research
has shown that the
way adults provide for and treat
young children determines their
physical, spiritual and emotional
development.
By developing young children,
we can turn them into creative and
productive members of society. But
if we get it wrong we end up with a

cycle in which poor early development leads to poor learning skills,
poor school performance, poor skills
development and low productivity. Not all disadvantaged people
end up in such a cycle, but inadequate early development stacks
the odds against success. Children
who perform poorly at school often
become a drain on society in adulthood, inflicting on it the costs of low
productivity, unrealised potential,
crime and violence.

Nurturing
young children
enables them to
be productive
members of society.
Photo: David
Harrison
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The 2000 Nobel prize winner for
economic sciences, James J Heckman, in an article in 2006 on the
Economics of Childhood: When to
invest, calculated that for every
R1 spent on early development
society saves R7 in social and eco-

nomic costs. We need to create a
world where children:
• Do not experience violence and
abuse;
• Receive enough of the right kind
of food;
• Have parents and caregivers who
are not always stressed, depressed
and distracted;
• Have mothers who take care of
themselves during pregnancy and
register their newborn children;
• Are part of a dependable family
structure;
• Are listened to by adults who take
them seriously;
• Get enough play and the right
kind of stimulation;
• Have a safe and hygienic environment, shelter, clean water, proper
sanitation and healthcare;
• Learn what they need to be prepared for school; and
• Are loved and cared for.
Primary school or grade R teachers
cannot be responsible for all these
factors but they can play a major
role in getting parents and others
to understand the part they play in
children’s lives. This argument has
been developed by the partners in
the early childhood development
learning community who look for
ways to influence attitudes towards
young children. They hope to clarify
information about young children
and develop a commitment in all
people to meet the needs and rights
of the country’s youngest citizens.
Derek Pienaar is director of the
Institute for Partnerships between
Education and Business (Ipeb)

FARM068.pdf 9/15/2008 11:48:28 AM
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Maths prelim errors
cause concern
The department of
education promises
pupils will not be
disadvantaged by faults
in exam papers and
marking guidelines,
writes Thabo Mahlala

Organising, managing and presenting the
programme of assessment has never been
easier! The OBE for FET series provides
separate assessment portfolios for both
the teacher and the learner. These
workbooks implement assessment exactly
according to Department of Education
requirements.
The Teacher’s Portfolio and Programme
of Assessment contains:
• an assessment programme and work
schedule
• assessment plans
• a list of assessment tasks in the
matching Learner’s Book
• assessment instruments for each task
to record learner achievements
• guidelines for charting learner
assessment progress and achievement
• templates for calculating the learner’s
mark for each task
• templates for recording, documenting
and reporting assessment evidence
• space for charting your assessment
records and learner achievement for
your classes
• useful checklists.

T

he department of education has
had to act swiftly to correct a
potentially costly blunder after
schools were sent error-riddled
question papers for this year’s
grade 12 preliminary examinations as well as
faulty marking guideline memoranda.
Some of the recipients claim the errors
in the question papers would have made
it difficult for learners to work out the
correct answers.
The errors, which affected the mathematics and mathematical literacy papers, have
caused jitters within the educational fraternity and have left a question mark over the
credibility and integrity of the forthcoming
matric examinations.
The timetable for writing the prelims has
also been a source of concern. A worried parent, who is a member of a school governing
body and did not wish to be identified, shared
her misgivings with the Teacher. Although
the papers were set nationally, she said, there
was no common national timetable, with the
result that learners in various provinces wrote
the same paper on different days, allowing
learners who wrote the examination earlier
to alert friends in other provinces about the
contents of the papers. In some instances, she
said, papers were posted on the internet.
“Obviously learners who have the benefit
of this information are able to perform better, but this will not be a fair reflection of their
actual abilities and sets them up for failure
when they write the final examinations.
“What concerns me most,” she said, “is that
universities use these results as admission criteria and companies that offer bursaries also
use these marks to evaluate candidates.”
This year’s trial examinations are particularly significant because they will serve as a
“dry run” for the grade 12s, who will be sitting
the first examinations since the implementation of the revised curriculum.
In a written response to queries about the
system the department’s chief director of
national examinations, assessment and measurement, Nkosinathi Sishi, assured learners
and teachers that the department has the
situation under control.
The department “accepts full responsibility
for the error and guarantees that no learner
will be disadvantaged by the omission,”
Sishi wrote. The trial examinations were not
quality assured by Umalusi, the statutory
organisation, which monitors and improves
the quality of general and further education
and training in South Africa; they were preparatory and intended to give candidates the
opportunity to “obtain a practice session on a
paper equivalent to the final paper”.
The concern about inaccurate memoranda and question papers surfaced after
anomalies were picked up by members
of the Suid Afrikanse Onderwysersunie
(Saou), which reported it to its union’s curriculum services division.
According to the union one memorandum
concerning the mathematics paper contained “unacceptable mistakes, with wrong
principles and methods used”, while the
mathematical literacy paper was “unacceptably easy — even if the second paper [was]

OBE for FET
solves assessment
nightmares

You can present this
workbook as your portfolio
record of assessment.
The Learner’s Portfolio and Programme
of Assessment contains:

With the maths exam almost upon learners, the department of education is
assuring them there is nothing to worry about. Photographs: Lisa Skinner
expected to be more difficult”.
The union noted that there was a “high similarity between the question papers set and
the exemplars of papers which were made
available by the national department”. This
would result in “examination coaching, high
marks and false perceptions about learners’
understanding of the subject matter”.
Sue Muller, National Professional Teachers’
Organisation of South Africa (Naptosa)’s curriculum expert, said it is not uncommon for
this kind of mistake to creep in. She surmised,
based on her experience, that what had probably happened was that examiners failed to
effect changes, for instance, ensuring that the
mathematical principles and methods used
were correct. Internal moderators, whose task
it is to identify such faults, should have picked
them up, said Muller.
“The error is certainly not something that
can be made deliberately, nor does it reflect
incompetence on the part of officials involved.
It is just that people [at this level] tend to
focus on setting the paper and in the process
forget to correct or insert suggested changes
or comments,” she said.
Muller said the danger with this kind of
mistake is that teachers who lack experience
and have limited knowledge of a subject rely
heavily on the marking guidelines and may
mark incorrectly.
Only teachers with experience would be
able to pick up errors, she said.
Sishi’s explanation of how the problem
came about backed up Muller’s views. Corrections had been made to the question
paper during the setting and review proc-

ess, he wrote, “and these changes were
not reflected in the memorandums, hence
teachers were provided with an incorrect
marking guideline”. With regard to mathematical literacy paper one, which most
teachers described as “unacceptably easy”,
Sishi wrote that the paper was deliberately
set to “be of a lower cognitive demand than
paper two”.
“The distinction between paper one [mathematical literacy] and paper two [mathematics] is that 60% of paper one is based on ‘onestep questions’ requiring recall. Paper two is
pegged at a higher cognitive level, targeting
skills relating to application, analysis, synthesis and evaluation and does not include any
recall questions.
“Therefore, it is incorrect to state that the
mathematical literacy paper was ‘unacceptably easy’ but rather it was of a lower level of
difficulty as intended in the subject assessment guideline,” he wrote.
In the meantime, with the final examination only a few weeks away, teachers have
decided the best way to prepare is to stick
to the exemplar
papers that were
#3*%(*/($"4)
distributed by
XIJMFXBJUJOHGPS
the department
earlier in the
1&/4*0/1"$,"(&
year. These have
1BZPVU -VNQTVNPOMZ
been drafted to
1301&35:
ensure teach1SPDFFETGSPN)PVTF4PME
ers know what
OESE#POET
standard to
expect of the
☎ 
questions.

• portfolio content checklists
• assessment agreements
• an assessment programme and
work schedule
• assessment tasks and space for
completing them
• assessment instruments designed
for each task to record the learner’s
achievements
• space for charting the learner’s
assessment, progress and achievement
• space for recording the learner’s own
evaluation of his or her progress
(self-assessment)
• assessment declaration of own work
• study skill support.

No more fuss! Learners can
present this workbook as their
evidence of assessment.
These Portfolios need to be used together
with the matching OBE for FET Learner’s
Book and Teacher’s Guide.

Be the best
Our nation’s education is our commitment
www.nasou-viaafrika.com
FARM069
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Teachers

Keep asking questions
Which schools (primary and
secondary) and university did
you attend?
Tshimologo Primary School (19741977), Maponyane Higher Primary (1979-1980), Mmabatho High
School (1981-1986), Fuba (19881989), Khanya College (1993), Wits
University (1994-1999).

Kgafela oa Magogodi

K

gafela oa Magogodi represents a new breed of
young, talented black
South Africans who use
irreverent language and
poetry-driven social commentary as
part of “combat literature” aimed at
provoking debate and conversation.
His use of language is unique and
manipulated artistically to create
engaging and hard-hitting critiques
of the challenges facing the country.
Magogodi’s first offering was a book
titled Thy Condom Come, which contained language some might consider
inappropriate or provocative. This
was followed by I Mike What I like.
He has also directed experimental stage plays such as Itchy City,
War, Soil, Bread and Blood, which
he created based on workshops with
drama students. Magogodi draws
inspiration from Lefifi Tladi, Ayi
Kwei Armah, Dambudzo Marechera
and Lesego Rampolokeng.
How old are you?
Thirty-nine.
How do you earn your living?
I work for Kgafela Productions.

n Introduction to Computers
n The Operating System
n WordProcessing: MSWord
n Spreadsheets: MSExcel
n Graphs
n Powerpoint
n Internet and electronic mail
n Computers in Education

Kgafela oa Magogodi:
‘teach truthfully’

Where did you grow up?
I grew up in Meadowlands, Soweto,
Montshiwa, Mafikeng and
Braamfontein.

On successful completion
of this course, learners can obtain
credit for the Module EUCE511 of
the ACE (Advanced Certificate in
Education) of North-West
University. Apply now for
December 2007 courses!
OLG Regional Offices Contact Details:
n Sakkie Manda,Mpumalanga and Free
State: 082 926 4427 or 082 927 7487 or
Fax:086 678 6444 or sms your name and
address to the cell number.
E-mail: smanda@absamail.co.za

Did you have a favourite
teacher/s?
It is not easy to think of a favourite teacher because for me primary
school was about survival. We spent
more time devising methods to
avoid the dreaded sjambok (such as
padding our buttocks with cloth).
Most teachers held tyrannical views
about discipline and never hesitated
to use a sjambok.
But I would single out Mistress
Pooe as my favourite teacher.
She was sweet. Her cane never
reached me. But I could not escape
encounters with the whips of other
slavedriver and sjambok-wielding
teachers.
It was only later, at Wits, far
beyond the reach of sjambok maniacs, that one could easily identify who one’s favourite teachers
were. These were Bheki Peterson,
Adera Ogude, Isabel Hofmeyr, [the
late] Phaswane Mpe and Odiambo
Ojwang, all of the African literature

n Gerrie Minnaar, Gauteng, Limpopo and
NorthWest: 083 759 2226 or 011 979 1962
or Fax: 011 972 7074 or sms your name
and address to the cellnumber.
E-mail: minagi@mweb.co.za
n Eddie Bush, Kwazulu-Natal:
082 413 3685 or 031 765 5131 or
Fax: 031 765 8936 or sms your name and
address to the cellnumber.
E-mail: bush@iafrica.com
n Paul Beselaar, Western Cape,Eastern
Cape, Northern Cape and NorthWest:
083 650 5565, Tel:021 930 2651 or
Fax: 021 930 2935 or sms your name and
address to the cellnumber.
E-mail: beselaar@iafrica.com

department — they were great.
Do you still have contact with
them?
Yes I keep contact, where I can.
What were your favourite subjects and why?
I loved stories and their telling and
these usually came via language studies. At primary school I used to improvise folk stories told by my late cousin
Morwane and my aunt Mangwane
Dineo (whose tales were mostly about
witches and their craft). My love for
stories translated into a love for languages, literature and history when I
was at high school.
From your point of view, what
are the qualities of a good
teacher?
One who questions the folly
of things and does not just translate
the school curriculum religiously
or instruct learners to follow the
script fanatically.
What are the things a teacher
should never do/say?
Please do not tempt me to police the
tongues and the deeds of the teachers.
What message do you have for
teachers in South Africa?
Teach truthfully.
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Chips down, head up
When one comes across a difficult situation, it is important to keep calm

Gloria Setshedi

I

t was a Tuesday morning in June
2008 at 7.30am when I arrived at
school (for children with special
needs) and found the main gate
locked.
This was unusual. The car belonging to
the chairperson of the school governing
body was parked right in front of the gate,
blocking entry into the schoolyard.
When I went to him to inquire about what
was happening his response was hostile:
“No employee of the Gauteng department of
education (GDE) will be allowed in, including you, Madam Principal, because your
employer does not want to finish the school
for our impaired learners because they are
not considered to be normal children.”
I was surprised to hear this remark
from the chairperson, with whom I had a
cordial working relationship.
I was not only taken aback but shocked
that I, the principal, was being ordered not
to set foot on my own school premises. I
had not been consulted about the protest.
I attempted for a second time to enter
the gate but my efforts were thwarted.
The chairperson shouted at me, saying:

S
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b

“Ma’am, you’re GDE-employed. Please
stay away from us. We and our children
are going to toyi-toyi at the MEC’s office
today. You can phone your boss if you like
but nobody will be allowed in today.”
Angry, I tried to push open the
gate again, but in vain. Head office officials who had been informed about
the toyi-toyiing arrived and tried to
address the parents, but they (the parents) were in no mood to listen. I tried to
call them to order but they shouted back
at me rather menacingly.
“Go and join your employers. We are
not interested in talking to you,” they
said, almost in unison and visibly angry.
Fortunately a moment of sanity prevailed and we eventually managed to
address them outside the schoolyard.
Thereafter they went ahead with their
march to head office, the children toyitoyiing and singing a popular struggle song, Siyaya ePitori siyaya [We are
marching to Pretoria].
When they had gone I thought I would
be able to gain access to the school. But
that was not to be.
As I ordered my staff to move in I realised
the gate was still locked. I tried to push it
again but my attempt caught the attention of a security guard, who came running
towards me, armed with a sjambok.
Wielding it threateningly, he addressed

me in isiZulu: Umphathi wami uthe ngingavuli, suka egatini [I was ordered not to
open this gate for you].”
I was embarrassed as he ordered me,
in front of my staff, to leave the gate. He
came towards me as he spoke, clearly
wanting to unleash the sjambok on me.
That was even more humiliating! I felt
devastated by the experience.
I phoned the district director, who
ordered the staff to go home, but I was
told to remain behind to check that all
the learners returned safely.
About 1pm the learners and parents
came back looking excited, presumably
because they had finally had a chance to
make their protest heard.
Their toyi-toyiing seemed to have yielded
positive results because a few days later we
heard that we had been offered new and
better premises. In July we moved in.
So, a situation which had seemed disastrous turned out to be positive. What I
learned from the experience is that keeping calm during moments of madness
and maintaining one’s dignity may be
rewarded. But it is not always easy.
Gloria Setshedi is principal of Isipho
Sethu Special School in Ekurhuleni, east
of Johannesburg. In 2007 she was a nominee for the National Teaching Awards in
the category of Lifetime Achievement

to the Teacher for only

R120.00 per year

Stand a chance
to Win this

54cm TV from
Bradlows.
1 Television to
be won every
month
To subscribe please contact Teniel Renaud on 011 250 7300

Can’t cope with the
classroom clutter of
assessment?
Ensuring learners organise, manage and
present their evidence of assessment has
never been easier!
The OBE for FET series provides separate
assessment portfolios for both the teacher
and the learner. The Learner’s Portfolio and
Programme of Assessment workbook
contains:
• a portfolio cover page
• portfolio content checklists
• assessment agreements
• an assessment programme and work
schedule
• assessment tasks and space for
completing them
• assessment instruments designed for
each task to record the learner’s
achievements
• space for charting the learner’s
assessment, progress and achievement
• space for recording the learner’s own
evaluation of his or her progress
(self-assessment)
• assessment declaration of own work
• study skill support.

No more fuss! Your learners
can present this workbook as
their evidence of assessment.
Your learners will need to use this
workbook together with the matching
OBE for FET Learner’s Book.
Give these terrific tools for managing
assessment a try!

or email her on promo@mg.co.za
* This M&G promotion is only for major metropolitan areas. Terms and conditions apply.
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World Aids Day, December 1

Giving up is not an option
We desperately
need to combine our
efforts in the fight
against HIV/Aids
Salim Abdool Karim

O

ne pregnant woman in
100 had HIV in 1990;
today it is almost
one in three. Every
week thousands more
South Africans become infected
with the virus and at present about
5,4-million people in this country
are living with the virus.
Despite having known about the
virus for almost 30 years we have
yet to find a way to curb its spread.
Some prevention methods are
known to work, such as safe sex,
condoms and male circumcision
and the prevention of mother-tochild transmission of HIV. Yet the
continuing spread of HIV — despite
our efforts with a suite of HIV-prevention tools — means that we must
do better with proved prevention
strategies and we must search for
new ways to stop this virus.
Two important new technologies,
microbicides and vaccines, are now
being studied intensively in the
hope that they may one day prove to
be effective in fighting HIV.
Microbicides are compounds
that kill microbes such as bacteria
and viruses and are designed to be
inserted into a woman’s vagina. They
can be in different forms, but most
commonly are gels designed to block
HIV physically or chemically from
infecting cells in a woman’s genital
tract. Vaccines are designed to stimulate the body’s immune response
either to prevent infection with HIV
or to stop a person already living
with HIV from developing Aids.
These new technologies can take
several years to develop and they
must pass stringent tests before

Scientists need to keep trying to find an Aids vaccine even when success seems to be elusive. Photo: Lisa Skinner
they are available to the public.
Modern research in pharmaceuticals involves computer simulations,
test-tube experiments and laboratory studies with animals such as
mice and monkeys. A drug will be
tested on humans only if it is shown
to be safe and potentially effective in
these studies.
The first tests on humans — called
phase I trials — are designed to
investigate safety and appropriate
dose in a group of between 20 and
50 people. Phase II trials, which
may involve 200 to 500 people, also
assess safety and, in the case of vaccines, whether the body’s immune
system is responding appropriately.
If the vaccine or microbicide is

shown to be safe in phase II trials,
it is tested for long-term safety and
effectiveness for HIV prevention
in a phase IIb trial (1 000 to 2 000
people) or a phase III trial (5 000 to
10 000 people). To date only three
vaccines and seven microbicides
have progressed to these large-scale
human trials.
Instant success at first attempt
is rare in science; rather, scientific
discovery occurs by the painstaking
process of repeated experiments in
which each failure provides valuable
clues to reach eventual success.
We must consider this fact in light
of two recent clinical trials that
caused a media furore: one involved
a microbicide, cellulose sulphate, and

the other an HIV vaccine, Merck Ad5.
These trials were stopped early
because the data suggested that use of
either product might increase the risk
of acquiring HIV. These results were
totally unexpected because all the
safety assessments in the laboratory,
in animals and in small groups of people had indicated that these products
were safe and potentially effective.
The large and expensive phase IIb
and phase III trials are designed to
answer two questions: is the product safe? And does it prevent HIV
infection? Both the microbicide and
the vaccine trials did an outstanding job of answering these questions — even if, so far, they have
not provided the answers we would

like to hear. Indeed, we would not
have known that the cellulose sulphate gel and the Merck Ad5 vaccine increase the risk of acquiring
HIV in humans without these two
important trials.
But this disappointment does not
mean that we should give up on
research into these technologies. The
scale of the HIV epidemic is just too
vast and the need for new HIV prevention technologies too pressing.
HIV is unique in that no one is
known to have been cured of the disease, so we don’t know how the body
would manage to counter the virus
and we also don’t know exactly what
immune system responses to look
for. As vaccines normally emulate the
body’s natural immune defences, the
lack of an effective natural immune
defence against HIV has severely hampered vaccine development.
One valuable lesson from the cellulose sulphate microbicide and
Merck Ad5 vaccine trials is our need
to increase our understanding of
the relationship between HIV and
humans. But such research needs
to be done in conjunction with and
as part of large-scale tests in people
because at the moment there is simply no other way to predict whether
a product will work.
With a rampant HIV epidemic,
time is not on our side. The need
for new HIV prevention approaches
and our joint efforts, as scientists,
community and government, are
urgently needed to find solutions.
As scientists, it is even more important that we keep trying even when
success seems to be elusive. Giving
up is not an option.
Salim Abdool Karim is professor
of clinical epidemiology, Mailman
School of Public Health, Columbia
University; the director of the Centre
for the Aids Programme of Research in
South Africa (Caprisa), Durban; and
pro vice-chancellor (research): University of KwaZulu-Natal, Durban

‘Getting cancer is not a death sentence’

A

s part of raising awareness
about breast cancer, Beulah
Jankelowitz, who is an active
member of the Cancer Association
of South Africa (Cansa) and also the
national coordinator of the breast cancer support group Reach For Recovery, talks about her experiences.
When were you diagnosed with
breast cancer?
I was diagnosed late afternoon on
August 27 1987, a date I’ll never forget.
Describe what you went through
emotionally?
Utter disbelief, fear and questioning. I had done all the right things,
had three children before my 30th
birthday, breast-fed them all, never
smoked or drank or used the contraceptive pill. Why me?
What form of treatment/s did you
have?
Initially a segmental mastectomy
followed by six weeks of daily radiation. A year-and-a-half later I had a
recurrence in the same breast, which

necessitated a total mastectomy and
an immediate reconstruction.
How did you cope with treatment?
I coped well, except for having to
travel a long distance there and back
for a short treatment session.
Did you experience any side
effects from the treatment?
I felt very tired and had continual
crops of mouth ulcers.
What challenges did you face as a
breast cancer patient and also as
a survivor?
I felt alone as I knew no one who
had experienced this. There was no
internet then. I didn’t have anyone
to talk to.
How did you cope?
I come from a strong medical background and looked up as much as
possible in the books I found.
I have the most supportive and
understanding husband who has been
there for me every step of the way.
I also joined the support group

Reach for Recovery. I have been
fully involved for nearly 20 years
and it has been my salvation. I have
spoken to close on 1 000 patients
pre- and post-operatively.
What motivated you?
Camaraderie and support. Being with
other people who’d been through the
same experience has always been
vitally important to me. When I go
to meetings and mix with my special
friends, it is like “going home”.
What advice would you give a
breast cancer patient who has
just been diagnosed?
It is not a death sentence and knowledge gives you power.
What advice would you give to
family and friends of breast cancer patients?
Be as supportive as possible and give
tender loving care.
How important is it for cancer
patients and survivors to join a
support group?

In my opinion it’s vitally important
as you are with people who understand and who have been there.
How important is communication
within the family?
Very important especially at the time
of diagnosis, surgery and treatment.
What does the breast cancer support group Reach For Recovery
offer breast cancer patients and
survivors?
It offers hope and someone to listen
to you, someone to advise, as well
as supplying basic comforts such as
temporary prosthesis, pillow, bag
for drain, exercises and literature.
How can Reach For Recovery be
contacted?
Through all Cansa offices. Cellphone
083 897 0221. The website is www.
reach4recovery.org.za
How has having breast cancer
impacted on you life over the years?
It has made me grow as a person and
enriched my life. I’ve met wonder-

ful people, helped many and been
fortunate enough to travel to many
international conferences. I now
appreciate so much that I previously
took for granted. I see the blue of the
sky and the green of the grass.
What advice would you give
to the public regarding breast
health awareness?
The earlier diagnosed the better the
chances of survival are. Self examination is very important and only
takes a few minutes once a month.
Men are not immune and they too
can get breast cancer although only
1% of men get breast cancer
Any other comments you’d like
to make?
Breast cancer is a scary diagnosis. It
does not discriminate between race,
religion, colour or creed. It is not a
death sentence. It is a life sentence in
that one needs to be vigilant and go
for all necessary medical check-ups.
This interview was first published on
Cansa’s website, www.cansa.org.za
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Innovative Teachers Forum Awards 2008

Making local ‘lekker’
Thamsanqa
Makhathini, one of the
winners in this year’s
Innovative Teachers
Forum awards, shares
the details of his project
Details
Name: Thamsanqa Makhathini
School: Mpophomeni High School, near
Howick in KwaZulu-Natal
Teaching experience: 13 years
Subject areas: Mathematics and computer
applications technology for grades 10 to 12.

Name of the project
Local is lekker at Mphophomeni to create
a website about the history of the township
of Mphophomeni.

Reason for the project
The area has an interesting political history
that can be traced back to the 1960s. Former
president Nelson Mandela was arrested on
August 5 1962 near Howick after a tip-off
from informers.
The area experienced a lot of conflict
between the IFP and the ANC during the
1980s. I thought that preserving such an
important history electronically would be a
great learning experience.
I wanted to integrate ICT in a meaningful way, not just to create a website without
any context. I was motivated by the fact that
some learners don’t know the history of the
area and do not value the developments
that have taken place. There are community centres around the area that could be
of great benefit to learning if learners are
given relevant projects.

Software and hardware
requirements
Camcorder, laptop and desktop computers, cellphones, Windows Movie Maker,
Windows Media Player and Microsoft
FrontPage.

Learning outcomes
● Communicate information effectively by
using a variety of communication modes
and tools. This can be achieved by interviewing resourceful people in the community and visiting community centres.
● Use technolog y to
locate, collect and
analyse various
forms of data
by recording
conversations
using mobile
phones. Learners can take
pictures that
will be used
in a video they
will produce.

Using technology in schools can improve learner performance. Photo: Oupa Nkosi
● Organise, record and summarise information in appropriate electronic formats.
A video will be made to integrate all the
material gathered.

Putting the project to
action
Step 1: Learners were organised into
groups of five or six according to their ability and interest in technology.
Step 2: Each person was assigned a specific duty decided by the group leader.
Step 3: Groups were asked to do research
about the history of Mphophomeni township pre-1994.
Step 4: Groups were asked to do a survey
to verify their assumptions about the work
of the community centres.
Step 5: Planning for a video was started,
which would be included in the website,
using pictures and relevant content taken
by a camcorder.
Step 6: Relevant content and pictures/
video were used to enhance the movie.
Step 7: The movie was downloaded to PCs
using Movie Maker and/or Media Player.
Step 8: A comment and feedback form
was designed where other students could
comment on the video content.
Step 9: Key clips were included, such as
those of the township, schools, computer room and other relevant venues.
S t e p 1 0 : FrontPage was used
to design a website showing the
research initiatives.

Lessons from the
project
What the learners said:
• The project was useful because
I learned how to design a good
questionnaire.
• I learned how to handle data using
different methods.
• Working together as a group
was nice.
• I used most of my time at Zenzeleni community centre to make sure that I finished
the project on time.
• Teenagers do learn from past
mistakes.
• I learned that some of the
causes of crime are linked
to unemployment and
poverty.
What I learned
learned:
• I really enjoyed

Making learning
fun — Thamsanqa
Makhathini

seeing my learners grow in the process of exploring — hearing and seeing themselves in interviews
and pictures.
• The community members’ remarks were
very encouraging and they wanted to see
the results of the project so that other community members could see what learners
are capable of doing.

Areas of improvement
Because learners were using FrontPage
for the first time, they encountered some
challenges. Perhaps they should have been
given basic website skills so that the look of
their websites would have been better.
It would have been great to have had one
or two other schools focusing on the same
project from a different angle.
Mixing the groups and allowing learners
to work collaboratively would have challenged them further.

Gaps
Learners’ limited research skills meant that
the content was not as rich and informative as it could have been. Learners would
have done better if they were aware of
other resources such as newspapers, police
archives and libraries to produce a more
balanced view.

My interest in ICT education
I have been exposed to a number of educational programmes that enhance learning and teaching in an exciting manner.
My involvement in Schoolnet South Africa
activities, Microsoft Partners in Learning
Programmes and Intel Teach made me
realise that there is a great need to use technology to improve learner performance in
our schools.
It all started when I attended a Vula Programme in 2002 at Hilton College. Since
then I have not missed a class and try out
new ICT skills with my learners.

Role of ICT
We really do need to make our learners
aware of how technology can be used in a
classroom environment. Even something
as simple as sharing files via Bluetoothenabled cellphones can enhance the learning experience.
For more information go to PIL Teacher
Training Model: http://www.school.za/
PILP/
Microsoft Innovative Teachers Awards:
http://www.school.za/itf/

Is assessment a
nightmare?
We have the solution!
Organising, managing and presenting your
programme of assessment has never been
easier!
The OBE for FET series provides separate
assessment portfolios for both the teacher
and the learner. The Teacher’s Portfolio and
Programme of Assessment contains:
• an assessment programme and work
schedule
• assessment plans
• a list of assessment tasks in the
matching Learner’s Book
• assessment instruments for each task
to record learner achievements
• guidelines for charting learner
assessment progress and achievement
• templates for calculating the learner’s
mark for each task
• templates for recording, documenting
and reporting assessment evidence
• space for charting your assessment
records and learner achievement for
your classes
• useful checklists.

Stress less! You can present this
book as your teacher portfolio
record of assessment.
You will need to use this workbook
together with the matching OBE for FET
Learner’s Book and Teacher’s Guide.
Give these terriﬁc tools for managing
assessment a try!

Be the best
Our nation’s education is our commitment
www.nasou-viaafrika.com
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Accounting

Prepare
well and
relax
Perdick Mzizi gives accounting students
some tips for exams

A

relaxed attitude to
exams could mean the
difference between
success and failure.
The key to relaxation is
proper preparation.
Preparation, in turn, is as much
about understanding how to tackle
an exam paper, based on the principles behind the way the paper is
structured, as it is about knowing
your subject.
For accounting learners the
important thing is to answer all
questions even though there may be
some areas in which they are weaker
than others.
If learners answer only a portion
of the questions really well, it may
not be sufficient to pass. On the
other hand, if all the sections are
covered — even if they are not handled well — the chances of passing

are better.
Learners must not be tempted to
spend more time on the sections in
which they think they can do well
than on those of which they are
less certain.
Preparation and the actual exam
should be planned around the
degree of difficulty of questions.
When working through previous
exam papers, the sequence of work
should be prioritised according to
the degree of difficulty of the questions. Put the easiest questions at
the top of the list and the more difficult ones at the end. Learners
will gain confidence as they work
through the easy ones — especially
when they are answered in the allotted time.
Time management is crucial
because spending too long on one
question — even if it is done per-

n Do you have an unfinished first,
seond or third year Teaching Diploma?
n Did your college close down?
n Are you left out in the cold?
n Are you teaching without a professional
qualification?

Don’t delay,contact us
immediately for
all-year-round enrolment.

Do not start writing an exam immediately. Spend a few minutes planning how the paper should be
tackled. Photograph: Oupa Nkosi
fectly — will not allow enough time
to work effectively on the others.
When going through previous exam
papers, learners should concentrate
on keeping to the time limit for each
question as this will equip them to
do the same during the exam itself.
A useful hint for those who are
working on the Pastel Certified
School Program (CSP) is to take
advantage of the CSP “voice”, which
explains how accounting principles
must be applied. Pastel’s CSP also
allows you to repeat exercises in
stages until you understand exactly
what you need to do.
When it comes to working through
the difficult questions during the
weeks before the exam, make good
use of the tools you have. Textbooks

CHOOSE YOUR PROGRAMME FROM:
n NPDE (Foundation Phase, Intermediate
and Senior Phase, Senior and FET Phase)
n ACE (Foundation Phase, Intermediate
and Senior Phase, History and Life
Orientation)
n B.Ed Hons. (Educational Management
Law and Systems, General Teaching and
Learning, Special Needs Education)
OLG Regional Offices Contact Details:
n Sakkie Manda,Mpumalanga and Free
State: 082 926 4427 or 082 927 7487 or
Fax:086 678 6444 or sms your name and
address to the cell number.
E-mail: smanda@absamail.co.za

are the best source of both theory
and practical exercises and previous exam papers always include the
answers, so you can refer to them to
help you work out whether you are
getting things right.
Learners will never be asked a
question about a topic they have not
covered in the syllabus.
Do not start writing an exam
immediately. Spend a few minutes
planning how the paper should be
tackled. Some questions carry more
marks than others. These are usually those about complex issues such
as VAT, cash flow statements, analysis and interpretations, manufacturing and other financial statements.
Examiners want to make sure that
learners have a good grasp of the

n Gerrie Minnaar, Gauteng, Limpopo and
NorthWest: 083 759 2226 or 011 979 1962
or Fax: 011 972 7074 or sms your name
and address to the cellnumber.
E-mail: minagi@mweb.co.za
n Eddie Bush, Kwazulu-Natal:
082 413 3685 or 031 765 5131 or
Fax: 031 765 8936 or sms your name and
address to the cellnumber.
E-mail: bush@iafrica.com
n Paul Beselaar, Western Cape,Eastern
Cape, Northern Cape and NorthWest:
083 650 5565, Tel:021 930 2651 or
Fax: 021 930 2935 or sms your name and
address to the cellnumber.
E-mail: beselaar@iafrica.com

underlying concepts to be a good
accountant.
One important tip: do not in the
exam use a calculator with which
you are unfamiliar because precious
time can be wasted on trying to figure out how it functions.
Be accurate. Be quick. And good
luck to all teachers and learners.
Perdick Mzizi taught accounting
at a Germiston High School for 10
years, six of them as head of department. He now works for Softline
Pastel, training teachers to use the
software. For more information
about the program, contact the
Pastel Training department on
011 304 3670 or e-mail
schools@pastel.co.za

FARM071.pdf 9/15/2008 11:37:07 AM
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Foundations for learning

In the beginning
Reading is the gateway to knowledge, writes Jenny Rault-Smith, who offers
some suggestions about how to get children to read more
Tips for teachers

Tips for parents
• Spend time looking at books with
your child so that reading becomes a
time of bonding.
• Create a regular “story time” during which your children sit around
you and you read to them. Read with
enthusiasm. Make reading fun and
use voice inflections.
• Give books as presents so that children learn that they are valuable.
• Encourage everyone in the family,
including grandparents, to read.
• Take turns when you read with

Give books
as presents
so that
children
learn that
they are
valuable.
Photograph
David
Harrison

your children — let them read to you
and then read to them.
• Talk to your children about what
they have read at school.
• Allow children to participate in
the story you are reading by stopping
and asking simple questions, such as
“How many cows are there?”, “Why is
grandmother sad?”, “What colour is
the car?”.

Jenny Rault-Smith is chief director
of curriculum and assessment
in the general education and
training phase in the department
of education. This article is in support of the department of education’s
Foundations for Learning campaign.
It aims to strengthen the teaching
and learning of literacy and
numeracy

HIGH SCHOOL SCHOLARSHIPS!

STAND OUT

idadvertising/scholars/01/A

• Reading must be fun and must
lead to discovery — it must never be
a chore or a punishment.
• Make sure that you make interesting books available. Sport and adventure books work best with boys.
• Start with the basics. First a child
must be able to recognise and read
all the letters of the alphabet, then
he or she needs to know the sounds
associated with each letter.
• Build vocabulary by writing a few
words on the chalk board each day
that may occur in stories and refer to
the words several times a day so
that learners become familiar with
the spelling and the sound.
• Introduce learners to a book
before leaving them to read it
— discuss the characters they will
meet and the background against
which the story is set so the learner
has “hooks” on which to hang meaning when reading.
• Divide books into different genres
and display them like that. For each
book prepare a blurb that best captures what that book is about. This
will help children pick books that
are likely to interest them.
• Start a class book club so that
learners can exchange ideas about
books they have read and swap
books instead of buying them.
• Talk in class about what learners
have read at home.
• Use literature to introduce other
learning areas. For instance, read
a story about a relevant historical
event before beginning a social sciences lesson.

Evaluating
assessment?
We have the solution!
Let the OBE for FET assessment portfolios
guide you in your overall reflection and
evaluation of the assessment programme
and learners’ performances, ensuring that
you:
• Comment on learner support that can
be recommended for enrichment.
• Record the part of the portfolio that was
most meaningful to your learners.
• Note whether your learners were
motivated by the assessment tasks and
explain why.

FROM THE REST!

• List the skills tested that were diﬀerent
to those tested in examinations and
tests.
• Comment on the rubrics used to assess
your learners’ skills.

Education is the most powerful
weapon which you can use to change the world.

• Provide written suggestions on the
rubric(s) and supply the revised rubric.
Just watch your learners soar!

Nelson Mandela

THE ALLAN GRAY ORBIS FOUNDATION IS LOOKING FOR SOUTH AFRICA'S BRIGHTEST GRADE 6 LEARNERS
TO SHINE THEIR WAY THROUGH HIGH SCHOOL WITH OUR SCHOLARSHIP PROGRAMME.

We are offering comprehensive scholarships
to financially needy learners, who are
currently in Grade 6, to complete Grades
8-12 at selected leading private and public
secondary schools from 2010 onwards. The
scholarship includes the full cost of tuition,
boarding and several other allowances.
Applicants must show above average ability
and potential in Mathematics and English and
must clearly demonstrate financial need.

THE SCHOLARSHIP INCLUDES:
✔ School tuition and hostel fees
✔ Travel, uniform, stationery, clothing and
other allowances
✔ Personal development
TO APPLY:
Please contact the Allan Gray Orbis Foundation
on 0861 239 235 for further information or
visit our website where you can download the
application form.
www.brightsparkswanted.co.za

You will need to use these workbooks
together with the matching OBE for FET
Learner’s Book and Teacher’s Guide.
Give these terrific tools for managing
assessment a try!

Be the best

APPLICATION DEADLINE: 24 OCTOBER 2008
For more information visit
www.brightsparkswanted.co.za
or call us on 0861 239 235

Our nation’s education is our commitment
www.nasou-viaafrika.com
FARM071
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Schools
with “quality kid” awards
When learners try harder to improve their work and behaviour it
should be acknowledged. Primary school classes can be motivated
with a “quality kid of the week” award
Metal badges could be made
to be worn by winners
Winners could
be awarded with
a certificate

quality.
Even though educators talk about
quality, is it part of the learners’
vocabulary? To some extent the
answer is yes — young people do
have an understanding, even if it is a
distorted one of quality.
Imagine the young soccer player
being given total freedom to choose
a pair of boots. He or she will probably gravitate to the most expensive
boots in the shop. When it comes
to clothes, most children are aware
of brand names and quality. As the
child matures, he or she learns that
quality is not always determined by
a brand name or a price tag.
Even the youngest primary school

child can be made aware of quality
without the actual word being used.
A grade one teacher, for example,
lets the children know that “goldstar-on-the-forehead” work involves
giving of one’s best.
Good schools realise the importance of making all their learners
quality conscious, for instance by
discussing admirable role models in
various fields of endeavour.
These schools publicly praise the
achievements of learners and staff
at prize-giving ceremonies and sporting events. Many of them nominate
educators for the national teaching
awards.
There are daily experiences in the
classroom in which quality can be
acknowledged. At primary school
level a class might like to have a
“Quality Kid of the Week” award.
A simple certificate given to the

BECOME AN INTERNATIONAL AU PAIR
Spend a few months gaining
experience in home-based care,which
includes first aid, health and safety and practical experience. Once training is complete,
we’ll facilitate an international placement.
KNOW YOUR RIGHTS
In just six months you will learn the basics
of Labour Law. Available through distance
learning, academically supported and certified by the University of the FreeState.

Quality kid
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OLG Regional Offices Contact Details:
n Sakkie Manda,Mpumalanga and Free
State: 082 926 4427 or 082 927 7487 or
Fax:086 678 6444 or sms your name and address to the cell number.
E-mail: smanda@absamail.co.za
n Gerrie Minnaar, Gauteng, Limpopo and
NorthWest: 083 759 2226 or 011 979 1962 or
Fax: 011 972 7074 or sms your name and
address to the cellnumber.

✃

T

he minister of education talks about it. So do
district officials. Excellent schools discuss
it at meetings. The topic:

✃

Mark Hayward shares how schools can
prove their commitment to excellence

Graphic: JOHN McCANN
Source: RICHARD HAYWARD, SOUTH AFRICAN QUALITY INSTITUTE (SAQI)

Encourage
quality in
your school

Getting the best out of your class

Photocopy or cut out and
stick on to certificate, or
give to a printer to copy
onto metal badges

Quality award themes
Schools can have various
quality award themes for
different grades. These
can be used to motivate
improvements in everything
from maths to manners:
I try my very best in maths
Wow! Have my marks
improved since last term!
My manners are of
five–star quality
I’m a true friend to
my classmates
My reading is
improving wonderfully
I love reading

E-mail: minagi@mweb.co.za
n Eddie Bush, Kwazulu-Natal: 082 413 3685
or 031 765 5131 or Fax: 031 765 8936 or sms
your name and address to the cellnumber.
E-mail: bush@iafrica.com
n Paul Beselaar, Western Cape,Eastern
Cape, Northern Cape and NorthWest:
083 650 5565, Tel:021 930 2651 or
Fax: 021 930 2935 or sms your name and address to the cellnumber.
E-mail: beselaar@iafrica.com

weekly winner would delight the
recipient. Metal badges engraved
with the words “Quality Kid” could
be presented, with the winners
wearing the badge for a week. Some
suggested themes for Quality Kid
awards are:
● I try my very best in maths.
● Wow, my marks have improved
since last term!
● My manners are of five-star
quality.
● I’m a true friend to my classmates.
● My reading is improving
wonderfully.
● I love reading.
The South African Quality Institute (SAQI) has a Quality Kid pledge.
Quality Kid winners could be chosen
on the basis that they adhere to one
or more elements of the pledge.
Despite its simplicity, the pledge
contains core leadership and management principles:
● “Give of my best in all that I do”
reflects the principles of hard work
and perseverance.
● “Do things right the very first
time” is part of the “zero defect”
quality principle. Tasks should be
done correctly the first time. Tasks
that have to be repeated because of
mistakes waste time, human and
physical resources.
● “Show kindness, caring, honesty
and respect” highlights the importance of these values.
● “Strive to keep on improving all
the time” reminds the child that
there’s always room for improvement. Nobody reaches perfection
but everyone should try for it.
● “Care for our beautiful South
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Tips for teachers

How to manage disruptive learners
Setting targets for improvement

✓ ✓

✓

Using the power of peer pressure

If all else fails, seek the assistance of a cooperative learner from the
previous year who had a similar difficulty and ask him or her to sit down with
the younger learners to tell them: “What I wish I had known then that I know
now.” This takes courage but with the right match, this type of peer support
can make a difference
Tips for teachers brought to you by

Africa” is evident in the neat school desk (no
carving in the woodwork). The care includes
picking up litter. This pledge extends to caring for the school environment and beyond.
Although it’s called the Quality Kid Pledge,

✓✓✓✓
1

2

3

4

5

6

7

8

9

Graphic: JOHN McCANN
Source: TALKING TEACHING

If a learner’s behaviour is impeding their progress, ask them at a quiet
moment to mark themselves out of 10 for their performance (behaviour) in
the lesson. When they do that and they give themselves, say four out of 10,
reply: “Good, what are you doing right to get those four marks? Discuss this
then ask what they need to do to raise the mark — use this to set a specific
achievable target for the next lesson. Always review the target set

10

it applies to everyone, whatever his or her age.
Other ways that schools may prove their
commitment to quality education is through
vision and mission statements. Entrance and
classroom displays reflect quality achieve-

ments and highlight admirable character
traits of learners and staff members.
Schools may choose to organise competitions for poster slogans incorporating the
words “Quality is …”.
The principles and practice of quality
are important and should be an integral
part of the day in every classroom in every
school. Rather than highlighting quality
during a focus day or week during the year,
daily reminders could be incorporated in
the classroom environment in the form
of ongoing displays of quality work, with
different learners acknowledged during
the year.
This year World Quality Week takes place
from November 10 to 14. Throughout the
world Quality Day will be celebrated on
November 13.
The SAQI colour themes are green and
white. Why not celebrate the outstanding
quality in your own classroom or school?
SAQI has a range of programmes dealing
with quality principles and practices. Poor
schools are sponsored. For more details,
please contact Vanessa du Toit on
012 349 5006 www.vanessa@saqi.co.za or
Richard Hayward on 011 888 3262
www.rpdhayward@yahoo.com
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Personal finance

Switch banks, start saving
Shop around before making important banking decisions, writes Yolandé van Rensburg

T

he affordability of banking is an obvious point
to consider, yet it is often
overlooked when choosing a bank account.
Too many people are still not
adequately informed about financial products and services, the most
important of which is a transaction
account for day-to-day banking.
They seem neither to know nor to
care what their banks are charging
them in fees alone for core services.
If they could see just how much they
were paying — which often runs into
several hundred rands a year — they
would be shocked, particularly as
there are more affordable accounts on
the market because traditional banks
compete with one another and with
newer, more innovative banks.
Consumers have freedom of choice.
Unfortunately, most still do not view
banking decisions as they would grocery shopping or even a motor vehicle
purchase. Most of us do some comparative shopping to get the best deal,
because who doesn’t want to pay less

Do you know what your bank is charging for transactions?
if they can? It’s puzzling then, given
the exorbitant banking costs, why
consumers don’t shop around before
committing to an account.

Freedom to choose
Did you know, for example, that you
can bank at one financial institution,
obtain a credit card from another and
apply for a home loan through yet
another? Believe it. When you open a
bank account you are under no obligation to make use of all the products
or services offered to you. This is great
news because it means that you are
empowered, as a client, to make your
own decisions and to pick and choose

the products that suit you best.

Shop around
Core banking is a basic right, not a privilege or a luxury, and everyone should
be able to transact or save in the most
affordable and simplest way possible.
Fortunately, affordable, accessible and
simplified banking does exist, so when
choosing a bank account you need to
know what your options are. Read the
newspapers, watch television, visit all
the banks and stay informed.
You can also speak to a branch
consultant, visit the bank’s website
or even contact the client-care centre
for more information. If you prefer to

take more time to think about your
decision simply ask for a product brochure that summarises the account,
all its benefits and the fees charged.
You will be surprised to see just how
much typical banking costs can vary.
Pay attention to the monthly administration fees, debit card purchases,
cash withdrawals, stop orders and
debit orders, to name a few. After all,
there’s no sense in wasting money and
paying excessive charges when there’s
a more affordable option available.
Calculate what a typical number of
transactions would cost you at each of
the banks and remember to ask lots of
questions and get as much information as you can — what are the branch
hours, how accessible is your money
and are there unique benefits?

Opening an account
Once you have researched all the
available options it is simple to
switch banks or open another
account at a different bank. The
typical documents required are your
South African identity book, proof
of residence stating your full name
and physical address and a deposit
to activate the account. This deposit,
which is usually the account’s minimum balance, may be as little as R10,

depending on the bank.

Lesson for learners
October is dedicated to teachers as we
celebrate World Teachers’ Day. I have
the following challenge: give your class
a short lesson in the value of making
careful and considered choices, as discussed in this month’s column.
You have the power to influence
future generations, so show them how
easy it is to take that first step towards
financial freedom by shopping around
before making important banking
decisions. The partnership with a bank
is about the relationship, the products,
the service support and the costs.
Yolandé van Rensburg is head
of corporate communication at
Capitec Bank

Ask Yolandé
If you have any questions
relating to banking or financial
services, please SMS them to
“teacher” followed by your
query. We will answer them
for you. The number is 42507
(SMS costs R1).


3OUTHERNû!FRICA
Customer Services
PO Box 12119, N1 City
Goodwood, 7463
Tel: (021) 596 2300
Fax: (021) 596 1222
Email: oxford.za@oup.com

 Developed specifically for the new Grade 12 National Senior Certificate exam.
 Questions and answers as well as a mock NSC exam paper allow constant
practice and highlight potential problem areas.

 Revision timetable to assist learners and their parents to effectively plan for
their upcoming exams.

 Tips on common exam content, errors and how to deal with them
encourage, build confidence and help prepare learners for the unknown.

FREE Teacher’s Hotline:

0800 202 463
www.oxford.co.za

Switch banks and save
BBDO CAPE TOWN 800506/E

over R1 000 per year in bank fees.

Deposit your salary into a Capitec Bank savings account and get the lowest transaction fees.
It could mean a saving of over R1 000 per year based on typical transactions per month:
4 ATM withdrawals, 5 debit orders, 2 balance enquiries, 1 statement, 2 inter-account transfers,
monthly fee and 4 debit card purchases. Also get the highest interest on daily savings.

Global One Banking Facility
800506_Capitec_Switc_10x7_R3.indd 1

Terms and Conditions apply. 24-hour Client Care Centre 0860 10 20 43 or visit www.capitecbank.co.za
An authorised financial services and credit provider. Capitec Bank Limited Reg. No.: 1980/003695/06
NCR Reg. No.: NCRCP13
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Distance Education Programmes
KNOWLEDGE IS POWER
Ours is the only University with the unique Open
Learning System that lets you structure your
studies to suit your personal circumstances.
So you decide when you are ready to write
exams.
As a student you will receive excellent support.
We are constantly in touch through sms, phone

The University of Pretoria
offers three distance education
programmes to teachers who
want to advance their careers:

and fax. We have annual contact sessions at
various centres throughout the country and have
more than 100 examination centres nationally.
There are no hidden costs in our fee structure.
Your programme fees cover learning materials,
textbooks, examination fees, stationery etc.
We also disburse student loans repayable in
very easy installments.
The University of Pretoria is a world-class
institution whose staff and students are often
honoured for their academic achievements.
Join this Faculty and you join the leaders in
education.



• ACE: Education Management
• ACE: Special Needs Education

All educators who would like to find out more about the University’s distance
programmes are invited to return this coupon to: PO Box 22041, Helderkruin,

• BEd (Hons) Education
Management, Law and Policy

We offer:

Roodepoort, 1733 or fax it to (011) 768-1248.

For further enquiries, you are

welcome to contact Andries Pelser at tel: (011) 760-3608 or cell: 073 232 3173
e-mail: edutel_upta@iafrica.com *www.edutel.co.za

Title: ................ Initials: .................... Surname ........................................................
Postal address: ...........................................................................................................

• Excellent student support

......................................................................................................................................
......................................................................................................................................
Tel no: (work): ................................ (home) ...............................................................
(cell) .............................................................................................................................
Programme in which you are interested in receiving further information:

• Exam centres and contact
sessions throughout South
Africa

www.up.ac.za

......................................................................................................................................
......................................................................................................................................

The Teacher

• Fees covering all learning
material – no hidden costs

PHONE (011) 760 3608 or 073 232 3173
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MOBILE LEARNING: The Good The Bad and the Ugly
Mobile Learning has become a bit
of a buzz word in education with
the proliferation of mobile technology through our society in general,
and being particularly noticeable
amongst our tweens and teens.
While academia is still struggling to
define exactly what Mobile Learning (or MLearning) is and how it
differs from e-Learning, those at the
coalface of education are calling any
learning through mobile technology
MLearning, until better defined.
Most of the web space conversations taking place
around the subject originate in the developed world,
also some developing countries. MLearning, from
their perspective, focuses on the enhancement of
learning through the incorporation of mobility i.e.
cell phones, PDA’s, MP3 Players, iPods etc.

A few great examples of projects that are well worth
looking at can be found on the website off Futurelab.
Have a look at Mobimissions <http://www.
futurelab.org.uk/projects/mobimission>
“The idea of the Mobimissions project is that the
players set each other ‘missions’, leaving them in a
particular cell. Players wandering into that particular
cell are able to see any missions left there and decide
whether to accept them”. There is something similar
at Create-a-Scape <http://www.futurelab.org.uk/
projects/create_a_scape> using PDA’s.
These examples however, do not necessarily reflect
the realities of South Africa given the expense of
mobile technologies.
Mobile phones and other mobile technology can
not only extend the borders of the formal classroom,
but also provide access to the information society if
made affordable.
Locally Meraka <http://www.mobiled.org.za>,
a division of the CSIR, has been investigating
how mobile technology can be used to support
education. An application like the Audio wiki
platform allows access to the Internet via a low
level phone. This has been adopted by UNICET and
is being used to provide access throughout the
developing world <http://cmw.mepemepe.com/
index.php/Main_Page>.

Other initiatives include HaDeDa, a spelling tutor,
IGLOO, a tool to facilitate a learning environment
and Dr Maths. The latter is a service that runs
through MXit <http://www.mxit.co.za/web/index.
htm> and is manned by students of the University
of Pretoria. It can be added to your contacts on
MXit at 079 992 3961 and it provides learners with
mathematics homework help in real time.
The University of Cape Town has, under the
leadership of Gary Marsden, been piloting locally
relevant and internationally noted applications.
Other local initiatives are not only truly inspiring
but are also a tribute to our innovative teachers, as
with the Grade 11 Life Science students at Cornwall
Hill College who produced mobile videos of their
dissections and made them available to learners who
have not had the same opportunities. Some of these
can be downloaded from <http://www.thutong.
org.za/LearningSpaces/MobileLearningSpace.
aspx>.
Despite the obvious potential that the use of
personal mobile technology has for education in
South Africa, there are some obstacles in the way of a
smooth integration in the classroom. With the media
hype about the dangers and vulnerability of our
children exposed to an unscrupulous online society,
it becomes imperative for schools to acknowledge
that learners are proficient BUT rather naïve users.
Taming this beast requires a two-pronged approach.
Firstly, establishing clear guidelines to regulate
the use of these potentially disruptive devices
is a very important first step. An example of an
Acceptable Use Policy (AUP) is available on the
Thutong Education portal <http://www.thutong.
org.za/ResourceFiles/37596/34988/34962/
IT%20Policy%20CHC.pdf>, also from
Talk School <http://www.talkschool.
org.uk/downloads/policies/
AcceptableUseofICTandMobilePhonesPolicy.doc>
They can be changed to suit your schools needs.
Writing an Acceptable Use Policy for a school or for
that matter any institution, is not something that
is done once and then shelved, it is an ongoing
process of negotiation and, more times than we
care to admit, a case of playing catch-up with new
trends. The process should be continuous and should
endeavour to provide guidelines about culturally
embedded as well as emerging technologies.
There is not a generic blanket policy for all schools
as the needs of a school are unique and situated.
Policies that govern ICT use in general and mobile
technology specifically, all aim to establish a
clear understanding of the responsibilities of all
those involved and ultimately form the backbone
of effective practice, balancing the potential
advantages to be had from the use of the technology
with the risks of unacceptable material and
activities. It is vital to include all the stakeholders

in the process. The document should consider
managerial needs, staff, parental and learner needs.
Considerations around Mobile Technology should
include the personal and often privately financed
nature of the technology, its ubiquitous presence
and the security risks associated with it.
Secondly, we need to educate our learners to
become digital citizens and tackle online bullying,
netiquette (etiquette for the Internet), mobiquette
(etiquette for the mobile phone) and online safety as
part of our curriculum.
For some guidelines have a look at <http://
publications.becta.org.uk/display.cfm?resID=259
34&page=1835> and <http://publications.becta.
org.uk/display.cfm?resID=35446&page=1835>.

In a way, it is inevitable that education takes note
of this “silent revolution of personally financed
computing devices” as Joel Selanikio, the co-founder
of DataDyne terms it. We have, however, the benefit
of going through many technology revolutions and
innovations that were poised to change the face of
education forever… and didn’t. We can reflect on
the onset of this new wave of innovation, and choose
to integrate the best of what the technology has to
offer in ways that will enhance and support our quest
to give our learners the best opportunities in a rapid
changing world.
Some other interesting links:
Ë Create quizzes that can be downloaded onto
mobile phones <http://www.mobilestudy.org>
Ë Browser for Mobile Phone, Opera mini browser
<http://www.operamini.com>
Ë Mobile search engine, Find.mobi <http://find.
mobi>
Ë Flickr mobile <http://m.flickr.com>
Ë Really easy to use mobile website creator <http://
www.wirenode.com/>
Ë Graphing Calculator <http://teavuihuang.com/
tvh-72g/>
Ë Graphing calculator and their other math midlets
<http://www.math4mobile.com/>
Ë Create and send documents on the mobile phone
in various electronic document formats <http://
teavuihuang.com/allformatwriter/>
Ë Have to have Indian Ocean Tsunami Detector
<http://teavuihuang.com/tsunamidetector/>
Ë Guest author: Adele Botha
Adele is a researcher at the Meraka Institute, working on
the MobiLED initiative and heads up the IT at a College
in South Africa. She is currently completing her PhD at
the University of Pretoria under supervision of Salome
Human-Vogel and John Traxler, and has had extensive
experience in the integration and use of Educational
Technology. Her area of speciality is mobile learning for
education and development.
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HIV/Aids

An eye-opening workshop
An experience in loss
What can happen if you are HIV positive

Keep in mind that HIV/AIDS involves sex, fear, shame, death, denial, stigma, silence and discrimination. In many instances, HIV takes away control

+ + + + + + + + + + + + +

Source: UNITED NATIONS DEPARTMENT HIV/AIDS

Cards

Residence:
House
Apartment
Room

Bodily
functions:
Sight
Hearing
Taste
Sexuality
Bowel and
bladder control

B

A

F

Rights:
H
Dignity
Respect
Non–
discrimination
Equality and
equity
Participation
Non–violence
Confidentiality

G
Cut out or photocopy

Financial
security:
Job
Bank account
balance
Savings

Favourite
activity:
Dancing
Sports
Hiking
Art
Music
Pets

L

K

ates a sense of ceremony and enables
the members of the group to hone
their listening skills. It also gives each
member the opportunity to speak.
In the first round I asked each member to describe his or her feelings
in terms of weather conditions and
explain why he or she was in that particular emotional state.
I gave them examples: an internal
thunderstorm with lightning spiking,
soft, nurturing rain; a hurricane lashing the coast; the perfect day; heavy
rain; and so on. I had not met these
learners before but I was already
entering into their lives when they
described their ups and downs.
The next, less-personal round

Divide class
into groups
of six

Mental
reasoning:
State of mind
Memory
Speech
Co–ordination
Comprehension

D

C

Physical
appearance:
Weight loss
Skin condition
i.e. Karposi’s
Muscle tone
Overall physical
condition

Inter–
dependence:
Community
support and
acceptance
Family ties
Friendships
Social standing

Social life and
relationships:
Lovers
Friends
Neighbours
Co–workers
Family

Physical
mobility:
Ability to run
or walk
Ability to operate
a bike, car or
other means of
transportation

E

Future plans:
Career
Children
Schooling
Marriage
Travel

I

J

INSTRUCTIONS Round one
1. Divide class into groups of six. If possible ensure that you have an even number in each groups so that pairs
can work together when necessary
2. Each person will be given 12 cards face downwards. Listen to the instructions before you look at your cards
3. You have just found out that you are HIV positive. This means you will have to face certain choices
4. You have five minutes to decide which of the six cards to give up. When you are HIV positive you
have to give up things that matter to you. Put the six cards you have chosen on the table
5. Each person take two minutes to reflect on your feelings (silently)
6. In your group share your feelings/experience of giving up the cards. What was difficult? (10 mns)
The purpose is to share your feelings. Do not try to analyse what you gave up
7. One person from each group report back on what they lost and how they felt

Round two
8. Please find a partner at your table (1mn)
9. Hold your cards remaining six cards so the words face you and your partner can't see them
10. Now, ask your partner to pick up three cards fron the six cards left in your hands (5mns)
11. Each person take two mins to reflect on your feelings (silently)
Each person
12. You had no control over what was taken away from you. Tell the group how you feel (10 mins)
will be given
12 cards face 13. A few volunteers can share what they felt with the whole class
downwards
14. Draw some lessons and close the exercise (lOmns)

introduced the use of metaphors to
describe feelings. I gave a few examples: I feel helpless, like a bird with
a broken wing; I feel excited, like a
soccer player who has just scored a
goal; I feel aroused, like a guy kissing the girl he loves.
Each learner, in turn, could offer
an example from a list.
Here is a sampling from that list:
bored, disappointed, hopping mad,
scared, relieved, uptight, irritated,
lonely, determined, tearful, proud.
We reaped a wonderful harvest
with these teenagers coming up with
innovative and mature responses.
I feel depressed: like a mother
who regrets having an abortion

Graphic: JOHN McCANN

Loved one:
Spouse
Child
Parent
Brother or sister
Best friend

T

he United Nations Losses
Exercise was designed
by people living with
HIV/Aids to help others
personalise and understand the impact of finding out they
are HIV positive. It lends itself to
classroom use and is appropriate for
learners between 14 and 18 years.
The “lesson” is ready-made and all
the workshop leader needs to do is
follow the instructions.
I spent two hours with 24 grade 11
boys and girls at Kensington Secondary school and found the programme
I had put together ran like clockwork.
It is possible to abridge the material
— I fit it into a 45-minute lesson.
The workshop allows the educator to
break the resistance to HIV/Aids information in schools.
Tshepiso, one of the learners, said:
“I’ve learned that you can never know
enough. I came with the mentality
that I’ve heard enough about Aids, I
don’t need to know any more. I came
out thinking differently.”
An area that cannot be ignored if
you want to get the best out of the
Losses Exercise is the need for learners
to have the linguistic tools to describe
complex emotions and feelings.
English teachers will recognise this
as a problem area. Many learners
responding to a poem, for instance,
seem unable to get beyond descriptions like “happy” or “sad”. So I built
this skill into the programme. I was
delighted by the results and saved a
number of responses.
I started with the group seated in
a circle. We lit a candle in the centre
and one of the girls sang — her voice
moved me to tears.
This method of communication,
known as “The Way of Council”, cre-

This experience was designed by people living with HIV/AIDS
The purpose is to personalise and appreciate the impact of finding out you are HIV positive

✃

Joan Dommisse
looks at an exercise
that helps people
embrace being HIV
positive

(Shadrack); like someone who is in
debt (Merlon); like a mother who
does not know how she is going to
feed her kids (Khanyi); like someone who has just found out he/she is
HIV positive (Bless).
I feel on top of the world, or in
seventh heaven: as if I had just won
the lottery (Rosa); as if you have
given birth to twins (Dada); like a
scientist who has discovered a cure
for Aids (Shadrack); like a successful
businesswoman who’s test-driving a
Bentley (Mmabatho); like a girl over
her first boyfriend (Khanyi).
The next stage of the workshop
requires participants to move into
groups of six and later to work in pairs.

Each participant is given 12 cards
which the facilitator cut out and prepared beforehand (see the graphic
and the instructions).
Because of the way the workshop
is structured it runs seamlessly. It is
easy for the workshop leader to join
one of the groups and listen in.
In the final stage each person was
left with a different set of three cards,
so their take on their “situation” kept
the levels of interest high. The discussion was less gloomy than I expected.
Learners did not see HIV infection
as the end of the world. One girl, in
spite of feeling a bit embarrassed,
pointed out that you can still have
sex with your partner as long as you
use condoms, and life can go on.
The final round took us back to our
circle. I asked the participants what
the workshop meant to them.
Sibongile said: “This workshop
was a real eye-opener for me. We are
forever fighting to get what we don’t
have, but people living with HIV/
Aids are fighting just to be normal.”
Thabile commented: “This workshop was educational and encouraging at the same time. I always
thought I had problems, only to find
out that I was kidding myself.”
Mmabatho had this to say: “We
were very grateful that Joan Dommisse was present at Kensington Secondary School to help us know more
about HIV/Aids and the challenges
that affected and infected people go
through on a daily basis.”
The last person to speak was Bless,
who took the words out of my mouth
when she said: “All that remains now
is for us to spread the word.”
So often in a circle this kind of
magic occurs — the final word is a
solution or a way forward.
Joan Dommisse is a former English
teacher and an educator in the area
of HIV/Aids who conducts workshops with teenagers. She can be
contacted on jdommisse@iburst.
co.za or by phoning the Teacher on
011 250 7300.

The reasons why HIV has fallen

T

he latest report suggesting that
there has been a possible slowdown of the HIV-epidemic
in South Africa should be regarded
as an act of providence, rather than
something for which the department
of health can claim credit.
The antenatal HIV survey for
2007 showed a possible fall in the
percentage of HIV among pregnant
women attending public sector
antenatal facilities.
But the figures have introduced a
fresh controversy: the absolute figures do not add up. This anomaly
is not easily ascertainable, however, from the graphs in the health
department’s document.
The problem is that the assumptions made by the analysts to create
a coherent picture are not recorded,
thus clearing the way for the charge
that the data have been manipulated
to give the impression of victory in the
war against HIV.
The department of health has said it
will prove the veracity of its document.
Assuming that the figures are genuine,
is the graph really an indication that

Passed its peak?

Graphic: JOHN McCANN Source: DoH
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the tide of the HIV pandemic is turning? The answer is “yes”.
It would be startling if the figures
had dropped in 2006 and again in
2007. If there has been a decrease what
would have brought it about?
Suggestions that it is a triumph for
national safe-sex campaigns can be
discounted immediately — nowhere
else in the health service is there any
evidence of sex being practised more
safely: the incidence of other sexually
transmitted diseases, including syphilis, is inching up; even HIV patients

on antiretrovirals do not appear to
be using condoms more frequently
and, anecdotally, sexually active teenagers report that they use condoms
only occasionally. Besides, in addition
to the lack of results, the campaigns
themselves are visibly a hotch potch of
confusing messages.
There are three possible explanations for the dip in the graph:
● The natural progression of the
epidemic: all known infectious diseases have shown a similar pattern
— a period of rapid escalation of new

cases, a plateau period and a state of
decline. For some time doomsday
scenarios claimed that because of
the sexual nature of infection, HIV
might prove to be the exception to
this trend and the South African
epidemic might never decline. Yet
evidence from other countries (most
prominently Uganda, Brazil and
Thailand) seemed to bear out the
typical epidemic pattern. Naturally
the rapid escalation and plateau
phases are country specific — one
cannot predict when the graph will
dip.
● The influence of cumulative death
rates: HIV deaths nationally are difficult to assess, but probably range
between 300 000 and 500 000 a
year. In removing large numbers
of HIV-infected mothers from the
potentially pregnant population
death alone might explain the falling numbers.
● The effect of ARV therapy on a
population: the infectiousness of
HIV in a population is related to the
amount of virus in the blood of the
infected individuals, called the viral

load. Thus, it would make sense
that the more people receiving treatment the less infection is likely to be
transmitted.
The likely reason for the apparent
decline in levels of HIV infection is a
combination of these factors.
What will be more interesting as
the years pass by is whether this
decrease will be maintained and
how, as increasing numbers of people take antiretrovirals, opposing
trends play out. On the one hand
the death rate will fall and the number of people living well on ARVs,
and hence falling pregnant, will
increase; on the other, infectiousness is expected to diminish as the
national viral load comes down.
What is certain is that the health
department should not be quick to
claim credit for the apparent slowdown in the HIV epidemic since
only the ARV treatment programme
can be attributed to public policy. A
treatable infectious disease, the incidence of which declines because of
accumulated death rates, should be
a matter of national shame.
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Technology

Is there a place for m-learning?
Andrew Moore
looks at cellphones
in a new light

is an opportunity to “show”, ask the
learners to film it. The video can
either be made in one take (very simple) or, if the learners are willing to
work out new technologies, let them
edit their efforts on a computer to
create a more professional product.
Use the Bluetooth facility on the
phones to distribute the films to the
cellphones of other class members
and encourage discussion and positive criticism. Save these videos and
use them later as a revision exercise.

C

an mobile learning
(m-learning) really make
a difference to teachers
and learners? On the face
of it the question seems
a “no brainer”. InternetWorldStats.
com calculates that in 2006 only 10%
of the country’s population had access
to the internet and e-learning, while
cellphone penetration was 70%, so
it seems to make sense that we should
harness the technology.
In the school where I taught every
learner had a cellphone and the
devices became the bane of our lives.
They rang at inopportune moments
during lessons, they were harnessed
by exam cheats to distribute the correct answers to friends and they were
used to summon parents to school
when a learner felt he or she had been
hard done by, without the school
being aware that any infraction had
occurred. Consequently the school
considered banning them.
An initial look at how cellphone
technology is being used in various research projects, both local
and international, might seem
daunting for teachers. In an effort
to be relevant, sophisticated support
tech nologies are being used. For
example, one of the Meraka Institute projects is employing Audio
Wikis, a technology with which
many of us are unfamiliar . Other
projects require teams of tutors. All
of this seems a bit out of reach for
the average teacher.
To evaluate m-learning we need to
experiment with simple strategies.
The cellphone is merely a tool or,
more accurately, a set of tools we
can harness to enhance teaching
and learning. Here are a few suggestions for using some of the tools
found on cellphones:
Text Messaging (SMS): This can be
used to alert members of the school
community. I’ve used it to bulk

EDUTEL

Camera: We are always being asked
to contextualise our lessons. So ask
the learners to identify in their local
environment examples of what they
have learned. If, for example, the
class is about energy saving ask them
to document good and bad practices
of energy use in their community.
Print out all the photographs and ask
the learners to create a wall chart on
which they label their photographs
with comments.
GPS: Some of the latest cellphones
show the latitude and longitude
coordinates at which the phone is
positioned. Social science/geography teachers could use this facility
to reinforce map work by making
groups of learners design a treasure
hunt, hiding clues for the next coordinate in an elaborate route around
the school or community. Teachers
of other subjects might use the
treasure hunt to reinforce learning
in a fun way. Each set of coordinates
offers an academic task that must be
performed before the team can continue to the final “treasure”.

In 2006 only 10% of the
country’s population
had access to the
internet and e-learning
(top), while cellphone
penetration was 70%
(above), so it makes
sense that we should
harness the technology

SMS my class to remind them of an
upcoming test (although my learners complained that it was not “cool”
to receive messages from a teacher).
Similarly, schools can use SMS
to alert parents to school events and
so on.
At a more sophisticated level
Audio Wiki allows the learner to
text a request for an article from a

Wiki website. The service phones
the learner back and an automated
voice reads out the article.

So, while academics, researchers
and experts argue about how best
to integrate cellphones into our
teaching and learning, why not
find out for yourself if they can add
value to the way you teach? Use or
adapt the suggestions above and let
the Teacher know what you find. If
nothing else, the learners will get a
kick out of using their prized cellphones in a fun and new way.

Video camera: Ask the learners to
create a video demonstrating what
they have learned, for example a skill
learned in biology or to recreate a
newscast of a historical event. In any
learning area or subject where there

Andrew Moore is a former teacher.
He has an MEd degree in computerassisted education. He works for
Neil Butcher and Associates, an
education technology consulting
company

SETTING THE PACE WHEN IT COMES TO UPSKILLING OF EDUCATORS

ASSESSOR TRAINING (Or programme of your choice)
plus another training programme for as little as
R600 or R50 per month over 12 months!
OD ?
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T !!!
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US
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thats not all!!

EDUTEL,
PO BOX 6596, WESTGATE, 1734
complete and post to:

please send me info on subscribing to Teacher
Skills Programmes as advertised in THE TEACHER

NAME:
ADDRESS:

SUBSCRIBE NOW and receive with your subscription:
* TOP PERFORMANCE “Your outcomes-based programme
on becoming a top learner &
* Free Stationery (while stocks last)
other programmes to choose from:

MODERATOR, NQF 6 (10 Credits)
Lead & Manage People, NQF 6 (20 Credits)

FACILITATE LEARNING (OBE), NQF 5 (10 Credits)
Manage Teaching and Learning, NQF 6 (20 Credits)

Develop a Portfolio to Demonstrate School Management & Leadership Competence, NQF 6 (10 Credits)

Manage Organisational Systems &Physical & Financial Resources, NQF 6 (20 Credits)
Understand School Management & Leadership in the SA context, NQF 5 (10 Credits)
Manage Policy, Planning, School Development & Governance, NQF 6 (20 Credits)

We also offer: National Diploma Human Resources Management & Practices, NQF5 and the National Certificate & Diploma: OD ETDP NQF5

POSTAL CODE:
TEL (H):
(W):
(CELL):
Tel: (011) 760-4251
Fax: (011) 768-1248
e-mail: edutel@iafrica.com
website: www.edutel.co.za
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Books

Tenacity pays off
Christina Hlatshwayo
reviews
XIJAHATANA by MC Lubisi
(Maskew Miller Longman) R59,95

T

his interesting book,
on the theme of perseverance, is about
the agony of a boy
(Misaveni) who
goes in search of truth after he
discovers he was stolen from
his biological mother by the
woman he has always known
as his mother.
After encountering many
difficulties he finally manages to locate his biological
mother. At the start of the
book the author introduces
Misaveni, who is confused
because the woman he has
always believed to be his
mother told him, before
lapsing into unconsciousness, that this is not so, but she
dies before she can tell him who his
mother is.
The boy sets on a journey to
discover the truth. The first person he
asks is his uncle, Bilankulu, who confirms that indeed he does not belong
to the family of the dead woman.
He finds out that his biological
mother once worked on farms in
Duiwels Kloof, now known as Modjadji’s Kloof, in Limpopo.
Although he has never set foot
there, Misaveni, sad, confused and

bitter, vows to go in search of her.
When he finally reaches Modjadji’s Kloof he meets a man called
Fahlaza Mashimbye, who puts him
in touch with locals who give him
further leads. On his way he gets
a lift from Mudau, who gives him
accommodation for a night. Little does he know that this “Good
Samaritan” is involved in trafficking human parts and has targeted
Misaveni.
But Mudau’s daughter, Hum-

Win dictionaries
Five educators who teach grade three to seven learners can each win
the Oxford South African Illustrated School Dictionary courtesy of
Oxford University Press. Published for use by learners in grades three
to seven, the Oxford South African Illustrated School Dictionary is
designed for easy use, while introducing learners to the style in which
most adult dictionaries are written. The dictionary is designed to
help young learners find words easily and quickly. It contains bold
headwords, a clear layout and alphabet guides down the sides of the
pages, making it easy to use. It not only provides accurate definitions
and pronunciation guidance for words that are most useful to primary
school learners, but also offers high-quality illustrations to boost
learners’ understanding of more complex words. To win SMS “teacher
oxford” to 32368 (SMS costs R1).

bulani, tips Misaveni off
and helps him
escape. She
also puts him
in touch with
a woman who
points him in
the right direction and there he
discovers that he
was indeed stolen
from his mother.
In the end he is
reunited with his
mother and marries
Humbulani.
The novel, which
sustains the reader’s interest right
through, concentrates on the main
character, Misaveni,
with other characters, apart from Humbulani, playing only
minor roles.
The author uses simple language accessible
to today’s learners and
readers are exposed to
Xitsonga idioms, which
Misaveni uses when he is
deep in thought.
The lesson to be learned from
the story is that perseverance is
the mother of success. Misaveni
encounters a number of hurdles but
his tenacity pays off.
I recommend this novel for grade
10 learners.
Christina Hlatshwayo is a teacher
at Vumbeni Primary School in
Katlehong, east of Gauteng

Guide helps to
consolidate skills
Diana Heyman reviews
THE STUDY AND MASTER STUDY
GUIDE 10 FOR ENGLISH FIRST
ADDITIONAL LANGUAGE by
Jeanne Maclay-Mayers (Cambridge
University Press) R94,95

T

his study guide, a comprehensive text covering the
entire language curriculum
for Learning Outcome 4 in grade 10,
is recommended for the ambitious,
self-motivated learner who wishes
to consolidate and excel in English
language concepts.
It contains an informative and
detailed contents
page, which is useful in directing the
learner to specific
sections of language
knowledge and skills.
After a brief revision
of the eight basic parts
of speech, the guide
builds on the foundations established in the
general education and
training (GET) phase.
Skills and knowledge
acquisition are communicated in a logical
progression, thus helping
establish solid foundations for the further development of
language concepts.
The text is supported with relevant
tasks and activities using contemporary and age-appropriate resources
such as newspaper and magazine
excerpts and comic texts, as well as
script dialogue. The guide is learnerfriendly and explanations are sufficiently thorough that no additional
resources are needed to supplement
this learning tool.
Although each language concept
is dealt with thoughtfully and thoroughly, some of the explanations are
lengthy and cumbersome and grade
10 learners may become bogged down
in the detail. The use of a bold font or
the highlighting of key definitions
would assist learners to scan key concepts quickly. A further criticism is
that some sections (tenses and auxiliary verbs) are excessively detailed
and are “weighted” too heavily in
terms of the requirements stipulated
in the National Revised Curriculum
Statement (NRSC).
Some of the explanations are

laboured and arduous and this may
prove to be a deterrent to learning.
In addition a number of concepts
are given too much focus and this is
unnecessary at this stage of the further
education and training (FET) syllabus.
The use of the study guide as a
resource will provide learners with
opportunities to practise “everyday”
practical literacy and communication skills. The tasks are designed to
reinforce critical language awareness.
Extracts from familiar local publications are used to explore concepts of
bias, stereotyping, emotive, persuasive and manipulative
language.
Opportunities for
learners to contemplate their own attitudes and values
are woven into the
tasks. The text also
gives examples of
correct format,
style and register for a variety
of transactional
writing skills.
This study guide
addresses more
than the clinical acquisition
of language and grammar skills; it
seeks to meet the requirements of
the new curriculum.
A valuable feature is the “activity
tasks” provided at the end of each section. These tasks give the learner a
useful diagnostic tool with which to
assess and monitor his or her progress
and level of understanding. The activity tasks also may be used as an “openbook test” for revision purposes.
As with any study guide this
resource should not be viewed as a
replacement for the teacher/educator
but rather as a reinforcement tool.
The guide is designed to be used as a
complete resource, with each new concept adding a further element to the
English language model. Diligent use
of the book will ensure that solid foundations for the language component of
the FET phase are established in grade
10, the introductory year of the FET
phase of learning.
Diana Heymans teaches English
home language to grades nine,
11 and 12 at The Kings Schools in
Robin Hills, Gauteng
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Travel

Book now
for festive
deals
Sharon van Wyk looks at affordable
Christmas holiday packages

B

elieve it or not, it’s that
time of year again: the
Christmas holidays are
just around the corner.
So if you haven’t sorted
out where you are going or what to
do over the festive season, now is
the time to get the wheels in motion
to avoid disappointment.
This is especially true if you have
plans to go overseas. Flights to the
United Kingdom, for example, are
filling up fast. The limited economy
seats go first, so if you don’t want
to pay a premium, get in touch
with the airline of your choice and
book now. The best options on
the London route this Christmas
are Etihad, the national airline of

the United Arab Emirates, with a
total ticket price of R8 867 (R5 500
for the ticket and taxes of R3 367)
and Virgin Atlantic with R9 747
(a cheaper ticket price of R5 200
but way more in taxes at R4 547).
Both have seats available from
December 8 to January 4 2009.
If the idea of skiing the top
European slopes over Christmas
appeals to you, there are some
great package deals.
Thompsons, for example, is offering a seven-night trip to Kitzbuhel
in Germany from December 20 to 27
for R18 373 a person.
It may sound like a lot of money,
but remember this is the peak holiday
time and the package includes return
flights on South African Airways
to Munich, transfers to and from the
airport, seven nights’ accommodation at a top pension in Kitzbuhel
on a bed-and-breakfast basis, the services of a Thompsons ski representa-

If a ski holiday is in your plans, great packages are available
tive and a welcome dinner.
A great local Thompsons package is to spend the New Year holiday in Cape Town with a week
at the Park Inn on trendy Greenmarket Square — right in the
middle of the Mother City — for
R6 473 a person.
The price includes return flights
from Johannesburg to Cape Town,
departing on December 26 and
returning on January 2 2009, seven
days’ car hire and seven nights’
accommodation at the hotel on a
bed-and-breakfast basis.
The package includes special
discounts at certain bars and
restaurants.

If you want a slightly cheaper
option to a more exotic destination,
returning home just before Christmas, then R9 802 will get you a
week at the Tropical Beach resort on
Malindi Beach in Kenya.
The price includes return flights
from Johannesburg, seven nights’
accommodation and breakfast,
lunch, dinner and all local drinks
each day. The only condition is that
you must book a return date before
December 22. This represents huge
value for money and perhaps is
one of the best Christmas holiday
packages available.
If the idea of a cruise floats your
boat then you can take advantage

Advertorial

Fighting HIV/Aids
The Open Learning Group, in association with North West University, is offering
an accredited off-campus programme on
HIV/Aids. Our programme has a holistic
approach on HIV/Aids in the workplace
not only from an individual aspect, but the
impact it has on all walks of life.
The economic burden placed on individuals as well as business has farreaching implications. Since people are
the country’s assets, a business is a shell
without people. One of the threats today
is HIV/Aids. Managers do not have any
control over the influence the disease
has on business. However, by education
you can create awareness of the dos and
don’ts and improve knowledge on methods to prevention.
Open Learning Group, in association
with NWU, offer a training and awareness solution that will address these
challenges. Among these are awareness,
acceptance and attitude, the importance
of knowing your status and prevention
methods.
Create an understanding of the impact
of HIV/Aids in a micro and macroeconomic environment. Design and develop
workplace policies and procedures. Im-

prove relationships by educating staff on
relationships and acceptance of people
living with HIV/Aids.
The programme is a flexible study model accessible to people in any location
and they can manage their own learning
pace. It is accessible to people with irregular working schedules and has no or
little impact on the business process.
People do not have to attend training
sessions. Continuous support is given
by means of subject specialists from
North West University, SMS, call centre
and internet. On successful completion
the participant is issued a North West
University Certificate.

Enroll now in this programme
by contacting our call center
on Tel: 011 670 4850 or
SMS: 31948
or e-mail: Charlotte@olg.co.za

of a special five-night/six-day Pearl
of the Orient package. It includes a
flight from Jo’burg to Singapore and
transport from the airport to the
port to board the SuperStar Virgo
where your cabin will be home for
five nights with all meals and daily
entertainment.
The tour visits Penang, Malacca
and Kuala Lumpur in Malaysia and
Phuket Island in Thailand before
returning to Singapore and your flight
back to Johannesburg. All of this costs
R15 671 a person.
Departure dates for the Pearl of
the Orient cruise are either December 7 or January 4 2009.
A more affordable, but less
exciting cruise option is offered
by Flight Centre aboard Starlight
Cruises’ Melody.
Departing Durban on December
15 or January 5 for four nights, the
Melody will cruise Mozambique’s
turqoise waters via Maputo to
Barra Lodge at Inhambane.
The prices start at R4 280 a person for a standard inside cabin and
include meals, daily entertainment
and the captain’s cocktail party.

The lowdown
For more information on these
and other package deals over the
Christmas period, visit Thompsons
on www.thompsons.co.za or
phone 011 770 7511; 031 275 3500
or 021 408 9555 and Flight Centre
on www.flightcentre.co.za,
tel 0860 400 727
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The three Rs are back
Ten years after the introduction of outcomes based education the system has been dramatically
revised, writes Duncan Hindle

I

t is always appropriate, after
a reasonable period, to review
the functioning of any law,
regulation or policy with
a view to seeing what can
be improved. That is the source of
human development and must be
welcomed. However, the timing and
nature of any review are not selfevident and need to be defined.
A review of outcomes based education (OBE) in South Africa would
note that it is barely a decade old — it
was first introduced in 1998 — and it
is important to appreciate that this
curriculum change process is the first
comprehensive revision since the
demise of apartheid. It was “streamlined and simplified” following the
Chisholm report, but the fundamentals have remained intact.
Second, any review would have
to take note that this radical new
approach was delivered in a context that was highly uneven, with
schools and teachers at different
levels of development (and underdevelopment). That makes any
policy implementation a huge challenge in that the messages, the curriculum support materials and even
the policies have to speak to various
constituencies, themselves often
divided and within a context of education itself as a “contested terrain”.
With regard to the nature of the
review we must know that this is not
intended to lead us into a position
where we abandon the course we
have chosen. If we have strayed from
the path we must get back on to it,
but we have no intention of turning
back after such a short distance.
Having said that, I note the following
about the introduction of OBE into
South African schools. First, I am a
strong supporter of OBE, understood
as a system in which teachers take professional decisions about the achievement of prescribed outcomes by their
learners. I know there are other interpretations, and many details that
underlay such a definition (and cause
endless difficulties), but as a teacher I
do believe it can only be a good thing
for teachers to be given a set of desirable outcomes and to devise learning
programmes that will best assist their
learners to achieve these.
Second, not all teachers are the same,
and that was perhaps a near-fatal flaw
in the system. Before 1994 many teachers had been involved in the process
of curriculum reform, albeit outside
the law, under the banner of “People’s
Education for People’s Power”. The
rationale was that if the authorities
didn’t provide a decent curriculum
you created one yourself and prepared
your own teaching materials collectively, voluntarily and for the good of
others and the country.
These progressive teachers were
well-informed and well-read on
the theory and practice of the curriculum (and, of course, the “hidden
curriculum”). They were active and
committed and worked long hours
to give learners hope beyond apartheid. They were leaders of both educational and social change.
I fear that, as policy makers, we
assumed too much in changing our
curriculum. What we saw were teach-

The materials for the Kha ri Gude Mass Literacy Campaign have won international recognition and they guide the teacher on a daily basis
through the entire learning programme
ers who had deep inadequacies, albeit
none of their own making. Their own
schooling had been poor and their
training as teachers often poorer. Content knowledge was lacking and what
was taught at many of the teacher colleges related more to control of children than to effective teaching and
learning.
The related error was the assumption that teachers were inherently
driven to work hard and do well. After
all, we thought, activist teachers we
had worked with might have been
prevented by the authorities from
doing their proper jobs but they had
spent hours after school and at weekends overcoming these limitations,
doing whatever they could, all in the
interests of the child. Regrettably, we
seem to have lost that revolutionary
spirit and have not been able to
replace it with a professional ethos
that has the same effect.
We see a lack of commitment to
the task and to the child and teachers
constantly ask to be “capacitated”
or “workshopped” before anything
becomes possible. Confidence was brutally sapped from many people under
apartheid and we must appreciate the
caution people exhibit in regard to taking a lead. But having grasped power
from the apartheid regime and been
given control over the quality of education too many teachers have simply
given it away again, waiting to be told
what, when and how and absolving
themselves of responsibility.

Teachers
constantly ask to
be ‘capacitated’
or ‘workshopped’
before anything
becomes possible

There were assumptions, too, about
teaching and learning materials.
Teachers were to design and produce
their own and children would use
available local materials to formulate
and solve problems. However, the
conditions under which most were
teaching and learning were wholly
inadequate for any approach requiring inquiry or research given the
absence of books and other materials
in schools.
There were also errors of design.
These were identified early on and
corrected, but the legacy still pervades the system. We lost sight of
some of the basics — especially the
good ones such as learning tables and
proficiency in reading and writing.
Textbooks were devalued and teachers who did not use group work were
missing out. Time, texts and tests
— the three elements of a successful
education system — were “designed
out” of the curriculum and teachers
did many things except teach, while
children did many things without
actually learning.
In retrospect I think it can be
argued that there were errors of
process in introducing the new
curriculum. The implementation
plan began with grade one and was
intended to move through to grade
12 (hence “Curriculum 2005”) in a
linear fashion, but at various stages,
in response to various imperatives,
“leaps” were made, with more than
one grade starting in a particular
year, suggesting that the logic may
have been flawed. But since the full
introduction of the new curriculum this year we have also seen the
effects of an external examination
on the system in terms of its ability
to drive change, and one has to ask
if we should have considered other
methods: phase by phase perhaps or
in reverse order.

The other criticism of the process
was, of course, the now notorious
“cascade model”. This is a pity, since
a properly managed and materialsdriven cascade can be effective and
was probably required to reach all
our teachers as rapidly as possible.
There were two concerns about the
preparation of teachers: one was the
content, quality and consistency of
training (compounded by the different levels teachers had reached),
the other was that the system of
providing direct training to teachers
set up serious tensions between
them and their principals and subject advisers. All of these have compromised, to some degree, the OBE
implementation process.

T

he department has taken
various steps to address
these flawed assumptions about teachers
and schools, the flawed
design and the implementation
concerns. These include Dr Linda
Chisholm’s substantial refinement
of the curriculum, which eliminated
much of the complexity, removed
unnecessarily complex terminology
and reduced the number of outcomes to be achieved.
The National Curriculum Statement (NCS) for grades one to nine
became, for a while, the “Revised
NCS”, and all the amendments were
well received and have guided us
ever since.
For example, in the drafting,
after the Chisholm amendments, of
the NCS for grades 10 to 12 strong
account was taken of these developments. The statements are far more
specific than they would otherwise
have been and teachers have welcomed the greater sense of direction
and advice. The specificity has also
enabled us to move more rapidly

to a national examination system
at grade 12 and will have the same
effect with regard to the forthcoming
national assessments of grade three
and grade six learners.
We must recognise that OBE is
potentially a progressive and liberatory approach to education. However,
in a country like South Africa, with
its deep inequalities, the sad irony
is that it has been most liberatory
for the best-trained and resourced
teachers and schools, while the rest
have found it to be a burden and a
disappointment. Instead of enhancing the professionalism of teachers
and drawing on their wisdom and
experience it has caused many to
retreat, to claim confusion and to be
disempowered.
However, recent changes have
been introduced to counter this.
One of the most dramatic lessons
has come from the Kha ri Gude
Mass Literacy Campaign, recently
launched by the education minister.
The materials developed for this
campaign have already won international recognition and they guide
the teacher on a daily basis through
the entire learning programme, as
does the Foundations for Learning Campaign, which spells out in
detail the materials and the daily
teaching programme needed in
every classroom.
Schools have even been given
learning programmes that may be
used by teachers who need such
guidance as they plan for the year.
Assessment guidelines provided
to all teachers make specific reference to the basic skills which got lost
on the way. The message is clear:
reading, writing and calculating are
firmly back in our schools.
Duncan Hindle is director general of
education
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Working
together on
one system

T

here is a meeting of
minds among those
in education that the
country needs a highly
professional, motivated
and disciplined teaching force.
This cannot be achieved unless
there are systems in place to develop,
monitor and assess teachers’ performances. Successive ministers of
education have during their terms
of office introduced various tools
and instruments to set this process
in motion.
But instead of strengthening or
building on the existing models
each minister introduced completely new rules of the game. For
instance, Sibusiso Bengu introduced
the Development Appraisal System
(DAS), which was later discarded.
At the time there was talk of “DAS
is dead”. This was followed by Kader
Asmal’s Whole School Evaluation,
which was also ditched, and then the
incumbent minister, Naledi Pandor,
came up with the Integrated Quality
Management System. There is talk
that this is destined for the scrapheap and that the National Education Evaluation and Development
Unit would replace it.
Needless to say, in the absence
of a credible and fully endorsed
assessment tool, teachers work in a
vacuum in which professional and

personal growth could be stunted
and in which poor classroom practices could take root. The outcome
is inevitable: poor learner performance which tarnishes the integrity
of our education system.
What is needed is for the education department and teacher
unions to put aside their differences and identify the positive
elements in all the previous evaluation systems and develop a new
one that would be agreeable to all
parties.
Teacher unions have been fiercely
opposed to the current evaluation
approach of using inspectors on the
basis that it is punitive rather than
developmental.
But the unions also pointed out
that the lack of expertise at the level
of district and provincial offices,
whose responsibility it is to implement these policies, is another reason for concern.
These are relevant concerns and
they will have to be dealt with in an
effort to move the debate forward.
Although it is the education department’s call to put systems in place,
unions must also educate their
members about the need to be part
of these new measures.
We support the view that teachers deserve sound assessment practices. This will not only enhance
their accountability but also their
professional integrity. But the methods and procedures to achieve these
should be open, transparent and,
most significantly, geared towards
professional enrichment.

to Gauteng. Phone 073 883 4840.
I am looking for a transfer from
Cape Town to Pretoria, Gauteng.
Phone 083 463 0401.
I am a primary school educator in
Ledig near Rustenburg in North
West. I am looking for a transfer to
Limpopo. Phone 072 164 1333.
I am a primary school teacher in
Durban, KwaZulu-Natal. I am
looking for a position in Gauteng.
Phone 084 813 6028.
I am a post level one intermediate
teacher in Morokweng, Vryburg,
North West. I want a transfer to
Potchefstroom or Fochville. Phone
082 668 0235.
I am a tourism and humanities teacher
who wants to transfer from Escourt to
Durban. Phone 073 189 6717.
I am a senior phase teacher in
Mqanduli. I want a transfer to the
Western Cape. Phone 073 971 7569.
I am a post level one teacher in
Groblersdal, Limpopo. I am looking
for a transfer to Gauteng or Mpumalanga. Phone 072 3677 951.
I am a post level one educator. I
would like a transfer from Cape Town

I am a post level two educator. I teach
maths, science and technology. I am
looking for a transfer from Cornelia
near Villiers to the Vaal Triangle.
Phone 079 521 5957.
I am a maths teacher in a remote vil-

lage. The new curriculum is stressful.
Learners are not able to grasp the content. The education department is hellbent on implementing the curriculum
after training us for only five days. They
expect miracles. I fully support the idea
of the CME. It will provide South Africa
with enough time to prepare rather
than rushing through the curriculum.
Outcomes-based education: Irreversable damage has been done. Learners
who failed grade 12 have been virtually
dumped by the government. Our children were used as guinea-pigs and as
sacrifices. Teachers are demoralised,
stressed and burnt out. OBE has failed.

Why are there so many
temporary teachers?
As of July 31 949 educators were employed on a temporary basis by
the provincial education departments. Thabo Mohlala reports

A

lmost 32 000 teachers in South
Africa are employed on a temporary basis, according to the
national department of education.
Education Minister Naledi Pandor revealed this figure during the
national assembly’s “internal questions session” when she responded
to questions from DA member
George Boinamo.
Boinamo sought to establish the
number of temporary teachers
employed in each province, how long
each teacher had worked, the reasons
for each being employed on a temporary basis, whether the minister had
taken any steps to cut down the numbers of temporary teachers and the
nature of such steps.
Pandor said that as of July 2008
31 949 temporary teachers were
employed by the various education
departments, “one in three” of them
in KwaZulu-Natal.
A total of 27 323 (86%) of these
teachers have been in service for less
than two years filling “substantive
posts that are in the process of being
filled through the advertisement of
vacancy lists”, she said.
As for the remaining 4 626 (14%),
Pandor said she had “directed the
education department to establish
why they have been employed in such
a capacity for more than two years”.
Questioned about whether she had
taken steps to reduce the number
of temporary teachers the minister
said she had intervened through the

applicable and relevant sections of
the labour law of 2005, which stipulate that “no temporary educator
can be employed in the same substantive and vacant post for more
than two years”.
Pandor highlighted the following
points as key to determining the
number of posts available at each
school:
• Each provincial education department finalises its post-provisioning
consultations by September 1 and
provides schools with their final staff
establishments by September 30.
• In September school principals
verify staff establishments and
inform provincial departments of
education whether teachers will
retire or resign from their posts
during the last part of the year.
• This information informs the
process of appointment of teachers
to vacant posts at the start of a new
academic year.
• The appointment process normally takes the form of requested
internal and cross transfers, placement and absorption of educators
additional to establishment, or the
selection of temporary educators
(new entrants, and those with a
break in service).
• In a new year provincial departments adjust the staff establishments

“No temporary
educator can be
employed in the
same substantive and
vacant post for more
than two years”

of schools after a proper analysis of
the 10th-day snap survey. The survey is standard practice whereby, on
the 10th day after the start of every
academic year, the education department collects data about the number
of learners, teachers, support staff
and so on. Temporary teachers are
then appointed on contracts, which
run from January 1 to December 31.
• Provincial education departments
finalise a list of all vacancies by April
30 of each year. If a teacher has been
employed on a temporary contract
for more than two years, the contract must be converted from temporary to permanent. This measure
only applies if an educator is in a
substantive and vacant post and is
qualified to teach in the learning
areas/grades specified.
• This conversion from temporary
to permanent must be supported by
the school governing body with the
approval of the provincial department of education’s head and is
implemented by July 1 of each year.
• The rest of the vacancies are
advertised in an open vacancy list,
which is filled on January 1 of the
following school year.
• There will always be temporary
educators employed in schools.
Although, according to the guidelines, at any given time temporary
educators should not make up more
than 10% of total educator posts in
a provincial department of education, the percentage of vacant posts
occupied by temporary teachers was
15,5% in 2006 and 14,5% in 2008.
In May this year the national education department indicated that
62 616 posts of a total of 433 280
were vacant.
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Software with 23 pre-loaded educational titles & games
worth R2000 and free Motorola C119 Cellphone
when you buy any of these computers.
WORTH R200

A4 M548S Notebook

A2 Partner Value Desktop
Computer and Lexmark
Multifunction Printer
-
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Intel Celeron D430 Processor
1024 MB DDR Memory
160 GB Hard Drive
DVD-RW Drive
56K Internal Modem
17” CRT Monitor
Keyboard, Mouse & Speakers
Windows Vista
Open Office Software Suite
2 Year Warranty (1st Year On-site)
Lexmark Multifunction Printer.

Intel Celeron M 440 Processor
512 MB DDR Memory
80 GB Hard Drive
DVD-RW Drive
56k Internal Modem
14.1” Wide (WXGA) TFT Display
PCMCIA, USB & Ethernet Ports
Windows Vista
Open Office Software Suite
1 Year Warranty
Carry Case.

PLUS
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we will install any of these
computers in your home.
For an extra R300 you also
receive 1 hour training.
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HP 530 Notebook
+ 1 Gig MP3 Player & Lexmark
Multifunction Printer
- Intel Celeron M520 Processor
- 1024MB DDR RAM
- 120GB Hard Drive
- DVD-Writer Drive
- 56k internal Modem
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- 1GB DDR2 Memory
- 120GB Hard Drive
- DVD-Writer
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- 15.4” Wide (WXGA) TFT Display
- USB & Ethernet Ports
- Microsoft Notebook Optical Mouse
- Windows Vista Home Basic
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- Free Carry Bag - 1 Year Warranty.

Total Payable: 13790
Interest Rate: 27%
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