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Let us learn
Education Minister Naledi Pandor recently launched the
government’s R6-billion Kha ri Gude mass adult literacy campaign
in the Eastern Cape. Thousands of jubilant learners in the village
of Tombo near Lusikisiki joined her to celebrate the event. The
campaign is expected to reach 4,7-million adults in the next few
years. The classroom, pictured here, was one of the venues where
the campaign kicked off in the Eastern Cape in April. The words
written in isiXhosa on the blackboard to the right mean “Lesson
one. Welcome.” See page 2. Photographs: Lisa Skinner
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Panic
over new
matric
Learners and teachers remain uncertain
about their preparedness for
the new national senior certificate
Primarashni Gower
and Thabo Mohlala
Teachers and representatives of all
four teachers’ trade unions have
sounded the alarm on this year’s
school-leaving exam, saying they
have not been adequately prepared
to teach the new curriculum.
The national senior certificate, to

be written in about 190 days’ time,
will replace “matric”. It is more
demanding and requires pupils to
do extensive reading and writing.
Teachers interviewed recently
complained that they are not sure
they are doing enough to prepare
their learners. They also said training has been haphazard and there
is a shortage of subject advisers to
assist them.
A head of department for history and geography at a prominent
P
Pie
ie t e rma
r ma ri tz b u r g sc h ool , w h o
asked not to be named, said: “Since
the curriculum is new, we have to
research before we teach. We’re
battling with content at the teaching level. We’re teaching more than
is expected so that we cover all
bases and this is putting pressure
on the kids.”
The school in question has had a
minimum pass rate of 94% in the
past 20 years.
But Penny Vinjevold, deputy director general of further education and train-

What are the major changes?
The exam:
● Introduces new subjects,
including mathematical literacy,
tourism, mechanical technology,
consumer studies and agricultural
technology;
● Makes it compulsory to take
seven subjects instead of the
previous six;
● Makes life orientation and
two of the official languages,
including the pupil’s home
language, compulsory. All learners
must either take mathematics or

The new curriculum
and school-leaving
exam are based on
relevant and ’democratic
principles’, says Penny
Vinjevold (left), from the
department of education.
Photograph: Oupa Nkosi

mathematical literacy;
● Apportions 25% of the final
mark to continuous assessment in
most subjects;
● Does away with higher and
standard grades; and
● Requires learners to pass six
subjects, four with 40% and three
with 30%, as well as obtaining
40% in their home language.
Learners can no longer pass with a
minimum aggregate of 720 marks
while failing two or three subjects,
as in the past.

ing in the department of education,
is adamant that the department
“has been meeting teachers on a
daily and monthly basis” and that
various documents had been sent
out since 2005, while interaction
with provincial core training teams
started in 2002.
“We have faith in the teachers.

We’ve seen evidence of people working hard. The teachers have to keep
teaching and if they have problems
they should let us know,” she said.
“We have done all the preparations, produced exemplar exam
papers and chosen the exam panel.
It’s all systems go.”
Vinjevold said the department had
encouraged teachers to use its exemplar papers as well as producing
their own and to hold mock exams
in June and September.
Until 1996 matric exams were set
along racial lines and provincially,
resulting in uneven standards. Now
nearly all the exams, with the exception of English literature, have been
set by the national department and
600 000 candidates will write the
same papers.
Teacher unions complained
of inadequate and inconsistent
teacher training which hardly prepared teachers to deliver on the new
syllabus.
“Most of our members have not
been exposed to the curriculum

New study guides for grade 12 learners
the Teacher reporter
Oxford University Press has launched
a new study guide series, Exam
Success, which aims to demystify the
passage through grade 12 for learners, to help teachers to apply learnercentred teaching effectively and to
release parents from their own codependent exam stress.

EDUTEL

Oxford University Press managing
director Lieze Kotze says: “Surveys
have shown that study guides contribute to overall study efficacy. We
took note and have delivered guides
that, if adhered to, will guarantee
success. Oxford University Press has
developed a series specifically written for the new national curriculum
statement for grade 12. We wanted

to give learners more than a guide
that merely revises content — we also
wanted to give them the opportunity
to apply their knowledge, measure
their own progress and understanding and then improve their performance. Oxford has achieved this with
the Exam Success Study Guides.”
Meeting all the requirements
specified in the new National Cur-

riculum, the guides integrate content
and skills, which means they cover
the content of each subject comprehensively and teach learners how to
apply their knowledge in the form
of exercises and activities. A key
feature of these study guides is the
mock exam papers, a tool that promises to erase all doubt and insecurity
about the coming exams.
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ASSESSOR TRAINING (Or programme of your choice)
plus another training programme for as little as
R600 or R50 per month over 12 months!
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According to the new curriculum,
all learners must take either mathematics or mathematical literacy and
at least two languages: one on home
language level and one on additional
language level. Care has been taken
to include these specifications in the
15 subjects available in the series,
ensuring that compulsory options
are properly covered.

thats not all!!
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Big box of tricks

Win a
laptop
the Teacher reporter

Toolkit developed to
help teach reading
Cornia Pretorius

T

he national and provincial departments of education have been delivering special “packages” to
hundreds of schools.
These are lock-up metal boxes on
wheels with everything a grade one
educator could dream of to teach
reading: posters, books, stationery,
flash cards and a manual.
Education Minister Naledi Pandor,
Deputy Education Minister Enver
Surty and provincial ministers have
been dropping off these toolkits at
schools that are in need of resources.
The materials are available in English, Afrikaans, isiZulu and isiXhosa —
with materials in the other languages
and for grade two to follow soon.
Palesa Tyobeka, deputy directorgeneral in the national department
of education tasked with general
education, says the toolkit is a special
provision for quintile one and two
schools — schools serving the poorest communities.
“These schools are often in rural
areas, with under and unqualified
teachers who do not always have
access to training programmes run

outside government to which their
urban peers have access,” she says.
Tyobeka says the persistent poor
performance from schools in these
areas and a realisation that most
teachers actually has neither the
resources nor the skills to teach reading effectively prompted the department to develop the reading toolkit.
Originally the department wanted
to develop only a handbook, but
it soon realised the limits of this
approach.
“The minister was very
impressed
with a teachers’ toolkit the
British Council
have developed
for teaching English at high school
level. While working on the ‘manual’
[which has already
been sent to all schools
under the title Teaching Reading in the Early Grades] we realised that for many of the poorer
schools the challenge would be
where to get the resources we
refer to in the handbook. [We]

decided to put together a box that
would have the manual and everything that the teacher needs to
teach reading effectively. We copied
the idea from a school in the United
States — the Calvert school. What
we wanted was
a comprehensive resource
for

The toolkit includes
everything an educator
needs to teach reading

teachers,” says Tybeka.
The toolkit lends itself for use
from the moment a teacher begins
teaching reading in grade one.
“It is anchored on the expectations of the curriculum and shows
an effective cycle for teaching reading in grade one. From using the
conversational posters in the box
to teaching children the necessary
vocabulary to using the individual
levelled/graded readers that are also
contained in the box, it
will allow children to
read at their own level
and for the teacher to
be able to assist children who are at the
same competency level,”
she explains.
The box also contains the
Early Grade Reading Assessment instrument that enables the teacher to establish
what progress the individual
learners are making.
Tyobeka says the department
hopes to instil confidence in teachers
to teach their learners effectively and
to improve learners’ performances.
The various provincial departments of education are working
with the national department to put
in place procurement processes of
their own so they can supply toolkits
to more schools.

L

earners can express their
ideas about love and relationships in an essay competition
run by The Southern African Sexual
Health Association.
The essay, written in English,
must be 450 words long and tell a
love story in keeping with the association’s theme this year: “Health,
Pleasure and Respect”.
Creative writers in grade 11 and 12
can pitch their stories against the
backdrop of change — in gender
roles, families, media, technology,
globalisation and in the dark shadow
of the HIV/Aids pandemic. Learners
are limited to one entry per person.
The essays must be an original unpublished work and reflect
the entrant’s thoughts and ideas.
Judges expect essays that are grammatically correct and that use nondiscriminatory language.
The first prize is a laptop computer and the top 10 essays will be published on the association’s website,
which is www.sexualhealth.co.za.
The closing date for the competition
is May 31. Essays can be faxed to 086
659 8382. Please indicate your name,
surname, date of birth, address and
telephone number on your signed
entry form. Entrants under the age of
18 must have signed permission from
a parent or guardian.

SERIOUS ABOUT
EDUCATION & LIFELONG LEARNING
In Primary Education in Crisis, Brahm Fleisch pulls together the wealth of research, health,
poverty, resources, language and teaching as factors in academic achievement, in reading,
writing and mathematics. At the centre of the book is an analysis of the published studies that
systematically document what teachers teach and fail to teach, and why it is that teaching
is at the heart of the crisis in primary education. The author suggests that there are no quick
fixes, but only hard choices and that, for reform to succeed, it must be evidence-based.

‘

Fleisch’s book gathers together the hard evidence for the less than satisfactory achievements of
our schooling system, despite all our best transforming efforts since the demise of Apartheid. In an
accessible, rigorous and measured way it explores possible explanations for our difficulties. This is a
book that should be compulsory reading for all education students and anyone concerned with the
improvement of schooling, for the sake of the development of our country. This is an important book at
this time as we move forward in our schooling system. - Wally Morrow
ISBN: 978 0 7021 770 7
PRICE: R160.00

To order contact: Juta Customer Services

Tel: +27 21 763 3600 Fax: +27 21 761 5861 Email: cserv@juta.co.za

www.jutaacademic.co.za

’

Available from all major booksellers
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Yes, no, maybe

You will be guided through
every step of the assessment
process with the OBE for FET
assessment portfolios.

Some universities recognise life orientation. Others refuse to
New varsity scoreboard
Proposed points for school–leavers to enter higher education
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Portfolio, the
assessment process of

Wits With maths LO
score and English score

90 to 100

8

8

+2

4

80 to 89

7

7

+2

3

70 to 79

6

6

+2

2

60 to 69

5

5

+2

1

50 to 59

4

4

0

0

40 to 49

3

3

0

0

30 to 39

2

0

0

0

0 to 29

1

0

0

0

Understanding assessment
Creating a work schedule (year plan)
Planning assessment
(Programme of Assessment)
Designing/choosing assessment tasks
Conducting assessment and
documenting evidence

National Senior Certificate (NSC)
Life orientation (LO)
Higher Education South Africa (Hesa) is the
association of university vice–chancellors

Graphic: JOHN McCANN Source: WITS UNIVERSITY, HESA

S

ome don’t, some do, some divide
by two.
A child’s riddle? In fact, it
captures the situation among
universities over life orientation
(LO), a novel feature of the National Senior
Certificate (NSC) syllabus.
Some universities recognise LO for admission purposes; some refuse to recognise it;
one gives it half the weighting of other subjects.
One analyst, who requested anonymity,
said the uneven treatment highlighted the
lack of unity in higher education in South
Africa, which would disadvantage learners.
Many universities were ignoring Higher
Education South Africa (Hesa), the vicechancellors’ association, which has proposed a new admissions point score and
recommended the recognition of LO.
“On the one hand universities are underming the NSC,” said the analyst, “and on the
other they are not giving collective impetus
to their own body.”
South African Students’ Congress president David Maimela accused universities
which refused to recognise LO of “working against the broader goals of access and
equity”.
“It makes no sense for the government to
introduce a new curriculum when universities abuse their autonomy and refuse to
embrace the changes,” Maimela said.
LO aims to bridge the gap between school
and university by helping learners to make
decisions about careers and to understand
responsible citizenship.
A compulsory subject in this year’s first
NSC exam, which will replace matric, it is
based entirely on continuous assessment.
The new national minimum standard for
admission to a bachelor’s degree is an NSC
with passes (50% to 59% or better) in four subjects from a designated list, with any institutional requirements. But not all universities
are following this route.
Stellenbosch University will exclude the
LO mark, choosing instead to base admission on 60% of matriculants’ average percentage in six other subjects, added to 40%
of the marks achieved in an entrance exam.
Said the university’s registrar, Neels Fourie: “We won’t use life orientation as it is not
externally moderated. Continuous assessment can give students an advantage or a
disadvantage.”
Similarly, the University of Pretoria said
LO’s inclusion in calculating the academic
point score will cause unevenness in the system, as it is not nationally examined.
Spokesperson Sanette Boshoff said
schools could inflate their LO results. “Furthermore, the learners from good schools
with many resources may do well, while
those at disadvantaged schools may not.”
The university does, however, expect
applicants to achieve no less than 50% in
the subject as a minimum requirement.
The University of Johannesburg allocates
points, but divides them by two. “The minimum a student should get is four points
(for the 50-59% range), but it is counted as
two. We recognise it in all faculties, as it is
a compulsory subject in the NSC,” said the
university’s Leoné Michaels.
Carol Crosley, Wits deputy registrar,
argued that if the university did not support
LO teachers “they would have a difficult
time teaching it. It has highly desirable outcomes in terms of career development and
time management.”
Yet, a pass of between 60% and 69%
scores just one point in the Wits rating.
For the same mark in history, candidates

Recording and reporting
learner achievement
Evaluating learner achievement
and the Programme of Assessment

=
Hassle-free

assessment!
You can present this workbook
as your teacher’s portfolio of
assessment!
You will need to use these workbooks
together with the matching new and
revised OBE for FET Grade 10 Learner’s Book
and Teacher’s Guide.
Give these terrific tools for managing
assessment a try!

would score five points.
University of Cape Town registrar Hugh
Amoore said UCT would not score LO at all
— again because it is internally assessed at
schools with widely varying capacities.
By contrast, Nelson Mandela Metropolitan University gives LO the same status as
other subjects. Head of higher education
access Cheryl Foxcroft described the subject as “very important”, as “it gives us basic
academic and life skills for incoming students”.

But she conceded that its preparation of
students for university would have to be
researched as it had no history.
North West University will take into
account an LO result if the learner is a borderline case. “We will use it at our discretion,” said registrar Themba Mosia.
Hesa chief executive Duma Malaza said the
association could not force universities to follow its guidelines. But he is positive that students would not be disadvantaged in accessing
higher education.

7256M&G

Primarashni Gower
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assessment support?
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‘Refugees
have rights’
Thabo Mohlala speaks to a teacher
who knows how to foster good relations
between local and foreign learners

M

ost South African
schools have enrolled
a significant number
of foreign learners
from neighbouring countries that are experiencing
political and economic instability.
But often teachers in these schools
do not have the requisite skills to
manage tensions that occur between
foreign and local learners.
In a worst-case scenario the lack of
knowledge and use of appropriate
strategies may result in teachers themselves unwittingly fanning the fires of
xenophobia among the learners.
Agnes Nugent, whose school was
among the first in the inner city of
Johannesburg to accommodate foreign learners, has developed a formula to handle foreign relations.
Nugent’s school is home to between
15% and 20% of foreign learners,
mainly from Democratic Republic of
Congo, Nigeria, Zimbabwe, Mozambique, Burundi and Rwanda.

Despite having such a diverse community, her school has become a
close-knit and cohesive entity. And
this is because of Nugent’s firm belief
that “every child needs to be educated” and that “it is only by empowering people through education that
they can stand up for themselves”.
Nugent said the first thing teachers
should do is change their attitudes.
“Teachers must drop their prejudice.
Often you hear some say foreign
learners take opportunities from the
locals. You cannot succeed if teachers
hold those views,” she said.
Foreign learners should be
empowered by teaching them about
their rights at the same time that
South African children are taught
not be xenophobic, said Nugent.
Foreign learners should not be
separated from their local counterparts, as this tends to deepen the
differences among them. Nugent
recommended mixing them so they
can foster friendships and better

Insecurity: Foreign learners need to be reminded that they have rights
in South Africa. Photograph: Rogan Ward
understand the English language.
Foreign learners must be
reminded that they have many
rights and should not feel that they
are victims; they should be confident of their rights.
In many instances schools turn
children away because their parents
cannot afford to buy uniforms or pay
school fees. Instead parents should
be informed about exemption poli-

cies and be made to feel they are
part of the school.
The laws of the country should be
adhered to by verifying the validity of each learner’s refugee status.
“We make sure the South African
Schools Act and the country’s laws
are fully complied with so that we
do not accommodate illegal refugees,” Nugent said.
If violence breaks out, Nugent

advised, interventions should be
made quickly by calling the parties
to a debriefing session and ensuring
that a social worker and the parents
of the learners involved are part of
the process.
“For schools that do not have a
school-based social worker, they can
use a life orientation teacher and
ensure he or she inspires confidence
on both sides,” she said.
Schools could also come up with
their own fundraising initiatives to
help poor learners. “We have our
own Student Support Fund. The
money raised through this is used to
take care of these children. But we
make sure this is done in the strictest confidence because other learners might use this to embarrass the
affected learners,” Nugent said.
To help refugee learners deal with
traumatic experiences from their
past and integrate them fully into
the school environment, schools
could introduce special projects.
For instance, Nugent’s school
introduced a painting project called
“Suitcase”, in which foreign learners
meet on Saturdays to discuss their
bad experiences. This helps them
overcome their pain, trauma and
suffering.
Nugent also called for teachers to
take initiatives and identify aid and
humanitarian organisations that
make a difference.
Her school benefits from generous help offered by the Jesuit
Refugee Service, which pays for
school fees, uniforms and meals
for poor children.
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Learning across
cultures
There are structures in place that allow teachers to broaden their
horizons and grow as educators

Matlale Reshoketsoe Leshilo

I

am a grade one educator.
In 2003 my school nominated me for the National
Teaching Awards and I won
the category of Excellence
in Early Childhood Development
(ECD) at provincial level.
The following year the national
department of education nominated me to take part in the Youth
Invitation Programme held in
Japan for a month — from September to October 2004.
The news was too good to be true.
It was not until I boarded a Japanbound plane that I realised I was
not in dreamland.
When I arrived in Japan I met
teachers from other parts of
the world, but was particularly
glad to interact with those from

my own continent.
They came from countries such as
Kenya, Ghana, Malawi, Botswana,
Lesotho, Zimbabwe, Mozambique
and Tanzania.
It was an enriching experience for
me and I learned a lot from engaging with them.
In Japan we studied the country’s
education system by visiting kindergartens, primary and secondary schools and colleges and univer
sities.
We observed their teaching methods, techniques and approaches,
classroom organisation and
management.
Our visit was not only confined to
educational institutions. Each one
of us stayed with a Japanese family
for one week to observe and understand their lifestyles and their
language.
It was a wonderful experience to
represent my country abroad and
to participate in such an insightful
programme.

I owe this to the department of
education for acknowledging and
recognising committed and dedicated teachers through the inspiring initiative of the National Teaching Awards.
I applaud them for sending me on
such a worthwhile journey.
It made me realise that hard work
and commitment pay. Since the trip
I have felt energised and motivated
to work even harder.
To all educators out there, let
us continue to commit ourselves
to the service of our learners and
communities.
Together we can make a difference. I would also like to thank God
for all the achievements because it
is by His grace and mercy that I was
able to be among those who made
the trip. Arigato (Thank you very
much in Japanese).
Matlale Reshoketsoe Leshilo is a
grade one teacher at Bogalatladi
Primary School in Atok, Limpopo
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Ahead in the art world: Melissa Mboweni

Out the drawing room
Melissa Mboweni (née Goba)

S

oweto-born contemporary art
specialist Melissa Mboweni
has been named the curator
of the fourth MTN New Contemporaries Award. A former curator of
the Goodman Gallery in Johannesburg, Mboweni brings to the role a
wealth of experience necessary for
selecting the country’s top emerging
young artists later this year.
Since obtaining a post-graduate
degree in fine arts from the University of the Witwatersrand, Mboweni’s professional experience has been
dedicated to elevating the status of
contemporary art in South Africa. A
prolific writer and former Gauteng
editor of the online magazine Artthrob, Mboweni has coordinated
numerous local and international
exhibitions and is now the director
of Akani Creative Consulting.
How old are you?
Thirty-one.
How do you earn your living?
I manage a company called Akani
Creative Consulting.
Where did you grow up?
I grew up in Soweto, in Zondi II, and
Pimville, Gauteng.
What primary school did you go to?
Our Lady of Mercy Convent. I
started in 1981.
Secondary?
St Teresa’s Convent, Rosebank. I
matriculated in 1994.
Tertiary?
Wits University. Graduated in 2001.
Did you have favourite teachers?
I had two: Mrs Zlotnick (History)
and Mrs Rubenstein (Art).

Why were you so fond of these
teachers?
Mrs Zlotnick kept us on our toes —
you had to really know your history
and be sharp. She brought history to
life and closer to human experience.
I had always liked art — it was my
place of solace
I was happy or
JWT ECwhen
- St. Louis
sad. I remember in grade two there
I/O:
AT44581
was a girl who used to tease me and

Client: VIF
Media: BE International
Color: b/w

instead of lashing back at her I drew
my response to her. Mrs Rubenstein
taught us art. I learned about artists such as Francis Bacon, Salvador
Dali, George Pemba and Jean Michel
Basquiat from her. Everything she
said about art was believable. She
embodied art because she lived it,
spoke it and took us on great art
adventures. She seemed to understand where my mind was at when I
was drawing. I remember spending
many afternoons after school painting in the art room, being lost in the
moment with my headphones on.
How did they influence you?
Both these teachers taught me the
importance of noting significant
moments in my life. These moments
become my history and expression.
Do you still have contact with
them?
Unfortunately not.
What were your favourite subjects and why?
French — I was intrigued by the different tenses and words that sound
so similar to English. The strange
thing is that French helped me to
understand the meaning of English
and Afrikaans words. Sadly I haven’t
kept up with my French but hope
that I will take it up again one day.
Art, obviously, and maths, because
it was so engaging.
From your point of view, what are
the qualities of a good teacher?
Passion, patience and an understanding of the subject beyond their
formal education.
What are the things a teacher
should never do/say?
A teacher should never utter the
word “stupid” to a learner. I remember as a learner all I wanted was to
be understood and I hope that I can
give that to my child.
What message do you have for
teachers in South Africa?
I haven’t been in contact with many
teachers since I left school, but I
sympathise with how much harder
it is now for teachers than it was
when I was a learner and a student.
I think it is important to note that
teaching is not necessarily limited to
the classroom — teaching children
should be a collaborative effort that
is understood by all involved.
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Drug tests on
the cards

Juta’s Agricultural Science

 This top-selling series allows learners to
explore the economic, environmental and
social challenges of modern agriculture.



The challenge is to ensure that learners’ rights are not being violated
Teacher reporter

T

he Education Laws Amendment Bill, passed by Parliament at the end of last year,
opens the door for schools
to start testing learners for
drugs. And, with drug addiction and
drug-related violence on the increase
in South Africa and younger children
being targeted by drug dealers, it has
been greeted by many parents and educators as a welcome move by government to tackle a harrowing problem at
grassroots level.
The response from professionals working in the field of substance abuse has
been less enthusiastic. They are concerned about infringement of children’s
rights and the integrity of testing procedures and feel that education and information initiatives are adequate measures
to promote a safe and drug-free learner
environment.
Daphne Bradbury, anti-doping expert
and former head of the South African
Institute for Drug Free Sport, disagrees.

She says that while education enjoys a
measure of success, mostly among infrequent and less-experienced drug abusers, according to research conducted in
the United Kingdom, among children
of eight to 12 years the threat of being
randomly selected for a drug test is a far
greater deterrent than education. Ideally, however, a school’s anti-drug programme should include both drug testing and education.
“Other advantages of drug testing
is that it will provide some youngsters
with the opportunity to resist peer pressure to take drugs without losing face,”
she says, “and it may also give educators
and parents the means to intervene and
provide professional help and counselling for a learner at an early stage of
substance abuse.”
Bradbury says that critical success factors in the drug-testing programme will
be quality and reliability of the testing
equipment and the integrity and independence of the testing process. Schools
should therefore check on the quality
standards and origin of testing equip-



ment and they need to develop and document best practice testing procedures
and guidelines for testing personnel.
“It is important to protect the rights
of both those being tested and those
doing the testing,” she says, “and when
schools develop their school drug policies and guidelines, they should take
into consideration existing laws, regulations and policies on relevant issues,
such as constitutional rights, data protection, biological sampling, informed
consent and minors.”
The greatest challenge facing schools,
however, may become apparent only
once the positive tests start rolling in.
How will schools tackle the positive test
results? Who will provide internal and
external support? Where will schools
access reputable, professional and affordable counselling and support services
for these learners? Are there sufficient
counselling and support resources available throughout the country? And who is
responsible for setting and maintaining
standards, for training, for accrediting
and for funding these resources?

  

 



 


 



It includes carefully selected activities,
illustrations, information, and
photocopiable assessment rubrics in
the Learner’s
Book and
Teacher’s
Guide.

Juta’s Business Studies Grade 10:
Getting Ready for Business





Shows learners how to set up and get a
head start in business, and how to
continue with success.



Learners revisit prior knowledge, extend
their knowledge, apply thinking skills and
do case studies. Teachers will find the work
schedule, lesson plan and memorandums
invaluable.
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HIV/Aids

Leave your
hat on
Joan Dommisse shares her experience of a
brainstorming session with teenagers

E

xcitement was in the air
at Malvern High School
in Johannesburg when
20 learners arranged
a circle of chairs for a
brainstorming session. The purpose
was to highlight the importance of
young people thinking for themselves and thinking more effectively.
This is particularly critical for
teenagers who live in a world where
sexual practices are changing and
young people form one of the most
vulnerable groups in HIV/Aids.
I brought along six plastic hats
painted blue, white, red, black yellow and green to represent lateralthinking guru Edward de Bono’s six
thinking hats.
After an icebreaker or two we
were ready for the session. They sat
in small groups of four and collected
ideas on the topic: What is a teenager? The responses, in the context
of HIV/Aids, were alarming.
Teenagers “like experimenting”,
“like having fun”, “lack self esteem”,
“are learners of life”, “are depressed”,
“don’t want to be controlled”, “don’t
think about tomorrow”, and “lose
virginity at a young age”.
Back in our circle, we were ready
to try out the six thinking hats. We
started with the blue hat because
the wearer exercises overall control
and decides which colour should
be introduced and the colours that
follow.
I took that role and explained that
each hat represented a different
style of thinking.
It seemed appropriate to put on
the white hat first because it allowed
one to focus on the facts that create
a map or framework of thinking.
The learners passed a “talking

stick” around the circle
which gave each one the
opportunity to contribute. A flood of home
truths came to the fore:
“Alcohol leads to unprotected
sex”, “we are influenced by our
friends”, “we hang out with the
wrong people”, “we don’t know how
to choose friends” and “poverty
leads to HIV infection”.
They added: “If parents have no
jobs and there’s nothing at home,
you find yourself a rich boyfriend
with money and cars, have sex and
get money for it”, “prostitution happens when you don’t have enough
money and end up wearing a short
skirt and selling your body and at
the same time you don’t use protection” and “it is a fact that if you
have lots of partners, you will get
Aids or HIV — it’s better to have one
partner”.
The red hat followed, which represented emotions. Teenagers can
seldom articulate their feelings,
so it did not surprise me that they
found another way of dealing with
them. One girl said teenagers don’t
understand HIV and Aids unless
they have seen it, until then it is not
real. Another learner said it affected
everyone in South Africa. A third
said most people think one dies
immediately if you have HIV.
The yellow hat followed which
represented sunshine and focus on
the positive. The learners responded
in the following manner: “if you
have HIV it is not the end of the
world”, “you want to kill yourself
but you can still live if you take antiretrovirals” ,“Be open, speak to people you trust”, “believe in God”, “HIV
is not about dying” and “if you have
it, don’t spread it”.
The black hat was an opportunity
to consider the reality of the pandemic in SA. New ideas came to the
fore in this round. Here is a sample:
“We can stop the spread of HIV”,

“we need to be well-informed and
open our eyes to reality”,“teenagers
are still growing” ,“don’t run around
having sex” and “finish your education”. “If you have a new partner,
test first before you sleep with him
to find out you status,” was another
response.
The green hat allowed thinking
“out of the box”, where new ideas

and fresh possibilities were explored.
The debate was fairly lively.
One girl said: “It is a fact, teens
are having sex, we can’t stop them.
I think schools should supply condoms.” Strong objections were
raised to this proposal.
Another girl said protected sex
was not safe sex. Condoms could
break and you could fall pregnant

The six thinking hats
In Venezuela nearly 106 000
educators were trained to teach
learners thinking skills for two
hours every week. They applied
lateral thinking methods of
Edward de Bono, such as the
“six thinking hats”. Hats come
in different colours and elicit
different kinds of thinking.
Blue: You put on the blue hat
when management skills are
required. It is a blue-hat function
to announce the topic, decide
on which colour should be first,
and when to bring in
another colour. At
the end of the
thinking session,
you would sum
up what has been
achieved. Anyone
can wear the
blue hat as
long as they
do what is
required of
the wearer.
Red: Put a red thinking

hat on your head and you allow
your emotions to flood in.
White: Swap you headgear for a
white thinking hat and you focus
on the facts so that you can work
within a framework or create a
map that represents reality.
Black: The black hat thinker sees
what can go wrong or what can
stop progress.
Yellow: This hat represents
sunshine and allows you to think
of the way forward and focus on
the positive.
Green: It puts you in
a different mental
gear. When you put
this hat on your
head you
exercise
your ability
to think
“out-ofthe-box”, to
explore new ideas
and fresh possibilities.
Green hat thinking is
lateral thinking.

or get Aids. “No sex” was the only
answer.
Abortions for 12-year-olds were
condemned especially if you considered that 18-year-olds were still at
school and that was too early to get
married or have a child.
An active debate on relationships
arose. One person said relationships
are all about self-control and that if
you can’t control yourself don’t get
into a relationship. Someone added
that a relationship is not about sex
only. The following remark led to
laughter: “If a guy really loves me
he will wait until I’m ready.” One
girl argued that it was the guys
who wanted sex in a relationship.
Another added: “… and if you don’t,
they dump you”.
A popular view was that girls
think of the consequences of intercourse, such as falling pregnant.
Quite a number of learners began to
think about delaying a relationship
if it meant that a “process” would
inevitably take place. For example
the movies, kissing and hugging and
ultimately intercourse.
Problems were not resolved but
concerns were aired. An educator
who observed the session felt that it
had great value as it gave the learners the chance to speak openly about
sexual issues. This core group of senior learners grappled with the threat
of HIV and Aids. In turn they would
speak to their friends.
Watch the Learning Channel’s
Teacher Time on SABC1 on Wednesdays at 10.30am
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Teachers

A professional approach
Thabo Mohlala

T

he department of education and unions signed
an occupation- specific
dispensation (OSD) last
month that provides
for increases for teachers backdated
to January. the Teacher asked Firoz
Patel, Deputy Director General of systems, planning and monitoring in the
national department of education, to
provide more detail.
There are still outstanding
issues that have to be addressed
between the department and
the unions. What are they?
These are process matters, which
must be negotiated with parties to
the education labour relations council
(ELRC), the chamber in which negotiations between the department and
unions take place. There are matters
that must be concluded by June 30
this year, including:
• The newly created Education
Management System for school-based
principals and deputy principals. This
category will conclude a performance
agreement and in future salaries will

Teachers strike during annual wage talks last year. Photo: David Harrison
be transformed into an inclusive flexible remuneration package system.
This will ensure greater accountability by school management. Parties are
negotiating the details.
• Further refining the dates on
which pay progression (based on the
performance at school level as evaluated by school managements) and
accelerated pay progression (based
on an additional performance assessment by the provincial department
of education, which could mean a
bigger increase) will be paid.
• As learner performance will form
part of the teacher evaluation instrument, parties need to agree on the
weight of the standard.

• Further refinement of the
requirements for promotion, appointment and upgrading of educators.
• Further details needs to be
worked out for the upgrading of the
qualifications of underqualified educators so that every educator obtains
an M+4 qualification (matric plus
four years’ training) by 2012.
In simple terms what are the
key areas that the OSD agreement covers?
● Educators will receive an average
salary adjustment of 5,5%.
● No educator will be worse off than
he/she was on December 31 last year.
● A minimum salary adjustment

of 4% will apply.
● Increases range from 4% to 9,9%.
● This agreement also introduces a
new salary structure with the implementation of the specialist stream
(teaching and learning specialist
with an honours degree and senior
teaching and learning specialist with
a master’s). These are educators with
between 10 and 15 years’ experience
who must perform at the level of
“outstanding” because they would
coach and mentor fellow educators.
● The maximum salary to which a
teacher can progress is also extended
to R263 280.
In essence the OSD puts in place a
career path model that does not entail
automatic increases, but is forward
looking in increasing salaries based
on performance, qualifications, scope
of work and experience. It provides
for a dual career path in which professionals and specialists can progress
to levels where they earn salaries that
are equal to/or higher than those of
managers without moving to managerial posts. The OSD will allow education departments to address the
challenges of attracting and retaining
educators.
It has taken you a very long time
to conclude this deal, what were
the reasons for the delay?
As this is a new dispensation, it was

necessary to have in-depth discussions
on many issues.
What tools would be used to
determine if a teacher’s performance was “good”, “satisfactory”
or “outstanding”?
The tool is the Integrated Quality
Management System. This instrument is part of a collective agreement signed in the ELRC in 2003.
Given that the signing of the OSD
agreement marks the beginning of a seemingly long process, which aspects of it would be
easy to implement?
This is not envisaged as a long process, rather one of further fruitful
engagements. It is difficult to say
which aspects would be easy to implement since there are different time
frames for different aspects. The salary
adjustments would be the first to be
implemented.
Watch Learning Channel’s Teacher
Time on SABC1 on Wednesdays at
10.30am for more on issues that
affect educators
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Fighting the flu
the Teacher reporter

T

he advent of winter will
bring an array of influenza viruses.
The viruses change
continually, which means
your body cannot build up an automatic immunity against the flu. In
South Africa hundreds of thousands
of people get the flu each year and,
while most recover from it within a
week or two, there are thousands
who become ill enough to require
admission to hospital.
One typically contracts the flu
virus by breathing in droplets spread
by coughs or sneezes. The virus is
contagious and can also be spread
by touching surfaces that have the
virus on it and then touching your
mouth, nose or eyes. This is one of
the reasons regular hand washing is
such a good health measure.
The influenza virus infects the
respiratory tract (nose, throat and
lungs). Should you be unfortunate
enough to contract the flu virus, you
will recognise it by the symptoms
of fever, headaches, coughs, sore
throats, nasal congestion, body aches
and malaise (the feeling of being ill

and without energy).
In fact, many people die each year —
not just from influenza but also from
the complications brought about by
the effect the virus has on their systems. For this reasons the flu
vaccination is recommended.
Anyone who wants to
reduce their chances of getting flu can get vaccinated.
It is strongly recommended
for young children; people
over the age of 50; those with
chronic medical conditions;
those living in nursing homes
and long-term care facilities;
as well as those who live with
or care for those at high risk
of developing complications
from flu. Healthcare workers
should also be vaccinated.
People who should not be
vaccinated include those who
have a severe allergy to eggs and
people who have a moderate or
severe illness with a fever. People who are ill should wait until
their symptoms have subsided
before having a flu vaccination.
It is important that you discuss
the flu vaccination with your doctor before you get one.
The flu vaccine’s safety in pregnancy has not been established.
However, where the benefits outweigh the risks, recommendations
are that the vaccine may be used

during the second and third trimesters. Pregnant women must see their
doctor before getting the flu vaccine.
If you want to be protected against
the flu you need to have a flu vaccination every year. This is because small
changes or mutations are continually
in the flu virus and, as a result, the
antibodies that the body formed after
infection with influenza or immunisation in a previous season do not
recognise the “new virus” and reinfection can occur.
Follow these pointers to prevent
the flu:
• Avoid close contact with those
who have the flu;
• Stay home from work,
school and away from other
people, if possible, when you
are sick;
• Use a tissue to cover your
mouth and nose when coughing or sneezing; and
• Wash your hands frequently with warm, soapy
water for about 15 seconds
to help protect you from
germs.
Certain medical aids will
reimburse the vaccine cost
from the acute benefit when
prescribed by your doctor.
Brought to you by the
Government Employees’
Medical Scheme (GEMS)

Kick the butt
World No-Tobacco Day is May 31
Jonathan Dockney

I

n South Africa legislation is
being used to clamp down on
smoking and its harmful effects
to smokers and non-smokers alike.
But has enough been done?
Peter Ucko of the National Council
Against Smoking says there is always
room for improvement where legislation is concerned. Penalties need to
be increased so that staff in the work
environment can be protected and
point-of-sale areas need to be targeted to prevent cigarette companies
from promoting their products there.
There also needs to be an improved
effort in the fight to protect nonsmokers from the effects of secondary smoke. Ucko says under 18s
should not be allowed to enter smoking areas and the distance between
the doors of buildings and
the areas where smoking is allowed
needs
to
be
increased.
Smokers have a right
to choose to smoke, but
with that right comes
the responsibility to make
sure that the right of others to clean air is maintained.
According to Ucko, about
22% of all South Africans

smoke, with more men smoking than
women. The Western Cape is one of
the most concentrated smoking areas.
Recent statistics from the Medical
Research Council of South Africa show
that about one in eight deaths are
caused by smoking-related diseases,
with about 42 000 to 46 000 deaths
annually in South Africa. This works
out to about 115 deaths a day.
Anti-smoking campaigns need to
focus on children from as young as
possible. Indeed the department of education provides healthy lifestyle programmes for children and advertising
campaigns to help bring awareness to
children about the dangers of smoking.
There are also campaigns at universities and doctors warn women about the
dangers of smoking while pregnant.
In terms of the tobacco industry
Ucko says that the decrease in the
prevalence in smoking should not be
seen as the cause for job losses,
but as a step towards good
economic practice. Statistics from around
the world, from restaurants, bars and
cafés, show that
sales increase
with the
decrease
in smoking in
these
areas.
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Technology

Picture this!
Spice up lessons by incorporating the magic of photography

Andrew Moore

T

he other day I watched
with pride when a group
of learners presented a
collage of images taken
during a history excursion to a local museum.
The process of taking the pictures,
downloading them on to a computer, reassembling them into a presentation format, then connecting
the computer to a data projector
and finally presenting the “show” in
a lively and enthusiastic manner to
the school was to be commended.
This episode made me realise
that digital photography has truly
come of age. Cheap, high quality
images are now easily produced
using even the most basic digital
camera or average cellphone. The
days of photography being a niche
hobby affordable only to the rich
or the most committed are gone.
Consequently digital images should
become a stock resource in your les-

son planning.
Teaching and learning applications for the use of digital images
are numerous. You can take your
own pictures to illustrate your
worksheets, spice up your class
notes, overhead projector slides or
lesson support materials. You can
task learners to collect evidence
to demonstrate learning by asking
them to document some aspect of
your lesson out in the community
using cellphone cameras. Learners
could also use their own pictures
in the construction of PowerPoint
presentations, WebQuests or simple
websites.
The museum assembly presentation did, however, throw up one
particular problem that’s worth
considering before you embark on
a digital photography crusade; the
issue around image size and image
compression.
When the first version of the presentation was ready the group tried it
out on a trial run. Sadly the transition from one slide to the next was
so slow that the presentation was
next to useless.
That’s when the student group
relented to my intervention. There
were only 20 images but the size of

the presentation was in excess of
100MB. The little old laptop that
they were using just did not have
the processing power, nor memory,
to quickly work from slide to slide.
The resolution of the 5MB pictures
was just too large for it to handle.
Just what does this mean? A common problem for new users is that
while they are aware that the larger
the number of megapixels a camera
boasts, the better the quality of the
images it takes.
What they don’t realise is that this
also means a larger file size is necessary to store all the data. For example a camera that takes pictures at
eight megapixels could be generating image files in between 4MB
and 6MB. When these pictures are
displayed on a computer monitor
they are enormous and the edges of
the picture disappear off the screen.
This is because monitors normally
display pictures at between 96 and
150 pixels per inch.
In an application such as PowerPoint or Word, a simple remedy is to
drag the image smaller so that it fits
inside the application.
By resizing the image on the
screen you have not, however, actually changed the size of the file.

Get snapping and discover the joys of digital photography.
Photograph: Lisa Skinner
The solution is simple, compress
the pictures in your document.
Resize the pictures so that they look
right on the screen and then tell the
application to lose all additional
information to reduce file size.
• To access this facility call up the
“picture” toolbox and select the
“compress pictures” option.
• In Office 2003 you need to right
click an empty space inside the
application’s main menu bar.
• Select “pictures” from the dropdown toolbox menu.
I work with Office 2007 and to
access this toolbox I simply click on
the picture itself.
Size also counts when you are out
selecting digital images from the

internet. The search results from a
Google image search show you just
how “large” both the images and the
files are.
Andrew Moore is a former teacher.
He has a MEd in computer-assisted
education. He works for Neil
Butcher and Associates, an education technology consulting company
that offers services in database
design and materials development
Start compiling your own resource
by pulling out this page. On the
other side of this page is your
teacher resource with information
on the newly designed Thutong, the
South African Education portal

How to catch
the IT bug
Thabo Mohlala
Bill Gates and Mark Shuttleworth
make way. There are new sheriffs in
the digital world.
This new crop of youngsters has
acquired computer skills that not
only enrich and add value to education but also to the broader modern
and information-driven world.
Three grade eight learners from
St Stithians Boys College in Johannesburg have come up with creative
educational computer-based games.
Kabelo Matabane, Andrew Baylis
and Justin Mullins have produced
innovative games in standard desktop applications.
They formed part of a group of
learners who participated in a competition created by their economics
and management sciences teacher,
Debbie Jutzen. She wanted to add
excitement to the subject but more
importantly to empower learners
with IT and computer skills.
Jutzen does not have a computer
training background herself, but
said: “I realised that the computer is an integral part of the business world and that it is necessary
for learners to start using it now.”
Learners were given an opportunity to develop their own project
manuals on gaming using PowerPoint. They worked in teams of two
or three “with each team member
being responsible for a separate portion of the game”. Jutzen said the
idea was for learners to create and
develop various types of games that
have educational value.
These ranged from “strategy to

Develop a passion for IT
shooting and racing games”. Baylis
and Mullins created “Jester Justice”
— a strategy and skill-based game.
Matabane came up with a game
called “CSI”, based on the forensic detective TV series of the same
name. One rule was that if any student discovered a new skill, they
were not allowed to use it in their
game until they taught at least one
other person.
Working closely with Microsoft’s
IT Academy Programme, learners gained IT skills with international certification and industryrecognised accreditations.
For more on technology watch
the Learning Channel’s Teacher
Time on SABC1 on Wednesdays at
10.30am
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Books

The reasons for inequality
Primary Education in Crisis is a very accessible book, but it sometimes asks questions it doesn’t answer

Mark Potterton reviews
PRIMARY EDUCATION IN CRISIS:
Why South African schoolchildren underachieve in reading and
mathematics by Brahm Fleisch (Juta
Academy) R160

A

picture tells a thousand tales. The cover
of Primary Education
in Crisis shows a typical classroom scene.
Rough bare walls, well-worn desks
arranged in groups and children
intensely engaged in drawing pictures. One child holds a tiny piece
of a broken crayon, another rests his
head on the desk while he writes his
name on the paper.
The scene speaks of a context of
deprivation, with very few resources
around. This picture provides the
clues to why so many South African
children underachieve.
Despite a number of efforts and
reforms to improve education
in South Africa, the overall outcomes remain poor. The 2007 matric results show that only 65,2%
of the candidates who write the
examination pass. Primary school
benchmark tests, such as the 2006
Progress in International Reading
Literacy Study, show that almost
80% of South African children do
not have basic reading skills by
the time they reach grade five and
only 2% measure up to the highest
international standards of literacy.
While a small minority of primary
schoolchildren, mainly in privileged schools, achieve at benchmark grade levels, the vast majority do not achieve basic mastery in
reading, writing and mathematics.
Primary Education in Crisis sets
out to come to grips with the reasons for the brute inequality in primary school achievement. Fleisch
sets out systematically to collect
and review academic articles and
other authoritive studies to establish why schools underachieve. The

central aim
of his book is to make sense of the
existing research literature and
Fleisch engages interdisciplinary
conversation about primary school
failure, a dialogue that includes
education researchers, health science researchers, economists, sociologists, linguists, anthropologists
and psychologists. In doing so
Fleisch brings together disciplines
that normally don’t speak to one
another, creating an imagined community of scholars.

Even though
South Africa is classified as a middle-income country, a substantial
portion of the population live in
poverty, with 60% of children living
in households with income levels
below a minimum acceptable level.
South African studies find strong
and positive correlations between
socio-economic background and
academic performance. Children
from poor families generally perform poorly in reading and mathematics tests. Poverty in South Africa
is linked to a high unemployment

rate. Education is seen as a way
out of poverty for poor families and a large portion of their
disposable income is spent on
school fees, uniforms and transport to get to school.
Fleisch shows that the effect
of health problems on education is complex and varied.
Long-term physiological and
neurological damage that
would directly influence
achievement are strongly
related to poverty.
Fleisch looks in detail at
health problems such as malnutrition, parasite infection,
hearing loss, asthma, foetal
alcohol syndrome, malaria
and HIV/Aids. In the case
of HIV-infected children,
for example, children from
households where parents
are sick and dying are
likely to be profoundly
impoverished. This can
affect enrolment, attendance and ultimately
achievement.
Fleisch also considers
the aspect of teacher
knowledge as an important factor influencing classroom and
learner performance. A
number of small-scale
studies are reviewed
and the conclusion is
that poor children are
typically exposed to
inappropriate teaching often as a result
of the misinterpretation of the new
curriculum. One study showed
that children in poor schools, on
average, have about three-andhalf hours of actual teaching a day
compared with the six hours and 15
minutes in a middle-class school.
Teachers in the poor school paced
the teaching at the level of the
slowest learners, whereas in the
middle-class school lessons were
at a faster pace and took a range of
learner needs into account.
The language of learning is
another challenge faced in primary schools. Most South African

schoolchildren attend schools that
either have straight-to-English
or early transition to English language policies. Children are also
tested in a language different to
their home language and consequently perform worse. According to Fleisch, the literature suggests that there is a link between
language and the achievement
gap. These challenges include the
emotions in bilingual classrooms,
the number of unfamiliar words,
the difficulties of moving between
languages and the degree of wider
exposure to English.
In the end Fleisch’s book says
there are no quick answers to turning education around in the country. Too many people still live in
dire poverty, which affects health,
welfare and so forth. The legacy of
inadequate resources, a curriculum
that does not provide enough guidance and support and the shortage
of skilled teachers make reform a
long and slow process.
It is clear from the evidence presented in Primary Education in Crisis that there is a problem in Africa
and the book leads the reader to the
ultimate question: “What must we
do about the problem?” Here the
book doesn’t really help.
Fleisch explains the problems of
using existing data. He argues that
we need conclusive evidence of
the underlying causes of the educational failure and scientifically
proved interventions; evidence of
the capacity of the state or other
implementing agencies to translate
that into practice; and evidence of
careful and thorough attention to
the unintended consequences for
any intervention.
Primary Education in Crisis is
well written in an accessible style.
Fleisch provides a gripping overview
of the ills afflicting education in
South Africa. He succeeds in drawing together the work of a crosssection of researchers to explain the
causes of multiplicity of reasons for
the failure of primary education in
South Africa.
Mark Potterton is the director of the
Catholic Institute of Education
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• A brand-new, fully integrated outcomes-based package for Grade R
• Integrates the learning programmes for Literacy, Numeracy and Life Skills
• Developed to facilitate effortless teaching and learning in Grade R
• Gradually prepares children for the formal Grade 1 class environment
• The complete series consists of a Learner’s Workbook, a Teacher’s Guide and a
Classroom Kit that provides all manipulables required for the course.
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Schools

How to get talking
As part of our series
on the qualityin-education
model, Richard
Hayward looks at
the fourth pillar:
communication

l Website. South African schools
are increasingly establishing websites. Examples of what can be posted
on the site are the extramural timetable, photo gallery of school happenings and the weekly newsletter.

Non-verbal
communication
Very powerful communication can
also take place without a single word
being spoken. Many teachers have
an enormous range of body language skills. A basic one is that of the
teacher who simply stares (or glares)
at the noisy learner. Another technique would be to put a hand on the
shoulder of an inattentive student.
The clothes worn by a person is
another form of non-verbal communication. When a teacher walks into
a classroom, for example, the clothes
worn make a statement. Learners
get an idea of the teacher’s sense of
self. They accordingly often decide
on the level of respect — or lack of it
— to be given to the teacher.

T

he Beijing Olympics are
in August. In the gymnastic events the athletes will be aiming for
“perfect scores” — full
marks from every judge. In a school
situation it’s slightly tougher to get
a perfect score for communication
from all the stakeholders.
No matter how hard a school tries,
it never has perfect communication.
Breakdowns occur. Not everyone
who should be informed gets the
correct message on time. Imagine a
sports day that is postponed at short
notice because of sudden heavy rain.
It is difficult to ensure that all the
catering teams, coaches, learners,
parents and teachers get the message promptly.
But outstanding communication
is a core aspect of a quality school.
This article looks at communication, the fourth of the fivepillar quality-school model. The
first three pillars: values, leadership and improvement plans were
discussed in previous editions of the
Teacher.

Verbal and written
communication
There’s a huge range of verbal and
written means of communication.
Some of these, which are often used
in a school, include:
l Calendar. A calendar is issued
at the start of the year giving the
annual programme.
l Communication folder. Every
learner is given a plastic folder that
contains the circulars, letters, messages and newsletters between the
home and the school.
l Diary. A homework/school diary
contains pertinent information.
The diary is an excellent daily link
between parent and teacher.

Communication and
relationships

Gymnasts aim for ‘perfect scores’ when they compete. Photo: Gallo Images
l Meeting. A meeting needn’t be
dreaded. Give every meeting a focus
and an agreed-on closing time. Meetings allow everyone to speak and to
be listened to. Types of meetings are:
children/students’ council, governing body, parent-teacher association
and staff (clerical, grade level, learning area/subject, maintenance, senior
management team and whole staff).
l Newsletter. The principal’s
weekly newsletter can create a sense
of family and teamwork throughout
the school community. Newsletters
can be directed at niche audiences. So,
for example, the teachers in a particular grade could compile a newsletter
for the families of that one grade.
l Prospectus. The prospectus is
an information document or booklet given by the school to prospective families. It gives them information about frequently asked
questions such as the extramural

programme and school uniform.
l Report. The quarterly written progress report is a vital form
of communication. Parents and
their children should be encouraged to collect the report at a let’slook-at-my-work-style meeting.
With the teachers, they discuss
scholastic progress. The home
and the school become one team
working for the child’s holistic
development.
l School magazine. The annual
magazine celebrates the achievements of the school. A magazine is
also a historical record and reflects
core school values.
l SMS. Quicker and cheaper than
a telephone call, SMS is an excellent
way to convey messages. It can be
used, for example, to tell parents of
cancelled sports events and remind
them of future functions.

Communication varies in the range
of relationships among people. Sometimes those relationships can be cold
and distant. They could also be simply factual. An example would be a
circular given to staff giving a list of
instructions. Communication can also
be confrontational as among learners
or between two staff members.
The quality school accepts that there
will be disagreements and conflicts.
School days are not filled solely with
“sweetness and light”. Sometimes
conflict can be beneficial to both the
individuals concerned and the school.
When conflict occurs, it’s dealt with
directly. Yet it’s also done with mutual
respect for the dignity of others.
In the quality school, the “vibe”
or organisational climate is one of
friendliness and goodwill. Everyone
is in the same team creating a harmonious school. The team strives to get
100% for perfect communication.

Tips for
teachers
Here is an activity that you can use
to test if your learners have paid
attention and done their homework.
It is in the form of a game, which
is action-packed and fun while
measuring your learners’ attention.
Learners love games and this game
can be used effectively at the end of
a lesson to determine understanding
or the next day to check homework.
Competition forms the basis of this
game. Here is how it goes:
l If you have rows in your class,
number each row from one (if you
have four rows, you will have four
number ones, twos, threes and so
forth). Try to make the rows of equal
length.
l Place two cushions in front of
the class, one labelled “right” and
the other labelled “wrong”.
l Now make statements about
the work/lesson/homework that can
be either right or wrong.
l Give time for the learners to
think about the answer, then call
out a number (from those you have
allocated) such as “three” and only
learners who have the number
three may try to get to the correct
cushion as quickly as possible. Thus
all the learners think about an
answer, but only certain ones are
involved — this heightens suspense.
l The learner who sits first on the
correct cushion, scores a point for
his/her row. The winning row may,
for example, eat their lunch with
the teacher.
lThis is an exciting way of checking
learning/homework — but take care,
learners can become very eager to
reach the cushion. Calm them down
when they are over-keen.
l It is also very funny when a
learner has rushed to sit on a cushion
— but then finds out it’s the wrong
cushion. Sometimes three or more
learners pile up on the same cushion.
l Learners who have not done
their homework don’t want to
be left out of such action and will
do their work the next time to
participate — this is great fun!
Brought to you by

The South African Quality Institute
facilitates various leadership and
management programmes. Contact Vuyi Segoa on 012 394 3400
or vuyi@saqi.co.za or Richard
Hayward on 011 888 3262 or rpdhayward@yahoo.com for the details
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A winter wonderland
Wrap up warm and head for the high ground, writes Sharon van Wyk

W

inter is just around
the corner and,
with it, the school
holidays most families dread because
they struggle to find somewhere to
go to make up for the cold — or even
a place to escape it.
While places such as the Lowveld
and far north of Limpopo offer pleasantly warm days, it is sometimes best
to embrace the chilly weather and
head for somewhere you know it will
be nippy and celebrate snuggling up
and hunkering down. The Drakensberg fits this bill.
There’s nothing like fresh mountain
air, crystal clear streams and the possibility of snow on the peaks to kindle
the desire to throw on layers of clothing, beanies and gloves and brave the
great outdoors. Add to this the thought
of relaxing at the end of a long day’s
hiking, mountain biking or fishing in
front of a log fire with a bottle or two of
wine and you have the perfect recipe
for a winter retreat to remember.
The Drakensberg, or uKhahlamba
(the barrier of spears) is a 200km-long

Winter retreat: the Drakensberg in KwaZulu-Natal
mountainous wonderland and world
heritage site. The largest proportion
falls within KwaZulu-Natal and is
split into two regions, the northern
and southern Drakensberg, or “Berg”.
From Cathedral Peak in the north
to the breathtaking Sani Pass in the
south, the Berg area is as big as it is
diverse, offering a host of attractions
and activities, as well as a range of
affordable accommodation options,
from camp sites to log cabins, guest
houses, farm stays and self-catering chalets, luxury lodges and golf
resorts. It also has resorts offering

different accommodation options
under one roof, as well as outstanding facilities and activities.
One of the most impressive destinations is the Royal Natal National Park
in the northern Berg, which encompasses the famous Amphitheatre — a
sheer rock wall that rises about 1 000m
and stretches for 5km between the Sentinel and the Eastern Buttress. Mont
aux-Sources is the highest peak of the
plateau at the rear of the Amphitheatre.
This is the source of the Tugela River
and eight others. The Tugela tumbles
over the edge of the plateau at Tugela

Falls, plunging 948m in five sections.
In winter it can freeze to form pillars of
sparkling ice.
You have to be an outdoor-type to
really appreciate the Berg, but you
don’t have to be fanatical to enjoy it.
Take hiking, for example. Most of the
trails cater for casual walkers and
don’t involve strenuous climbing.
There are secluded, shady valleys, rolling foothills and fern forests. All you
need is good, stout footwear (preferably waterproof), suitable clothing,
some snacks or chocolate for energy
and a bottle or two of water.
There are some great fishing spots
too, especially for trout and bass. You
don’t have to be an expert angler to
enjoy this pastime, and many hotels
and guest houses offer rods for hire
along with picnic lunches.
Horseriding is a popular pursuit
and stables offer guided outrides and
horse trails for both novices and experienced riders. Likewise, many hotels
and resorts run their own stables.
There’s also a wealth of heritage sites
in the Berg, so whether your interest is
archaeological, architectural or anthropological there will be something to
cater for it. Most notable is the Bushman Cave Museum and Main Caves at
Giant’s Castle Game Reserve in the central Berg, which offer an insight into the

lives of the San people. The museum is
open-air museum and uses models to
depict a typical situation in the daily life
of a hunter-gatherer family. There are
guides to take visitors on a tour of the
caves and the museum.
Lovers of arts and crafts won’t be
disappointed, as the women of the
Berg are skilled artists, especially in
the plaiting and weaving of grasses
— a Zulu tradition handed down from
mother to daughter. Beadwork is
another speciality and there is a range
of handicrafts available from vendors
at the entrance to the national parks
and game reserves, resorts and from
stalls at the side of most of the major
roads, as well as retail outlets in towns
such as Colenso, Himeville, Estcourt,
Winterton, Underberg and Bergville.
So, prepare to wrap up and head out
for the high ground for a winter break
in the Berg — you won’t be sorry.

The lowdown
For the best information, visit
www.drakensberg.org.za or
www.drakensberg.kzn.org.za.
Accommodation options can
be found at www.drakensbergaccommodation.com


























































